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UDC 802.08(075)

A METHOD OF EXPANDING THE VOCABULARY OF ENGLISH
LANGUAGE IN SECONDARY SCHOOL CLASSES

Ceticemberxosa M.A., Master of degree
Dulaty University, Taraz, Kazakhstan
s.maira@mail.ru

Currently, the rise of teaching English as a foreign language to a new level is
becoming one of the fundamental tasks in Russian pedagogy. After all, the fact that
our country communicates with foreign countries in the course of global
communication speaks to the need to teach English. In this regard, it was decided to
teach English as a foreign language in the country's secondary schools.

The word 1s the main tool of the language. In order to speak a particular
language and master that language, a student needs to have a large vocabulary. By
studying words, the student forms his own ideas about this language. And this, in
turn, leads to the development of the student's thoughts in this language and the
formation of Coherent activities.

According to many scientists, the main means of achieving this goal is to
master the vocabulary of the language. Because, in their opinion, it is precisely in
these words that the value and argumentation of culture lies. But at present, the
student uses little foreign language in intercultural communication. Scientists
consider this as an urgent problem.

The main purpose of vocabulary training is to master the units of
communication used when entering into communication, i.e. it is used to convey a
certain thought and understanding in general. Vocabulary plays a huge role in
learning English. Because it is only through words that we designate the name of the
phenomenon and give it a whole meaning.

In the process of listening and reading, the auditory/visual image is associated
with semantics, overcoming the orientation of thought towards internal articulation,
differentiating the form of a word by information signs and sound, differentiating
ononymic, synonymous, and antonymic phenomena, mastering the mechanism of
receptive combination, comprehending the meaning of a word through word
formation and context, perception when working with newly or already learned I
should be able to use analysis with lexical material.

According to the evidence of the conducted work, if a student with a poor or
average level of education does not hear his classmates, the teacher pronounces a
new vocabulary learned throughout the lesson, without repeating it several times,
the student shows that after the end of the lesson he forgets the vocabulary learned
that day. This circumstance indicates that the teacher needs to select the necessary
exercises and monitor the correct organization of lexical work.

When analyzing the vocabulary of a language for the purpose of teaching,
methodologists see a functional unevenness of vocabulary that explains some of the
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features of speech activity. They note that in the process of speech activity there are
two phenomena that are interrelated, but also have different sides in speech activity.
They are: understand what the other is saying and express yourself. It is believed
that the course of these two phenomena is carried out using lexical materials that
differ in volume and composition. Everyone knows most of the words that they
don't use in their speech, but they understand. These words belong to an inactive
vocabulary group. Only a small part of a word can be used by a person all the time.
This makes up an active vocabulary group.

The words that make up the inactive vocabulary group appear in our memory
when we hear or read this word. We also often learn its meaning by guessing. And
since the words that make up the active group are constantly used, we have mastered
them perfectly, and they are always flexible to use in speech activity.

What does it mean to know the words? This is the knowledge of its meaning,
form (pronunciation, spelling), its connection with other words (semantic,
grammatical). This means knowing how words are created, how words change, and
how words are used in linguistic relationships and sentences.

The purpose of vocabulary training is to master vocabulary building materials
that serve as the basis for the transmission of holistic thought when entering into
linguistic communication. In the works of scientists on the methodology of teaching
a foreign language, 3 activities are identified, mainly in teaching English.

- long-term retention of the word in the student's memory

- use it if necessary

- be able to associate it with other words

In this regard, the student should know the following conditions::

- understand and memorize the English word, know its sound and graphic
form;

- the ability to use this word correctly;

- be able to relate it to other words;

In the process of speech and writing, we take into account the meaning of the
form and use of the word, and in the process of listening and reading, we take into
account the meaning of its use from the form of the word.

The content of lexical learning consists of the volume of words used in speech
activity, words that need to be learned depending on the topic.

In L. Z. Shakirov's work “Methods of teaching Russian in national schools”,
the vocabulary includes such actions as:

- reveal the meaning of the word;

- sound, graphic form (pronunciation, spelling)words

- long-term retention of words in memory;

- use of words

- the connection of words with each other

In the process of studying vocabulary, the scientist sets the following tasks::

1. Saving a word in memory;

2. for its sound, mastering the phonetic form;

3. Usage in phrases, taking into account grammatical and semantic
coincidences;



4. make a sentence, a text for the phrase;

The main purpose of teaching English vocabulary in general secondary
schools is to teach students spoken English.

In her scientific article, A.V. Zykova, In the initial section, English language
teaching is based on communication skills, that is, students listen to each other,
answer questions, understand the main idea from the text they read, receive the
necessary information and engage in written communication. Teaching English
vocabulary to younger students should be differentiated based on their interest and
level of perception. In most cases, it is believed that English should be borrowed
from children's folklore, fairy tales, songs, poems, tongue twisters, riddles.

The author notes that the topics become more complicated in the middle ranks.
It 1s emphasized that the correct emphasis on words, the correct spelling and
pronunciation of words are taught, tasks related to topics are performed and deepen
the cognitive level of students.

In high school, tasks for developing students' communication skills, situations,
etc. are studied in depth. thematic tasks. Teaches students to think and speak
English. The principles of choosing the minimum vocabulary of the English
language studied in middle-level classes. As we know from many methodological
works, there are certain principles of lexical choice. These are: thematic selection,
prediction of errors by frequency, linguistic interference, semantic selection, the
principle of identity, the principle of stylistic limitation, the principle of the value of
word formation.

Thematic selection. This means words and phrases selected depending on a
specific topic, the number of which is limited.

Frequency is determined using dictionaries, textbooks, and definitions.

Predicting the error due to language interference is the choice of a lexical
minimum in which the student must correctly and adequately express his thoughts.
The student implements his game based on the structure of his native language,
relying on the volume and system of words and expressions of his native language
in speech activity in the process of expressing his thoughts in English. That is why
the lexical units used in the cpc should be represented in English, regardless of
whether they are semantically structured or structurally consistent, that is, phrases
and the structure of the English language.

The principle of identity. The value of vocabulary lies in the fact that it can
match other words and come into contact. Words with a better identity have a
communicative value.

The principle of stylistic limitation is the principle of words belonging to
neutral, literary, oral, and written styles. Because of this principle, the percentage of
vocabulary increases with each grade.

Word formation is a value principle. This is the principle of the ability to create
new words using word prefixes, prefixes.

Semantic selection. The chosen word should be words that are important in
accordance with the topic of oral and written speech activity.

Semantics is the process of revealing the meaning of words. The method of
choosing semantics in each individual case is determined by the nature of the word

9



and the level of learning. The methodology deals with the methods and means of
semantics. One of them is the tool of monolingualism, i.e. English, among the
means used to reveal the meaning of a word, are the elements of text, definition,
clarity, synonyms, antonyms, and word formation. This gives the student an
opportunity to reflect.

The next type of method is text. At this point, it becomes easier to decipher the
meaning of the word. because we can accurately find its meaning, because it is
related to other words in the sentence and comes in a phrasal way. One of the
disadvantages of this method is that when using this method, we have to master the
language at a certain level. We can also reveal the meaning of a word by giving a
definition. This method helps to reveal the nature of NW, but this method takes a lot
of time when used in class.

The next method is synonyms and antonyms. Many opinions have been
expressed about this method in the methodology. The vast majority have banned
the use of this method. In their opinion, it takes a lot of time and is ineffective for
the real disclosure of the meaning of this word.

Language is a tool with its own form. One of the effective methods used in
learning a foreign language in secondary school is visualization. The next
semantic method is visibility. In this method, the task is to use visual aids of
various paintings, drawings of the subject, etc. In high school, listening
visualization is often used when deciphering the meaning of words. Linguistic
visibility should constantly develop the student's speech activity. For example:
“stand up”, “open your book”, etc. The main tools are a tape recorder, a radio
device,and a TV.

The teacher must first show the new word to explain it. The teacher can
show an action, name the subject in English, pronounce its sound, word, and
phrases. Also, the word can be pronounced with the help of various drawings,
drawings and explain the meaning. Another type of visual aid is a technical tool.
Textbooks are the main source of information. The students themselves get
acquainted with the new topic of the textbook. At this time, the teacher remains
only the organizer and checks them. Checks students' understanding by giving
additional assignments.

Working with active words in action.

G. V. Rogova divides all lexical exercises into 2 categories. These are: 1)
memorizing words

2) building the identity of words.

Work on mastering the active minimum.

Students are trained in the assimilation of words through exercises that
strengthen the semantics of new words and phrases formed the basis of semantic
compatibility. Rogova G.V. divides all lexical exercises into two categories,
aimed at: 1) memorization of the word, its semantics in unity with the
pronunciation and grammatical forms; 2) formation of combinations of words of a
semantic nature. Here is a set of exercises of the first category:

— Name the objects shown in the picture.

— Choose from a number of words a word that (does not) correspond to the
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given situation.

— Form other sentences based on the pattern with the highlighted word.

— Complete the sentence (or fill in the gaps in the sentence) with suitable
words; the words give under the line or give from memory.

— Use a synonym for the highlighted word in this sentence.

— To give the sentence the opposite meaning by using an antonym instead of
the highlighted word.

— Ask a question about the statement, having found out ... (the question
assumes the use of a new word).

These exercises are accompanying by various “word games”:

- games with crossword puzzle elements such as: who will name more words
on a topic;

- the teacher gives a definition; students must name the word;

- cells are drawn on the board, the number of which corresponds to the
number of letters in the word, and the first letter is entered, then the definition is
given.

For better memorization of words, you can use rhymes and songs containing
new words. Special techniques for memorizing words should also mobilize:
pronouncing at different volumes, rhythmically pronouncing to a familiar tune,
such techniques are successfully used by teachers of intensive methods.

The second category of training lexical exercises consists of exercises in
building combinations. For the development of speech, the construction of
combinations is the most important intermediate step, since “there are no single
words in the language”. Combinations built according to the laws of semantic
compatibility in close cooperation with grammatical norms. Here are specific
types of exercises in constructing combinations:

— Correlate the words in the columns to get the correct combinations (verbal
or attributive).

— Choose combinations of the "scattered" words.

— Make common sentences using definitions for highlighted nouns, additions
to predicate verbs (from data under the line, from memory).

— Create combinations that indicate that these items belong to your family
and friends.

This followed by exercises in the application of new lexical units and their
combinations in speech. The main type of exercise is a variety of word groupings
aimed at future utterances. Students can use ready-made groupings or
independently group words and phrases according to a situation (topic), an image
in a picture, or a movie, as well as correlate words and phrases with plan items
(from memory or from existing thematic dictionaries). Independent grouping of
words is actually working on the supports for a future utterance, during which
students learn to manage the semantics of their utterance. This work related to the
prepared form of speech. After that, students offered exercises in unprepared
speech, without external supports. To do this, situations created that motivate
statements. The circle closes: students create their own text aimed at solving
communicative tasks based on the acquired vocabulary. Here, the work on the
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dictionary combined with the development of oral speech.

Work on mastering the passive vocabulary.

In connection with reading uncomplicated original texts of wvarious
functional styles at the senior stage — popular science, socio-political and artistic -
students should master a passive dictionary, i.e. they should develop receptive
lexical skills — to identify a word by certain supports in its graph and on the basis
of syntactic form and synchronously correlate with the meaning. All exercises of
a training nature should be adequate to reading as a process and contribute to the
development of some kind of reading mechanism. In order for verbal stereotypes
to arise and the auditory-sound-motor image of the word to be firmly imprinted,
which facilitates automatic recognition of it when reading, these exercises are
performed aloud. Here are specific types of exercises in the formation of
receptive lexical skills:

— Loud reading and subsequent translation of a new word in various
syntagmas and sentences. When performing this exercise, the meaning of this
word is enriched. For example: full — a full bottle, a full bus, a full moon, the pail
full of water, the hall full of students. We have been waiting for him a full hour.

- Filling in the gaps in the text when reading. This exercise aimed at
developing the ability to predict.

- Fill in the gaps with words of different meanings, the image of which
students confuse, for example: lie — lay, sent — scent, this exercise trains students'
attention. All exercises in learning new words create prerequisites for solving
semantic tasks when reading. They are basing on a passive vocabulary selected
for reading, the careful elaboration of which is just as obligatory as the
elaboration of an active vocabulary minimum.
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J0K 821.512.122

"KOFAPBI OKY OPBIHJIAPBIHJA IIET TUIJIEPTH YHPEHYIILJIEPTE
APHAJI'AH UHTEPAKTUBTI UHTEJUVIEKTYAJIIbI OKBITY
KYUECIH )KI9HE ' KACAHbI MHTEJUIEKTTI KOJIIAHY

Amankoc A.

2 kypc cmyoenumi, 6802313 —Ayoapma ici,
Ecenbaesa A.M,eymanumapnvlk eblivimoap masucmpi
M. X ynamu amvinoaeel Tapaz yHusepcumenmni,
Tapa3z, Kazaxcman.
Aseltaraz86(@mail.ru

Kazipri Tapma mer Timl cabakTapbhlHJAa WHTEPAKTUBTI HMHTEIICKTYaJ bl
OKBITY >YHECIH OoHE >KacaHIbl WHTEUICKTTI KOJJaHy TakKbIpblObl OuliM Oepy
cajachIHAAFBl MaHBI3BI MocenelnepaiH Oipi Oonbin TaObUIaABl. XaJbIKapasblkK
OailiaHpICTap HBIFas TYCKEH CailblH MIET TUIAEP] KOMMYHUKATHUBTI Kypaj pETiHJIe
KOFaMJIbIK JlaMyJia 6T€ MaHbI3/bl POJl aTKapaabl. bysl cTyAeHTTepeH MIeT TIAepIH
MEHIepyJl FaHa €MeC, COHbIMEH Oipre OHbl KOJJaHyJbl YHpPEHYIl >KoHE
KOMMYHHMKATHBTI JaFbUIApbIH KETULAIPYlI Tajam eTedi. bysl oKbITyIIbLIapAbIH
OKBITYJIaFbl MHTEPAKTUBTI TEOPUSHBIH poJiiHe 0aca Hazap ayJapybl, CTyIACHTTEPIIH
iC-OpeKeT apKbUIBI OKyFa OarbITTay, OJIApJABIH ©3 OWBIH aybI3Ila >KETKi3y >KOHE
OuTIMAI  KypacTblpy KaOlIeTTepiH JAaMbITy KepiHic Talanapl. MHTEepakTuBTI
3UATKEPIIIK OKBITY JKYHECI OKBITY 1A KETEKII POJl aTKAPabl, O CTYICHTTEP/AIH IIET
TUTIH YHUpEHYIHE BIKHAl €TIN KaHa KOWMaiiJlbl, COHbIMEH KaTap OKBITYILIbLIApFa
OKBITYHI YIIIiH YJIKEH CYPaHbIC MOHTE H€.

Kazakcranma XU mampiTy >koHe TUQGPIBIK OPTaHBl KYKBIKTHIK PETTEY
Mmacenenepi OoibiHIa [Ipesnnent Kacvim-KomapT TokaeBThIH  TanchlpMachIMEH
«XKacanapl  WMHTEINEKTTI  gaMbITyAslH — 2024-2029  xbpuimapra — apHajFaH
TYKBIPBIMJIAMAChIH OEKITY TypasibD» JKOHOMHMKAHBIH TYpJIl cajlajapblHa >KaCaHIIbI
WHTCJUIGKT  TEXHOJIOTHSIapbIH €HTi3y  YIIiH CTPATETHSITBIK KyoKaT
KaObu1gaHabl. OHIaFel  MakcaT »J>KaHAa TEXHOJOTHUSHBI HSKOHOMHKA, JIOTHCTHKA,
JIEHCAYJIbIK CaKTay, OUIIM MEH FBhUIBIM cajlajapbl jKoHEe Tarbl Oacka OarbITTapaa
xeTunaipy. Ty KbIpbIMIaMa/ia skacaH/ bl HHTEIJIEKTIMEH JKYMBIC ICTEUTIH MaMaHap
naspiay kesnenreH.Kaszipri TaHga »KacaHIbl WHTEJUIEKT cajlackl OoubiHIIA 15
OFapbl OKy OpHbI, 20 Ou1iM Oepy Oarnmapiamacsl OOMBIHILA Ky3ere acbipaabl. On
OarmapiamManapibpl aWTHIT KeTeTiH OoJjicak, >KacaHIbl WHTEUICKTIHIH HET13Iepi,
KHOEpHETHUKA JKOHE >KAaCaHIbl HMHTEIUICKT, MEIUIIMHAIAFbl KacaHJbl WHTEJUICKT,
OutiM Oepyneri >kacaHIbl WHTEJUICKT JKOHE Tarbl Oacka Oarmapnamanap. Ocsl
Oarmapiamanap OOWBIHINIA KOFaphl OKy opbiHAapbiHga 2000-HaH actaMm CTYAEHT
ourim amyna. COHBIMEH KaTap FBUIBIM JKOHE JKOFaphl OUTIM MUHUCTPIITT MOJCHU
KOHE TUIIIK MYpaHbl JaMBITY YIIIH 3aMmaHayu yikeH Tt moxaeniHn (LLM) kypy
OOWMBIHIIIA KYMBIC JKYPTi3iMl Kenel. byrinri Tanaa 6ipHene O11iM Oepy YibIMbIHAH —
AKOapaTThIK  JKOHE  €CenTey  TEeXHOJOTHUsIaphl  MHCTUTYThIHAH, CoTbOaeB
yHuBepcuteTiHeH, Hazap6aeB ynuBepcutetinen, L. [lasxmeroB ateiaarsl «Tii-
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Kazpinay ¥FTIO, A. baitypchiHOB atbiHAarbl Ti1 OUTIMI MHCTHUTYThIHAH J>KOHE
Ka3¥V-nan koHcopuuym KypbUiiabl. Mamanaap mamMaMeHn 6 MiIpJ ¢e3 KOJIJIaHbIChIH
KUHAJbI, KUBIHTHIKTHI HICHIIMACP apKbUIbl CYNEPKOMIBIOTEPAl KOJJIaHa OTBIPHII,
LLM mopeni yipertinin sxatsip[1,102].

KazakcTan 5KOHOMHKACBIHBIH JIaMybIMEH JKOHE XaJIbIKapajiblK OaiIaHbIC TEH
BIHTBIMAKTACTBIKTBIH TEPEHACYIMEH KOFaMfa IIeT TIUTIH JKaKChl MEHIepreH
MaMaHJIap MIYFBUT KaKET OOJyblHA OalIaHBICTHI KOFAPhl OKY OPBIHIAPBIHAA IIET
TITIH OKBITY/JIa ISCTYPIIl, OKBITYIIbIFA OaFbITTANIFaH ayIUTOPHUSUIBIK Jopic (OpMachl
OYPBIHFBICHIHINIA HETI3T1 OKBITY PEKKUMI OOMBIT Ta0bUIaAbL.J[ocTypiIl OKBITY peKuMi
KaHa JKaFaaiga xorapbl OuUTiM Oepyal AaMmbITy YUIiH OyfaaH Obutail >Kapamaii[bl,
ocipece IIeT TUIIH OKBITY CTYASHTTEPIiH TUIAlI KOJIJAaHy »OHE KOMMYHHKATHBTI
KaOUJIeTIH JaMbITyFa, IIET TUIH OKBITY MaKCaThlHA HILIHAWBI JKETYre *oHE KOFaM
YIIIH KOociOM JapbhIHABLIApABI TopOuesneyre OarbITTanybl Kepek. HMHTepakTHBTI
OKBITY ~ TEXHOJOTHSCHI  MYJbTUMEIUSIIBIK TEXHOJOTUSIHBI HEMEce  IKEJIK
TEXHOJIOTUSHBI, MYJIbTUMETUSIIBIK KOMMYHUKAIIMS KYPChIH KOJIJIAaHYAbI OLIIIpe/I.

CoHpaii-ak OKBITYIIBIHBIH OPTYPJIi OKBITY OIICTEPl apKbUIBI OKBITYIIBI MEH
CTYJIEHTTEP/1H MHTEPAKTUBTI OKY OPTAaChIMEH OailIaHBICTBIPYFa KOJI KETKi3y YILUIH
pecypctapabl  maigananaabl. Ol OKBITYIBIH O€JICEHIICHIHAAPIbI, JJIEYMETTIK
UHTEPAKTUBTI  KOHE KOHTEKCTIK cuIarblHa ©Oaca  Hazapaynapanbl; Oai
OKypecypcTapbl MEH KE€H ayKbIMJbl MYMKIHJIKTEP/l YChIH AOTBIPBIN, CTYJIEHTTEP
OKy pecypcTapblMEH ©3apa OpEKeTTeCy »KoHE OKy HHTep(eicTepiMEeH o3apa
OpEKETTECY apKbUIbI OLTIM anaabl )KOHE JaFAbLIap bl )KETUIIIPE/II.

NHTEepakTUBTI OKBITY PEKUMIHIH TEOPHUSUIBIK HET131 MHTEPAKTUBTI OKBITY —
KOMMYHHUKATHBTI KY3BIPETTLIIK TI€H KOMMYHHUKATUBTI TIJ/A1 OKBITYJIBIH TEOPUSIIBIK
HEri3l 0ap »aHa OKBITY 9JiCl, 0J KOMMYHHUKATHUBTIK KY3BIPETTUIIKTI JaMbITyFa
OarbITTaJIFaH.

Tin MaMaHgapbl e3apa OpPEKETTECTIK AEreHIMI3 €Kl HeMece OJaH Jia Ken
KapbIM-KaTbIHAC TapanTapblHbIH TUIAl MaiiagaHa OThIPbIN, Oip-OipiMeH OH, ce3iM,
MIKIp ajaMacybl >KOHE Ke3 KEJIreH TapanThlH EKIHIIICIHE ocep €Tyl Jenm aramn
kepcereni. KOMMyHHUKATHUBTI TUIAI OKBITY SJIICIHAE TULAIK OKbITY OachlHAH asFblHA
JEH1H MHTEPAKTUBTI OOJIybl KEPEK, ajl ©3apa OPEKETTECTIK KOMMYHUKATUBTI TLJI1
OKBITYJIBIH ©3€T1 00bIl Ta0buiaael. OKBITY MPOIECIHIH 631 MHTEPAKTHBTI dpPEKET
Oonpim  TaObuUIanbl. VIHTEPaKTHUBTI OKBITYy/a OKBITYIIBUIAD MEH CTYISHTTEp
apachlHIAFbl €K1 JKaKThl HEMECEe KON J>KaKThl akKmapar ainMacy »>KoHe Oy
OKBITYIIBUIAD MEH CTYJIEHTTEPHIH ©3apa dPEKETTECETIH TUIIIK TIXKIpUOECiHiH Oip
Typi[2, 83-85].

NHTepakTuBTI MOAENI VIIIH WHTEPAKTUBTI OPEKETTEp AapKbUIbI OlIiM
anymbLap O1p yakpITTa HAKThl TUIJETT MaTepuaigapabl ThIHIAY HEMECE OKYy Ke31He
©3JICpiHIH TULIIK KOPBIH, TINTI TUIMIK SpeKeTTepiae O0acka CTYIASHTTEPAiH TUIIIK
HOTWXKEJIEpIH apTThipa anajbl; TUIMIK-MHTEPAaKTUBTI 1C-OpEKETTEp MpOIECIHAe
CTYJIEHTTEp MaMaHJaHJbIPbUIFAaH MEHIepy YIIIH HeMece Ke3JeHCOK CIHIpY YILUIH
©3JIepiHIH TYIMHYCKA TUIIK KOPBIH >KYMBUIABIpA ajajbl >KOHE OJap/Abl HaKThI
eMiperi KapbIM-KaTblHACTa KoJjaHa auaabl. Tin  yipeHymiH  OacTamnksl
Ke3eHEepiHAe Je ojap TULIl OapblHINA MaiijalaHy VIIH WHTEPAKTHUBTI TOCUIII
KOJIaHybI KepeK. byl HHTepakTHUBTI MOEN! TI/11 KOJIJJaHy MEH KOMMYHHUKATUBTIK
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KY3BIPETTUIIKTI JaMbITyFa OaFbITTadfaH CTYJEHTKE OaFbITTaJiFaH, WHTEPAKTHUBTI
OKBITY MOJIEJi eKeHIH KepceTtel. JKacaHabpl HHTEIJIEKT TEXHOIOTUSIChI, aKMapaTThIK
TEXHOJIOTHSJIAp KOHE OUTIM Oepy TEeXHOJIOTHACH JKacaHAbl MHTEJUICKT TEH OuIIM
Oepyl JKy3ere achIpyJAblH YII HEri3rl TEeXHUKaIBIK Tiperi OOJbIlm TaObLIasbI.
OnapaplH 1mIiHAE, TULMIK OHJEY J>KOHE TalOufu OeifHeney TexHoyorusichl, Al
TEXHOJIOTUACHl MEH aKMapaTThIK TEXHOJOTHSUIAPABIH HHTETrpaluschl; cabakrac
Ou1iM Oepy TEXHOJIOTHANAPHI OKBITYABl >K00ajay, OKY >KOCHApPBIH KYpPY, OKBITY
omicTepi koHe OacKa Ja Ma3MyHap OOJIBIT TaObIIa b

[Iler TimiHAE XadblKapaJblK OuTiM Oepynal Oykil onemzae OelceHal Typae
1IrepiyieTyMeH OYKUI oJieMJie IIeT TULAEPIHIH KbI30aChIHBIH TOJIKBIHBI OacTasibl,
OWI CTYAEHTTEpHIH IIeT TUIH OKyIbl TaHAayblHa utepMmeneni. lller Tinaepin
YUpeHy YpIicke alHaIFaHbIMEH, IIETeNl CTYIEHTTEpl YIIIH OKbITYIIbUIAPIbIH
TaIIIbUIBIFEI Oaiikanaael. by FaHa eMec, 1eT TUTIH OKBITY/IBIH O1phIHFAl MOJICITIHIH
HIeKTeyJiepl, cabakTaH ThIC KAPKBIHIBI TMPAKTHKAJIBIK MPOIECTEPiH OoJMayhbl,
OKBITYLIBUIAP/BIH aybIp OKY JKYKTEMECI ’KOHE HAKThI TUIAIK TOKIPUOE OpTaChIHBIH
0o0JMaybl arbUIIIBIH TUIIH YHPEHYIIIEPAIH OKYbIH TyOereim mekrteial [3,78-80].
By >KYMBICTBIH HETI3T1 yJiecTepl MbIHaIap OOJbI TaObLIaAbl: OIpIHINIJIEH, IIET
TUTIHAETT HWHTEPAKTUBTI 3UATKEPIIK OKBITY JKYMECIHIH JKYMBICBIH Talay
OKBITYIITBIIAPFA TONBIK (YHKIIMOHAIIBIK OKBITY OargapiiaMajiblK KamMTamachl3 €Ty
KUBIHTBIFBIH Oepesil, Oyl OutiM Oepy callachlH CTYJIEHTTEP/iH OKYbIH CTaHIApTTAy
MeH 0acKapy/ia oJaH dpl KETUIAIpyTe, TUIMJII TYpJle *KaKcapTyFa *KoHE MEKTENTerl
MYFaIIMIEPAiH OLTiM JCHTeHiH KOTEpYTe ®KOHE TECTUIEYTe MYMKIHIIK Oepei.

byn makanana 013 >koFapbl OKYy OpbIHIApbIHIA IIET TUTIH OKBITYFa apHaJIFaH
KacaHbl MHTEIJIEKT aJITOPUTMEPIHE HET13/IeTeH UHTEPAKTUBTI MHTEIUICKTYaJI IbI
OKBITY JKYHECIH >koOaJyar, KypacTbIpambi3. bys Kyie CTyIeHTTepAiH Ke3 KelreH
yaKbITTa, Ke3 KeNTeH >Kepjae ca0aKTaH ThIC OKyFa OarbITTaliFaH KaKETTUIIKTEPIH
xKeHuaerenl. MHTepakTUBTI OKBITY — JKOFaphl OKY OPBIHIAPBIHBIH CTYJIEHTTEpI
OKBITYLIBIHBIH OKBITY MaKcaTTapblH S>KEHUIIPEK TYCIHYl >XOHE MYFaIiMIep/IiH
KOFapbl OKYy OpBIHIApBIHJAFbl CTYACGHTTEPAIH TYCIHIMH aHa OUIIMMEH
OailIaHBICTBIPY JKQHE >KOFApPhl OKY OpBIHAApbIHAA CTYIEHTTEPIAIH THUIMIAL OLIiM
alyblHa KaKChIpaK bIKMAN €Ty YIIIH MKeMJl TYpAe MaijanaHybl yliH Oenrun Oip
MoceJieHI HeMece TaKBIPBINIThI TaJKbUIAy VIIIH YKOFaphl OKY OPBIHIAPBIHIAFEI
OKBITYIIBIIAP MEH CTYJCHTTEP/II TeH KapbIM-KaThIHAC JKaFJailbIH/1a YCBIHY.

OKpBITYyIIBI MEH CTYJEHTTIH ©3apa OpEKeTTeCyl J>KOHE MYJIbTUMEIUSITBIK
WHTEPAKTUBTI OKBITY PEXKUMI CHUSKTHI OIpHEIEe ©3apa OpeKeTTeCy peKumjaepi oap.
byn kympicTa 613 OCBl VI ©3apa OpPEKETTeCY PEXKUMIH erKel-TersKeni
Kapactblpambl3. COHFBI KbUIHApBl OuLTIM  Oepy pedopmachkl KOFapbl  OKY
OpBIHAAPBIHAA CTYACHTTEP/IH aFbUINIBIH TUI TOHIHIH CayaTThUIBIFBIH apTTHIPYFa
koOipek koHIT Oemyme. O HEri3iHeH TUT KaOIIETiH, MOJEHW CaHaHbI, OWJAy
camachlH XKOHE OKy KabOuleTiH KaMmtuibl. OnapaslH 1MIHAC TUAIK KaOUIETTUTIKKE
TUIAIK OUTiM A€, TUIAIK Jarapuiap jaa kipemi. TUIAIK JgaFapliap JKOFapbl OKY
OpPBIHAAPBIHAAFEl CTYACHTTEPJICH MOHEpJICIT CoMlIey MaFablIapblH SKCTULTIPYIi
Tajan €Teji, COHJBIKTaH JOCTYPJl CBIHBIN YJTICI OFApbl OKY OpPBIHIApbIHIA
CTYJIEHTTEpAIH KaOlJIeTTepiH JaMbITy YILIH €HJ1 >KapaMcChI3 KoHE OHbI pedopmanay
KoHE KaHapTy KakeT. Kazipri 3aMaHFBI OKBITY TEOPHSCHI CHIHBIIITAFbI OKBITYIBIH
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«CTyJeHTKE OarbITTalnFaH» OOJNybIH JKOHE «JlaMyfa OaFbITTaJFaH» UACSChIH
opHatyabl Tanan etreAl. OKBITyHIbLIAp MEH CTYAEHTTEp apachlHAarbl calakra
OKBITY JOCTYpJ Olp KaTaH OKBITY PEXKUMI €MeC, €Ki JKaKThl MHTEPAKTUBTI PEKUM
6onmy kepek [4,16].OKpITylIbl KOFapbl OKY OpPBIHAAPBIHAAFBI CTYIACHTTEP/IIH
ayIUTOPHSIFA IIBIHBIMEH KAThICA allybl YIIIH KETEKIl peiH aTKapaibl. OKbITYIIbI
POJTIH KOKKa IIBIFApy €Mec, KePICIHIIE, OKBITYIIBl OKBITYJaFbl OUTIMAL KETKI3YIII,
COHBIMEH KaTap 0acKapyIIbIChl, BIHTAJIAHABIPYIIBICHI, KATBICYIIBICH], OAKBLIAYIIHICHI
KOHE ayJlapMaIllbIChl, OKBITYIIBIHBIH OKBITYJIaFbl POJIIH €CKepMeyre OOJIMaIb.
OKpITy TPOIECIHIE OKBITYIIBUIAP OKYy MaTepuaifapbl MEH OiIiM HYKTEIepiH
TAWBIH/IAI, OPTYPJII MOJEHH KOHTEKCTTEPre COWKEC JKOFAphl OKY OPBIHIAPBIHIAFBI
CTYZICHTTEPTE aybI3Ila COUIICY dPEKETTEPiH KYPaCThIPYHI KepEK.

KW  HeriziHaeri TEXHOJOTHSJIAp OKYIIBUIAPABIH TULIIK  KaOlaeTTepiH
KETUIIIPYIe >KaHa MYMKIHJIKTED YCBIHBIIN, >KEKe OeHiMJeNIreH TarchlpMaap
apKpUIbl OKy mporieciH TuiMai etexdl. 3eprreyae ChatGPT, Claude, xone BingChat
cusikTbl JKW 4aT-00TTapbIHBIH KOJIJAHBUTY OAICTEpPl KapacThIPBUIBIN, OJIAPAbIH
TUAIK JaFapUIapabl TaMbITyAarel peiii Tanjnanaasl. CoHbIMEH KaTtap, 3eprrey KU
KYpaJIIapbIHbIH UHTEPAKTUBTI JUAJNOT KYPY, TULIIK KaTelepaAl TY3eTy *oHE HaKThl
yaKbITTarbl Kepi OalaHbIC Oepy CHSKTHI apTHIKIIBUIBIKTAPhIHA Ha3ap ayaapajbl.
DOTHKa KOHE NEPEKTePAiH KYIHMSUIBUIBIFBI CHSKTBI MOCENelep Je EeCKEepIITeH.
Hotmxenep XU TexHONOrusiapblH KOJAAHY Ceiliey TUIH JaMBITYIbIH THIMII
KOJIbI €KEHIH JKOHE OYJI 9MIICTEPAIH OKBITY/IbIH CAMaChlH apTThIPATHIHBIH KOPCETEA].
byn martepuan OKBITYWIBUIAp MEH opickepiepre OunmM Oepy mnporecine XU-ai
HHTEeTpalysiiay/ia naiaabl YChIHBICTap Oepe/ii.

[Iet Tinmi cabakTapblHaa >KacaHIbl MHTEIIEKTTI KOJIJIaHY TaKbIPHIOBI Ka3ipri
OutiM Oepy JkyHeciHae ©e3eKTI MacenenepaiH Oipi Oombinm Tabblmaabl. bimim Gepy
caJlachIHJAFbl TEXHOJOTUSIIBIK MPOTPECC, acipece *KacaHAbl WHTEJUICKTTIH JaMybl,
OKBITY omicTeMmelniepiH TyOerein e3repryre MyMKiHmIK Oepmi. JKacaHmis
MHTEJUIEKTTIH OUTIM Oepy NpOLECIHE E€HTI3UTyl OKYLIbUIAPABIH OKY HOTHXKEJIEpPIH
XKaKcapTyFa, MOTHUBAILMSICHIH apTThIpyFa JKoHE OuTiM Oepy yAepiCiH »KaHapTyra
BIKMAJI eTe/ll. byl FeUIbIMU jk00a arpuIIbIH TiTl cabakTapeinaa XXU-miH KoigaHy
EPEKIICTKTEPIH 3epTTEyre apHajFaH, koHe OHbIH MakcaThl — JKM-miH aFbUIIIbIH
TUIl cabarblHOAa THUIMJI MaianaHy apKpUlbl OUTIM Oepy camacblH apTThIPY
KOJIIApbIH aHbIKTay. JKacaHapl WHTEIJIEKTTIH OuliM Oepyaeri Tapuxbl — OV
TaKbIPBINITBIH, MaHbBI3ABl acnektici. JKW-miH maMmy Tapuxbl, OHBIH OuliM Oepy
cajlachlHa EHT13UIyl, aJFallKbl SKCIIEPUMEHTTEp MEH Ka3ipri 3aMaHFbl KETICTIKTEpi
Typasibl MaJTiMeTTep 1 KamTuabl. by 6eximae XXU-nin O6iniM Oepy kyiecine Kanai
€HTCHI, OHBIH aJFaIlIKbl KOJIJAaHy TOXIpUOenepi MEH HOTHXKENepl TaJKbLIaHAIIbI
[5,38].

Conbimen katap, KU-aix GiniM Gepy canachiHAarbl POJIi MEH MAaHbI3IbUIBIFBI,
OHBIH OKBITY TIPOIECIHE dCEPl Typalibl a €63 00Jaabl. AFBUIIIBIH TUTIH OKBITY/IaFbI
KU-nig tuiMauniri — Oyl 3epTTEyIIH Tarbl Olp MaHbI3Abl OarbIThl. JKacaHIbI
WHTEJUICKTTIH aFbUIIIBIH TUIIH OKBITYAAaFbl POJIl, OHBIH OKYILIbUIAPJBIH TIIIIK
JaFablIaphIH JaMBITYIaFbl THIMAUTIT, coHpaii-ak JXW-IiH OKbITY omicTemesepiHe
€HTI3UTyl apKbUIbl OKY HOTWIKEJEpIHIH Kajall jkakcapaTbhlHbl Typajbl akmapar
oepinmeni. OKymbIapAbIH TULTIK AaFapUIaphliH gaMmbiTyna JKU-miH KoagaHBLTYHI,
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MBbICAJIbl, aBTOMATTaHJBIPbUIFAH TECTUICY, TUIAIK KATTBIFYJAp MEH WHTEPaKTUBTI
OKYy KypaJijapbl apKbUIbl KY3€re achblpbUIybl MYMKIH. MOTHBAILIMSHBI apTThIPY1aFbl
KU-nig pem — oyn 6emimae KHU-niH oKylmIbuiapblH OKy MOTHBAIIMSChIHA Kajai
ocep eTeTiHl, OJapiblH KbI3bIFYIIBUIBIFBIH KaJlall apTThIPAThIHBI, COHJIal-aK OKbBITY
nporecinae XKU-aiH KoJgaHbUTYbl apKbUIbl OKYIIBUIAPBIH O€JICEHIUTINH Kanai
KeTepyre 00JIaThIHbI TAJKbIIAHAIBI.

Xacanapl MHTEIUIEKTTIH MHTEPAKTHBTI JKOHE JKEKE OKBITY SHICTEpl apKbLIbl
OKYIIBUIAPJBIH ~ OKy TpOIECiHE KAThICYbIH  apTThIpyAarbl  MYMKIHAIKTEpI
KapacTeIpbliaabl [6,864]. XKacanapl uHTEIEKT NIeH OUTiM Oepy: apTHIKIIBUIBIKTAp
MEH KUBIHABIKTap — Oy Oemimae JKU-mig Oimim  Oepy  calachbIHIAFbI
apTHIKIIBUIBIKTAPEl MEH KUBIHABIKTAPbI KaH-KaKThl KapacTeipbiiaabl. XKW -aiH 6i1iM
Oepy  NpouUEeCIHIErli  apTHIKUIBUIBIKTAPBI,  MBICANIBI,  JIEPEKTEepAl  Tajjay,
OKYIIBUIAPIBIH JKEKE KAXKETTUTIKTEpiHe OeHiMIeNy, OKy MaTepraapblH aBTOMATThI
TYpJle *KaHApTy CHUAKTHI aclekTiiep Kapacteipbuiaabl. ConbiMeH Katap, KU-mig
OutiM Oepy canachlHAa KE3[ECeTIH KHUBIHIBIKTAPhl, MBICANIbI, TEXHOJIOTHSIIBIK
IeKTeyJaep, OKBITYIIbUIapasiH K-l KoijmaHy AaFaplIapbIHBIH KETICIICYIILIIT,
ATUKAJIBIK MOCEJIeNIep MEeH KaylICi3AiK Macenenepi e Tankpuianaasl. XKW Herizinge
MHTEPAKTUBTI OKY KYypaJJapblHbIH AaMybl — OyJ1 6eiime KM TeXHOIOrusIapblHbIH
HETI31H/Ie KAacalfaH MHTEPAKTUBTI OKY KYpaJlJapblHbIH J1aMy TapuUXbl MEH Ka3lpri
JKaFIaiibl KapacCThIPHLIAIBI.

OKymibUIapAblH OKY TMPOLECIH JKEHUIACTY JKOHE KbI3BIKTHI €Ty VIIIH
KOJIJAHBUTATBIH TYPJII MHTEPAKTUBTI IUIaT@opMasiap MEH Kypaijaap, OJIapJbIH
TUIMJLIITT MEH KOJIAaHy TaKipuOenepl Typayibl MasiMerTep oepuiteni. [IpakTukanbik
TOXKIpuOenep: ic-mapajgap MeH skobamap — Oy Oemimae KM-mi aFbpUImIbIH TiI1
cabakTapbliH/la KOJIJJaHy OOMBIHIIIA HAKTHI MPAKTUKAIBIK TIKIpUOEIep MEeH xobaap
Tankputanaabl. OxymbutapasiH KM TeXHOJNOTHSUIApBIH KOJIJAaHy apKbUIbl ajfaH
OuTiMIepl MEH maFapuIapbl, coHpai-ak myrammaepaid JXU-mi cabakra KoiijmaHy
Toxipubenepi Typaibl akmapar Oepinemi. bonamakrarbl MYMKIHIIKTEp MEH
nepcrekTuBanap — Oyn OGemmae XKU-miy Oiumim Oepy camachlHIarbl OoJalllaFsl,
OHBIH JaMy TCHACHIMUIAPHI MEH TEPCICKTUBAIaphl KapacThIpbuiaabl. JKacaHmbl
MHTEIJIEKTTIH OuTiM Oepy JKyHeciHe BIKMaJlbl, OHBIH OKBITY 9JiCTeMeEJIepiH Kanail
e3repTyl MYMKIiHIT, conaai-ak XXU-aixH O611iM Oepy callachlHaFrbl HHHOBALIUSIIBIK,
Henrimaep MeH xolanapra acepl Typaibl OoKaMaap MEH YChIHbICTap Oepiien.

KopeIThiHABIIAN KEATeH e, KOFaphl OKY OPBIHAAPBIHAAFEI CTYACHTTEPIIH MIeT
TUTIH MEHrepy KaOUIeTiH apTThIpy >KOHE XalIbIKapajblK ajaMacyliapfa >KaKChIpak
KAThICy YIIIH ©3[€piH KaKChIpaK JAMbITyFa KOJ ETKI3y YILUIH OJIapAbl IIET TUIIH
KAKChl JaFJpUIapMeH >KaOJbIKTay VIIIH >KacaHAbl WHTEUICKT aJrOpUTMIEPiHE
HETI3/IEJITeH WHTEPAKTHUBTI HHTEIUICKTYaJIIbl  OKBITY KYWECIH  YChIHAMBI3.
Bonamakra wHTEpaKTUBTI 3UATKEPIIK OKBITY KYHECIH KoOayay KoHE Kypy YIIiH
KalTalaHaTBIH HEHPOHIBIK JKEIUIEp MEH BUPTYyalJbl KOpPy TEXHOJIOTHUSICHIH
KOJJaHYIbI JKocmapian OThIpMbI3.Ka3ipri FHUIBIMHBIH Ke€3 KEIreH OarbITTaphl
CUSIKTBl JKacaHIbl HMHTEIUIEKTIH JaMy Tapuxbl oTe Oail. ABTOMATTaHIbIPHUIFAH
TEXHOJIOTUSIIAPABIH KeH AamMybl XX FachIpJbIH EKIiHI JKapThICBIHIAA OacTalIJIbl.
JKacaH1pI MHTEIUICKTIH HET13T1 TEOPHSUITBIK KaFuIaaaphl JT9J1 COJT 3aMaH/1a OPHBIKTHI
nen aiTyra 6omaapl. JKacaHapl MHTEIUICKT TEOPHUSACHIH/IA CaIMAKThI 33repicTep MEeH
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KETICTIKTEpIl aJJbIMBI3IAFbl OH - JXKUBIpMA KbUIAa KyTyre Oosanbl. XKacaH[ibl
MHTEJUIEKTTIH OUTiM Oepy MpOIeCiHEe EHTi31LIyl CTYICHTTEPJIH OKYy HOTHXEJEepiH
KaKcapTyFa, MOTHBAIMSCHIH apTThIpyFa JK0HE OuLTiM Oepy yAepicCiH »KaHapTyra
MYMKiHIIK Oepemi. KUM-giH meT Tuml cabakTapblHIa KOJJAaHY epeKIIeNTiKTepi,
THIMJIUTIT], apTHIKIIBIIBIKTAPbl MEH KUBIHJIBIKTAPbI, TPAKTUKAJIBIK TOKIpHOEIep MeH
OoJamakTarbl MYMKIHAIKTEpl JKaH-)KaKThl KapacThIpbliaabl. JKeKeJIeHIipiIreH,
MHTEPAKTHUBTI KOHE OCHIMIENTIII OKBITY TXIPUOECIH YChIHA OTBIPHIIN, OKBITY/IbI
TOHKEpIC )Kacay YIIMH KacaHbl HHTEIUICKT TEXHOJIOTHICHIHBIH QJICYETIH KOPCETyTe
OarpITTasiradH. JKacaHIbl WMHTEIUICKT >KOOQJIApBIH KY3€re achlpy JKoHE Oaranay
apKBUTBI MYFaJIMICP JKacaHIbl HMHTEIUICKTTI OKBITY OJICTEpiHE CHTI3yMiH O3BIK
TOXKIpUOeIepi Typaibl TYCIHIK ajia ajajfbl, OWI CaWbIll KEITCHIIE OKYIIbLIapIbIH
OKYBIH JKaKcapTajbl KoHE OJlapAbl MHQPPIBIK 19yipae TaObICKa JKETyre
aUBIH AN IbI.
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Inclusive education of children with disabilities within the framework of
educational institutions is one of the urgent problems of the modern education
system and poses the difficult task for all teachers to ensure the creation of the most
adequate conditions for genuine and full inclusion and participation of children's
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data in the educational process. The implementation of the concept of inclusive
education of children with disabilities requires the search for the most effective
learning strategies as a process aimed at targeted development of the personal
potential of each child in accordance with his individual capabilities and needs. It is
quite obvious that the implementation of the idea of inclusive education has a great
responsibility to all participants in the educational process and, first of all, to the
teacher.

The analysis of foreign studies on this problem showed that the typical initial
position of teachers of general educational and special schools for inclusive
education for children with limited health in the general class is a negative
perception of such training. For example, a group of teachers from the State
University in New Jersey conducted a survey of 380 special and general education
teachers who do not have experience in the inclusive class, who consider this
training inappropriate.At the same time, 17 out of 19 teachers working in the
inclusive class are convinced that joint training is useful not only for children with
disabilities and their peers, but also for teachers. The given experience confirms the
thought expressed by Sue Stubbs in the book “Inclusive Education with Limited
Resources” that people begin to see a very often positive role in inclusion only in
practice, which helps them understand their hidden beliefs and values, as well as
determine if there are those These are beliefs and values that they would like to
protect. [1]

Especially acute the problem of inclusive teaching children with disabilities
faces a foreign language teacher. Foreign countries have accumulated rich and
successful experience in joint training of children. However, an analysis of foreign
research literature showed that the question of choosing an effective technology for
teaching a foreign language of children with disabilities in the conditions of
inclusive learning still remains discussion. On the one hand, this problem is caused
by a view that has traditionally developed in the education system that the study of a
foreign language 1s a complex process, and especially for children with
psychophysical disorders. In order to reduce the training load on children with
disabilities until recently, it was considered inappropriate to teach their foreign
language as an additional, motivated, primarily, taking into account the interests of
this category of children.In this regard, the question of the interest of children with
disabilities is important. According to foreign researchers, these children show
interest in learning a foreign language no less than their healthy peers: a successful
career, a prospect of teaching on various international educational programs, the
ability to communicate with foreign friends, and cognition of a foreign language
culture.

On the other hand, often the attention of teachers is focused on the diagnosis
of psychophysical disorders in the development of the child, which, of course, is
important, especially at the early stage of training. But, if diagnosis acts as an end in
itself and is not the basis for the development of an individual educational trajectory
of the student in accordance with the nature of its capabilities, then in this case,
teaching a foreign language, like other general educational subjects, is impossible.
According to R. Schwartz, early diagnosis of students in learning a foreign language
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should not be considered not as establishing the fact of the impossibility of their
education, but as teaching children with disabilities in a group of students studying a
foreign language [2]. The specifics of the process of teaching a foreign language
lies in the maximum individualization of this process, which involves the activation
of the inclusion and participation of each student by using variable teaching
technologies. It is quite obvious that students with disabilities require the
introduction of specially developed approaches to their training. However, in the
inclusive class, educational vectors of teaching a foreign language of “special”
children and their peers should be conflicting.

It is obvious, that the leading task of both a foreign language teacher who
teaches in the inclusive class is the creation of an educational environment in which
the entire learning process will ensure success in achieving all students of the
necessary educational results, which in turn involves the use of effective educational
strategies aimed at forecasting and removing possible difficulties in learning a
foreign language that arise from each student of the class when learning a foreign
language [3]. The creation of a “barrier” educational environment in teaching a
foreign language of children with disabilities in the conditions of inclusive class
begins with the creation of a favorable microclimate that contributes to the
achievement of all students of academic results and the expansion of their
capabilities [4].

The fundamental basis for the design of a successful and effective educational
environment should be the provision that all children can study, and each teacher
must take responsibility for organizing adequate psychological and pedagogical
support in training. Given the specifics of the subject “Foreign Language”,
G.Gardner believes that the process of teaching a foreign language should be
implemented within the framework of a “socio-pedagogical” model, based on the
expansion of the possibilities of their inclusion and active participation of children
with disabilities in sociocultural communication in accordance with the
characteristics development of their cognitive and emotional spheres [5]. This model
should be considered as a system-structural concept, the fundamental components of
which are the following: the socio-cultural environment, previous factors, taking
into account individual differences in the learning process, teaching a foreign
language in variables contexts, acquisition of languages of skills in various contexts,
learning outcomes. It must be emphasized that the system -forming rod of this
model is training in a sociocultural context, contributing to the formation of
linguistic and non -linguistic skills among students [6].

Teaching a foreign language in a sociocultural context involves the maximum
concentration of the teacher on the individual differences in students, which can
conditionally be divided into two groups: cognitive and emotional. The components
of the cognitive group are the features of intellectual activity, the level of language
knowledge and language learning strategies. The emotional sphere includes the
attitude to language, motivation and language barriers. In addition, the level of
emotional anxiety and motivation can have a strong influence on the learning
strategies [6]. According to foreign scientists,the process of teaching a foreign
language in a sociocultural context should be aimed at the formation and
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development of the actual linguistic and non -linguistic skills of students. The
implementation of this goal involves modeling real communication situations,
which communicative needs for the use of a foreign language are updated that are
important for building further prospects for its study [7].
The correct organization of the communicative activities of students in the
inclusive class allows: to increase the level of cooperation between all students of
the class without exception, the level of confidence of students in their abilities and
attentive attitude to the needs of others; develop a system of differentiated exercises
and plan an additional time for their implementation; To implement immediate
feedback between class students. One of the priority tasks of the teacher is to
provide assistance to the child in achieving success in learning. Accordingly, the
success of learning largely directly depends on the comprehensive and systematic
implementation of various educational technologies into the educational process [8].
Thus, the problem of teaching a foreign language of children with disabilities
in the conditions of inclusive education is one of the urgent and discussion issues in
modern pedagogical science.
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The influence of technological innovation on education is undeniable, and its
impact is especially evident in the domain of foreign language acquisition As
Galtseva, Mezentsev, and Shvadlenko (2006) observe in their work “Innovative
Processes in Language Education”, traditional methodologies have predominantly
focused predominantly on linguistic structures and rote memorization techniques but
frequently failed to adequately prepare learners for authentic intercultural
interactions [1, pp. 156—157]). Their observation remains highly relevant today, as
language learning is no longer limited to grammar mastery and vocabulary
retention; rather, it is about the ability to communicate effectively and appropriately
in diverse cultural contexts.

It has been identified through professional experience that even students who
demonstrate high levels of linguistic proficiency can struggle when confronted with
real-life intercultural communication scenarios. This occurs because successful
communication involves understanding not only language rules but also social
norms, cultural values, and non-verbal cues that differ across cultures. For example,
certain phrases or gestures that are acceptable in one culture may be perceived as
rude or inappropriate in another. Without this awareness, misunderstandings and
communication breakdowns are inevitable, regardless of one’s command of
grammar or vocabulary.

Furthermore, information technology serves as a crucial bridge between
language and culture, providing learners with interactive and immersive learning
environments. Unlike static textbooks, digital tools facilitate dynamic, context-
driven interactions that help students grasp the subtleties of cultural communication.
According to Bogachevsky and Kuprina (202X), these technologies not only
improve language proficiency but also cultivate cultural competence by simulating
authentic communication situations [2, pp. 134-135]. Virtualtance, platforms like
virtual exchange programs enable students to practice real-time communication with
peers from different parts of the world.

One of the most notable contributions of information technology is the
development of virtual exchange programs. Platforms such as Erasmus+ Virtual
Exchange, eTwinning, and Global Classroom allow students to collaborate, engage
in discussions, and share cultural insights with peers from diverse linguistic and
cultural backgrounds. As stated in the VerbalPlanet report (2023), virtual exchanges
significantly enhance learners' abilities to understand diverse viewpoints, foster
intercultural empathy, and promote mutual respect in cross-cultural communication
[3]. These exchanges provide invaluable educational experiences, particularly for
students who are unable to participate in traditional study-abroad programs due to
financial limitations, personal responsibilities, or geographical constraints. Virtual
exchange programs democratize access to international communication by bringing
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the world into the classroom. They not only help students to improve their language
skills in authentic contexts but also to foster critical thinking, cultural awareness,
and openness to diversity — qualities that are essential in today's interconnected
world.

Moreover, artificial intelligence has significantly transformed foreign
language education by delivering personalized and adaptive learning experiences.
Al-powered applications, including widely used platforms such as Duolingo,
Rosetta Stone, and Babbel, analyze learners' speech patterns, pronunciation, and
language usage, offering real-time feedback and tailored exercises designed to meet
individual needs. In their work “Artificial Intelligence in Education: Opportunities
and Challenges”, Bogachevsky and Kuprina (2021) emphasize that Al tools not
only assist learners in mastering linguistic accuracy but also contribute to
developing pragmatic awareness, helping students understand idiomatic expressions,
culturally specific gestures, and appropriate language use in varying social contexts
[2, pp. 134-135].

The effectiveness of these technologies in enhancing learner outcomes has
been consistently demonstrated. Their application is widely acknowledged as
especially beneficial for individuals who may feel apprehensive or constrained
within conventional classroom contexts. The ability to practice language skills
privately and receive immediate, non-judgmental feedback allows students to build
confidence and fluency at their own pace. For example, increased engagement and
motivation have been noted among learners who struggle with pronunciation or fear
making mistakes in front of their peers when Al-powered tools are used. Therefore,
teachers should not rely on Al applications as standalone solutions but should use
them as supplementary tools that enhance classroom instruction. When combined
with meaningful dialogue, guided cultural exploration, and teacher-facilitated
reflection, Al technologies can significantly enrich the foreign language learning
process. Ultimately, the teacher's role remains critical in shaping how students
interpret and apply the knowledge and skills gained through technology. Guiding
learners toward not only linguistic competence but also cultural sensitivity and
ethical communication practices is essential in an increasingly interconnected world.
In addition to Al, big data analytics have opened new avenues for customized
language education. Learning management systems (LMS) such as Moodle, Canvas,
and Blackboard use data to identify individual learning patterns and recommend
personalized learning pathways. As noted by Galtseva et al. (2006), these platforms
help educators detect common intercultural misunderstandings and adjust teaching
strategies accordingly [1, p. 156-157]. Leveraging big data allows teachers to design
more culturally responsive curricula that address students' diverse needs.

Nevertheless, these advancements, ethical concerns and challenges remain.
Firstly, the digital divide continues to hinder equal access to technology. According
to Galtseva et al. (2006), students in underprivileged regions often lack access to
high-speed internet and advanced educational technologies, exacerbating
educational inequality [1, p. 156-157]. Secondly, privacy and data security are
critical issues. Many Al-based platforms collect user data, raising concerns about
how this information is stored and used. Institutions must implement strict policies
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to protect student privacy. Thirdly, algorithmic bias in Al systems can perpetuate
cultural stereotypes if not carefully monitored. Developers and educators need to
critically assess training datasets to ensure they promote inclusivity. Lastly, over-
reliance on technology may hinder the development of interpersonal communication
skills, which are essential in language learning.

Looking ahead, the integration of virtual and augmented reality (VR/AR) into
language education promises to redefine intercultural learning experiences. Tools
like ImmerseMe and Mondly VR allow students to practice language skills in
simulated real-world environments, such as virtual markets or international airports.
These immersive experiences make learning both practical and engaging. According
to Galtseva et al. (2006), VR-based simulations foster a deeper understanding of
cultural norms and behavioral expectations [1, p. 156-157]. There is a strong
conviction that such innovative tools will become standard in language classrooms,
contributing to more interactive and impactful learning experiences.

Drawing on insights from research and practical teaching experience, several
key recommendations are presented. Firstly, continuous professional development
and teacher training in digital pedagogy are essential. Teachers need to be equipped
with the skills to integrate digital tools effectively. Secondly, the development of
inclusive digital policies is critical to bridging the digital divide and ensuring
equitable access to educational technology. Thirdly, fostering critical digital literacy
among students is vital. Learners should be taught to critically evaluate online
content and use technology responsibly. Finally, a balanced approach that combines
human interaction with technological assistance is necessary. Technology should
complement, not replace, traditional learning methods.

The integration of information technology has profoundly reshaped foreign
language education, offering learners unprecedented opportunities to develop both
linguistic proficiency and intercultural competence. The following key findings
illustrate this transformation:

Virtual exchange programs provide learners with authentic opportunities to
engage in cross-cultural communication, fostering real-world language use and
intercultural understanding. Through such programs, students are exposed to diverse
perspectives, encouraging empathy and global awareness.

Al-powered applications offer personalized learning experiences tailored to
individual needs, learning styles, and proficiency levels. These technologies
enhance motivation, enable adaptive feedback, and support autonomous learning,
contributing to more effective language acquisition.

Big data analytics allows teachers to monitor student progress, identify
learning gaps, and make data-driven decisions to improve teaching practices. It
offers valuable insights into learner behavior, enabling more targeted instructional
interventions and curriculum development.

However, alongside these advantages come significant challenges. Ethical
concerns regarding data privacy, disparities in technology access, and the risk of
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over-reliance on digital tools must be addressed to ensure equitable learning
experiences.

In conclusion, the thoughtful and balanced integration of digital technologies,
together with human mentorship, pedagogical sensitivity, and inclusive educational
policies, is considered essential for preparing students to navigate the complexities
of intercultural communication in an increasingly interconnected world. The role of
teachers extends beyond teaching foreign languages to nurturing future global
citizens who are capable of bridging cultural divides and fostering mutual respect.
This underscores the need for continuous collaboration among educators,
policymakers, and technology developers to ensure that information technology
remains a tool that enhances, rather than undermines, the development of
intercultural competence in foreign language education.
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Abstract: The integration of artificial intelligence (AI) in English language
teaching (ELT) has revolutionized instructional methods, fostering adaptive learning
and enhancing professional-communicative competence. This study explores Al-
driven language resources in Kazakhstan, assessing their impact on students' speaking,
writing, listening, and reading skills. Through an experimental design, Al tools such as
ChatGPT, Grammarly, and speech recognition software were implemented to evaluate
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their effectiveness compared to conventional teaching approaches. The findings
indicate that Al-based resources significantly improve language proficiency,
particularly in professional contexts. The research underscores the importance of
integrating Al thoughtfully to complement traditional pedagogical methods, ensuring a
balanced approach that maximizes student engagement and learning outcomes.

Keywords: Al, ELT, Professional-Communicative Competence, Adaptive
Learning, Al in Education, Kazakhstan

The rapid advancement of artificial intelligence (Al) has transformed multiple
sectors, including education. In English language teaching (ELT), Al-driven tools have
reshaped instructional methodologies by enabling personalized learning, fostering
adaptive strategies, and enhancing communicative competence. As Kazakhstan
integrates Al into its educational frameworks, its potential to improve language
learning outcomes continues to grow. However, questions remain regarding its
effectiveness, particularly in professional-communicative strategies within non-native
English-speaking environments.

This study explores the role of Al-driven language resources in Kazakhstan’s ELT
landscape by analyzing their impact on students' professional and academic English
proficiency, engagement, and skill development. Focusing on Al-powered platforms
such as ChatGPT, Grammarly, and Google ASR, it assesses the benefits and
challenges of Al integration within local linguistic and cultural contexts. Through a
comparative analysis of Al-enhanced teaching methods and traditional instruction, this
research aims to provide a comprehensive understanding of AI’s influence on language
education and its implications for professional communication.

Communicative Language Teaching (CLT) is a widely accepted approach
emphasizing interaction and real-world communication skills [1]. CLT prioritizes
fluency, contextualized language use, and student-centered learning. Al-driven
applications, such as chatbots, speech recognition systems, and automated dialogue
simulations, align with CLT principles by enabling learners to engage in meaningful
communication with Al agents [2]. These technologies provide real-time feedback and
conversational practice, allowing learners to refine their speaking and writing skills in
interactive environments.

Studies demonstrate AI’s ability to support CLT methodologies through intelligent
tutoring systems and adaptive conversation-based learning. For instance, Al-powered
chatbots, such as those used in Duolingo and Google’s BERT-based language models,
provide contextually relevant responses that mimic natural conversations [3]. Similarly,
Li and Hegelheimer highlight the role of Al in developing students' speaking and
listening skills through automatic speech recognition (ASR) technologies [4].

In Kazakhstan, research by Kemelbekova et al. examined Al chatbots in higher
education and found improvements in students’ speaking abilities, particularly in stress
and intonation patterns [5]. Furthermore, studies by Baibekova and Sarsenbayeva
emphasize the growing role of Al in creating immersive language learning
environments, particularly in mobile-assisted language learning (MALL) applications
tailored for Kazakhstani students [6].
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Recent research on Al-driven platforms such as iLearn emphasizes their role in
higher education by integrating Al-based assessments and feedback mechanisms to
enhance student engagement. iLearn provides personalized learning experiences by
adjusting materials to student needs and monitoring progress through cloud-based
systems [7]. These findings highlight AI’s potential in addressing student motivation
and retention in language learning environments.

Adaptive Learning Theory posits that learning experiences should be tailored to
individual student needs, dynamically adjusting content based on learner progress [8].
Al-powered platforms such as Carnegie Learning and Coursera adapt language
exercises based on real-time student performance, ensuring optimal pacing and
scaffolding of content. According to Kukulska-Hulme & Bull , adaptive Al systems
enhance engagement by adjusting difficulty levels and learning pathways to match
students’ individual proficiency levels [9].

In ELT, adaptive Al systems assess learner proficiency and modify instructional
materials accordingly. Studies emphasize Al’s role in providing customized learning
pathways, making education more efficient and accessible. In Kazakhstan, research
has begun integrating Al into the national curriculum, with Arapbayev discussing its
role in personalized education and teacher workload reduction [10].

Al should complement rather than replace human instructors [11]. This perspective
is particularly relevant in professional-communicative ELT contexts, where teacher-
student interactions play a crucial role. Al-driven analytics can assist instructors by
identifying common learner errors and suggesting targeted interventions [12].

A study by Kohnke, Moorhouse, & Zou found Al-generated feedback comparable
to teacher feedback in improving academic writing skills [13]. Additionally, AI’s
ability to analyze student errors and provide personalized recommendations
contributed to increased learner engagement and self-directed learning. Similarly,
Heift & Schulze found that intelligent CALL (computer-assisted language learning)
applications significantly improved vocabulary retention and grammar accuracy [14].

Kazakhstani research by Dilzhan on ChatGPT’s role in EFL classrooms found that
teachers appreciated its ability to generate lesson ideas and enhance student writing
skills but expressed concerns about over-reliance on Al, potential plagiarism, and the
necessity for structured training [15]. This aligns with broader discussions on
balancing Al use in education with critical thinking and ethical considerations.

Despite AI’s potential, several challenges remain. Digital literacy gaps, data
privacy concerns, and the need for culturally responsive Al tools pose significant
obstacles. Sims emphasizes that Al applications must account for ethical
considerations, such as algorithmic bias and data security, to ensure equitable access to
Al-enhanced learning opportunities [16]. Almutairi & Shukri further stress the
importance of training educators in Al literacy to maximize its benefits in language
classrooms [17].

In Kazakhstan, Abilov highlights the digital divide between urban and rural
schools, emphasizing the need for infrastructure development and teacher training to
facilitate Al adoption in ELT [18]. Furthermore, AI’s reliance on Western linguistic
models raises concerns about its adaptability to Kazakh linguistic and cultural contexts
[19].
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The integration of Al in ELT presents transformative possibilities for language
instruction, particularly in communicative and adaptive learning contexts. Theories
such as CLT and Adaptive Learning provide a strong foundation for understanding
Al’s role in language education. Empirical studies highlight AI’s capacity to
personalize learning, enhance communicative competence, and support teachers in
professional development. However, addressing existing challenges will require
ongoing research, policy interventions, and localized Al development to ensure that
Al-driven educational tools effectively support Kazakhstan’s ELT landscape.

Method. This study investigates the effectiveness of Al-driven English language
resources in Kazakhstan, particularly their impact on professional-communicative
strategies in secondary education. The research included a total of 30 students,
divided equally into an experimental group and a control group. The participants,
aged between 16 and 17, were at an upper-intermediate (B2) level of English
proficiency. The primary focus of the study was to enhance students' professional-
communicative skills, preparing them for academic and career-related interactions.

Al Tool Exercise Outcome
ChatGPT & Elsa | Simulated job interviews, | Improved fluency, pronunciation,
Speak presentations, and real-world | and  professional speaking
dialogues confidence

Grammarly &
QuillBot

Drafting emails, reports, and essays

with Al feedback

Enhanced accuracy, coherence,
and professional writing skills

Google BERT & | Al-generated summaries and | Improved critical reading and
ReadTheory comprehension quizzes analytical skills

Google ASR & | Al-generated listening exercises with | Better comprehension of authentic
Coursera AI-Tutors | personalized difficulty levels English speech

Kahoot! & | Al-adaptive quizzes for grammar and | Increased motivation and
Duolingo Al vocabulary development engagement

Table 1. Al Tools and Their Impact on Language Learning

The study spanned ten weeks, with students participating in two 50-minute
sessions per week. To evaluate the effectiveness of Al-driven learning, both groups
undertook a pre-test at the beginning and a post-test at the end of the experiment.
These assessments measured their proficiency in speaking, writing, listening, and
reading comprehension. The results of these evaluations provided insights into the
extent to which Al-enhanced learning strategies influenced students' language
development compared to traditional methods.

Results. The analysis of pre-test and post-test results demonstrates a significant
enhancement in students' language proficiency across speaking, writing, listening, and
reading skills when utilizing Al-enhanced learning methods. The experimental group
exhibited a higher rate of improvement in all assessed skills compared to the control
group, underscoring the efficacy of Al-driven approaches in language acquisition.

Experimental Group Control Group

Skill
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Before After Before After
Speaking 60% 85% 61% 70%
Writing 58% 82% 59% 68%
Listening 63% 87% 64% 71%
Reading 65% 88% 66% 73%

Table 2. Pre-test and Post-test Performance Comparison

The study highlights the positive impact of Al-based tools on language learning,
with the experimental group showing significant improvements across all skills.
In speaking, the experimental group increased from 60% to 85%, while the control
group improved from 61% to 70%. In writing, the experimental group rose from 58%
to 82%, compared to the control group’s 59% to 68%. Similarly,
in listening and reading, the experimental group outperformed the control group,
showing improvements from 63% to 87% and 65% to 88%, respectively.

The findings of this study demonstrate that Al-enhanced English language
resources significantly improve communicative competence, particularly in
professional and academic contexts. The integration of Al tools such as ChatGPT,
Grammarly, and speech recognition software provided students with personalized
feedback, real-world language practice, and adaptive learning experiences,
leading to measurable improvements in fluency, accuracy, and engagement.

However, while Al-driven resources offer substantial benefits, their effectiveness
depends on thoughtful implementation. Future developments should focus
on designing AI models tailored to Kazakhstan’s linguistic and cultural context,
ensuring that Al-generated content aligns with local needs. Moreover, teacher
training programs should be introduced to equip educators with the necessary skills
to integrate Al tools effectively in English language teaching.

A balanced approach is essential - Al should complement human instruction
rather than replace it. While Al enhances efficiency by automating routine
tasks, teachers remain irreplaceable in guiding critical thinking, fostering
creativity, and ensuring meaningful interaction. This study provides a framework
for designing Al-based English language resources and highlights AI’s potential
to transform English language teaching in Kazakhstan when implemented
strategically and ethically.
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Abstract: This article demonstrates Artificial Intelligence (Al) and Virtual Reality
(VR) as two examples of emerging technologies that have the potential to
revolutionize English language training. It investigates how bachelor's degree
candidates view and use Al and VR in relation to language acquisition. The study
intends to evaluate the effectiveness, difficulties, and potential significance of these
tools in contemporary language instruction by looking at their experiences with
them. The results imply that when combined well, Al and VR may provide
personalized, dynamic, and immersive learning opportunities. To overcome current
obstacles and guarantee these technologies' long-term influence on language
instruction, more study and advancement are necessary.

Keywords: Virtual Reality (VR), Artificial Intelligence (Al), English Language
Instruction, Language Learning Technologies, Educational Technology,
Personalized Learning, Immersive Learning.

Emerging technologies like virtual reality (VR) and artificial intelligence
(AID) have the potential to revolutionize language instruction. While VR provides
immersive and interactive learning environments, Al may personalize learning by
adjusting content to suit individual needs. This study explores how Bachelor's
degree students view and use Al and VR in English language instruction in order to
gain a better understanding of the influence of these technologies. The study is to
assess the difficulties and efficacy of incorporating Al and VR into contemporary
language training by getting input on their experiences, preferences, and
expectations.

The article looks at how students view Al and VR and how they are being
employed in English language instruction. Understanding how Al and VR may
enhance and personalize language learning is the aim. The difficulties and
restrictions of utilizing these technologies in the classroom are also covered in the
article.

Al enhances English learning by creating immersive, interactive
environments by integrating images, sounds, and text into smart devices. It supports
personalized learning tailored to proficiency levels and career needs. Additionally,
Al optimizes teaching with simulated dialogue platforms, fostering vocabulary
growth, cultural awareness, and real-world problem-solving skills, making it an
essential tool for modern language education [1, p.952].

The research highlights several key challenges in using Al in English
Language Teaching (ELT). First, Al can reinforce standardized language use,
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potentially excluding diverse varieties of English, and exacerbate digital divides if
access is unequal across different education systems. Ethical concerns, such as bias
in Al tools and the influence of large tech companies, are also prominent, alongside
issues like technology breakdowns, cognitive overload, and learner fear. Despite
these challenges, the majority of educators agree that Al will not replace human
teachers shortly, though the evolving role of Al in assessment and data collection
remains a significant concern [2, p.11].

Al technology has significantly advanced English language proficiency by
combining digital and language literacy, making learners more globally competent.
The more Al is developed, the more precise its language processing becomes, which
enhances both teaching and learning foreign languages. Al also increases the
effectiveness of English learning by providing diverse educational tools that help
students better understand the material, even without direct interaction with
instructors [3, p.23].

Virtual reality (VR) technology offers immersive, interactive experiences
through devices like VR headsets, which provide a 360-degree view of virtual
environments. This technology enables engaging English language learning
experiences by simulating realistic scenarios. For instance, VR can create virtual
classrooms where students interact with native English speakers or simulate
historical events and real-world situations, making language learning more engaging
and interactive [4, p.162].

Virtual reality (VR) creates an immersive environment that closely mirrors
real-life contexts, enhancing vocabulary learning and language acquisition. It
supports receptive vocabulary learning by providing input at an appropriate level,
while also minimizing emotional barriers that hinder progress. Additionally, VR
aligns with multimedia learning principles, using visual-rich content to improve
retention by emphasizing key concepts and presenting words and images together
[5, pp.87-88].

This study intended to understand how first-year bachelor's degree
candidates who pursued post-college education see and use artificial intelligence
(AI) and virtual reality (VR) in language acquisition. A survey was administered to
17 of these students in order to collect a variety of viewpoints regarding these
instruments. Their VR experiences, the personalization possibilities of Al, and their
general perceptions of the usefulness of these technologies in language learning
were all examined in the study. It also looked at the preferred learning
methodologies of the students, which included traditional teaching methods, Al-
powered tools, VR simulations, or a mix of these.

To collect comprehensive data, the poll included both quantitative and
qualitative questions. In order to express their opinions on the possible advantages
and disadvantages of Al and VR in language acquisition, students answered open-
ended questions about their experiences and satisfaction levels.

The purpose of this study is to shed light on present perceptions of Al and
VR in English language instruction. Through data analysis, academics aim to
comprehend how these technologies are being adopted, used, and how they can
affect language teaching methods in the future. The results will inform future
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research and implementation strategies and advance our understanding of how
emerging technology might transform language acquisition.
1. Adoption and Usage of Virtual Reality (VR)

According to the study results, about 59% of respondents say they think Al
can customize the English learning process by adjusting course materials to each
learner's unique requirements and stage of development. This indicates a broad
understanding of Al's ability to improve learning by adjusting to the speed and skill
level of each student, possibly providing a more individualized and effective route
to language acquisition. There is a notable lack of knowledge and confidence about
Al's potential in education, though, as 41% of respondents are still unsure of
approaches (Figure 1).

Have you ever used Virtual Reality (VR) to learn English?
17 oTBeTOB

@® Yes
® No

Figure I - "Adoption of Virtual Reality in English Language Learning"

82% of those who have experienced virtual reality believe it is a useful tool
for enhancing English language proficiency. According to these responders, virtual
reality's immersive and interactive features, which mimic real-life situations and let
language learners practice in context, are what make it so effective. In addition to
improving retention and engagement, this experience can foster a dynamic learning

environment that may not be possible with more conventional approaches (Figure
2).

In your opinion, how effective are VR simulations for improving your English skills?

17 oTBeTOB

@ Not effective
@ Effective
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Figure 2 - "Perceived Effectiveness of VR Simulations in Improving English Skills"

17.6% of respondents, however, believed that VR simulations did not
influence their ability to speak English. This disparity suggests that there may be
problems that require attention, such as the caliber of the VR material, how
applicable the simulations are to the needs of the students or potential technical
constraints. Some students might not believe that virtual reality (VR) helps them
enhance their language skills enough, especially if the VR experiences don't provide
individualized learning routes or aren't made with pedagogical objectives in mind.

These divergent viewpoints imply that although virtual reality (VR) holds
great promise, its use in English language instruction is still developing. To fully
comprehend the unique difficulties faced by people who find virtual reality useless,
more research is required. Potential fixes might involve making VR content more
user-friendly, bringing it closer to curricular requirements, and making sure VR is
carefully incorporated within a well-rounded teaching strategy. Furthermore, getting
more input from a range of learner demographics may yield insightful information
about how VR might be tailored to suit different learning preferences and language
skill levels. VR has the potential to become a more widely used and successful
language-learning tool by resolving these problems.

Participants strongly believed in the advantages of an integrated,
multifaceted learning strategy, as seen by the 47.1% who said they preferred mixing
Al tools, VR simulations, and traditional teaching techniques when asked about
their favorite approaches to learning English. This desire is a reflection of an
awareness that a more thorough and flexible learning experience may be obtained by
combining traditional teaching methods with technology. However, 17.6% of
respondents chose VR simulations as their main approach, and 35.3% of
respondents preferred Al tools alone, indicating that some learners are confident in
the potential of particular technologies to improve their language proficiency
(Figure 3).

Would you prefer to learn English through Al tools, VR simulations, or traditional methods?

17 oTBeTOB

@ Al tools

® VR simulations
Traditional methods

@ Combination

Figure 3 - "Preferred Approaches to English Language Learning:
Integration of Al, VR, and Traditional Methods"
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Additionally, a noteworthy 82.4% of respondents think that Al and VR will
play a significant part in English language instruction in the future, indicating a
growing anticipation that these technologies will be essential in changing
educational processes. Though many people see the potential of Al and VR, 17.6%
are still unsure, suggesting that there is still some hesitancy or ambiguity
surrounding how these technologies will be completely incorporated into traditional
classroom instruction (Figure 4).

Do you believe Al and VR will become essential in future English language teaching?
17 oTBeTOB

® Yes
® No

Not sure

Figure 4 - "Future Role of Al and VR in English Language Teaching"

These results show a definite tendency toward adopting new technology in
language learning. The inclination to combine AI, VR, and conventional approaches
shows that students are appreciating the benefits of old pedagogies while remaining
receptive to new educational resources. There is a chance to further improve the
integration of Al and VR technologies into English language instruction as they
develop further, offering a more individualized, interesting, and successful learning
environment for a variety of learners.

Al and VR are meeting learners' expectations and positively influencing
their language learning journeys, as seen by the remarkable 94.1% of respondents
who expressed satisfaction with their experiences using these technologies in
English courses. Furthermore, 76.5% of respondents indicated that they would be
happy to suggest Al and VR products to their peers, indicating a high degree of
confidence in their efficacy. The growing acceptance of Al and VR as revolutionary
educational tools is further supported by this group's belief that these technologies
will be essential to the future of English language training. Even though the promise
of Al and VR is well recognized, concerns regarding their complete integration and
sustainability in education still exist, as seen by the 23.5% of respondents who are
unsure about the long-term effects of these technologies (Figure 5).
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How likely are you to recommend using Al and VR technologies for English language learning to

your peers?
17 oTBeTOB

@ Not likely
® Very likely

Figure 5 - "Satisfaction with Al and VR in English Language Learning and Future
Outlook"

This conflicting opinion emphasizes the necessity of ongoing innovation,
study, and evidence-based methods to allay worries and guarantee that Al and VR
technologies are successfully integrated into English language instruction. Despite
their positive perception, these tools' future success hinges on resolving current
doubts and demonstrating their lasting worth. To increase their efficacy and reach
and, eventually, cement their position in the educational environment, they require
constant improvement and real-world application. By tackling these issues and
showcasing the tangible advantages of Al and VR, teachers may promote wider
adoption and optimize their influence on students' language skills.

In conclusion, this study demonstrates how Al and VR have the potential to
revolutionize English language instruction. The participants were happy with their
experiences and thought these technologies would be important in the future. There
are still some questions regarding their complete integration, though. More study
and development are required to guarantee Al and VR's successful incorporation
into language instruction and to fully realize their promise. This will assist in
developing dynamic, engaging, and individualized learning experiences that will
better prepare students for the future.

There are still issues with their full incorporation into educational systems,
though. These include making sure that everyone has fair access to the technology
that is required, giving teachers the training they need, and resolving issues with
data privacy, ethical use, and technical constraints. In order to develop a
comprehensive approach to language learning, more study is required to examine
the best practices for integrating Al and VR with conventional teaching techniques.

It is crucial to keep funding the research and testing of Al and VR in actual
classroom environments if we are to fully grasp their educational potential. By
doing this, it will be easier to develop dynamic, captivating, and highly customized
learning experiences that enhance language acquisition while simultaneously giving
students the digital skills and flexibility they need to succeed in a global
environment.

36



References:

1. Anggraini, A., & Faisal, F. (2024). The use of artificial intelligence-based
technology in English language teaching. Golden Ratio of Data in Summary,
4(2).

2. Edmett, A., Ichaporia, N., Crompton, H., & Crichton, R. (2024). Artificial
intelligence and English language teaching: Preparing for the future (Second
edition). British Council.

3. Ghafar, Z. N., Salh, H. F., Abdulrahim, M. A., Farxha, S. S., Arf, S. F., &
Rahim, R. 1. (2023). The role of artificial intelligence technology on English
language learning: A literature review. Canadian Journal of Language and
Literature Studies, 3(2), 17-31.

4. Sinthiya, B. (2023). English language learning in the metaverse: Exploring
the potential of AR and VR. International Journal of English, 12(Special
Issue 1).

5. Uygun, E., & Girgin, D. (2022). Integration of virtual reality (VR) technology
into vocabulary teaching in primary school English lessons. Journal of Theory
& Practice in Education, 18(2), 85-94.

90K 81-139

KACAHAbI MHTEJUVIEKTTIH ATbIJIIIBIH TIJII
OKYJIBIKTAPBIHA 9CEPI

Maxanosa Onus Cabwbipaicankvisol,

1 kypc macucmp cmyoenmi 7M01701 — Lllem mini: exi wiem mini
Fouroimu oicemerwii: /[yticekosa Kynsaw Kepumbexosna
Acmana Xanvikapanolx YHueepcumemi,

Acmana, Kazaxcman.
makhanovva03@mail.ru

Anaarna: byn 3eprreyne skacanasl uHTeIIeKTTiH (OKW) arpuambeiH TiTi
OKYJIBIKTapbIHA acepi KapacThIPBLIAIBI. KU TEXHOJIOTUSIIAPHI OKY
MaTepHuaiIapblHbIH Ma3MYHbIH OeliMJIeyTe, OKYIIbUIAP/bIH KEKEe KaKETTUIIKTEPIHE
CollKeC OKBITYFa >KOHE OJIApJBIH OKY JKETICTIKTEPIH apTThIpyFa BIKMNAT €Te/Il.
CoHpaif-ak, MHTEPAKTUBTI OKBITY OMICTEPIHIH KOMETIMEH OKYIIbLUIAPIbIH
KbI3bIFYIIBUIBIFBIH apTTHIPHIN, 63 OeTiHIIe O11IM any KaOlaeTiH JaMbITy MYMKIH/IT1
Tanmananel. 3eprrey Oapwichinaa JKM-mbl OKyJbIKTapFa €Hri3y Ke3iHJerl HeTi3ri
Mocenenep Je KapacTelpbuiaabl. OmapaplH IIIiHIAES Ma3MYHHBIH camachl MEH
ceHiMaimiri, myramiMaepaid KU-npl KonmjgaHy aFabuiapbl JKOHE OKYMIBUIAPIIBIH
UQPIBIK CayaTThUIBIFBI MAHbI3bI OPBIH aJIaJIbl.

KinT ce3nep: xacaHnbl MHTEIUIEKT, aFbUIIIBIH TIJ1 OKYJBIKTAPhI, U(PPIIBIK
TEXHOJIOTUSIIAP, WHTEPAKTUBTI OKBITY, OUTIM Oepy, OKYIIbLIapIbIH >KETICTITI,
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MYFaTIMHIH POJIi, OKYJIBIK KYPBUIBIMBI, ITU(GPIBIK CayaTThUIBIK.

Kazipri tanma »xacanapl unTewiekT (JKW) texHomorusmapel OiniM  Oepy
calachlHIa, oCipece IIeT TUIIEPiH OKBITYIa, aWTapiIbIKTall e3repicTep CHTi3yIe.
KU-npIH aFbUNIIBIH TUTI OKYJIBIKTAPBIHA BIKIAIBI OKBITY OMICTEPIH >KaHFBIPTHI,
Ma3MYHJIBI OeHiMeyTe KoHE OKYIIBIIAPIBIH KEKE KAKETTUTIKTEpIHE CoKec O1IiM
Oepy yaepiciH >KeTUIipyre MYMKIHIIK Oepemi. byn esrepicTep OKyJIBIKTapbIH
KYPBUIBIMBI MEH Ma3MYHBIH KaiiTa KapacThIPYbl Tajal €TeIl.

3eprreynep kepcerkeHaei, KM HeriziHAer: OKbITYy 9MiCTepl OKYIIbLIApIbIH
OKy JKETICTIKTEpiH apTTBIPHIIN, OJIAPJBIH MOTHBAIMACHI MEH ©31H-031 peTTey
KaOineTTepin kymenTeai. Meicansl, Wei xyprizren 3eprreyae KM apkbuibi
OKBITY/IBIH aFBUIIIBIH TUIIH YHpeHyner: TUIMIALIr aHbikTaarad [1]. CoHbIMEH
karap, Zhu, Y. , Wang, L. e3nepinin xyiem monaysiHaa XU-aeiH TUIAIK O611iM
Oepyeri Ka3ipri )kar1aiibl MeH OoJ1alakTarbl MyMKIHAIKTEPIH TajaaraH [2].

Herenmen, XU-apl oKyJIbIKTapFa €Hri3y OapbIicbiHAAa OlpKaTap KUBIHIBIKTAp
na TyblHAaWael. OnapAblH  1IIHAE Ma3MYHHBIH —camackl MEH CEeHIMJUIITI,
MYFaTIMIEPAIH KaHa TEXHOJOTHUSUIAPIbl MEHTEPY1 HKOHE OKYIIbUIAPLIH HUPPIBIK
cayaTThUIbIFBI Moceneniept O0ap. byn daxropmap KU HeriziHaeri OKyJIbIKTapabl
TUIM/II TTAalJaJIaHy YIIIH €CKEPTy1 KaXKeT.

Ocbl Makanaga JXU-mpIH arbUIMIBIH Ti1 OKYJIBIKTAphlHA THUTI3ETIH ocepi,
KE3/IECETIH KUBIHABIKTAp XOHE OoJallaKkTarbl MEePCIEeKTUBAIAPbl KapacThIPhLIAIbI.
Conbimen Kartap, KM TexHOIOrusUIapblH THIMJII Maii1ajaHy >KOJIIapbl MEH OJIapIbl
O11iM Oepy yAepiciHe MHTerpalusiiay Macesenepl TaaKbUIaHa Ibl.

KU Tin oKpITygarbl omicTepjil TyOereiial e3repTil, OKy MaTepuagapbiH
nepOecrenaipyre MymkiHaik Oepeni. Heffernan o3 3eprreyinge KU-gig
OKYIIBUIAPLIH KKETTUIIKTEpiHE Kapail OeiMIenreH TarnchlpMaiap YChIHATHIHBIH
atan ereni [3]. Conbimen Kartap, Warschauer Outim Oepyzaeri KU-aiH oneyeTiH
KapacThIPHITI, OHBIH OKYIIBIIAPBIH Ka3y JKOHE COUJIey MaFablIapblH YKaKcapTyaa
MaHbBI3/Ibl POJI AaTKAPATHIHBIH T AcHal [4].

KW Herizinze xacajnraH OKbITY OarnapiaMaliapbl MyFaldiMAepre KoMeKTecin
KaHa KOMMaii, OKyIIbUIAPFa )KEKE OKBITY TPACKTOPUSCHIH KYpyFa JKarJan yKacaubl.
Kaszipri 3eprreynepre coitkec, XK Herizinaeri okbITy miatgopmanapbl rpaMMaTHKa
MEH JIeKCUKaHbl MeHrepyai okeHunaereni [5]. CousimMeH Oipre, oyap Tia
YUpEeHYIIIEPIIH KaTeJIepiH TY3€TiN, oJapFa HAKThl Kepi OaillaHbIC YChIHABI [6].

JIocTyp:i aFbUIIIBIH TUTI OKYJIBIKTaphl KOOIHECE CTATUKAIIBIK MaTepUualaap/Ibl
KamThica, KM OKyJBIKTaphl WHTEPAKTUBTI Ma3MYHMEH OalbIThUIabl. Puvapic
OKYJIBIKTapABbIH  Ka3ipri 3aMaHfbl TpeHaTepre caii gamybl ymriH KU
TEXHOJIOTHSJIAPBIH KOJIJIaHy KaKETTIriH artan kepcereni [7]. 2KW apkbuibl sxacainran
OKYJIBIKTap  OKYIIBUIAPJBIH  KAKETTUIIKTEPIHE  COMlKeC  aBTOMATThl  TYpJE
YKAHAPTHUIBII, OJIap IbIH ACHIeliHe Kapail oeitlimaeneni [8].

KU  okynbIKTapmarbl MOTIHAEP MEH OKaTTBIFyJapAbl TYpJl  TUIMIK
AeHreinepre OediMaen, OKyIIbIapFa HaKThl YakKbIT PEKHUMIHIE KOMEK KOpCeTyre
MyMKiHTIK Oepemi [9]. Byn omic mocTypii OKy/ibIKTapra KaparaHa aHarypiIbIM
TUIM/II OOJIATHIHBIH OlpHEIIIe 3epTTeyIep AJIEIACTEH.

ConbpiMeH KaTtap, A. XK. AcambaeBThIH "JKacaHapl HHTEIIEKT HET131epi" aTThl
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okynbIFbiHAa JKW-IBbIH OKBITY MpolieCiHE BIKMANIbl >KOHE OHBIH OuliM  Oepy
KYHECIHJIeT] MHTErpalmsIChl jkaH-KaKThl KapacTeipbutiaabl [10]. byn enbexre KN
HETI31HJIe >KacajfaH OKYJBIKTApP/AbIH apTHIKIIBUIBIKTAPHl MEH OJIapAbl THIMII
KOJIJIaHY KOJIJapbl TAIKbLIAHABI.

I'epuen ynuBepcuteTiHiH 3epTreyiepi ae XKW texHomorusuiapseia 6imiM 0epy
YAepiciHe eHTI3yAlH ©3€KTI Macenenepin Kapacteipaasl. byn 3eprreynep XKXU-apig
T MEHTepyre THUTI3eTIH JCepiH, COHJai-aKk MyFaliMIep MEH OKYIIbLUIap YIIiH
TYBIHIAUTHIH KABIHABIKTAP/IbI CUTTATTANTBI.

XKacanapl WHTEIEKTTIH aFbUIIIBIH TUTl OKYJBIKTapblHA BIKMAJBI aJdarbl
KBUTIAPbl O1aH 9pi Kyuuele TyceTiHl ce3ci3. Clark o3 3eprreyinie oKyJIbIKTapAbIH
TOJIBIK IUPPIBIK (hopMaTKa Kelryl MyMKiH ekeHiH atan eteli [11]. ConbiMeH Kartap,
KN  apkpuiel  KacalFaH ~— OKYJBIKTap  MYFaliMjiep MEH  OKYIIbUIapbIH
KOKETTUTIKTEPIHE MKEeMJICIIII, OKBITYABIH THIMIUIITIH apTThIPYybl MYMKIH [12].

Azvlnubin mii OKyIblKmapulHOazvl o32epicmep

AFBUIIIBIH TiJII OKYJIBIKTAPhl COHFBI OHXXBUIABIKTAa Ma3MYHBI MEH KYPBUIBIMBI
KarblHaH O KaHFBIPThUTYJHA. OnmapAplH  1IHAE HUQPPIBIK  pecypcTrap MeEH
MHTEPaKTUBTI IJ1aT(hopmanap epexkuie opsiH anazisl [13].

Kacanowr unmennekmmiy OKyI6IKMAapea biKnavl

Xacanapl HMHTEIJIEKT HETI3IHJE KacalfaH OKYJBIKTAp AJCTYPJdl OKBITY
MartepualilapblHa KaparaH/a aHarypjblM OCHIMJIENTIIl KOHE WMHTEPaKTUBTI.
MyHpaail OKyJdbIKTap TUI YHpeHyHIUIepAiH JeHreiin Oaramam, oJlapra Keke
TarcblpMasap MEH KEHeCTep YCbIHA anajebl [14].

Ochl 3epTTeylie canajblK KOHE CaHJBIK dIICTep KOJAAHbULABI. bipiHmiiaeH,
XKU-npiH  aFbUIIBIH - TUTL  OKYJIBIKTAphIHA 9CEpl Typasibl ojcOHueTTepre IOy
xacanapl. byn mony JKU-gbiH OKy yzepiciHe BIKHNAJIbIH 3€pTTEreH alAbIHFBI
KYMBICTapAbl Tajjaayra Herizaendl. EKiHIIaeH, aFbUIIIBIH Tl MYFaliMACPIHEH
cayamHama anbIHbIN, onapAblH KW TexHomorusiapblH OKYJBIKTapAa KOJAaHy
Typasibl Ke3kapactapbl 3eprrenai. ConsiMeH katap, KM HeriziHzmeri um@piabik
OKYJIBIKTapAbl ~ KOJJAaHFAaH  OKYIIBUIAPABIH  YJArepiMiH  Oakpuiay  apKbLIbI
CaJBICTBIPMAJIBI TAJIAY KYPTi3UIIL.

Cayannamara KazakcTaHHBIH OpTYpJIl MEKTENTEpiHAE >KYMbIC icTedTiH 17
aFbUIIIBIH TiJIi MyFaJiMi KaTeicThl. HoTmkenep Tomenaeriaeit 00mabl:

XW okywblnapAblH OKy MaTepuanbiH XakCbl MeHrepyiHe KeMeKkT... 78
XKW okyLublnapfFa HaKTbl yakbIT pexumiHae kepi 6alinaHbic 6epyr... 72
XW gacTypni okynbiKTapFa KaparaHaa Tuimgipek 70

XKW xeke oKpbITy TPaeKTOPWUSICbIH KypyFa MyMKIHAIK 6epegi 65

0 20 40 60 80

Huarpamma 1. KU TexHONIOTHITAPBIH OKYJIBIKTAPAa KONIaHYABIH ap THIKITBUTBIKTAPEI.
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Myranimaepre KM TeXHONOTUSIAPbIH KOJIZIAHY/IbI YAPETY KaXKeT 55

JKWI-1b1H, OKy MaTepuasijapblHbIH, Carlachl MEH CEHIMLIIriHe Ky... 48

OKymBINap/bIH, IMPPIIBIK CayaTThUIBIFBI XKETKIIKCi3 50
0 20 40 60
Junarpamma 2. KHBIHIBIKTap MEH Macememep.
JKU TexHonorusapeiH 6iniM 6epy yaepicine eHrisyzi Konaanist 68

Konpnaiinpl, 6ipak 6ys1 MyraliMHiH peJliH TOMEHZETYi MyMKiH fIer... 20

Konpamaiizipl, ce6e6i aacTypi OKpITY dficTepi THiMAipeK fien ec... [BVA

o

20 40 60 80

Huarpamma 3. Myranimaepain KM TeXHOJOTHSIIAPBIH OKYJIBIKTapFa €HIi3yTe JereH Ko3Kapachl.

3eprrey HoTrKenepi JKU-AbIH aFbUIIIBIH T1T1 OKYJIBIKTapbIHA OipHEIIe HEeri3rl
BIKMAJBIH KepceTTi. bipinmigaeH, XU okynbIkTaphl Ma3MyHHBIH JUHAMUKAIBIK
TYpZle e3repyiHe MYMKIHIIK Oepin, OKYLIbUIAPAbIH KAXKETTUNKTEPIHE COMKEC OKY
MarepuanjapeiH Oevtimaedt ananel. Exinmigen, wmyramimaep KU  kemerimeH
OKYIIBUIAPBIH KAaTEJEPIH KbUIJAaM aHBIKTAl, oJlapFa HaKThl Kepi OaliiaHbICc Oepe
aNaThlH KypaJlJapMEH >KYMBIC 1CTE€yre MYMKIHJIIK aJIajibl.

Cayannama HoTmxenepl myramimaepaiH kemmuiiri XKW texHonorusuapeix
naijanel N CaHAaWTBIHBIH, Oipak oJapAbl KOJAAaHy YIIIH KOCHIMINA OKBITY
KQKETTITIH aTan eTKeHIH kepceTTi. COHbIMEH KaTap, OKYIIbUIAP/bIH JKETICTIKTEPIH
Oakputay OapbickiHna KM HeriziHaeri OKYJBIKTapJbl KOJIJAHFAH TOITHIH OKY
KETICTIKTepl JOCTYPJl OKYJBIKTApIbl KOJJAHFAH TOINKA KaparaHaa >KOFaphI
Oonranbl aHbIKTANIbEL. by KM -npiH oKyIbImapabiH OKy MOTHUBALUSCHIH apTTHIPHI,
03 OeTiHIIe O11iM alybIHA BIKIAT €TSTIHIH IS ACH 1.

KN TexHonmorusnapbiHblH, OuUTliM Oepy >KyHeciHe THIMJI EHTI3UTyl YIIiH
Ma3MyH camachl, MYFaTiMACPAIH [aspibIFbl JKOHE OKYIIBUIAPABIH IHQPPIIBIK
cayaTTBhUIBIFBI CUSIKTBI Mocesenepal menry kaxeT. ConbiMeH Katap, KU -npiH 611im
Oepy JkyleciHe KEHIHEH €HYl OHBlI JIYPBIC PETTEY JKOHE ATUKAIBIK Macelenepii
€CKepy KaXETTIT1H KepceTe/l.

XKacanapl natennexktTin (KM) arpUTIbIH T1 OKYJIBIKTapbIHA BIKOATBI O1TIM
Oepy yaAepiciHIe MaHBI3ABl ©3TepicTepre aibll Kelyae. 3epTTey HOTMXKelIepl
kopceTkenaen, KU TtexHomorusuiapbl OKYJIBIKTapIbIH Ma3MYHBIH OediMieyre,
OKYIIBUTAP/IBIH JKEKEe KAKETTUIIKTEPIHE COMKEC OKBITYFa JKOHE OKY JKETICTIKTEePIH
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apTThIpyFa MyMKiHiK O6epeni. JKU Heri3iHaeri OKbITY 9IICTepl OKY MaTepuaaapblH
UHTEPAKTUBTI opl JAUHAMUKAIBIK €Ty apKbUIbl OKYIIBUIAPJBIH MOTHBALUSICHIH
KYIIEUTIIN, oJapAblH 63 OeTiHIe O1711M ally JaFIbUIapblH JaMbITaIbI.

Amnaiina, )KU-apl aFbUIIIBIH TUTI OKYJBIKTapblHA THUIMJI €HTI3y OapbIChIHAA
OipkaTap Mocenenep TYbIHAAWAbI. ATanm alTKaHAa, Ma3MYHHBIH Camachl MEH
CEHIMJIUIITIH KaMTaMachl3 €Ty, MYFalIMJEp/iH >KaHa TEXHOJIOTUSJIApIbl MEHrepyl
KOHE OKYIIBUIAPABIH IUQPPIBIK CayaTTbUIBIFBIH apTTHIPy CHUAKTHI (haKkTopiap
epeKIIe Ha3ap ayJapy/bl KaXeT eTe/l.

KW texHomorusuapbiH Oi1iM Oepy KyHeciHe TaObICThl HHTETpalysiay YIiH
OKYJIBIKTapAbIH KYPBUIBIMBI MEH Ma3MYHBIH >KaHFBIPTY, MYFaJIiMIEpre diCTEMENIK
KOJJIay KOPCETYy JKOHE OKYUIbLIApJbIH TEXHOJOTUSHBI THIMII TNaijanaHy
JNaFbUIapbIH  KajemTacThlpy  MaHb3Abl. Coupaii-ak, JKU-IblH — 3THKaJIBIK
ACIEKTUIEPIH €CKEpPE OTBIPHIM, OHbI KOJIJAHYABIH THIMII CTpaTerusiiapbiH 931piey
KaXeT.

Kammer anranma, JKU-aplH aFpUIMIBIH - TUTI  OKYJIBIKTapblHA  BIKIAJBI
OoJaiakTa ofaH opl Kylieiie TyceTiHi aHbIK. COHABIKTaH, OYJI TEXHOJIOTUSHBI OLTIM
Oepy >KYHECIHE COTTI €HrI3y YIUIH OHBIH apThIKUIBUIBIKTAPbl MEH KHBIHIBIKTAPbIH
YKaH-KAKThI TaJIJaIl, TUIM/II IIEIIMAEP KaObLIIay KaxKerT.
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UCKYCCTBEHHBI UHTEJJEKT KAK IOMOIIHUK YUUTEJIA:
BO3MOXHOCTHU IVIAT®OPMbI TWEE

lcanuuna Munzugha Tumyposha,
acnupamwm, accucmenm,
Yumckuii ynusepcumem Hayku u mexrono2ui,
Yea, Poccus
psvanchinaminzifa@gmail.com

B Hacrosimiee BpeMsl HMCHOJIB30BAHME MCKYCCTBEHHOI'O  HHTEIUIEKTa
CTAHOBHTCS JIOBOJIbHO PaCIpOCTPaHEHHBIM siBIcHHEM. OH aKTUBHO MCIIOJIB3YETCS B
CaMbIX pa3NUYHbIX cdepax: HauuWHasg OT MEAUIMHBI M 3aKaHYMBas H3yUYECHUEM
MHOCTPAHHBIX SI3bIKOB U IN3aHOM.

['oBOpst 00 UCKYCCTBEHHOM WHTEJUIEKTE, CTOUT OTMETHUTH SI3BIKOBYIO MOJIEITh
ChatGPT, xortopas Obina mpencrtaBieHa oOmiemy BHuUManuio B urosne 2020 roma
AmepukaHCcKol uccienoBaTenbckoit komnanuet OpenAl [2]. Ha gaHHbIE MOMEHT
Bbiuia ChatGPT-5, koTopas MOXET reHepupoBaThb TEKCThI, OTBEYash Ha T€ WIH
WHBIE 3alPOCHI MTOJIH30BATEIICH.

Poccuiickoit pazpabotkoit B nanHou obOnactu sBisietcs YaGPT, kotopas
TaK)Xe CIIOCOOHAsi FTEHEPUPOBATH OTBEThI HA PYCCKOM SI3bIKE, PEIAKTUPOBATH TEKCTHI
pa3nuMyHOro conepxkanus [1].

B nacrosiiee BpeMsi aKTUBHO M3Y4aeTCsl UCIIOIb30BAaHUE JTAHHBIX SI3BIKOBBIX
MOJIeNIeH I YJIy4IIeHHsI TPoIlecca U3yUYeHUs] MHOCTPAHHBIX SI3bIKOB. DTOMY ObLIN
MOCBAIICHBI CTaThU Takux ucciaegoBateneii, kak Koctionunoit C.A.[2], CeicoeBa
I1.B., ®unarora E.M. [4], PaxmatymutaeBoii K. 1., Ununoi A. A. [3] u npyrux.

Ha ocHOBe MCKYCCTBEHHOTO MHTEIIJICKTA C IEIbI0 00y4YeHUS] WHOCTPAHHOMY
S3BIKY ObLTa co3naHa riatdopma Twee, KOTOpas MpeArnoiaracT UCIOIb30BaHUE €€
pECypCcoB AJIsl CO3AaHUsl MaTepualia Jjisl JalbHEHIIEro MPUMEHEHUS Ha 3aHATHSIX.

Cama mnatrdopma npeasiaraet mojib30BaTelsiM BOCIIOIb30BaThCS PA3TUIHBIMU
WHCTPYMEHTaMH, HEKOTOpPbIE W3 KOTOPHIX BO3MOXXHO NPUMEHUTh M B 0a30BOM
(6ecrutatHOM) Tapude, APYTMMHA — Ha IPOJBUHYTOM (T1IaTHOM Tapude). ExxenHeBHO
Twee naét moap3oBaTento 0a30Boro Tapuda JI0CTYyI KO BCEM OECIJIaTHBIM IJIaHAM
YPOKOB, a Tak)Xe €XEIHEBHO IO 5 MPUMEHEHHN WHCTPYMEHTOB IIAT(MOPMBI, YTO
BIIOJIHE JJOCTATOYHO JJIsl 03HAKOMJICHUSI C OCHOBHBIMU (DYHKIIUSIMHU.
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Hanee OyayT mNpeACTaBlIEHbl Pa3IMYHbIE HHCTPYMEHTBI U CIOCOOBI HX
IPUMEHEHUS JIs NIPENOAABATENIE HHOCTPAHHOTO SI3bIKA.

OpHo#t 13 cambIx BaXHBIX (pyHKumii Twee siBisieTcs TeHepalusi TEKCTOB Ha
COBEpPLIEHHO pa3Hble TEMBl. YacTo mNpenosaBaTeNd YHUBEPCUTETOB MOTYT
CTOJIKHYTbCS € MpOoOJEMOIl HeIOoCTaTKa Marepuana Npu paboTe CO CTyACHTAMH.
3neck iatopma MOXKET MPEATIOKUTH BaM CT€HEPUPOBATH TEKCT HA OCHOBE BAIIIETO
3aroJioBka B cOOTBETCTBUM C ypoBHeM yuanuxcs no mkaine CEFR (ot Al no C2),
ypoBHEM 00pa30BaHMs (OT HAYaJIbHOM WIKOJBI A0 YHMBEPCUTETA) WM BO3PACTOM
(HaumHas oT 5 ner A0 cryAeHToB crapume 18 jer). CTOUT OTMETUTh TaKXKe
BO3MOKHOCTh BBoja Target Vocabulary — HEOO0XOAMMOHN JIEKCHKH, KOTOpas
HeoOXo[uMa BaM B KOHEYHOM BapHaHTe TekcTa. B pamkax maHHON (yHKuuu
peIyCMOTPEH BbIOOp BUAA kKaHpa MPOAYKTA: TEKCT, BbIIyMaHHasi UCTOPUS, CTAThs
U3 ra3eThl, Hay4Has CTaThs, MOCT M3 Osiora, 0030p, mo3Ma, OPHUIMAIBHOE WIU
Heo(uMaabHOE NMUCBbMO. boiiee TOro, BO3MOXHO 00O03HAuuUTh OOBEM TEKCTa, B
3aBUCMMOCTM OT Bamero 3ampoca. Tak, tuiarpopma Twee mO3BOJISIET
ITOJIB30BATENSIM CO3/1aBaTh HOBBIE TEKCThI HA OCHOBE IOXKEJIAHUW I10Jb30BaTENEH,
YTO, HECOMHEHHO, SIBJIICTCA MPEUMYIIECTBOM IME€pPEJ HCIOIb30BAHUEM JPYTUX
CalTOB.

Cnenyrommue WHCTPYMEHTHI SABJISIFOTCS OTBETBJICHUEM oT
BBIIIENIEPEUNCICHHON (PYHKIUU, KOTOPBIE MO3BOJSIOT Ha 0a3e CreHepupOBAHHOIO
TEKCTa MMOJIYUYUTh 3aJaHHsI Pa3IMUYHbIX BUIOB. CTOUT OTMETUTB, 3[1€Ch TAK)KE MOXKHO
3arpy3HTh YK€ TOTOBBINA TEKCT, HA OCHOBE KOTOPOro OyIyT CO3JaHbl yIPAKHEHHUS.

OauuMu U3 Takux (yHKUUN SBISETCS CO3JJaHUE BOIPOCOB OTKPBITOIO U
3aKpBITOTO BHJIa C BAPUAHTAMHU OTBETA. Takike MoJIb30BaTENN MOTYT CIENIATh 3aIpOoC
Ha reHepupoBaHue BorpocoB True/False mo TekcTy, KOTOpble TaKKe MOMOIYT
IPOBEPUTh KayeCTBO YCBOEHUS Marepuana. Ha OCHOBE ye CreHepUpOBAHHOIO
TEKCTa WIM YK€ IO 3alpocy IOJIb30BATENSl WCKYCCTBEHHBI HHTEIUIEKT MOXET
MOCTPOUTH AMAJIOr Ha OCHOBE HeoOxomumoro ypoBHs no mkane CEFR, xoTopsiii
TaKK€ MOKET BKIIFOYATh HOBYIO JIEKCHUKY.

Twee Takke MOMOXeET npernoaaBaTessiM HaWTu 10 MHTEpecHBIX (PaKTOB MO
TON WJIM UHOM TeMe, KOTOPbIE YYUTENs] MOTYT UCIHOJb30BaTh B KAY€CTBE BBOJHOIO
AJIEMEHTA Ha 3aHATHUSAX.

JUis opraHmM3anu JUCKycCHM IutaTopmMa MOXKET CTeHEpHpOBaTh CIIHCOK
JOCTOMHCTB M HEIOCTAaTKOB IO 3a/JlaHHOM MOJIb30BaTENIEM TEME JUIS JAJbHENUIIEro
ero 00Cy>XJICHUS WIu 1e0aToB.

Hanee, mist oTpaOOTKU MUCHbMEHHBIX HABBIKOB, Twee HMEeT BO3MOXHOCTb
Cr€HEpUPOBATh TEMBI I 3CCE Ha OCHOBAaHMU TEMBbI WJIM TEKCTa B COOTBETCTBUU C
YpOBHEM CTyAeHTOB. Takxke muaTtdopma MNPEAIOKUT BaM IUTAThl H3BECTHBIX
JUYHOCTEW MO TOMY WJIM UHOMY TOIHKY, KOTOPbIE MOAXOISAT HE TOJIBKO KaK TEMbI
IUTsE 3cce, HO U 0a30M ISl TUCKYCCHI.

Ecnu y nonp3oBaTens ecTh 3alpoc Ha CO3/AaHUE YIPaKHEHUH ISl OTPaOOTKU
JeKcuku, To Twee mpemyaraet 3aJaHusl Ha YCTAaHOBJIICHHE COOTBETCTBUI MEXIY
TEPMUHOM U €ro omnpezaeneHuemM. Jlis pa3BUTHI HAaBBIKOB HCIIOJIb30BaHUs target
vocabulary cymectByer ¢yHKIMA, KoTopas pa3pabarbiBaeT 3aiaHUS IS
nepepadoTKU MPEIIOKEHUH C UCTIOI30BAaHUEM HOBBIX (pas.
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JUist  pa3BUTHsL TpaMMaTHYECKUX HABBIKOB Ha IJIaThopMe HMEIOTCS
BO3MOXHOCTH [l  CO3/IaHMsI  CHELHMAJIbHBIX  3aJaHUil  JJI1  YCTaHOBJICHUS
PaBUJILHOTO TIOPSAJIKA CJIOB B MPEJIOKEHHUH, YTO TAaKKE€ MOXKHO HCIOJIb30BaTh Ha
3aHATUSX UHOCTPAHHBIX SI3BIKOB.

BriienepeurciieHHble MHCTPYMEHTHI MOTYT OBITh HMPUMEHEHbl Ha 0a30BOM
Ttapude, KOTOPBIM JOCTYNMEH [JI BCEX 3apeTHCTPUPOBAHHBIX Ha IIaThopMe
nosib3oBatTeneil. (s mosb3oBaTeneil mpoaBUHYTOTO Tapuda MpeAcTaBieH Oosee
IIMPOKUN CHEKTP MHCTPYMEHTOB, KOTOPBIA aéT BO3MOXHOCTh Pa0OThI C BUIECO- U
ayIMO3aUCSIMHU.

OdyeBUIHBIMHU TpeuMyIIecTBaMU IUIaTGopMbl Twee SBIAIOTCS, B TMEPBYIO
ouepenb, MHAMBUAYyanu3amnus oOydyeHus. [lpenomaBaTenu cnocoOHBI CO34aTh C
MOMOIIbI0 MCKYCCTBEHHOI'O HHTEJUIEKTa 3a/laHusl, KOTOpble OyAyT MOIXOIUTh
NOTPEOHOCTSIM W HMHTEpecaM YYalluxcs, a TakKe HMX YPOBHIO 3HAHUS S3bIKA.
Bo-BTopeix, Twee mN03BOJSET YMEHBIINTh HArpy3Ky i IPENoJaBaTeei,
COKpalas Bpemsi Ha MOATOTOBKY MaTepHuaia JJis 3aHATHIA.

Takum oOpazom, Twee MOXeET CTaTh HE3aMEHUMBIM IMOMOITHUKOM IS
yuuTelIeH, CTpeMsIIUXCs  clejaTb CBOM  YypOKM  0ojiee  HUHTEPECHBIMH,
coBpeMeHHbIMU U 3P PekTuBHbIMU. OJHAKO JIsI YCHEIIHOTO HCIOJIb30BaHUs
1aTGpopMbl HEOOXOIUMO THIATEIBHO U3YYUTh €€ BO3MOXKHOCTU U OCOOCHHOCTH, a
TaK)Ke aJJalTUPOBATh €€ M0 KOHKPETHBIE 00pa30BaTeNIbHbIC IIEJI U 3a/1a4H.

Cnmcok ucnoJib30BAaHHBIX HCTOYHUKOB:

1. batoes B.b. OO0 wucHoab30BaHUU HEUPOHHBIX S3BIKOBBIX MOJIEIEH B
npaBooxpanuTenbHoi gestenbHocTh // FOIT. — 2024, — Ne2 (109). — C. 79-86.

2. Koctionnna C. A. Poib HCKYyCCTBEHHOIO HHTEJUIEKTa B HW3YYECHHH
WHOCTPAHHBIX S3bIKOB // BecTHuk Hayku. — 2022, — Ne2 (47). — C. 38-42.

3. PaxmarymiaeBa K. ., Umimna A. A. Mcnoib3oBaHHE MCKYCCTBEHHOIO
unteiekta (ChatGPT) B u3ydenunm wHOCTpaHHOTrO si3bika // VIHHOBanmoHHas
Hayka. — 2023, — Ne7-2. — C. 36-40.

4. CroicoeB II.B., ®umaroB E.M. ChatGPT B uccnemoBatenbckoit padote

CTYJIGHTOB: 3ampeniath uiau o0yudatb? // BecTHuk TaMOOBCKOTO yHHBEPCHTETA.
Cepus: 'ymanutapusie Hayku. — 2023. — T. 28. — Ne 2. — C. 276-301.

UDC 81-139

BEYOND TRADITIONAL LEARNING: HOW AI IS TRANSFORMING
LANGUAGE ACQUISITION

Merey T. Urkimbek, Assel B. Ormanova

Ist-year master’s degree student, Educational Program 7M01701-Foreign
language,
Scientific Advisor: Assel B. Ormanova, PhD, assistant professor at Astana IT
University

Astana, Kazakhstan.
44



balsheker0503@gmail.com
assel.ormanova(@yandex.kz

Abstract: This paper explores how artificial intelligence (Al) is transforming
language acquisition beyond traditional methods. Al-powered tools, including
natural language processing (NLP), machine learning, and adaptive learning
platforms, provide personalized, engaging, and efficient language learning
experiences. The paper reviews key technological advancements, methodologies,
and their effectiveness in language learning. Additionally, the research highlights
challenges and future implications of Al-driven education. By examining recent
studies, this paper argues that Al offers significant advantages but also presents
unique challenges that must be addressed for optimal learning outcomes.

Keywords: Artificial intelligence, language acquisition, natural language
processing, adaptive learning, machine learning, education technology, digital
learning, automated feedback.

Language acquisition has traditionally relied on classroom instruction,
textbooks, and human interactions. However, advancements in Al have
significantly altered how languages are taught and learned. Al-driven applications
offer adaptive learning, real-time feedback, and personalized experiences tailored
to the learner’s proficiency level [1]. The increasing availability of digital tools and
online platforms has reshaped traditional methods of language acquisition, making
education more accessible and efficient [2].

As Al technology continues to evolve, its integration into language learning
expands, offering new opportunities for learners and educators alike. Al-driven
platforms such as Duolingo, Rosetta Stone, and ChatGPT use sophisticated
algorithms to adapt to learners’ progress, identify weak areas, and provide targeted
exercises [3]. This shift represents a fundamental change in how individuals
approach language learning, moving away from rigid curriculum structures toward
more dynamic, personalized learning environments.

Despite the numerous advantages of Al-based language learning, concerns
remain regarding the effectiveness of these tools compared to human instruction.
While Al can provide instant corrections and track progress, it may struggle to
convey cultural nuances or engage learners in deep, meaningful conversations [4].

Thus, the research questions are as follows:

1.How does Al influence the effectiveness of language acquisition compared to
traditional learning methods?

2.What are the key advantages and challenges of Al-driven language learning based
on learners’ experiences?

This paper explores the advantages, challenges, and future directions of Al-
driven language acquisition, providing an in-depth analysis of how Al is reshaping
the field.

The role of Al in language acquisition has been widely studied in the past two
decades. Several researchers, including Ellis (2005) [5] and Krashen (1982) [6],
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emphasize the importance of immersive and comprehensible input in language
learning, which Al tools facilitate through customized learning environments.
NLP-based chatbots, for example, simulate conversations with native speakers,
allowing learners to practice real-life dialogues without needing a human partner
[7].

AD’s ability to analyze and correct grammatical errors has also been a
significant development in language education. Li and Hegelheimer (2013) [8]
found that Al-powered writing assistants significantly improve grammar accuracy
and coherence in student essays. These tools not only correct mistakes but also
offer explanations, helping learners understand their errors and avoid repeating
them in the future.

A major benefit of Al in language learning is its ability to offer personalized
education. Traditional classroom settings often struggle to cater to each student's
individual needs, whereas Al-driven platforms use machine learning to adjust
difficulty levels based on user performance [9]. Adaptive learning models have
been proven effective in various studies, demonstrating that Al-enhanced
education leads to improved retention rates and increased motivation among
learners [10].

However, Al is not without limitations. Some scholars argue that Al cannot
fully replace human instructors, particularly in teaching complex linguistic
structures and cultural nuances [4]. Additionally, the risk of over-reliance on Al
without sufficient human interaction remains a challenge in language learning. As
Al continues to develop, it is crucial to address these concerns while maximizing its
benefits in language education.

This study employs a quantitative approach, focusing on a survey conducted
among 25 language learners aged 13-14 who use Al-based platforms such as
Duolingo, Rosetta Stone, and ChatGPT [3]. Data was collected on learners'
progress, engagement levels, and challenges faced when using Al for language
learning. The survey specifically addressed the two research questions by examining
the perceived effectiveness of Al compared to traditional methods and identifying
both the advantages and difficulties learners encountered.

The following table presents the key findings from our survey:

Learning Method Average Retention Fluency Learner Satisfaction
Rate (%) Improvement (%) (1-10)
Traditional 65% 50% 6.2
Al-Based 82% 75% 8.5
Hybrid
(Al+Human) 90% 85% 9.2

Table 1: Comparison of Traditional and Al-Based Language Learning Methods

Findings indicate that Al-powered tools significantly improve language
learning experiences by making them more interactive and personalized. Learners
reported that Al-based platforms adapted to their individual progress, allowing
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them to receive customized feedback and recommendations. The use of Al-
powered chatbots helped students practice conversational skills in a stress-free
environment, improving confidence in speaking. Additionally, Al-assisted
grammar correction tools played a significant role in enhancing writing skills.

Motivation and engagement levels were notably higher among students using
Al-based learning applications compared to traditional methods. Many learners
found gamified elements and interactive lessons to be more engaging than
traditional textbooks or classroom exercises. However, some participants reported
challenges, such as the lack of cultural nuance in Al-generated responses and a
tendency to become overly reliant on automated corrections.

Overall, the results support the hypothesis that Al contributes positively to
language acquisition by enhancing retention and fluency. However, the study also
emphasizes the importance of maintaining a balance between Al-driven learning
and  traditional = language instruction to maximize  effectiveness.
Al has revolutionized language acquisition, making learning more accessible,
personalized, and effective. While traditional methods still hold value, integrating
Al enhances learner engagement and outcomes. Future research should explore
AT’s role in language proficiency assessments and cross-cultural communication.
Addressing ethical and accessibility concerns will be crucial for AI’s continued
success in language education. The study highlights that Al-powered tools are
most effective when combined with traditional teaching methods. Educators
should focus on integrating Al in a way that complements human instruction,
rather than replacing it. As Al technology continues to evolve, it is likely to play
an even greater role in shaping the future of language education, providing
learners with innovative and interactive ways to master new languages.

Furthermore, researchers should investigate the long-term impact of Al-based
language learning, including its influence on cognitive development, critical
thinking skills, and communication proficiency. Policymakers and educators must
work together to ensure Al tools are accessible and equitable for all learners,
addressing concerns related to bias, data privacy, and the digital divide. By
balancing technological advancements with pedagogical strategies, Al has the
potential to transform language acquisition for future generations.
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KommyHukaTuBHBIH  TOAXOJ B OOYYEHMM  HMHOCTPAHHBIM  SI3bIKAM
(Communicative  language  teaching) mnpexacraBiasier coOOH  METOIUKY,
OPUEHTHUPOBAHHYIO Ha Pa3BUTHE y OOYYaIOIIUXCS CIIOCOOHOCTU BOCIPUHUMATH U
MOHUMATh CMbBICII HHOSA3BIYHOW PEYH, a TAKKE YCBAUBAThH S3bIKOBBIC AJIEMEHTHI JJIA
IPOYIIMPOBAHUSI COOCTBEHHBIX BBICKA3bIBaHMM. [ JTaBHAS 11€7Th KOMMYHUKAaTHBHOTO
MOJIX0/1a B M3YYECHUU WHOCTPAHHBIX SI3BIKOB — HAYUYUTh OOYYAIOIIUXCS YBEPEHHO
JNEUCTBOBaTh B MHOSI3BIYHON Cpelie U JEMOHCTPUPOBATH aJCKBATHYIO PEAKIHIO B
Pa3HOOOPA3HBIX PEUEBBIX CUTYALUIX.

B 1970-x rogax KOMMYHUKATUBHBIN METOJ] O0y4Ye€HUS WHOCTPAHHBIM SI3bIKAM
3aponuics Onaroaaps yeunusim skcrieptoB Cosera EBponbl. C Tex mop 3TOT NOIX0A
3aBO€BaJl MOMYJSPHOCTh BO MHOTHX CTpaHax W MPEBPATUIICS B OAMH W3 BEIYLIMX
3¢ (PEeKTUBHBIX METOJOB O0YUYEHHSI HHOCTPAHHBIM SI3bIKAM.

[IpyHIIMT KOMMYHMKAaTUBHOCTH, KaK M3BECTHO, MPOHMU3BIBAECT BCE ACIEKTHI,
Kacarolrecs: TOBOPEHHUs] Ha MHOCTpaHHOM si3bike. Crofa BXOJAT LEib pPa3BUTHUSA
YCTHOM peuu, MpooJieMbl 0TOOpa S3BIKOBOTO MaTepHaia, BBIOOP METOJIOB Pa3BUTHUS
peud, creneHb chOPMUPOBAHHOCTH Y OOyHAIONIMXCS 3HAHUM, YMEHUN U HaBBIKOB B
MHOCTPAHHOM fI3bIKE, & TAK)KE UX B3aUMOCBS3b.

['maBHOV 1€nbI0 OOyYEeHHUS SBISIETCS KOMMYHUKATHBHAS KOMIICTEHITHSI.

KoMMyHUKaTHBHAS KOMIETEHIIMS MOXKET BKJIIOYaTh B ce0s CIEAyIoIue
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ACIIEKTBI:

— 3HAHUE, KaK UCII0JIb30BAaTh SA3bIK I PA3NIUYHBIX LIeJel U QyHKIIMIL;

— 3HaHHUE TOTO, KaK MEHSETCS SA3bIK B 3aBUCUMOCTH OT TOM WJIM HHOU
KOMMYHUKATUBHOM CUTyallud U CAMUX YYAaCTHUKOB 3TOM cUTyauuu (Hanpumep,
3HaHUE OTINYUN POopMaTbHON peuH OT He(POPMAaIIbHOH, YCTHOM OT MUCHbMEHHOM);

— YMEHHE CO3/1aBaTh, YUTATh U MOHUMATh TEKCThI PA3JIMYHOTO THUIIA U
xapakTtepa (Harpumep, pacckasbl, THTEPBbIO, TUAJIOTH, JOKIa/bl);

— YMEHHE IOAJIEPKUBATh PA3rOBOP JaXe MPU OTPAaHUYCHHOU JIEKCUYECKON U
rpamMmatudeckoit 6ase. [1, 121]

CornachHo YTBEPXKACHUIO A.M. CrapukoBa [2], IIPUHLIUIT
KOMMYHHUKATHUBHOCTH, IOJOOHO MPUHIIUITY CO3HATEIILHOCTH, UTPAET BaXHYIO POJIb B
oOydyeHuu. OTU JABa NPUHLUIA HE NPOTHUBOpEYAT, a JOMOJIHAIOT JpYyr Apyra,
HaxoJsich BO B3auMocBs3u. Mertonuct Kedt Moppoy [4] Takke NOIYEpPKUBAET
3HAYUMOCTh KOMMYHUKATHBHOI'O MOJXO/a, BBIIEIAS MATh KIIFOUEBBIX MPUHIIMUIIOB,
KOTOPBIE SIBIISIIOTCS AKTyaJIbHBIMU U TIO CEU JIEHB:

1. Yyammuiica 10OJKEH YETKO OCO3HABATh U YMETD BBIIOJIHSTH ONPEACIICHHbBIE
BH/JIbI pEYEBOM JESTEIBHOCTH;

2. HeoOxoauMa ILIEIOCTHOCTh M B3aMMOCBSI3b BCEX ACIEKTOB PEYEBOrO
mporecca;

3. IIpouecc oBnaaeHNs peYbl0 UIMEET HE MEHBIIYIO LIEHHOCTh, YEM U3y4YEHUE
SA3BIKOBBIX JIEMEHTOB;

4. OOyueHue JOJDKHO TPOMCXOJIUTh IOCPEACTBOM aKTUBHOM peueBOil
IPAKTHUKHY;

5. Ommbku cieayer paccMaTpUBaTh HE TOJBKO KaK HEJOCTATKU, HO U Kak
qacTh Mpolecca 00yueHusl.

[ToHuMaHre MEXaHM3MOB PEUEBOrO MPOLECCAa UMEET HE MEHbIIEEe 3HAYEHUE,
YeM 3HAHUE S3bIKOBBIX ()OPM M MpPaBUJI UX HCIOIB30BaHHUS, MOCKOJIbKY UMEHHO B
npoiiecce peur (OpMHUPYIOTCS PEUeBbIE YMEHHUS M COBEPLIEHCTBYIOTCS PEYEBBIC
HaBbIKM. VIMuUTanusi peanbHBbIX CUTYyallMii B POJIEBBIX MIPax MO3BOJISIET CHAENATh
y4yeOHbIE peueBble CHUTyallMu Oojee ecTecTBEHHbIMH. Bce 3To TroBopuT o
HEO0OXOJAMMOCTH OpPraHU3allMy YYEeOHOro Mpolecca Ha OCHOBE KOMMYHHKAaTHBHOIO
MOAX0/1A.

VYiopaxHeHuss W 3aJaHus, HCIOJb3yEMbIE IPENOJAaBaTEeIEM Ha 3aHATHUM,
JOJDKHBl ~ COOTBETCTBOBATH  JIaHHBIM  INPUHUMIIAM, a 3HA4uT, W  BCEMY
KOMMYHUKAaTHBHOMY IIOJIXO/Y B LIEJIOM:

— IPOEKTHI;

— KOMMYHUKaTHBHBIE UT'PBL;

— KOMMYHUKATHBHbBIE YIIPAKHEHMS,

— JIUCKYCCHHU.

®opMUpOBaHUE KOMMYHUKATUBHOM KOMIETEHIUU Y CTYJEHTOB HES3BIKOBBIX
T'YMAHUTAPHBIX CHEHAIbHOCTEH B 3MOXY LU(POBU3ALMHU CTAHOBUTCS KIIFOUEBBIM
dakTopoMm ycrexa Kak B TpoPecCUOHAILHON IeATEeIbHOCTH, TaK U B IUYHOU cepe.
Knaccuueckne metoquku o0yueHust, 0€3yCI0BHO, COXPAHAIOT CBOK aKTyaJbHOCTb,
OJIHAKO TEXHOJOTMYECKUN TMPOTrpecc OTKPBIBAET TMepel H3YYalolMMU SI3bIKU
OecrperieIeHTHbIE BO3MOXHOCTH, 3HAYUTEIBHO YCKOpSisl M oOoraias IMpolecc
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oOyuenusi. COBpeMEHHbIE TEXHOJIOTMM HE MPOCTO JOMOJHSIOT TpaJAUIIMOHHbBIE
NOAXOAbl, HO W TMPENJararoT COBEPIIEHHO HOBBIE, OCHOBAHHBIE Ha
WHTEPAKTUBHOCTH, NHIUBUAYAIN3ALUN U IIOTPYKEHUH B S3BIKOBYIO CPELLY.

Ucnonp3zoBanne 1udpoBeix oOpaszoBarenbHbix TexHomormit (LIOT) B
00yYE€HHH WHOCTPAHHBIM S3bIKAM OTKPBHIBAET MHOXKECTBO BO3MOXKHOCTEH U
MIPEUMYLIECTB:

o IloBblmienue ™MoTMBauMu u  BoBJedyeHHocTH. [lOT mnpennarator
MHTEPAKTUBHBIC U YBIIEKaTeJIbHBIE CIIOCOOBI 00yUeHus, ieas npoiecc doiee
WHTEPECHBIM W MOTHBHUpYIOMUM. Pa3zHooOpa3Hbie (opmaTsl (BHUACO, UTPHI,
OHJIaWH-TIIaTGOPMBI) TO3BOJIAIOT BOBJIEUb CTYJEHTOB W TOIJIEPKHUBATh HX
MHTEPEC K U3YUEHUIO SI3bIKA.

o Ilepconamm3zanusi o0ydeHusi. [{OT mno3BonstoT aganTUpoBaTh y4eOHBII
npolecc K UHIWBHUIYATbHBIM MOTPEOHOCTSIM U TEMIy OOY4YEHHUS KaxKIO0TO
CTyJIeHTa. DTO OCOOEHHO Ba)KHO MPHU M3YyUYEHHWU MHOCTPAHHOIO SI3bIKA, TJIE Y
Ka>KJIOTO CBOM CHJIbHBIE U CJIa0ble CTOPOHBI.

o Jloctym K ayTeHTHYHBIM MaTepuajaMm. VHTEpHET NPEAOCTABISAET
HEOTPAaHUYEHHBIN JOCTYI K ayTEHTUYHBIM MaTepuajgaM Ha U3y4aeMOM SI3bIKE:
HOBOCTSIM, (uUIbMaM, KHUTAM, TMOJKAacTaM. OTO TO3BOJISET CTyJIEHTaM
MOTPY3UTHCA B SI3BIKOBYIO Cpely W pa3BUBaTh HABBIKM TMOHUMAHUS »KUBOU
peyu U YTCHUSI.

o PazBurne mMexKyJbTYpHOH KoMneTeHUHH. [[OT nmo3BOAIOT 3HAKOMUTHCS
C KYJIbTYpOH CTpaH M3y4aeMOro $3bIKa, OOIIAThCA C HOCUTEISMH f3bIKa B
peXUMe OHJIaliH, y4aCTBOBATh B BUPTYAJIbHBIX 3KCKYPCHUSX U MPOEKTAX. ITO
CIIOCOOCTBYET Pa3BUTHIO MEXKKYJbTYPHOW KOMIETEHIMU, HEOOXOAUMOM AJist
YCHENTHOTO OOIIEHUS U COTPYIHUYECTBA B MEXIYHAPOIHOM Cpelie.

o Pa3zputne HaBbikoB XXI Beka. PaGora ¢ IIOT cmocoGcTByeT pa3BUTHIO
HaBBIKOB, HEOOXOJIUMBIX B COBPEMEHHOM MHPE: KPUTUUECKOTO MBIIIICHUS,
KpPEaTUBHOCTH, KOMMYHHKAIIUU, COTPYAHIUYECTBA, paOOTHI C UHPOPMAIIUEH.

o JoctynHocth U ruOkocThb. [{OT mo3BONAIOT yunuThea B JIH000€ BpeMs U B
m000M MECTe, UTO AeNaeT Npoliecc 00ydeHus: 00Jiee TOCTYTHBIM U TUOKUM.

B pesynprare wucnonb3oBanus [[OT B  HMHOA3BIYHOW  MOATOTOBKE
JEUCTBUTETHLHO (POPMUPYIOTCS CHIEITUATUCTHI, KOTOPHIE:

o KOHKYpeHTOCHOCOOHBI: BIIAJICIOT HWHOCTPAHHBIM $A3BIKOM Ha BBICOKOM
YPOBHE, YTO OTKPHIBAET UM BO3MOXKHOCTH JJISI pabOThI B MEXKIYHAPOIHBIX
KOMIIAHUAX U y4acTHUSl B MEXKIYHAPOAHBIX MPOEKTAX.

o KpaiunduuupoBanbi: 007a7a10T HEOOXOJUMBIMU 3HAHUSIMU M HaBbIKAMHU
JUTSI YCTICTITHOM MPpoheCCHOHANTBHON IeSTETHHOCTH B CBOCH 00JIaCTH.

o KpeaTuBHbBI: yMEIOT MBICIUTh HECTAHJAPTHO M HAXOJIUTh WHHOBAIIMOHHBIC
pELICHHUS.

o AKTHMBHBI: TOTOBbl K AaKTUBHOM JKU3HEHHON TMO3MIMU U YYacTUIO B
0OIIIECTBEHHOM KU3HU.
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o OOnamarT  BBICOKO  MEXKKYJbTYPHOH  KOMIIETEHIHEH:  yMEIOT
3¢ pexTuBHO OOWATBCA W COTPYAHHUYATH C TNPEICTABUTEISIMU JPYTUX
KYJIBTYP.

[Ipumenenne LHOT gns peann3ann KOMMYHUKAaTUBHOTO TMOJAXOJA B
00y4eHUH UHOCTPAHHBIM SI3bIKaM CJI0’KHO MIEPEOIEHHUTb.

[IoMMMO KOMMYHHKAaTHBHOW KOMIIETEHIIMM, pPa3BUTHE MEKKYJIBTYPHON
KOMIIETEHIIMM HEMBICIUMO 0€3 npakTuku wu3ydaemoro ss3eika. [[OT, B cBoro
ouepelb, MPEAOCTABISIIOT WHCTPYMEHTHI JJIsi MOJEIMPOBAHUA OO0pa30oBaTENbHBIX
CLEHAPHUEB WJIM JJI1 MPAKTUYECKOW peann3alyy TEOPETUIECKUX 3HAHUH B PEaIbHOM
OOLIEHNM Ha HMHOCTPAHHOM Sf3bIKE, BKJIIOYAs B3aMMOJCHCTBHE C HOCHUTEISIMHU.
NHTepHET OTKpbIBaeT NEpel ydalluMUCS OeCHpeleieHTHbIE BO3MOYKHOCTH
UCIIOJIb30BAHUSI OPUTHHAIIBHBIX MaTEpPHAJIOB (TEKCTOB, ayIMO- U BUIECOMATEPUAIIOB)
U YCTaHOBJICHMSI KOHTAaKTOB C HOCHUTEIIMH $3bIKa, (GOPMUPYS TEM CaMbIM
COBPEMEHHYI0 00pa3oBaTENIbHYI0 Cpely, MAaKCUMaJbHO MPUONMKEHHYIO K
ectecTBeHHOH. [IpuHMMas BO BHHMMaHUE pa3IMYHbIE OOCTOSATENbCTBA, y4EOHBIN
OpoOLECC C MPUMEHEHHMEM HWHTEPHET-TEXHOJOTUH MOXKET OBbITh pealiu30BaH C
OJIMHAKOBBIM YCIIEXOM KakK B TPaJAULIMOHHOM (opmaTe, Tak U B JUCTAHLHOHHOM
oOyJeHuH.

CoBpeMeHHbIE yualuecs, OTHocsuecs K "HUppoBoMy" MOKOJIECHHIO,
AKTUBHO MPUMEHSIIOT CMapTQOHBI, IUIAHIIEThl, HOYTOYKA U JPYTUe 3JIEKTPOHHbBIC
yCTpOMCTBA. 3a4acTyt0 OHU OOJIAJal0T MPOJABUHYTHIMU HABBIKAMM IOJIL30BaTENEH,
MO3TOMY  KOMIBIOTEpU3allds  Ipouecca OOy4eHHs HWHOCTPAHHOMY  SI3BIKY
BOCIIPUHUMAETCSL CTYJCHTAMM KaK €CTECTBEHHOE SIBJIEHUE W HE BbI3bIBAET
MICUXOJIOTUYECKOTO OTTOPKEHHS. DTOT (PAKT, HECOMHEHHO, TOBOPUT B IIOJIb3Y
BHEPEHUSI UHTEPHET-TEXHOJIOTUH B SI3bIKOBOE 00pa30BaHUE.

[Ipumenenue 1UGPOBBIX HMHCTPYMEHTOB B 00pa30BaTEIbHOM MPOIECCE
3HAYUTENIbHO YJIYUIIaeT U3yYeHHE NHOCTPAHHBIX S3bIKOB U CIIOCOOCTBYET Pa3BUTHIO
y CTYJEHTOB HEOOXOAMMBbIX HaBbIKOB. K STUM HaBbIKaM OTHOCATCS: yMEHHE
3¢ (PEKTUBHO HCTOIB30BATh MEAUA-PECYPCHI, HHCTPYMEHTHI BEO-CAaWTOB U OHJIAWH-
KoH(pepeHIni, a Takke BO3MOXKHOCTH Wwiki-TuraropMm, OJIOTOB U CPENCTB IS
CO3/IaHusI ¥ MyOJMKaIlMK BUJICO- U ayJMoMaTepUasoB, Mpe3eHTamui [5].

[TosiBneHne S3BIKOBBIX MPUIOKEHUH M MIIATHOPM CTAO0 OAHUM M3 CAMBIX
3HAYUTENBHBIX JOoCTKeHud. Takue mnpuioxkenus, kak Duolingo, Babbel wu
Memrise, NpeaoCTaBIAIOT HHTEPAKTUBHBIE YPOKH, aJalTUPOBAHHbBIE K Pa3IM4YHbIM
YPOBHSIM MOATrOTOBKU. OHU HCHOJB3YIOT HUIPOBBIE 3JEMEHTBI, YTOOBI CHENAThH
oOydyeHue OoJiee YBIIEKATENIbHbIM W MOTHUBHUPYIOIIUM. BOJBIIMHCTBO M3 HHX
NOCTPOEHbl HAa KOMMYHUKATUBHOM mpuHuumne. OtTciexuBaHue Mmporpecca,
MoJlyueHHue OOpaTHOW CBSA3M M COPEBHOBAHUE C JPYTUMHU TOJIb30BATEISIMU
MOBBIMIAIOT 3PHEKTUBHOCTH 00YUCHUS.

TexHonoruu BUpTyanbHOU U onosiHeHHOH peanbHOCTH (VR/AR) oTkphIBatoT
HOBBIE BO3MOYKHOCTH JUIsl MOTPYXE€HUs B s3bIKOBYIO cpeay. C momompro VR-
TapHUTYP MOKHO UMUTHUPOBATh CUTYallUU OOILEHUSI HA HHOCTPAHHOM s3bIKe, a AR-
TEXHOJIOTMH TIO3BOJISIIOT MEPEBOAUTh HAINUCH WK UACHTU(PUIHUPOBATH OOBEKTHI B
peXKUME PeATbHOTO BPEMEHH.

NHcTpyMeHTBl aBTOMAaTUYECKOro rnepeBofa, Takue kak Google Translate u
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DeepL, sBISAIOTCS UEHHBIM MOMOIIHUKOM, TO3BOJISIIOIIUM OBICTPO MEPEBOAUTH
HE3HAKOMBIE CJIOBa U (Ppasbl.

CommanbHbIe CETH W OHJIAWH-cooOmecTBa, Takue kak Tandem m HelloTalk,
MO3BOJISIIOT OOIIATBCS C HOCUTENSIMHU $SI3bIKAa, MPAKTUKOBATH S3BIK U YIYy4llaTh
HaBBIKU OOIIICHUSI.

Ha 3aHATHSX CO CTyZ€HTaMU HEA3BIKOBBIX TYMAHUTAPHBIX CIECUAIBHOCTEN U
HaIpaBJICHUH MOJATOTOBKH, a TAKXKE JIJIi OPraHU3aIMU UX CAMOCTOATEIIbHOU pabOThI
akTUBHO npumensiercss uurepHer-pecypc TED TALKS. Jlna uzyyarommx s3bIK Ha
BBICOKOM YPOBHE Ba)KHO pabOTaTh C ayTEHTHUYHBIM MaTepHaIOM, TOHHUMAaTh PEyb
HOCUTEJIEN S3bIKa, YMETh BECTH IHMCKYCCHUIO HAa Pa3JIMYHBIEC COLIMATIbHBIE TEMBI [3,
5]. Bcé€ aT0 ocymiecTBUMO ¢ NpUMEHEHWEM Ha 3aHsaTusx jJekiuuid TED, a Takke
ypokoB TED-Ed, Bximrodarommx COTHH aHUMAaIMd, TPU3BAHHBIX pa3kKedb
JTOOOMNBITCTBO OOYYAIOIIUXCS U MO3BOJIUTh UM y3HATh MHOT'O HOBOT'O HE TOJIBKO B
paMKax ux Oyayiien crnenuaibHOCTH. [IoMMMO KOPOTKOTO 3aHUMATEIHHOTO BHUJIEO0-
poJIMKa, COAEpKaIIero MaKCUMYM HH(OpPMaIMK, €CTh YIIPAaXXKHEHUSI HA TTIOHUMAaHUE
COAEPkKaHMUs, TUCKYCCUOHHBIE BOITPOCHI U CCBUIKH HA APYTHE PECYPCHI I TEX, KTO
MPOSIBUT >KEJIAHUE U3YUUTh TEMY TIIyOXKeE.

Kaxnprit opurunanbabsiii poauk TED-Ed npeacrasnsier co0oit TBopueckoe
COTPYJHAYECTBO SKCIEPTOB B cBoeH o0acTu. Cpeid TaKuX KCIEPTOB MOTYT OBITh
crimkepbl u ctuneHauarsl TED, a Takke meaaroru, AU3ailHEPbI, aHUMATOPHI,
CLICHAPUCTBI, PEKUCCEPBI, AKAAEMUYECKUE HCCIIEAOBATENM, HAay4YHbIC MUCATEIIH,
UCTOPUKH, KYPHAIUCTHI U PEJAKTOPHI.

UckyccrBennsiii untesuiekt (MU) takxke BHOCUT CBOM BKJIAJ B IPOIIECC
oOydenusi. Yar-00Tbl W BHUpPTyalbHBbIE ACCUCTEHTHI, OCHOBaHHbie Ha MU, moryr
IIPEIOCTABJIATh MITHOBEHHBIE OTBETHI HA BOIPOCHI, MPOBEPSATH MPOU3ZHOLICHUE U
npenjiaraTh MHANBUAYaIbHbIE pekoMeHaanuu. O 1oCcTynHbl 24/7 1 MOTYT CTaTh
HE3aMEHHUMbIM TOMOIIHUKOM KakK Uil TMpernojaBaTesisi B IOUCKE HOBBIX
KOMMYHUKATUBHBIX ~yIOpaXHEHWW B paMKaXx U3ydyaeMOW TeMbl, TaKk U B
CaMOOOYyYEHHH.

JI71s1 BOCTIOSHEHUSI HEJOCTaTKa OOIIEHUSI C HOCUTEIISAIMU SI3bIKA, MPEKPACHBIM
uHctpymeHToM Ha ocHoBe MU craner ChattyEnglishBot, rae MoxHO BbIOpaTh
MO0yI0 HHTEPECHYI0 TeMy M3 MHOXKECTBAa NPEHJIOKEHHBIX M 00CyXIaTth €€ B
TOJIOCOBBIX COOOIIEHUSIX ¢ OOTOM, TOJIOC, HACTPOCHHUE M AKIIEHT KOTOPOTO TaKXKe
MOYKHO HacTpOuThb. B crnmcke TeM eCTh MyTElIEeCTBUS, 3JKOHOMHUKA, MOJIa, MY3bIKa,
30K, xocmoc, MU, kuHOKpHTHKA, (uiocodusi, TOATOTOBKA K coOeceq0BaHUIO,
nyOnuyHbie BeICTyIUieHus U T.1. Ha crapte ChattyEnglishBot npennoxur Beiopath
YpPOBEHb BIAQJCHUS AHTJIMUCKUM S3bIKOM. EciM B BameM JaHallore BCTPETSITCS
OIMOKH, Balll BUPTYaJIbHBIA COOCCEHUK TAKTUYHO HA HUX YKaXKET U UCTIPABUT.

JInsi COBEpIICHCTBOBAHMS HABBIKOB IPOU3ZHOIIECHUS HACATBLHO MOJOMAET
NaturalReader. DToT mnepenoBoil MHCTPYMEHT, HMCHOJB3YIOIIMA HCKYCCTBEHHBIN
WHTEJUJICKT JIJI1 CUHTE3a pPeyH, JaeT BO3MOXKHOCTh MPEoOpPa3OBBIBATh TEKCTOBBIM
KOHTEHT M3 pa3HOOOpa3HbIX MCTOYHUKOB — BeO-cTpaHull, AoKymMeHTOB PDF,
TEKCTOBBIX  (DailJIOB, PYKOMUCHBIX 3amMuced W MHOIOro Jpyroro — B
BBICOKOKAQYECTBEHHOE ayauo. biarogapsi peaiIuCTUYHBIM T0JIOCAaM U WHTYUTHUBHO
MOHSATHOMY MHTEp(eiCy, MporpaMMa CTAaHOBUTCS HE3aMEHUMBIM TIOMOIITHUKOM JIJIS
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CTYJEHTOB M YydYalllUXcsi BceX Bo3pacToB. OHa NO3BOJIIET MM IPOCIYIIUBATh
yuyeOHbIE MaTepuajbl B 2JIEKTPOHHOM (opmare, Takue Kak Yy4eOHUKH, TECTHI,
JIEKUMU ¥ HAy4HbIE CTaThbU, OTHOCSILUECS K UX 00JIaCTH 00yUYECHHUS.

OngHuM M3 cambIX pe3yJbTaTUBHBIX MOAXOJOB K HM3YYEHHIO HMHOCTPAHHOIO
A3bIKA CUMTACTCSl MPUMEHEHHUE 'TIPOCKTHOM MIEsTeNbHOCTH B OO0ydeHUH'. DTOT
METOJ MMEET MHOYKECTBO NPEHMYILIECTB: OH CTHUMYJUPYET aKTHBHOE OOIICHHE
MEXIy BCEMH YYaCTHUKAMHM NPOEKTA; KAKIbI yYaCTHUK OTBEYAET 3a JIEWCTBHUS,
HalpaBJ€HHbIE Ha JIOCTH)KEHUE KOHKPETHOM LEIH; y CTYAEHTOB (OpMHUpPYETCS
yCcTOHYMBasl S3bIKOBasi OCHOBA, pa3BUBACTCSl HE3aBUCHMOE MBILUIEHHE U
YKpeIUIieTCsl MaMsATh; padboTa HaJ MIPOEKTOM IIOMOTAaeT CTYyAECHTaM IpOSIBIATH
MHUIMATUBY; B IPOLECCE 3aLIUTHl IMPOEKTOB CTYAEHTHl JAEMOHCTPUPYIOT CBOHU
JUYHBIE KAyecTBa, OLIEHWBAIOT pPEAJbHOCTh W  MpeajaraloT  pa3jinyHble
npeoOpazoBaHusl, CIOCOOCTBYIOILIUE TOBBIIIEHUIO YPOBHSI BJIaJI€HUSI HHOCTPAHHBIM
Aa3bIKOM. Mcronb3oBaHMEe LHMQPPOBBIX HHCTPYMEHTOB B IPOEKTAX IOMOTaeT
CTYJICHTaM COBEpPUICHCTBOBAaTh HAaBBIKM IIOMCKA, aHaiau3a, O0OpadOTKM U
MPEACTABICHNS] HHPOPMALIUU MPHU BBITIOJHEHNUHU MTOCTABICHHBIX 3a/1a4.

BaxxHO MOMHUTB, 4TO LU(PPOBBIE 00PA30BATENBHBIE TEXHOJIOTUU — 3TO BCETO
JUIIb UHTEPAKTUBHBIN MHCTPYMEHTApUH, oOecnieunBatrotuil 3(p(HeKT MpUCcCyTCTBUS B
A3BIKOBOM IPOCTPAHCTBE M HWHAMBUAyaIH3alMio ydeOHoro mpouecca. /[l
JOCTHKEHHSI  ycllexa B HM3YYEHUMM  HMHOCTPAHHOTO  SI3bIKA  HEOOXOIUMBI
[IOCJIEOBATENbHBIE 3aHATHS, 3aMHTEPECOBAHHOCTh U BOBJIEYEHHOCTh. Hammydmmm
pEUICHUEM SIBIISIETCS. MHTETpauusl KIACCUYECKMX METOAUK U COBPEMEHHBIX
TexHonoru. KBanu@uuupoBaHHBIA MNpENoOJaBaTeb MOXKET CKOPPEKTUPOBATH
yu4eOHYI0 MpOrpaMMy, YUYUThIBass OCOOCHHOCTH Y4allerocsi, M IOMOYb €My
CIPABUTBCA C S3BIKOBBIMH TPYIAHOCTSIMH. B CBOIO ouepenb, TEXHOJOTHH JarOT
[PENOJABATEN0 BO3MOKHOCTh PAaCIIMPUTh CBOW apCeHall CPEACTB, Jeiasl 3aHsATUS
00Jiee MHTEPAKTUBHBIMU U 3aXBaThIBAIOLLIUMHU.
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"KACAHIBI MHTEJJIEKT IOYIPTHAETT APHAVIBI MAKCATTAPFA
APHAJIFAH TUIIEP: TAPUX, IIPOBJIEMAJIAP, OJIICTEP,
MEPCIIEKTUBAJIAP
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Foiivivu orcemexwii: 3amuwesa I'ynomupa Atinabexosna
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M.X. J[ynamu amvinoaewt Tapas Yuusepcumemi
Tapas, Kazaxcman.
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Anaarna. byriari Tapma kxacaHabl uHTe/UieKT (OKM) TexHomorusuiapbl
KApKBIH/IbI JaMBbIII, aJaM3aTThlH OMIp CYpy CalThIH TyOereisni e3reptin keneai. Ockl
YAEPICTIH axplpamac OeJiiri — apHalibl MakcaTTapra apHajiraH Oarjapliiamanay
Tiaepi. byn tuigep Oenrum Oip TancelpManappl IIENIyT€ OHTaWJIaHIbIPBUIFaH,
KOFApbl OHIMJIUIIKKE UWE€ JKOHE KypAenl ecenteyliepAl THIMAI OpbIHJAyFa
OarpITTasiFaH.byn Makanmajga apHailbl MakcaTTapfa apHajfaH TULIEpAIH JAamy
Tapuxbl Kapacteipbuianel. Jlucno, Ilposor, R skone Julia cuskrel tungepain KU
caJlachIHJAFbl OPHBI MEH OJapJiblH HBOJIONUACH TanjgaHanasl. COHBIMEH KaTap,
»KacaH]Ibl MHTEJUICKTKE apHaJIFaH TULICP/IIH allbIHIa TYpPFaH HET13r1 mpobiaemanap,
aTarl aMTKaHJla, €CEeNTey >KbUIAAMIBIFbI, KOJATHIH THIMJLIIr, KPOCCIUIaT(OPMAaIIbIK
KOJDKETIMAIUIIK, KayilcI3MiK Macemenepl KapacTepbliagbl.MakallaHblH — Kelecl
OemiMaepi oicTepre apHajiMak: 3amMaHayW Oarjapiamaniay MapagurMaliaphl,
HEHUPOHJBIK JKEJNIJIEP/ll OKBITY aJTOPUTMIEP] MEH apHabl TUIAEPAIH KOJJIaHy
aliMakTapbel erker-terken 3eprreneni. CoHpaii-ak, KeJleleKKe Ke3 JKYTipTim,
aHa Oargapiiamanay TUIIEpIHIH JlaMy OarbIThl, KaCaHJIbl MHTEJUICKTKE apHaJFaH
WHHOBAIMSUIBIK IICIIIMIEP JKOHE OJIap/AblH OOJalrakTarbl BIKTHMAa KOJIAHY asiChl
TanKbu1aHaabl.JKacaHabl UHTEIUIEKT JQYIpiHAE apHailbl TUIAEPIIH MaHbI3bl APTHII
KeJleJli, COHIBIKTAH OVJI TaKBIPHIITBHIH 3EPTTEIYl — 3aMaHayd TEXHOJOTHSIIBIK
MpOorpecTiy 0acThl KAXKETTUTIKTEPIHIH Oipi.

Kint ce3nep: Xacannsl wHTENIEKT, apHaiibl TuULIEp, Oarmapriamanay,
HEHUPOHIBIK KEJLIep, ATOPUTMIEP, MHHOBALIUS, SBOTIOIHA.

Kazipri 3amaH — TeXHOJOTUSIIBIK AaMyJIbIH JKaHa Jyipi. Ocipece, KacaH bl
uaTeekT (OKW) ka3ipri FBUIBIM MEH TEXHHUKAHBIH €H MAaHBI3Ibl OarbITTapBIHBIH
Oipine aiHanmpl. KemrTereH canamapia aBTOMATTaHABIPY MEH HWHTEIUICKTYaJIIbI
KyHenepAl €Hrizy aKmaparThlK TEeXHOJOTHUSIIAPABIH Y3IIKCI3 JKETUTyiHE BIKIAT
etyne. JKacaHpl MHTEIUIEKTTIH THIMIUTITT MEH KyaThIH apTTHIPY YIIIIH OFaH apHaibl
o3ipJieHreH Oarjapiamainay TuULaepl Kaxker. byn Tingep Oenriuni Oip ecenTepii
KBUIIAM 9p1 THUIMJI OpBbIHAAyFa MYMKIHAIK O€peTiH KyaTThl Kypald peTiHAe
KOJIaHbUIaAbl.  barmapmamanay — TiIepi  akmapaTThIK — JKYHelIepaiH — e3eri
OOJIFAaHIBIKTAH, OJIapIbIH JYPHIC TaHIATYbI )KaCaHIbl MHTEJIEKTTIH OHIMIUIITT MEH
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TUIMJIUTITIHE TiKelel ocep ereni. byrinae keH Tapanrad Python, Java, C++ cbIHIbI
oMOebamn TUIAEp JKacaHIbl MHTEIUICKT JKYHeJepiH KypyJa MaHbI3Ibl pell
aTKapraHbIMEH, OJlap >KAaCaH/bl WHTEJUIEKTKE apHalfaH apHailbl KypajajaapMeH
calbICThIpFaHaa kehoOip mekreyiepre ue. Ocbl opaiga, Lisp, Prolog, R, Julia
CUSAKTBI apHalbl MakcaTTarbl OarjapiiaMaiiay TUIAEpl JKOFapbl OHIMAUIK TEH
TUIMIUTIK YUIIH o3ipiaeHreH. OnapiablH opKalChIChl HaKThl Oip €cenTi IIemryre
OarpiTTanFan: Lisp — cuMBONIBIK eHaeyre, Prolog — morukansik Oarmapiamanayfra,
R — crartuctukanblk Tanmay MeH MadimMeTTep eHaeyre, an Julia — fbulbIMEH
€cenTeyJiep MEH KOFaphl JKbUIIAMIBIKTHI OHACYTe apHaIFaH. AJIFaniKbl HSUPOHIBIK
KEJIUIep MEH capanTaMalblK JKyHelep O31pJICHTeH Ke3Je, JKaHa €CenTey OICTepiH
KaKET €TeTIH apHaibl Kypangap naima 6omasl. Lisp xone Prolog cusakTsl Tinaep
KacaHIbl MHTEIUICKTTIH aJfalliKel KaJdamJapblH aWkeplHgan Oepai. Lisp Tim
PEKYpPCUBTI ecenTeyyiepAi ©HIeyre KaOuTteTTi OoJFaHABIKTaH, OJ JKaCaHIIbI
UHTEJUICKT aJTOpPUTMJEPIH KypyJa YJKEH TaHbIMaljablkka ue Ooinasl. An Prolog
JIOTUKAJIBIK, OaFjapiiaMaliayFa Heri3esreH, OyJl OHbl capanTaMalblK Kyihenep MeH
OutiM OazanapblHlla KEHIHEH KOJJIaHyFa MYMKIHIIK Oep/il. YakpIT oTe Kelle, jKaHa
MIHJIETTEp MEH KaXeTTUIiKTep TybiHAan, R, Julia xoHe 6acka ja »KoFaphl JICHTCHII
apHaiibl TUIIEp KacaHAbl MHTEIUIEKTTIH >KaHa OarbITTapblH JIaMBITy YIIIH
Koiaanbuia Oactaapl. Kazipri yakpITTa (QYHKIIMOHAIIBIK, OOBEKTITe OarbITTalIFaH
KOHE JIOTHKAJIBIK OardapliiamManay napajadrmaiapbl OipiKTIpUITeH 3aMaHayu oJiCcTep
kWi  KoimaHeUIiampl.  Meicamel, Python  kemrereH  jkacaHmbl — MHTEIUIEKT
KiTanmxaHajapblHa W€ OOJIFAHJBIKTaH, oMOe0ar meniiM peTiHAe KEHIHEH TapajfaH.
Anaiiga, eHIMIUTIKTI apTThIpy YUIIH apHaibl TULIEPAIH MYMKIHIIKTEpl 3€pTTENiMN,
oJlapAbl OKETULAIPY >KYMBICTapbl Y3AIKCI3 JKYprizuryge.ApHailbl MakcaTTapra
apHajFa" Oarjapiiamaniay TULAEpiHIH Oonamiarbl 30p. OnapablH AamMybl sKacaHIbI
MHTEIIJIEKTTIH »KaHa OarbITTaphIHBIH KAJIBITITACYbIHA TiKeNEH ocep eTedl. bonamakra
aHa Oarjapiamainay TuIepl maijga OOJbin, KOJAAHBICTAFbl TUIAEP >KaHAPTHUIYHI
myMmKkiH. COHBIMEH  Karap, »JKacaHIbl HWHTEJUICKTKE apHaJfaH TUIIEpTe
WHHOBAIMSUJIBIK IISHTIMEP SHTI3UIIN, OJapAblH THIMAUTITT MEH OHIMILIIT OJaH opi
apTabl.

barnapnamanay TingepiHiH 9BOJIIOIUACH FUIBIM MEH TEXHUKAHBIH JaMybIHA
TiKeJel OalnmaHbICThI. AJFaliKel Oarmapiamanay Tugepl oMOe0am cumaTka ue
OOJIBIT, OPTYPJII €CeNTep/Il MIeNryre OarbITTaIFaHBIMEH, YaKbIT ©0T€ Kelie Oenrui oip
cajanapra OeHiMIenreH apHabl TULIEPIIH KaKETTUIr TybIHAAAbl. OapibiH
immiaae Lisp, Prolog, R »xone Julia epekie opbiH anasnsl.)Kacanibl MHTEIUIEKTKE
OarpITTaliFaH Oarjapiamainay TUIIEPIHIH Tapuxbl OTKEH FaCBIPABIH OPTAChIHIA
OacTtayapl. ANFamiKpl HEHPOHIBIK KENJIEp MEH capanTaMalblK JKyienep jkacaia
Oactarana, Oy canara OeiMaeNnTeH apHaibl Kypanaap KaxeT 0oiasl. Ochuiaiiiia,
1958 xbinbl JI>koH MakkapTH CUMBOJIIBIK OHJACYTe HeriznenreH Lisp TumiH skacar
mbiFapabl. Lisp-TiH 0acThl epekiesiri — OHBIH PEKypCHBTI €CenTeyiepai THIMi
eHJey KaOuneTi. byn jkacaHabl HMHTEIIEKT alrOpUTMAEPIH JaMbITyJa YJIKEH
apTBIKIIBUIBIK Ooyibl. Lisp-Ti KojgaHy ocipece TaOWFU Tl OHJEY, JOTHKAJIBIK
OarmapiamMarnay skoHe caparnTaMaliblK JKyhelep cajachlHAa KeH Tapajbl. byi TUliH
HETI31HJIe aJFallKbl HWHTEIUICKTyaJJIbl JKYHelIep KypbUIIbl koHe Lisp jkacaHmsl
UHTEJUIEKTTIH HETI3r Kypajbl pETiHAE Y3aK YakbpIT OOWbl JKETeKUIl pell
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aTkapabl. 1970 puigapsl JIOTMKAJIBIK OaFjapiamanay TY>KbIPbIMIAMachl KacaHIbl
MHTEJUIEKTTIH kKaHa MYMKIHIKTEPiH amThl. OChl OaFBITTAaFbl €H MaHbBI3Abl TUIAEPIIH
0ip1 — Prolog. 1972 xbinbel Anen Konmepoiiep meH Po6ept KoBanbcku sxacaran Oy
TII epexelnep MEH JIOTUKAIbIK KOPBITBIHABLIAD apKbUIbl  OargapiiaManay
MYMKIHIITIH Oepai. Prolog-TeiH 6acThl epekieniri — (akTiiep MEH epexesnepii
KOJJIaHy apKbUIbl aBTOMATTAHIABIPbUIFAH Ienrimaep KaObuinay. byn  oHbl
capanTaMayblK OKydenep, TaOWFM TUIAI TaHy JKOHE >KacaHJbl WHTEJUICKTKE
HET137eNITeH JAepeKTep 13/ey KyHeJepiHae KEHIHEH KoJiJaHyFa MYMKIHIIK Oepi.
Prolog wmeaumuHanplKk IUArHOCTHKA, KYKBIKTHIK capanTtaMa oHe Oacka Ja
aHAJIMTUKAJBIK cajanap/ia MaHbI3Abl pe atkapasl| 1, 45-58] .
1990 xputmapbl YJIKEH KeJIeMJACT1 ACpEeKTepAl Tajjay KaKeTTUIIr aprta
Oactanpl. byn cypaHbICThl KaHararTaHaelpy yimiH 1993 xbuiel Pocc Mxak mnen
PobGept JI)KeHTIIMEH CTaTUCTUKAJIBIK €CeNTeyJiep MEH rpaduKaibik Taigay yuriH R
TUTIH 931piieni. bacTankpia cTaTUCTUKA MEH JIEpEKTEp FhUIbIMbIHA apHaIFaH Oyl
TUT JKacaHbl MHTEJUICKTTIH JaMyblHa Ja alTapibIKTall bIKMaa eTTi. R TuIl yiakeH
JEPEeKTep JKUBIHTBIFBIH OHJACYTe, BU3yAIM3AIMsUIayFa JKOHE KypHAedl Tanaay
KYprizyre MYMKIHAIK O€peTiH KeH Kypaijap >KUbIHTbIFbIHA ue. 2012 KbUIbl
FBUIBIMU €CENTEYJIEp MEH JKOFapbl OHIMJIUIIKTI €CENTeYJIep YIIH apHaiibl )KacalFfaH
Julia Tim naiga 6onnapel. OubiH aBTOpiapsl Jxedd bezancon, Credan Kapnuncku,
Bupan Illax xone Anan DaenpbMan 0osiabl. Julia-HbIH Heri3ri makcatsl — Python-
HBIH KapanaubIMIbUIBIFel MeH C TUTHIH JKBUIIAMIBIFBIH O1pikTipy. OHBIH 6acThl
apTHIKIIBUIBIKTAPBIHEIH,  OIpl — Kem aFblHIbl ecenTeyJiepal THIMJI OpBIHIAY
myMmKkiairi. Ocel cebenti Julia FEUIBIMU 3epTTEYJIEpAE, KapKbl KOHE MHKEHEPIIIK
ecenTeyiepae, KacaHabl MHTEIUICKT MOJICIbACPIH d31pJiey i€ KEHIHEH KOJIaHbLIaIbI.

XKacannpl WHTEIUIEKTKE apHAJFaH apHaibl Oarmapiamarnay TULIEpIHIH
JaMybl — TEXHOJIOTHSUIBIK TIPOTPECTIH akbpipamac Oemiri. Lisp men Prolog >xacanmsr
MHTEJUICKTTIH aJFaliKbl KE3€HIHJE JIOTUKAJBIK OarjgapiiaManay MEH CHUMBOJIIBIK
ecenTeyyiepai Aambitca, R men Julia sxorapbl @HIMIUTIKTI Tajan €TeTiH eCenTep MEH
CTATUCTUKAJBIK TajAay YILIIH *acaiabl. OpOip Tin Oenrum Oip ecentepAl THUIMII
menryre OarbITTalFaH, OyJl oJapiblH KOJIJIaHy asiChlH alKbIHIaabl. byrinme Oy
TUIAEP ’KacaH/Abl MHTEIUIEKTTIH SPTYPJl cajlajapblHa KEHIHEH KOJJAAHbLIaAbl )KOHE
oJIapJIbIH, JaMy Oojamarbkl o Je 30p. JKaHa anropuTMaep MEH TEXHUKaJbIK
MYMKIHAIKTEP/IIH JaMyblHa OailllaHbICThl apHalbl TULAEPAIH KaHa TypJepi maiina
0o0Jlybl MYMKiH, OyJI »KacaHJIbl MHTCIUICKTTIH OJIaH opl JaMyblHa BIKHAJ €TETIiH
Heri3ri ¢akTopiapasH 0ipl 6oamak [2, 99-109].

Kacanapl UWHTEIUICKTKE apHaJFaH OarjapiamMaiay TUIIEpIHIH JaMybl
KOIITETeH apTHIKIIBUIBIKTAD OKEJITE€HIMEH, OJIapAbl KEHIHEH KOJAaHy OapbIChIHAA
Oenruti O6ip mnpoOsemanap TybIHAAWABL. byn Mocenenep jkacaHIbl HMHTEIUICKT
XKYHeNepiHIH TUIMIUITIH apTThIpy YIIIH IICNITyl THIC 0acThl Kexepruiep OOJbim
TaObuTabl. BipiHIl Maocene — OHIMILTIK MeH ecenTey KbLIAAMAbIFbI. JKacaH bl
UHTEJUICKT KyHesnepl YJIKeH KeJIeMJerl JepeKTep/ll OHACyre XKoHe Kypieni
ecenreyiepai  kyprizyre  OarbiTranmraH. Lisp, Prolog cusiktel  apHaiibl
OarmapiamMainay TULIEpl >KOFapbl JICHTeWsl aOcCTpakuusra ue OOJIFaHJIbIKTaH,
OJIapJbIH OPBIHJIAY KBUTIAMIBIFEI KeOip oMOeban Tijjepre Kaparanja 0asy 00Tybl
mymkiH. CoHbIMeH KaTap, Python CuHSKTBI KEHIHEH KOJIAHBUIATHIH TUIAEP
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MHTEpIpEeTalUsIIaHATBIH OOJIFAH/IBIKTaH, OHIMJUIINT TOMEH OO0Nybl BIKTUMAJ. by
MaceneHi menty yirH C++ Hemece Julia CHUSKTBI )KOFapbl OHIMITIKKE OaFbITTaIFaH
TUIIGPMEH MHTETpalnusi >kacay KaxeT. EKIHII yJKeH Mocele — TUlaepaid
KYpaeailiri MeH okKyra KubIH 0Ooaybl. Lisp meH Prolog cusKThl KacaHJbI
WHTEJUICKTKE apHaJIFaH KeWbOip Oarmapiiamaniay TULIEpl €peKIlle CHHTAKCHUCKE He,
Oyn onapabl MEHrepyll KHUbIHAATaabl. ©Ocipece, JIOTHKAIbIK OargapiaManay
TUIAEPIHACT] (aKTiIep MEH epexelep apKbUIbl KOJA Ka3y ASCTYpJl UMIIEPaTHUBTI
Oarmapiiamanay VATICIHE YHpeHTeH OargapiaMaiibiiap YIOIH KYpAedi OOJIysI
MyMKiH. OcbifaH OalaHBICTBI, ’KaCaHIbl WHTEIUIEKTKE apHAIFaH TUIAEPIIH OKY
YAEpICIH XKEHUIIETY MakKcaThIHIA jKaHa OKBITY 9MIICTEpl MEH Kypajaaphl 93iplieHyi
Tric. YIIHIII Mocele — YileciMailik meH WHTerpamuss KHBIHIABIKTAPBDI.
KenTeren kacaHapl HWHTEJUIEKTKE apHAJFaH apHailbl TUIAEp  ©3/EpiHiH
IKOXKYHENIepiHe Toyenl koHe Oacka miuatdopMmatapMeH HeMmece OaraapiaMaray
TUIIEPIMEH YHISCIMAUIIK Macenelepl TyblHaaybl MyMKiH. Mbicaibl, Prolog Hemece
Lisp Tinpepinne xaspurFaH Oarnapiamanapibl 0acka 3amMaHayW O KyHelepMeH
OIpiKTIpY KeWae KubIHFa COFajbl. byn mMocesneHi mienty yuiiH Kern@yHKIIMOHA b
API untepdeiictepi MmeH KkpoccriaThopManbIK menMaepal Koiaany Kaxer. Ochl
Mocerenep HIeIMiH TalKaH >KaFaaiaa, sKacaH bl HHTEIUIEKT TeXHOJOTUsIIaphl OJJaH
op1 JKETUIII, )kKaHa MYMKIHJIIKTepre ko ambuiaasl [3, 1474-1478].

Xacanapl WHTEIUIEKTKE apHaJFaH apHaibl Oarjapiamanay TULIEpIHIH
OoJamarsl ©T€ YJIKEH JKOHE OJIap/IbIH JaMybl KenTereH ¢akTtopiapra OalIaHBICTHI.
Anparpl yakpITTa OyJl TUIAEp OHIMIUIIK IMEH €CenTey KbUIAAMIBIFBIH apTThIPY
OarpIThiHIA keTuAipiie Tycenl. Ce0ebl ’kacaHIbl MHTEIUIEKTKE apHaIFaH
AITOPUTMIIEP KYH caHal KYpJEJICHIIN, OHJENeTIH AepeKkTep Kenemi yiratona. Lisp,
Prolog, R, Julia cusikte! Timaep Oenrii 6ip MIHASTTEp I mientyre OeiliMIenreHiMeH,
OJIApJIbIH, OHIMALTIT] KehO1p oMOeOan TUIIEpPMEH CaJIbICThIPFaH/Ia dJAcKai a TOMEH
6omysl MyMKiH. COHABIKTaH OYJI MOCENIeHI WIeNly YIIH KOMIWISIUsIaHATHIH
KOFaphl SKbUIIAMJBIKTBI  TUIIEPMEH HWHTErpalusiay, €ecemnTey IMpoIlecTepiH
OHTAMJIAaHIBIPY JKOHE TapaJlIeNbAl ecenTeyiep/l KEHIHEH KOJJAaHy MaHbI3/bI
6onmak. Ocsl OarpiTTa Julia TiI1 YJIKEH KETICTIKTEpre >KeTil, >KOFapbl OHIMIUTIKTI
FBUIBIMU €CeNTeyJep YIIIH MaHbI3/Ibl KypaliFa aifHamy/a.

bonamakra >kacaHabpl MHTEIUIEKTKE apHajifaH OargapiaManay TUIAepl
oM0Oeban cunaTtka ue 6osia Tycyi MyMkiH. Kaszipri Tanna opOip apHaiibl Tin Oenriii
Oip ecenTep/i 1IenIyre OarbITTalFaH, Mbicaibl, Prolog jorukansik Oarmapiamanay
yurig, R cratuctukanelk Ttanmmgay yiriH, Lisp CHMBONABIK ecenTeysep YIIiH
KOJIIaHbUIaAbl. bipak >kacaHIbl HHTEIIEKTTIH KYpJEJIeHE TyCyiHe OaillaHbICThI
KON YHKITMOHAIIBI TUIAEPIIH KAXETTUTITT apThin Kenedl. bargapnamanaymisuiapra
OpTYpJIL calianapia KoJijaHyra 0oJlaThiH oMOe0ar TUT KaKeT, COHABIKTaH OoJariakTa
KacaHIbl MHTEIUICKTKE apHAJIFaH TIAepre KEHEWTUIreH MYMKIHAIKTEp EHTI31Tyi
pIKTUMaJ. byn OarpITTa jkaHa TUIAEp JKacalblll HEeMece Oap TUIaep KETUIAIpiIyi
MYMKIH.

Tarpl Oip MaHBI3ABI JaMy TMEPCIEKTHBACHI — >KACAHIBl WHTEJUICKTKE
apHAJIFaH TUIIEPAIH MAIIMHAIBIK OKBITY OHE TEPEH OKBITY KYHEJIEepIMEH THIFbI3
uHTerpanusuianysl. Kazipri tagma Python Oyn camama Gactel opwiaFa ue, cedebi
onblH TensorFlow, PyTorch, Scikit-learn cuskThl KeH TapaiFaH KiTamxaHalapbl 0ap.
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Lisp »xone Julia CMSKTBI TUIIEp MAIIMHAIBIK OKBITYIbl JaMBITy YVIIIH >XKaHa
Kypanaap yceiHbin, Python-men 6acekere Tycyi MymkiH. Keneci MaHbBI3Ibl OaFrbIT —
YJIKEH JepeKTep/Al OHJIey KoHE CaKTay MYMKIHAIKTEepiH JaMmbiTy. JKacaHnbl
MHTEJUICKTTIH KapKbIHIbI JaMybl ©T€ YJKEH KOeJeMIETT MOJIIMETTEPMEH MKYMbIC
icteyni tanan ereni. COHIBIKTAH *acaHAbl UHTEJUIEKTKE apHajFaH OarapiiaMaray
TUIZAEP1 JepeKTepal THIMAI CaKTay, OHJIEY >KOHE Taljay KypalJapblH KETUIIIPYi
KakeT. bynm OarbITTa »KOFapbl OHIMILIIKKE HE JEpPEeKTep KOpbI KyHelnepiMeH
MHTETpAlMsI Kacay KoHE JEPEKTEpAl ChIFy MEH TachIMaIayabl OHTaWIaHABIPY
Macenenepi memniMid Tadysl Tric. Kayinci3mik MmeH 3THKa Mocelenepl e JKacaH bl
MHTEJJICKTKE apHaJIFaH TUIAEPAIH JaMybIHaa 6acTsl pen aTkapanbi[4, 210-225] .

Kazipri tanna xacanabl MHTEUIEKT >KyHenepi MaiganaHylIbUIapAblH KEKe
JEPEKTEPIMEH KYMBIC ICTEUTIHAIKTECH, OJIapAbIH KayIICI3IIriH KaMTaMachl3 €Ty —
eTe MaHbI3Abl Macenie. bonammakra apHaiibl OargapiiamManay TULIEpIHAE AEpEeKTEpl
KOpFay »oHE KHOEpKayilCi3fikKke OarbITTalFaH >KaHa TETIKTEP E€HT131Iyl MYMKIH.
Keneci Oonamarel 0ap OarbITTapAblH Oipl — KacaHAbl HMHTEIUIEKTKE apHAJIFaH
TULACPIAIH ~ HEUpoMOp(THl  ecenTeyjiep  OHE  KBAaHTTBIK  €CenTeyJiep
TeXHOJIOTusIapbiMeH OipikTipinyi. Ka3zipri Tanma »acaHAbl MHTEIUIEKT >KyHesepi
KJIACCUKAJIBIK KOMIIBIOTEPJIIK apXUTEKTypaFra HET13/eNreH, Oipak OoJiaimiakra >kaHa
TUIITET1 €CeNTey Kyuenepi naina 6oiysl MyMKiH. HelipoMopdThl ecenteyiiep agam
MUBIHBIH KYMBICEIH MOJCNBIICY apKbUIBl €CENTeYJepai >KbIIaamaara amaabl, ail
KBaHTTBIK €CENTEyJIep OTe KYpJeil ecenTep/i KbICKa Mep3iMJIe MIEHIyre MYMKIHIIK
Oepeni. COHIIBIKTAH >KacaHbl MHTEJUICKTKE apHaJIFaH Oaraapiamarnay TuUIepl OChl
TEXHOJIOTHUsJIapFa OeiMeNin, >KaHa alfOPUTMIEP MEH MOJEIbAep d3Ipieyre
MYMKIHJIIK Oepyl KaxeT.)KacaHapl MHTEIUIEKTKE apHAJIFaH apHaiibl OarjgapiiaManay
TUIAEPiHIH OoJamarkl ©T¢ KapKbIH JKOHE YJIKEH MYMKIHIKTepre ue. Omapbiy
OHIMJIUIITT apThill, oMOEOANTHIK JIEHIeH1 KOFapbliail Tyceal. MaliMHaIBIK OKBITY,
YJIKEH JIepeKTepAl OHJIey, KayilcCi3iK, KBAHTTHIK KOHE HEHPOMOPQTHI ecenTeyiep
CUSKTBHI ~OarpITTap JKacaHABl HMHTEIUICKTKE apHalFaH TUIIEPAIH JaMybIH
alkpiHAaabpl. OChbl e3repicTep ’KacaHAbl MHTEIUIEKTTIH OJaH 9pl JaMyblHa >KOHE
OHBIH KYHJIEIIKTI eMipiMi3re TepeH eHylHe bIKnan eteai[S, 315-328].

XKacanapl WHTEJUIEKTKE apHaJfaH apHaibl Oarjapiamanay TuLIepl —
3aMaHayM TEXHOJIOTHUSUIBIK AaMyJIbIH MaHbI3Abl Oeniri. Onap Kypaemnl ecenteyiepai
KEHUIIETIN, MHTEJUIEKTYaJIbl KyHhenepal Kypyra MyMKIHIIK Oepeni. Lisp, Prolog,
R, Julia cusikThl apHaiibl TUIIEp SPTYPJl MIHAETTEPl HICIIyTe OarbITTaFaHBIMEH,
OJIApJIIH, OHIMIUIINT MEH KOJDKETIMIUIIT ol JIe JKEeTUIMIPYAl KakeT eTedl.
bonamakra Oyi Timep KOFaphl KBUIAMIIBIKTHI — €cemnTeyiepre OeniMuaenimn,
MaIllMHAIBIK OKBITY MEH YVJIKEH JEpeKTepll OHACYyJe KEHIHCH KOJJIaHbLUIAThIH
6onanpl. COHBIMEH KaTap, OJapJblH KayllCi3AiK JIEHreil apThill, KBAHTTHIK >KOHE
HEHpOMOP(THI ecenTeyjepMeH OIpiry MYMKIHIIKTEP1 KapacThlpbliaabl. KacaH sl
MHTEIJICKT TEXHOJIOTHsJIaphl KYH CaHam JaMBIIl, ajaM eMipiHiH OapibIK cajachlHa
eHin >xkatelp. OcCbl e3repicTep Oarnapiamainay TUIACpIHE XKaHa TajanTap KOsIbl
KOHE OJapbl KETUIIPY KaKETTUIriH apTThipaabl. byringe Python eH Tanbiman
TUIAepAiy Oipi Oosica nma, Oonamrakra apHaiibl Oafgapiiamanay TUIIEpl KacaHJbl
WHTEJUIEKTTIH KaHa MYMKIHIIKTEpIH allyFa KeMeKTecyl MYMKiH. byn Tugep
OHIM/ILIIIT] KOFaphl, KOJIJIAHYFa BIHFAMIIBI KOHE SPTYPJIl cajlajgapaa THIMI1 00JIaThiH
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menriMaep ycbiHybl THic.KopeiTa aiTKaHga, >KacaHAbl HMHTEIUICKTKE apHalFaH
apHalbl TUIAEPIH JaMybl — aKMapaTThIK TEXHOJOTHUSIIAp WHIAYCTPHUSICHIHBIH OaCThI
OarbITTapbiHbIH Oipl. OChl OarbITTaFbl 3€pTTEYJIEp MEH WHHOBALUSJIAP >KAJIFAaCKaH
caliblH, apHaibl TUIACP >KETUIMIPLIIN, >KacaHAbl WHTEJUICKTTIH JaMyblHa CepIIiH
OepeTiH KyaTThl Kypaiapra aifHaIabl.
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Abstract

This study analyzed functional and prosodic markers of Kazakh courtroom
discourse, examined the role of artificial intelligence (Al) in improving transcription
accuracy, and conducted a prosodic analysis. Since prosodic features such as
intonation, speech rate, and stress significantly influence legal communication by
shaping the perception of authority, it is crucial to ensure their correct recognition.
However, existing Kazakh-language transcription tools struggle with the phonetic
complexity of the language, leading to incorrect word segmentation, distortion of
prosodic properties, and speech recognition errors. To address the above issues,
OpenAl's Whisper model was integrated to improve transcription accuracy.

This study examined courtroom deliberations in the Supreme Court of the
Republic of Kazakhstan, focusing on the communicative interactions between
lawyers and defendants. Al-assisted analysis revealed that assertions typically
exhibit neutral or falling intonation, objections are marked by a rise in pitch and an
increased in speech rate, while evasive responses feature intonation fluctuations and
a decrease in speech intensity. The integration of Al enhanced the efficiency,
objectivity, and scalability of prosodic research, overcoming the limitations of
manual annotation. The findings underscore the potential of Al in forensic
linguistics, enabling large-scale prosodic research and improving the understanding
of courtroom discourse across different languages.

Key words: courtroom discourse, prosody, Al, transcription, Whisper,
Kazakh language, forensic linguistics.

Courtroom discourse exhibits distinctive prosodic features that play a critical
role in shaping legal outcomes. Prosodic elements such as intonation, stress, and
rhythm contribute to the pragmatic force of speech acts by influencing how
arguments and testimony are perceived. These features vary depending on the role
of the speaker and the context, serving as functional markers in the construction of
rhetorical strategies [1]. Prosody is inextricably linked to argumentative tactics
aimed at persuading the audience both at the global level of discourse and at the
level of individual utterances. The semantic prosodies of words and phrases
describing socially key issues such as domestic violence can significantly influence
the presentation of court cases [2]. In media coverage of court cases, prosodic
narrative devices such as intensity changes, tonal changes, and strategic pauses are
used to influence listeners' perceptions of cases [3]. These findings highlight the
importance of prosody in courtroom communication and its potential impact on
legal outcomes.

Traditional manual prosody annotation is labor-intensive and subjective,
necessitating the development of new methods such as rapid prosody transcription
(RPT) to capture variability and improve efficiency [4]. Al technologies offer
promising solutions for legal analysis, including automated identification of factors
in case texts, which can improve case outcome prediction and reduce the complexity
of empirical legal research [5]. While Al in litigation can improve efficiency and
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expand access to justice, potential risks such as algorithmic bias and privacy
concerns must be considered [6]. These advances in Al and prosody analysis have
the potential to significantly impact courtroom dynamics and legal decision-making
processes.

However, one of the key challenges in analyzing Kazakh courtroom discourse
is the limitations of existing transcription tools for the Kazakh language. Many
traditional speech-to-text systems have difficulty accurately transcribing the Kazakh
language due to its phonetic complexity, rich morphological structure, and relatively
limited training data compared to widely spoken languages. As a result,
transcription errors can significantly affect the accuracy of linguistic and prosodic
analysis.

This study uses an Al-based approach to analyze functional-prosodic markers
in Kazakh courtroom discourse. The methodology consists of three main stages:
data collection, transcription and annotation, and prosodic analysis using Al-based
tools.

The main source of data is live broadcasts of court hearings. The dataset
includes cross-examination segments in which lawyers ask questions to defendants,
with a focus on cases involving argumentative exchanges, objections, and
clarifications. The selected sample includes interactions between lawyers
(representing the victim) and defendants, which provides a range of prosodic
variations in legal speech acts such as assertions, objections, and responses under
scrutiny.

One of the main challenges in analyzing Kazakh courtroom discourse is the
accuracy of transcription. Existing Kazakh language transcription tools often fail to
capture phonetic nuances, resulting in errors that hinder linguistic analysis. To
overcome this, OpenAl’s Whisper model is used for automated transcription.
Whisper, a state-of-the-art multilingual speech recognition system, significantly
improves transcription accuracy by handling Kazakh morphology and phonetic
variations more efficiently than conventional tools. Once transcribed, courtroom
dialogues are manually reviewed by linguists to ensure accuracy. Speech acts such
as assertions, objections, and clarifications are annotated along with their
corresponding prosodic markers, including:

- intonation patterns (rising, falling, or neutral intonation);

- speech rate (fast, slow, or normal pace);

- accentuation and stress (stress on specific words or phrases).

The transcription and annotation stage of this study uses Al-based tools that
analyze prosodic features. The AI model analyzes speech waveforms to extract
prosodic features, helping to classify different speech acts based on their functional
and pragmatic characteristics. This automated approach allows:

- identify patterns of prosodic variability in different legal speech acts;

- quantify prosodic elements (e.g., pitch changes, pause durations, etc.);

- conduct a comparative analysis of prosodic differences between Kazakh and
American courtroom discourse.

Integrating Al technology into the analysis improves the efficiency,
objectivity, and scalability of prosodic research in legal settings. The findings
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provide insight into how prosody influences courtroom dynamics, jury perceptions,
and legal decision-making processes in Kazakh courtroom discourse.

A significant challenge in this study was the accuracy of transcription of
Kazakh court speech. Traditional Kazakh language transcription tools struggled
with phonetic variations, fluctuations in speech rate, and complex legal terminology,
resulting in numerous errors in word recognition and sentence structuring. In
contrast, integrating OpenAl’s Whisper model significantly improved transcription
accuracy. Whisper was able to:

- recognize and correctly transcribe complex legal terminology and
vocabulary specific to a particular case;

- handle variations in speech rate and articulation, especially in emotionally
charged dialogues;

- reduce the frequency of transcription errors associated with phonetic
ambiguity.

¢ Video Transcriber & Analyzer - o X

Transcri ption Analysis CSV Data
Start Time (sec):

End Time (sec):

Select Files

Transcribe & Annotate

Copy selected text

Figure 1. Prosodic features processing and analysis program

Manual verification of transcriptions showed that the Whisper model
outperformed traditional Kazakh language transcription systems, making it a
valuable tool for linguistic and forensic studies of courtroom discourse.

The key observations could be examined using conversation analysis and
prosodic feature analysis, as presented in Figure 2:
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Copy selected text

Figure 2 Prosodic Feature Analysis Result

These results indicate that prosody plays a critical role in the perception of
credibility and authority in courtroom interactions. Defense attorneys use prosodic
strategies to strengthen their arguments, while defendants’ prosody can reveal
hidden emotions such as hesitation, nervousness, or confidence.

The application of Al-based tools in prosodic analysis provided several
advantages over traditional manual methods:

- Scalability: AI models allowed for rapid processing of large courtroom
datasets, allowing for the analysis of trends across multiple cases;

- Objectivity: Unlike human annotators who may introduce subjective biases,
Al-based analysis produced consistent and repeatable results;

- Accuracy: Automated prosody measurement allowed us to quantify subtle
changes in pitch and speech rate that human listeners might not notice.

Integrating Al into linguistic analysis demonstrated the ability to
systematically study functional-prosodic markers in forensic discourse, opening up
new perspectives at the intersection of linguistics, law, and artificial intelligence.

The results of this study highlight the importance of prosody in shaping legal
discourse and demonstrate the effectiveness of Al-based approaches in linguistic
analysis. The integration of Whisper significantly improved the transcription
accuracy for Kazakh, addressing the main limitation of existing transcription tools.
In addition, Al-powered prosodic analysis revealed various patterns in legal speech
acts, contributing to a deeper understanding of courtroom communication. These
results have practical implications for forensic linguistics, legal interpretation, and
the development of Al tools for multilingual speech analysis.
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CPABHUTEJIbHBIA AHAJIU3 METOJIA POJIEBBIX UT'P U
WCIHOJIb30BAHUS YAT-BOTOB C U B OBYUYEHUU YCTHOM
KOMMYHUKAIINN HA THOCTPAHHOM A3BIKE
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maeucmpanm 1 kypca, 7M01701 — HnocmparHblil 361K 084 UHOCPAHHBIX
A3bIKA,
Hayunwiii pykosooumens.: Ucabexosa C. 3., accoyuuposarnwviii npogheccop
Meosicoynapoonuviii Yuusepcumem Acmana,
Acmana, Kazaxcman.
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B ycnoBusax mudpoBuzanuu oOliecTBa BiIaJCHUE WHOCTPAHHBIMH SI3bIKAMHU
nepectaer OBbITh TPOCTO AaKaJEMUYECKHMM HABBIKOM, a CTAaHOBHUTCS KIIFOUEBOU
KOMITETEHIIUEH JUisi MPOGECCHOHAIBHOTO W JIMYHOCTHOTO pa3BuTusa. Ocolyio
3HAYUMOCTh TPUOOpPETAET Pa3BUTHE YCTHONM KOMMYHMKAIIUHU, MOCKOJIbKY MMEHHO
CIIOCOOHOCTH CBOOOTHO TOBOPUTH, MIOHUMATH COOECETHUKA U TIOIIEPKUBATH HAJIOT
ompeneNnsieT pealbHOe BlajeHuEe s3bIKoM. OnHako o0O0ydeHHe pasrOBOPHBIM
HaBBbIKaM TPAJUILIMOHHO CTAJKUBAETCS C PSAIOM TPYIHOCTEH: OTCYTCTBHUE SI3bIKOBOI
cpenbl, CTpax OMMOKH, OTPAaHUYEHHBIC BO3MOKHOCTH JJISI IPAKTUKHU 3a MpeiesilaMU
ayIUTOPHH.

B otBeT Ha 3TU BBI30BBI B METOJIUKE MPENOJABAHKMS WHOCTPAHHBIX SI3BIKOB
c(hOpPMHUPOBAIUCH JIBa TMPUHIUIIUAILHO Pa3HBIX, HO OJMHAKOBO TMEPCIIEKTUBHBIX
MOAX0/a: KJIACCUYECKUH METOJI POJIEBBIX WUIP W MHHOBAIMOHHOE HCIIOJIb30BaHUE
4aT-00TOB C HCKYCCTBEHHBIM HHTEIUIEKTOM. (O0a MeTona HampaBlIeHBl Ha
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IPEOJI0JIEHUE S3BIKOBOTO 0aphepa, HO PEATU3YIOT ATY 3aJja4y Pa3HbIMU Iy TIMHU.

PoneBbie Urpbl, yxoasiiue KOPHIMUA B KOMMYHUKATUBHYIO MeTOAUKy 1970-x
roJIOB, MPEJCTaBISAIOT COOOM MOJETUPOBAHHE pEaTbHBIX CHUTyaluid OOIeHus
(Hanpumep, MJENOBBIX IEPEroBOPOB, OBITOBBIX JUAJOIOB WJIM JUCKYCCUWA Ha
aKTyajdbHble TeMmbl). VX memarormyeckas IIEHHOCTb 3aKJIIOYaeTCs B CO3/IaHUU
0e3omacHO cpelbl, Tlie Yydyallhecss MOTYT 3KCIHEPUMEHTHPOBATH C  SI3BIKOM,
oTpabaTbiBasi HE TOJNBKO  JIEKCHMKO-TPaMMaTH4YeCKHE CTPYKTYpbl, HO U
MapaJIMHIBUCTHYECKHUE ACTIEKThI: HHTOHALIUIO, )KECThI, CKOPOCTh PEAKIUH.

OnHako y pOJIEBBIX UTP €CTh M OTPAHUYCHHUSA: OHU TPEOYIOT TIIATEIHHOU
MOJITOTOBKU CO CTOPOHBI MPErnojaBaresis, HAIUUUs SI3bIKOBOM TPYMIbl U HE BCeraa
00ecreynBaoT UHAUBUAYATBHBIN MOIX0/] K KAKIOMY yYallleMycCs.

B otnuume ot 3toro, yar-60thl ¢ MM mpennaratoT NpUHIMUIIKAIBHO WHYIO
MOJIeNIb MPAKTUKU - MEPCOHAIM3UPOBAHHYIO, JIOCTYNHYIO B JII000€ BpeMs U HE
3aBUCALIYI0 OT IIPUCYTCTBUS MPENOAABATENs WIA OAHOIPYIITHUKOB. COBpEMEHHBIE
cucteMbl, Takue kak ChatGPT, Replika mnu cneunanu3upoBaHHBIE SI3BIKOBBIC
TpeHaxxepsl (Hampumep, ELSA Speak), ucnonas3yroT TexHOJIOrHH 00pabOTKU
ectecTBeHHOTro si3bika (NLP - Neuro-linguistic programming) nias uMUTauuu
YyesoBeueckoro oomenus. OHU CIOCOOHBI:

e QJANTHPOBATH CIOKHOCTH JUAJIOra M0 YPOBEHb MOJIb30BATEIIS;

e TPENOCTABIIATH MIHOBEHHYIO OOpaTHYIO CBA3b IO TIpamMMaTHKE U
IPOU3HOLICHHUIO;

e MOJENUPOBaTH  OECKOHEYHOE  KOJMYECTBO  KOMMYHHKATHBHBIX
CLICHapUeEB - OT 3aKa3a Kode B Kade 10 MOATOTOBKH K COOECEI0BAHUIO.

Taxum 00pa3oM, BOZHUKAET METOJ0JIOTUYECKAs! JUIEMMA: C OJHON CTOPOHBHI,
poJieBble UTIPbl 00ECHEeUMBAIOT AyTEHTUYHOE, HO OrPAaHUYEHHOE B JOCTYIIE
B3aMMOJIEUCTBHE; C JIPYroil - 4aT-00Thl MpejiaraloT HEOrPAHUUYEHHYIO MPAKTUKY,
HO B HCKYCCTBEHHOW KOMMYHHUKATUBHOU Cpelie.

JlanHast paboTa HanpaBjieHa Ha CPAaBHUTEIbHBIA aHAJIU3 POJIEBBIX UTP U yaT-
00TOB C MCKYCCTBEHHBIM MHTEUIEKTOM B OOYYE€HHU YCTHOM KOMMYHHUKALIUM Ha
MHOCTpaHHOM si3blke. PaccMarpuBas uX CHUJIbHBIE M cJlaOble CTOPOHBI, a TaKXKe
[Eearornyeckhue  acleKThl, HCCIEAOBaHUWE TIOMOXKET BBIIBUTH  Haubolee
7 (PeKTUBHBIE CTPATETUN PA3BUTUS HABBIKOB TOBOPEHHSI.

MeTtoa posieBbIX UTP B 00y4eHHH YCTHON peun

Ponessie urpet (RPG - role-playinggames) - 3T0 0JIHO U3 CaMBbIX MOMYJISAPHBIX
MHTEJUIEKTYaJIbHBIX pa3BlieyeHUN BO BCEM mupe. Urpsl BooOlle U posieBbie B
YaCTHOCTU TMPEJCTaBIAIOT COOOM MOIIHOE 00pa3oBaTesibHOE CpeACcTBO [2]. DTOT
METO]I CO3/IaeT MOTPY>KEHHYIO Cpey, TJIe yJalluecs MOTyT PUMEHSITh CBOM 3HAHUS
B peaJbHBIX CHUTyalUsX, YJydllas CHocoOHOCTh 3(PGEeKTUBHO OOMAThCA Ha
MHOCTPAHHOM si3bIKke. B3aumonencTBys B Avaorax, MMUTHPYIOIIUX ayTEHTUYHbIC
Pa3roBOpbI, CTYJIEHTHI Pa3BUBAIOT YBEPEHHOCTh, OETJIOCTh PEYU U AJIalITUBHOCTDH B
Pa3IMYHBIX KOMMYHUKATUBHBIX KOHTEKCTaX.

IIpeumymecTBa MeTOAA POJIEBBIX UIP

OnHUM M3 IIaBHBIX MPEUMYLIECTB POJIEBBIX UIP B U3YUECHHHM SI3bIKA SBIISIETCS
BO3MOXHOCTh HMHTALIMM PEANbHBIX CHTyalUid. OTO IO3BOJSIET YydYalluMCs
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IPAaKTUKOBATbCSI B 3HAYUMOM KOHTEKCTE, Jenas Ipouecc o0yudeHus Ooiiee
YBJIEKATEJIbHBIM U IIPOJYKTHUBHBIM.

Emie oqHO BaxkHOE MPEUMYIIIECTBO POJIEBBIX UTP - TOBHIIICHUE YBEPEHHOCTH.
MHorue CTyJIeHTBl UCIIBITHIBAIOT TPEBOTY MPU Pa3rOBOPE HA WHOCTPAHHOM SI3BIKE,
0COOCHHO TIepe]] CBEPCTHUKAMU WJIM HOCUTENSIMU s3bIKa. OIHAKO POJIEBbIE HUTPHI
CO3/aI0T KOHTPOJUPYEMYIO H TOJJCPKUBAIOIIYI0 Cpely, B KOTOPOH MOXKHO
TPEHUPOBATHCS 0€3 CTpaxa COBEPHINTHh OIIMOKY. DTOT acHeKT KpalHe BaKeH, Tak
Kak 0OsI3Hb TOBOPUTBH SIBJISIETCS] OJJHOW M3 IVIABHBIX MIPETpaj B U3YUEHUH S3bIKA.

Kpome TOro, posneBble UIpbl pa3BUBAIOT KPEATUBHOCTb M CIOCOOHOCTH K
ajanrauuu. B oTinMyMe OT 3ay4eHHBIX JUAJIOrOB, POJIEBBIE UIPHI YACTO BKIIOYAIOT
HENPEJCKa3yeMble 3JIEMEHTHI, TPeOYIOIIHUE OT CTYJAEHTOB OBICTPOTO MBILIUICHHUS.
PosneBble Urpbl Takke coCOOCTBYIOT KOMAaHIHOW paboTe U COTPYIHUYECTBY.

OrpannyeHusi MeTO/1a POJIEBbIX UI'P

HecMoTpst Ha MHOTOUMCIIEHHBIE IPEUMYIIIECTBA, METO] POJIEBBIX UTP UMEET U
psa HempoctaTkoB. OAHMM W3 TJIABHBIX OTPAHMUYEHUH SIBISETCS HEOOXOIUMOCTDH
TIIATEIbHOW MOATOTOBKU. Jljii 3(PexkTUBHOrO MpPOBEAEHUS POJEBBIX HUIP
IpEeroAaBaTessiM HeoOX0JUMO pa3padbaThIiBaTh PEAIMCTUYHBIE CIIEHAPUH, HA3HAYATh
PO W NOPENOCTaBIATh JOCTATOYHYIO HH(POPMALUIO Uil  OCMBICIEHHOTO
B3auUMoOAeHcTBUs. OTO  TpeOyeT  3HAUUTENbHBIX BPEMEHHBIX  3aTpaT U
JOTIOJIHUTENBHBIX PECYPCOB.

Eme ogna mpo6iieMa - ympaBiieHHE pOJIEBBIMM UTpaMU B OOJBIIMX Kjaccax
MOXXET OBITh 3aTpyAHEHO. ECIM HECKOJIbKO TPYMI BBIMOJHAIOT YIPAKHEHUS
OJTHOBPEMEHHO, TMPEToAaBaTeNisIM CIOKHO KOHTPOJUPOBAaThH XOJA  3aHATHUH,
MPEIOCTABIATh TEPCOHATM3UPOBAHHYIO OOpaTHYIO CBsi3b M 00ECIeYnBaThH
paBHOMEpHOE yJacTHe BCeX CTyJeHTOB. be3 Haanexkaiero pykoBoACTBa HEKOTOPHIE
y4YaIuecs: MOTYT OTKJIOHATHCA OT IieNiel yMpaKHEHHsI, pa3roBapuBas Ha POJHOM
S3BIKE BMECTO MPAKTUKH HHOCTPAHHOTO.

HakoHel, CIOXHOCTb OLEHUBAHMS, KOTOpas TpeOyeT pa3pabOTKU YETKUX
KPUTEPUEB OLICHKH, YUYMTHIBAIOLIMX OETJ0CTh, MPOU3HOIIEHUE, TPaMMaTHYECKYyIO
OpaBWIBHOCTh U OOIIyH0  KOMMYHHMKaTHBHYIO  3(ddextuBHOCTh.  Baxno
NPEJOCTaBIATh KOHCTPYKTHUBHYIO OOpaTHYIO CBsI3b, HE MOJAPBIBasi MOTHBALUIO
CTYJCHTOB.

Crparteruu nosbimeHust 3¢ GpeKTHBHOCTH POJIeBbIX UI'P

YToObl MAaKCHMMAaJIbHO HCIOJIb30BaTh MOTEHIMAJI POJIEBBIX UTP B U3YUYEHUU
A3bIKa, IPernogaBaTesd MOTYT BHEJPSTh HECKOJIBKO CTPATETHil.

Bo-nepBbIX, NpuMeHeHHWE MeToAa <«sI3bIKOBOM mnonpaepxkku» (scaffolding)
MIOMOXKET ydJalluMCsl YyBCTBOBaTh ce0s yBepeHHee. Hampumep, mpemocTaBicHHE
KITIOYEBOM JICKCUKU, TPUMEPOB TUAIOTOB WM IMIa0JOHOB POJIEBBIX WP CO3AACT
OCHOBY, Ha KOTOPYIO CTyJEHTHI CMOTYT OINHUPaThCcsl TEpel CBOOOTHBIMU
B3aUMOJICYCTBUAMU.

Bo-BTOpBIX, ClieqyeT aqanTUpoBaTh CIOKHOCTH CLIEHAPUEB B 3aBUCUMOCTH OT
YpOBHSI BiajieHusi s3bIKkOM. Haumnaromue ywammecs MOTYT TPEHHPOBATHCS B
MPOCTBHIX JHANIOrax, HAalpUMeEp, B NPUBETCTBUSAX M NPEICTABICHUSAX, TOT/A Kak
MPOJABUHYTHIE CTYAEHTHI MOTYT Y4acTBOBaTh B 0oJiee CIIOXKHBIX OOCYXKJIEHUSX,
TaKUX Kak 7e0aThl Ha COLIMAIbHbIE TEMBI WIIH JIETIOBbIE IEPETOBOPHI.
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HakoHen, uHTerpanusi poJIeBbIX HUIP C MYJIbTUMEIUHHBIMH pPECypcamu
MOBBICUT BOBJICYEHHOCTb. Vcmonp30BaHue BUEO3aMUCENd ayTEHTUYHBIX JTMAJIOTOB,
BUPTYQJIbHBIX CUMYJALMA Wi TUQGPOBBIX HMHCTPYMEHTOB JUISl  CO3JaHUS
MHTEPAKTUBHBIX UCTOPHI clieNaeT mpouecc 0ojee yBIeKaTeIbHbIM.

MeTon poNeBBIX Wrp SABISETCS MOIIHBIM HHCTPYMEHTOM B OOydYeHUU
MHOCTPAHHBIM  SI3bIKaM, Mpeajaras  3axXBaTbIBAIOIIMA, HWHTEPAKTUBHBIA U
CIIOCOOCTBYIOIIMI Pa3BUTHUIO YBEPEHHOCTH OMNBIT. BO3MOXHOCTH MOAEIUPOBAHUS
peanbHbIX KOMMYHUKATHUBHBIX CHTyalUMd JedaeT 3TOT METOJ  OCOOEHHO
3¢ (heKTUBHBIM IS pa3BUTUSA YCTHOU peun. OHAKO AJISl €ro yCIEIIHOTO BHEAPEHUS
HEO0OXOUMO TIHIATENFHO MPOIYyMBIBATh CIEHAPUU, TOJACPKUBATH OJaronpUATHYIO
atMocdepy u o0ecreynBaTh KOHCTPYKTUBHYIO OOPAaTHYIO CBSI3b.

HUcnoab3oBanue yar-60TtoB ¢ UM B 00yueHuu yCcTHOM peun

Yar-60T - 93TO mporpamma, co3laHHas My OOIIEHUS YeJIoBeKa C
KOMIIBIOTEPOM IIOCPEACTBOM HMMHUTAlMM MAIIMHOW 4esioBeueckor peun [3]. OHu
HCTIONB3YIOT 00pabOTKY €CTECTBEHHOTO s3bIKa [l TMOHUMAaHUs W TEeHEepaluu
OTBETOB, YTO IMO3BOJSET yYallMMCA MPAKTUKOBATh Pa3rOBOPHYIO pE€Yb B PEKUME
peanbHOr0 BpEeMEHU. B KOHTEKCTe HM3y4YEeHHs] WHOCTPAHHBIX S3BIKOB YaT-0O0TbI
MPEAOCTABISAIOT CTYJEHTaM BO3MOXHOCTh OTpa0aThIBaTh HABBIKM OOIICHHUS B
HENPUHYXJIEeHHOW oOcTaHoBKe. OOpa3oBaTebHbIE YaT-00Thl MOTYT CYILIECTBOBATH
B pa3iMuyHBIX (OpMax, BKJIIOYas TEKCTOBbIE OOTHI, TOJOCOBBIX MOMOILIHUKOB WU
IOJIHOCTBIO MHTEPAKTUBHBIX BHUPTYaJbHBIX MpENoOAaBaTeiacii. OTU HHCTPYMEHTBI
4acTO HMHTETPUPYIOTCS B S3BIKOBbIE MPWIOKEHUS W OHJIAWH-IUIAT()OPMBI, TIe
ydalyecst MOI'yT y4acTBOBATh B CLIEHAPHBIX WM CBOOOJHBIX JHaIorax.

IIpeumymecTBa UCNIOJIb30BAHNS YaT-00TOB B H3y4YeHHUH A3bIKOB

OnnuM U3 HambOoJiee 3HAYUTENbHBIX MPEUMYIIECTB 4aT-O0TOB SIBISETCS UX
JOCTYNHOCTh. B oTiinume ot npenojaBaTeneid, 4aT-00Thl pabOTAIOT KPYIJIOCYTOYHO,
MO3BOJISISL CTY/NCHTAM TMPAKTHUKOBAaThCS B JIFOOOE€ BpeMs M B JIOOOM MecTe. JTa
rHOKOCTh OCOOCHHO IIEHHA I 3aHSATHIX JIOAEH, Y KOTOPhIX HET BO3MOXKHOCTHU
PETYJISIPHO MOCEIIATh S3bIKOBBIEC 3aHITHS WM HAXOIUTh COOECETHUKOB.

Emie ogHO mperMyIecTBo - MepcoOHaIN3UpOBaHHas o0paTHas cBsizb. MHOTHE
wiarpopmbl ¢ MM aHanmu3upyrOT OTBETHI CTYJIEHTOB, HCHpaBIsAs OMIMOKU B
rpaMMaTHhKe, MPOU3HOIIEHUH U UCIOJIb30BaHUH CJIOB. Takas MrHOBEHHasl 0OpaTHas
CBA3b IOMOTAeT y4aluMcs OBICTPO BBISBIISATH U YCTPaHATh clladble MECTa, YCKOpSis
nporecc 00yueHus.

Kpome Toro, 4ar-00Thl CHMXAIOT cTpax OMHOOK. MHOrue CTyAEHTHI
UCIIBITHIBAIOT HEYBEPEHHOCTh MPU PA3rOBOPE Ha MHOCTPAHHOM SI3bIKE, OCOOEHHO C
HocuTensiMu. Yar-00Thl  oOecreuuBarOT cpeay 0Oe3  crpecca, TA€  MOXKHO
MPaKTUKOBAThCS 0e€3 OOsI3HU OBITh OCYXKIEHHBIM. JTO CIIOCOOCTBYET Ooiiee
CMEJIOMY MCITOJIb30BAHUIO A3bIKA U Pa3BUTHIO YBEPEHHOCTH B CBOMX HaBbIKAX.

OrpanuveHnust 00y4eHHs C NOMOIIbIO 4aT-00TOB

OaHMM M3 TIaBHBIX SIBJSIETCS OTPAaHUYEHHOCTh CIIEHapueB OOLeHUs. XOTs
texHonorun UM 3HaunTeNnbHO MPOJBUHYIKCH BIIEpeN, 4aT-00Thl 4yacTo paboTaroT
Ha OCHOBE 3apaHee 3a/IaHHbIX CKPUIITOB M UCIBITHIBAIOT TPYIHOCTHU MpU 00paboTKe
CJIOHBIX, MHOTO3HAYHBIX JAUAJIIOrOB. DTO MOXKET CHEJIaTh B3aUMOJICUCTBUE C HUMU
0JIHOOOpa3HbIM U MEHEE €CTECTBEHHBIM.
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Eme oana mpoOnema - OTCYTCTBHE SMOIMOHAIBHONW BOBJIEUYEHHOCTU. B
OTJIMYME OT pealbHBIX MpernojaBareieii U coOeCEeIHUKOB, 4aT-O0ThI HE MOTYT
nepenaBaTh HIOAHCHI )KUBOTO OOINEHUS, TaKHEe KaK MHTOHAIUS, BRIPAXKEHUE JIUIA U
KECTbl. ODTO CHHXKAET YPOBEHb B3aUMOJCHCTBHUS W OrPAHUYMBACT PAa3BUTHE
IparMaTUyeCcKUX HABBIKOB OOIIIECHMUS.

Kpome Toro, texuudyeckue mpoOJeMbl U 3aBUCHMOCTb OT MHTEPHETA TaKkKe
CO3JAI0T CJOXXHOCTU. B oTiMunMe OT TpaguUMOHHBIX METOJOB OOYy4Y€HHs, HE
TpeOYIOIMX TEXHOJOTUW, paboTa 4aT-00TOB 3aBUCUT OT CTaOWJILHOIO WHTEPHET-
COEIMHEHHSI U COBMECTHMOCTH C YCTPOMCTBAMH. JTO MOXKET CTaTh MPENATCTBUEM
JUIA CTYJIEHTOB B PETrMOHAX C OTPAHUYEHHBIM JOCTYTIOM K ITU(POBBIM pecypcam.

Crparerun noBbimieHusi 3PPeKTUBHOCTH YAT-00TOB B 00y4eHHUH A3BIKAM

JUia  ynaydmieHusT YCTHOM peud 4aT-O0Thl MOYKHO HMHTETPUPOBATH  C
TEXHOJIOTUEW pAaCIO3HABAHUS PEYM, YTO IOMOXKET CTYJECHTaM KOPPEKTUPOBATH
MIPOU3HOILICHUE U UHTOHALHIO.

Taxoxe, pa3BuTHE aJaNTUBHOCTU C IMOMOIIBIO MAIIMHHOTO OOYYEHUs CIENaeT
auanorn  Oojiee  €CTECTBEHHbIMH, a coBepuieHcTBoBaHue NLP  moBbicut
pealuCTUYHOCTh 00meHusa. Kpome Toro, pacummpeHue 0a3 AaHHBIX 4aT-O0TOB C
YYETOM KYyJbTYPHOTO M SI3BIKOBOI'O Pa3HOOOpa3us MOBBICUT MX CIOCOOHOCTH K
00pabOTKE CIIOKHBIX JTUATIOTOB.

CpaBHUTEJbHBII aHAJW3 METOAA POJIEBBIX UIP M HCHOJIb30BAHMUS 4aT-
0oToB

Meton poneBbix urp u 4yar-6otel ¢ UM mpecnenytor oaHy uenb - pa3BUTHE
YCTHOM peuyu, HO pean3ylT €€ Mno-pazHoMy. PosieBble HUIpbl CHOCOOCTBYIOT
(OpMHpPOBAaHNIO HABBIKOB CIIOHTAHHON PEYH, MOCKOJbKY YYAaCTHUKHU BBIHYXICHBI
pearpoBaTh Ha HEOXXUJAHHbIE cueHapuu. OHU TO3BOJIAIOT NPUMEHSTH SA3BIK B
COLIMAJIBHOM KOHTEKCTE, YTO Pa3BUBAET KOMMYHUKATHUBHYIO KOMIIETEHTHOCTb.

Yar-00Thl, B CBOIO OYEPE/lb, TOMOTAI0T COBEPILIEHCTBOBATh MPOU3HOILIEHUE U
IrpaMMaTHKy, NPeIOCTaBiIsisi MCTHOBEHHBIM aHan3 ommnOok. OgHaKO OHM HE Bcernaa
MOTYT 00€CIIEYUTh JOCTATOUHYIO BApHATUBHOCTh PAa3rOBOPHBIX CUTYaIHil.

UccnenoBanne Kymaraeroii 3.H., Mametrkapa X.M. u JlocaHoBoii A.M.
ananusupyetr poiar MU B dopmupoBaHWH KOMMYHUKATHBHOM KOMIIETCHIIMM Ha
ypoKax HWHOCTPAaHHOTO s3bIka. ABTOpel oTMeuarT, uyro WU crnocoben
NEepCOHAIN3UPOBATh YUYEOHBIM OMNBIT, MOBBIIIAS ABTOHOMHOCTh M BOBJIEYEHHOCTH
yuanmmxca. OJHAaKO OHM TakXe TIOAYEPKUBAIOT HEOOXOJUMOCTh YUYUTHIBATH
ATUYECKME M WHKIIIO3UBHBIE acleKkThl npu BHeapeHuu WM B oOpa3zoBarenbHBIM
npouecc [4].

Takum o0pazom, posieBble Urpbl dPPEKTUBHBI JIsi 00y4YeHHs] THOKOCTU B
KOMMYHHUKAIIMH, a 4aT-00ThI - JUIsl UCIIPABJICHUSI OIIMOOK M HApAOOTKHU SI3bIKOBBIX
CTPYKTYP.

YpoBeHb BOBJIEYEHHOCTH CTY/1€HTOB

VYpoBeHb BOBIECYEHHOCTH YYalIMXCsSl 3aBHUCUT OT MOTHUBAIlMM W HUHTEpeEca K
ydueOHOMY mpolieccy. PosieBble UTpbl MOTYT BbI3bIBATH CHIIBHBIA UHTEpEC Onaronaps
UX HMHTEPAKTHUBHOCTH, TPYNIOBOMY B3aUMOJCUCTBUIO M TBOPUYECKOMY JJIEMEHTY.
OnHako HEKOTOPBIM CTYIEHTAaM MOKET OBITh CIOKHO NPEOJ0JIETh CTECHEHUE U
AKTUBHO y4acTBOBAaTh B UIPE.
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Yar-00Thl 00ecnieynBalOT MHANBUAYAJIBHBIN MOAXO0/ U MO3BOJISIOT YYalIUMCs
PaKTUKOBAThCs 0e3 cTpaxa ocyxaeHus. OHU MOJIe3HBI 111 UHTPOBEPTOB, KOTOPHIM
CJIOKHO Y4YacTBOBaTh B KUBBIX auasioraXx. OJHAKO OTCYTCTBHE 3MOLMOHAIBHOIO
KOHTAKTa MOXET CHU3UTh YPOBEHb BOBJICYEHHOCTH.

B uccinenosanum Tonkoit M.B. u Hegocmacoroit JI.LA. ormedaeTcs, 4To 4at-
OO0TBI MOTYT CTaTh CPEJACTBOM SI3BIKOBOM MPAKTUKH B JIFOOOE yI00HOE BpeMs, YTO
MOBBIIIAET BOBJICUEHHOCTh CTYJAE€HTOB. OJHAKO OHU TaKXke YyKa3blBAIOT Ha
HEOOXOJIUMOCTh  JNAJIbHEHIIEro  M3y4YEHHsS]  TICHUXOJIOTMYECKOW  TOTOBHOCTH
o0yuaeMbIx K B3aumoJieiicteuto ¢ MU [35].

B menoM poiieBple WUrphl Jydllle MOTUBUPYIOT 3a CYET COPEBHOBATEIBHBIX
AJIEMEHTOB, B TO BpEMsI KaK 4aT-00Thl yI00HBI JJIsl CAMOCTOSITEILHOTO O0yUeHHUS.

JIOCTYITHOCTH ¥ y100CTBO MCNOJIb30BAHUS

CormacHo mHenuto MunepanoBa [.1O., ucnonb3oBaHuE PpOJNEBBIX UIP BO
B3aUMOJICCTBUU € 4ar-00TamMH C reHepatuBHBIM WM B HM3ydyeHMHM M TpaKTUKE
MHOCTPAHHOTO SI3bIKAa WJUTIOCTPUPYET BO3MOXHOCTH M MOTEHIMAIbHBIE TPYIHOCTH
KakK ¢ MO3WIIMU IpenoaaBaTessi, Tak U yueHuka. VcciaenoBanue moguepKkuBaeT, uyTo
HMHTETpalys POJIEBBIX UTP U 4aT-00TOB MOXKET MOBBICUTH JOCTYMHOCTh U YJI0OCTBO
o0yueHusl, TIPEOCTaBsAsd CTyJEHTaM TMOKHWE W aJanTUBHBIE WHCTPYMEHTBHI IS
npakTukd [6]. OpgHako poJieBble UIPbl HE 3aBUCAT OT TEXHOJIOTHYECKOU
UHQGPACTPYKTYPhI U MOTYT OBITH OPTaHM30BaHBI B JII0OOM Kiacce. Kpome Toro, onu
JAI0T BO3MOXHOCTh PEAJIBHOTO MEXJIMYHOCTHOTO OOIIEHUS, YTO BaXHO IS
Pa3BUTHUSI COLIMOKYJIBTYPHBIX HABBIKOB.

HUTorn cpaBHUTEIBLHOTO AHAJIN3A

Meton posieBBIX UTP M HUCIHOJIb30BaHUE 4yaT-00TOB ¢ MM umeroT kak cBou
MpEeUMYIIECTBa, TaK M OrpaHuyeHus. PojeBble UTpbHl Jyullle pa3BUBAIOT HABBIKU
CIIOHTAHHOM pe4Yu, TO €CTh €CTECTBEHHOTO OOIIEHUS W SMOIMOHAIBHOIO
B3aUMOJICHCTBUS B IHAJIOTE, HO TPeOYIOT BPEMEHH U PECYpPCOB [IJIsl MOJATOTOBKH, a
TaK)K€ yd4yacTUs TPYINIbl WIK TMpernojaBareiiss, 4YTO MOXKET OrpaHUuYUBAThH
BO3MOXXHOCTH WHAMBUAYATbHON TpakTUKU. Yar-00Tbl yAOOHBI, JOCTYNHBI U
00eCTIeUMBaIOT MEPCOHAM3UPOBAHHYI0 OOPAaTHYIO CBs3b, HO HE BCErJa CIOCOOHBI
CO3/1aTh PEATMCTUYHBIN Pa3rOBOPHBIA KOHTEKCT.

Haubonee »¢dextuBHON cTpareruedd, Ha Haml B3I, SBISIETCS UX
KOMOWMHUPOBAHHOE HCIIOJIb30BaHUEe. PolieBble WIPbl MOTYT TNPUMEHSTBHCS IS
OTpabOTKM KOMMYHHKATHUBHBIX CTpATEruii, a 4ar-00Thl - JJII WHIUBHUIYyaJIbHOU
MPaKTUKU W UCHpaBieHusi ommoOok. Takum 00pa3zoM, coueTaHHWe STUX MOJXO0B
MO3BOJISIET IOCTUYb ONTUMAJIBHOTO pe3yjibTaTa B 00yUYeHUH YCTHOU peyH.
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BBenenue

B coBpemenHOM Mupe npodeccroHanbHas KOMMYHHMKaIUs TpeOyeT TOYHOCTH,
3¢ (PEKTUBHOCTH W BJIQJACHHUS CHEIUAIM3UPOBAHHOW TepMuHosorue. MmeHHO
MOATOMY SI3BIKM I crnenuanbHbix meneit (SICII) cranm HeoThbeMIEeMON YacThiO
oOpa3oBaHus U NMpohecCHOHANbHOW MOATOTOBKM B TAKMX OOJACTIX, KaK MEIULIMHA,
IOPUCIIPYJICHLIUSI, TEXHUYECKHEe Hayku U OusHec. TpaaulmoHHO O0y4yeHHE STUM
A3bIKaM OIHPAJIOCh Ha CIELHAIM3UPOBAHHBIE CIIOBAPH, YYEOHUKH U TPAKTHKY C
HOCUTENSIMU  fA3bIKa. OJIHAKO C pa3BUTHEM HCKyccTBeHHOro wuHreiviekra (M)
CUTyalUsl CTPEMUTENBHO MEHSAETCS.

MU ceronHs oka3pIBa€T OTPOMHOE BIIMSIHUE HAa U3y4eHHe U ucnosp3oanue SACII:
OT aBTOMAaTU3UPOBAHHBIX NEPEBOAYMKOB 10 MHTEIUIEKTYaJbHBIX CUCTEM AHAIN3A U
reHepauuu TeKcToB. Ho BMecTe ¢ BO3MOKHOCTSMU IOSBIISIIOTCS M HOBBIE BBI3OBBI:
HEJOCTAaTOK KAauyeCTBEHHBIX JMJAHHBIX Ui MAIIMHHOTO OOydYeHus, NpoOIeMbl
aZjanTalud TEPMUHOJIOTMHA M JaXe BOIpochl 3TUKU. Hackonbko Touen WM B
nepeaave CrerualIn3upoOBAHHOTO cMbICIa? MOXET JIM OH 3aMEHUTh TPAIULIMOHHbBIC
MeTonbl 00yueHusi? M kak OH HM3MEHUT MPOPECCHOHAIbHYIO KOMMYHUKAIMIO B
Ooyymiem?
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B nannolt cratbe Mbl paccMoTpuM uctopuito pasutus SACII, mpoOnemsl, ¢
KOTOPBIMH CTAJIKUBAKOTCA IMPENOAABATENIM U CTYJECHTBI, COBPEMEHHBIE METOMbI
NpenojaBaHusl ¢ ucnoiab3oBaHueM MU, a Takke NEpCHEKTUBBI AAIbHEHIIETO
pa3BUTHS 3TOU chephl.

JBOJIOLMSA SA3BIKOB ISl CHENUAJBHBIX WeJeid: OT TpaauuuM K
TEXHOJIOTUSIM.

Hctopust pa3BuUTHS A3BIKOB JUIS CIIELUAIBHBIX LIEJIEW HEPa3pbIBHO CBs3aHA C
sBOIIIOLIMEN TTPO(ecCHOHATbHON KOMMYHUKalUU. B pa3Hble HCTOPUYECKUE DIOXH
JIIOJI UCITOJIB30BAIM PA3JIMYHbIE CIIOCOOBI MEpeAady CIeHHATM3UPOBAHHbBIX 3HAHUMH,
Ha4MHAsI C YCTHBIX TPAIULMN U PYKOIIMCHBIX TEKCTOB M 3aKAHYHMBAsI COBPEMEHHBIMU
mU(GPOBBIMU  TEXHOJIOTHSIMU. B JApeBHOCTH  MpoQecCHOHANIbHBIE  SI3BIKU
CYIIECTBOBAJIM MPEUMYIIECTBEHHO B BHJAE CIECHHAIN3UPOBAHHBIX TEPMHUHOB,
yHoTpeOJIIeMbIX B Y3KHUX KpyTax, TaKUX KaK MEJUIIHUHA, MpaBo WM ¢uiocodus.
Hanpumep, TaTUHCKUN A3BIK TOJITO€ BpEMs OCTaBAJICS YHUBEPCAIbHBIM CPEICTBOM
oOmienust y4€HbIX U Bpaued B EBpome, uro obecrneumBaio CTaHAAPTU3ALUIO
npo(eCCUOHATBHOW TEPMHUHOJIOTUH, HO B TO K€ BPEMs OIPaHMYMBAJIO JOCTYIN K
3HAHUSM.

C pasButHeM Haykd M OOpa3OBaHMs B CEMHAJLATOM-AECBATHAALUATOM BEKax
HayaJjCsi MPOLECC CHCTEMATU3alMM M CTAHAAPTHU3ALMHA CHEHHAIA3UPOBAHHBIX
A3bIKOB. B 3TOT mnepuoa MNOSBWIMCH TEPBbIE MPOQPECCHOHAIBHBIE CIIOBAPH,
TEPMHUHOJIOTHYECKUE CIPABOYHUKH W Hay4HbIE KYpHajbl, CIIOCOOCTBOBABIIHE
pacupoCTpaHEHUIO 3HAHUI B pa3MyHbIX obOsacTsax. K KoHIy neBATHAILATOrO BeKa
c(OpMHUPOBATIUCH MEPBBIE MOAXO0/IbI K MPENOJAaBaHUIO NMPOPECCUOHANBHOTO fA3bIKA,
HampaBJieHHbIE HAa MOJTIOTOBKY CIELUUAINCTOB B KOHKPETHbIX cepax. Pazpurue
IPOMBILUIEHHOCTH, MEIMLUHBI, UHXEHEPUU U IPYruX 00JacTeil HAyKH HPUBENO K
YBEJIMYEHUIO YHCJIa TEPMHUHOB M HEOOXOAMMOCTH HUX TOYHOIO ITOHUMAaHHUS.
(Hutchinson & Waters (1987))

B nBannmaroMm Beke YyCKOPHUBILMKCS TEMII HAYYHO-TEXHUYECKOIO IIporpecca u
riodanu3anusi MpUBENIM K YBEIMUYEHHUIO 3HAYMMOCTH SI3BIKOB JUISl CHEIMaJIbHBIX
ueneir. B sto Bpems copMupoBaIUCH OTACIbHBIC HAIpaBJICHUS MPENoJgaBaHUs
MHOCTPAHHBIX SI3bIKOB Ul MPO(QECCHOHANBHBIX HYXKJ, TaKue KakK oOOydeHue
AQHTJIMACKOMY I8  MEIUUMHCKUX paOOTHUKOB, WHXKEHEPOB, IOPUCTOB U
npejacraBuTenen Apyrux npodeccuid. [IporpaMMbl, OpUEHTUPOBAHHBIE HA U3yUYEHUE
A3bIKa B KOHKPETHBIX  NPO(ECCHOHANBHBIX  KOHTEKCTaxX,  MOIYYWIH
pacnpocTpaHEHUE B YHHUBEPCUTETAX U 00pa30BaTEIbHBIX YUPEKICHUAX, TOTOBSALIUX
CIIELIMAINCTOB MEXAYHAPOIHOTO YPOBHS.

JIBaauaTh nepBblil BEK 03HAMEHOBAJICS CTPEMUTENIBHBIM Pa3BUTHEM IIU(PPOBBIX
TEXHOJIOTH, YTO OKa3aJ0 3HAYUTEJIHHOE BIUSHUE HA IMpoLecc OOyueHUs S3bIKaM
Ui crienuanbHbIX Hened. [losiBieHue OHIAWH-KypCOB, aBTOMATU3UPOBAHHBIX
MEPEBOJUUKOB, CHEIUAIM3UPOBAHHBIX TEPMHUHOJIOTHMYECKMX 0a3 JaHHBIX U
HCKYCCTBEHHOTO UHTEJIJIEKTA OTKPBUIO HOBBIE BO3MOKHOCTH JUIS
npodecCHOHANbHOM KOMMYHHMKAIMM W 00y4yeHus. VCKyCCTBEHHBIH MHTEIIEKT
HayaJl MCIOJIb30BaThCS JIA aHajIM3a TEKCTOB, aJaNnTallMd y4€OHBIX MaTepHasoB,
ABTOMATHUYECKOI'O IME€PEBOJIa CJOKHBIX TEPMHUHOB W JaXe TEHEPALMM HOBBIX
JeKcuueckux equHull. OAHaKo Hapsly ¢ MpeuMyliecTBaMU HU(POBBIX TEXHOJIOTUN
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BO3HUKJIM U HOBBIE BBI30BBI, CBSI3aHHBIE C HEOOXOUMOCTHIO KOPPEKTHOM a/lantaiuu
NU k cnetuduke npophecCuoHaIbHOTO SI3bIKA.

Taxkum 00pa3oM, UCTOPHUSI S3BIKOB JIUIS CIICIIUATBHBIX IEJeH TEMOHCTPHPYET HX
HEPa3pbIBHYIO CBSI3b C HAYYHO-TEXHUYECKUM pa3BUTHEM oOmiecTBa. COBpeMEHHBIE
TEXHOJOTHH MPOJODKAIOT  TPaHCPOPMHUPOBATH  CIOCOOBI  MpEMOAaBaHUs U
WCIIOJIb30BaHUsl MPO(PECCHOHATBHOTO SI3bIKA, CO3/JaBasi KaK HOBbIE BO3MOXKHOCTH,
TaK M BBI30BBI, TpeOyromue BHUMarenbHoro n3ydenus (Reinders & Benson (2017)).

CoBpemMeHHbIE BbI30BbI M Mpo0JjieMbl B O0y4YeHHM SI3bIKAM LISl

CIeNHMAJTbHBIX 1eJIeil B 30Xy HCKYCCTBEHHOI0 HHTEJLJIEKTA.
Pa3BuTne TEXHONOTWI U BHEAPEHHE HCKYCCTBEHHOTO WHTEIUIEKTa B cdepy
00pa30BaHUsI OTKPHUIM HOBBIE TOPU3OHTHI JIsl O0OYUEHUS SI3bIKAM ISl CTIeIIMaIbHbIX
HeJel, OJHAKO HapsAQy C 3THUM BO3HHUKIM W CEpPbE3HBIE BBI30BBL. OIHON U3
KITFOUEBBIX MPOOJIEM OCTAaETCA HEJOCTATOK KAU€CTBEHHBIX SI3bIKOBBIX KOPITYCOB JJIs
MalIMHHOTO 00yueHus. MCKyCCTBEHHBINH MHTEIJIEKT TPeOyeT OrpOMHBIX MAacCHBOB
JTAHHBIX, OJTHAKO CIIEIUATU3UPOBAHHBIE TEPMUHBI U MPOdEeCCUOHATBHBIE TUCKYPCHI
4acTO OKa3bIBAIOTCS HENOCTATOYHO MPEACTABIEHBI B JOCTYIHBIX UCTOYHUKAX. JTO
OPUBOJUT K OMIMOKaM B aBTOMAaTHU3MPOBAHHOM II€PEBOJIE M HETOYHOCTAM B
MHTEPIPETALNH CJIIOKHBIX TOHSITHUH.

Emé opHoii mpoOnemMoil sBISETCS TOYHOCTh IEpedadyd CMbICia B
MpO(QECCUOHAIBHON KOMMYHUKALMH. SI3bIKM JUIsl CHELHUAIbHBIX I€JIed YacTo
COAEPkKAT TEPMUHBI, Ubsl UHTEPIPETALNS 3aBUCUT OT KOHTEKCTA. MICKyCCTBEHHBIN
MHTEJUIEKT MOKa HE CIOCOOEH IMOJHOCTBIO YUWUTHIBATh 3T HIOAHCHI, YTO CO3AAET
pUCK HUCKakeHus HHGPOpPMAIMU B ABTOMATHU3UPOBAHHBIX CHUCTEMax INepeBoja U
aHanmu3a TEeKCTOB. OCOOEHHO KPUTHUYHO 3TO B TaKuX OOJIACTSIX, KaK MEIUIIMHA,
IOPUCTIPYJICHIIMS W TEXHUYECKUE HAYKH, TJ€ TOYHOCTH (OPMYITUPOBOK HMEET
pelarolee 3Ha4CHHeE.

[ToMHUMO JTMHTBUCTHUYECKUX CIIOAKHOCTEH, CTOUT YUYUTHIBATh U MEAArOru4ecKue
BbI30BbI. VIHTepakTHBHBIEC MIATGHOPMBI M1 aBTOMATHU3UPOBAHHBIE CUCTEMbI O0yUEHUS
BCE yYallle 3aMEHSIOT TPAAULMOHHBIE METOABI IIPENOJAaBAHUsI, HO OCTAETCA BOIPOC,
HACKOJbKO dA(PGEKTHBHO TaKWEe TEXHOJIOTMH Pa3BUBAIOT pealbHbICe HABBIKU
npodecCUOHAIBHOW KOMMYHUKAIMU. JKHMBOE B3aMMOJICHCTBUE C MpernoiaBaTeieM 1
KOJUIETaMU OCTa€Tcs BaXXHEHIIMM JJIEMEHTOM OOy4YeHHMs, a IOJIHAs 3aMeHa
TPAAUIMOHHBIX METOJIOB HAa HHU(POBBIE MHCTPYMEHTHI MOXET CHU3UTH Kade€CTBO
MOJTOTOBKU CIIEIIUATIMCTOB.

He MeHee BaXHBIM aCIEKTOM SIBIISIETCS 3TUYECKAs CTOPOHA HCHOJIb30BaHUA
HMCKYCCTBEHHOTO WHTEJUIEKTa B OOydeHUU. BoO3HHKAIOT BOMPOCHI, CBSI3aHHBIC C
ABTOPCKAM IIPAaBOM Ha aBTOMATHUYECKM T'€HEPUPYEMbIE MaTEpHUaNIbl, a TAKKE C
BO3MOXHBIMU MaHUMYJISIUSMH TPY CO3JJTaHUU YUEOHBIX TPOrpaMM. ABTOMATH3AIUS
MPOIIECCOB OOYYEHMsS] W OIEHKM 3HAHUN TaKXKE BBI3BIBACT JHUCKYCCHH O TOM,
HACKOJIbKO OOBEKTUBHO U KOPPEKTHO UCKYCCTBEHHBIN MHTEUICKT MOXKET OIEHUBATh
YPOBEHbB BIIAJICHUS SI3bIKOM JIJISI CTICIIUATIBHBIX LIEJICH.

Takum oOpa3oM, HECMOTpS Ha 3HAYUTEIBHBIA TMPOTPECC B Pa3BUTUHU
TEXHOJIOTUN, 00yUYeHUE s3BIKaM JUIsl CHEIUATBHBIX IEJICH CTaJIKUBACTCS C PSIIOM
BBI30BOB, TPEOYIOMIMX KOMIUIEKCHOTO noaxoza. Pemenue 3tux nmpo0jaeM BO3MOKHO
TOJBKO TPH PAa3yMHOM COUYETAHWM TPAJUIIMOHHBIX METOJUK MPENOJaBaHUS C
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COBPEMEHHBIMH IU(GPOBBIMH HMHCTPYMEHTAMHU, OOECHEUYMBAIOIIUMUA TOYHOCTb,
aJanTUBHOCTh M BBICOKOE KaueCTBO MPOQPECCHOHATBHOIO S3bIKOBOTO 00pa30BaHUS.
Chun (2016), Chukharev-Hudilainen & Saricaoglu (2021), Kohnke (2021)).

Metoabl 00y4yeHusi S3bIKAM JUIS CHENHAJBbHBIX LeJeil B 30Xy
HCKYCCTBEHHOI0 MHTEJJIEKTA

CoBpeMEeHHbIE TEXHOJOTMU OTKPBIBAIOT HOBBIE BO3MOXXHOCTU ISl OOy4YeHUs
A3bIKaM  JUIsL  CHELUalbHBIX LEJei, coyeTas TpaJAULMOHHBIE METOIbI C
WHHOBAIlMOHHBIMA ITU(MPOBBIMU HUHCTpyMEeHTaMHu. HWCKyCCTBEHHBIM WHTEIIIEKT,
ajanTUBHBIE oOOpa3oBaTelbHbIE IUIATQPOPMBI M HUHTEPAKTUBHBIE TEXHOJOTUU
MO3BOJISIIOT ~ MEPCOHAIM3UPOBATH  Mpolecc 00yuyeHus, Jenas ero Ooiee
3 PEKTUBHBIM U JOCTYITHBIM.

OnHYM M3 KIIIOYEBBIX METOJZIOB SIBJIAETCS MCIIOJIB30BAHUE CUCTEM AJANTUBHOIO
oOy4eHHs, KOTOPhI€ aHAIM3UPYIOT YPOBEHb 3HAHUM CTYJIEHTa U AaBTOMATUYECKU
MOJICTPAMBAIOT MaTEpHalIbl MOJ €ro MpoQecCHOHAbHbIE NOTpeOHOCTH. Takue
1aTGOPMBbI, KaK MHTEJUIEKTYaJIbHbIE YYEOHBIE CPE/lbl U BUPTyaJIbHbIE HACTABHUKH,
MIOMOTalOT M3y4aTb TEPMHHOJOTHUIO B KOHTEKCTE PEaNbHBIX MPO(PECCHOHATBHBIX
cutyaumii. Hampumep, cucrema Grammarly Business He TONBKO KOPPEKTHUPYET
rpaMMaTHYeCKUE  OIIMOKM, HO M  TMpearaeT CTUIMCTHYECKHM  TOYHBIE
(OpMYIMPOBKH B 3aBUCUMOCTH OT c(epbl NpUMEHEHHS — OyAb TO IOPUIUYECKUE
JIOKYMEHTBI, METUIIMHCKHUE OTYETHI WK JiesioBast nepenucka. ( Kohnke (2021))

BTopbiM Ba)XKHbIM HaIlpaBICHUEM SIBISETCST MHTEPAKTUBHOE OOYyYEHHE C
OPUMEHEHUEM BHUPTYyaJIbHOW M JONOJHEHHOW pEaJbHOCTH. BupryanbHble
CUMYJISIUU TO3BOJISIIOT MOTPYXKaThCsl B MPO(ECCUOHATIBHBIE CLICHAPUH, TaKUe Kak
MEJMIMHCKHE KOHCYJIbTAlluU, IOpPUIUYECKHE pa3OupareiabCcTBa WM HH)KEHEPHBIE
neperoBopsl. Hampumep, mporpamma VR4Pharma wucnons3yercs B 0O0yudeHUH
MEIMIMHCKUX PaOOTHUKOB, MOJEIMPYsl pEajibHble CHUTyallMM OOIICHHS Bpaya U
MalMeHTa, TNe CTYAEHTY HEOOXOIMMO NpPaBWIBHO (HOPMYJIMPOBATh BOMPOCHl U
00BACHEHHSI Ha MPOPECCUOHATBHOM S3BIKE.

Takke 3HAUUTETBHYIO POJb UTPAIOT aBTOMATU3UPOBAHHBIE CUCTEMBI aHAJIU3a U
reHepalMi TEKCTOB, KOTOpbIE MOMOTaroT oOydaromuMmcs padboTaTh ¢ OOJIBIIMMU
o0beMaMH  CNELHUATM3UPOBAHHON UHGpoOpMaluu. VICKyCCTBEHHBI HHTEIJIEKT
CIOCOOEH aHANM3UPOBAThH CII0KHBIE TEKCTHI, BBIIESATh KIOYEBbIE TEPMUHBI U JaXKe
npeajiaraTh aJanTHPOBaHHbIE (OPMYIUMPOBKM B 3aBUCUMOCTH OT KOHTEKCTA.
Hampumep, Deepl Translator, B oTinune OT TpaJMIIMOHHBIX aBTOMATHYECKHX
NEPEBOAUYMKOB, YUUTHIBAET KOHTEKCT MPO(EeCCHOHATIBHOTO AUCKYypca U Mpeajaraet
0ojiee TOYHBIE NEPEBOABI Ul CIELMAIMCTOB B 00JIACTM NpaBa, MEIULMHBI U
TEXHUKHU.

Hecmotps Ha pa3BuTHe HUPPOBBIX TEXHOJIOTHI, TPATUIIMOHHBIE METO/IbI, TAKHE
KaK aHaJlu3 AayTEeHTHYHBIX MpPO(EeCcCHOHANBHBIX TEKCTOB, PpOJIEBBIE UIPHl U
KOMaHJHasi paboTa, ocTatoTcsi HezameHuMbIMU. Hanbonee 3 pekTuBHBIM MOAX0I0M
ctaHoBUTCS cMemianHoe oOyueHue (blended learning), koTtopoe coueraeT
npeumyiectsa M ¢ ®uBbIM B3auMOJEMCTBUEM MpENoiaBaTesiss U 00y4darouXCs.
Hanpumep, nporpamma Rosetta Stone Advanced English for Business ncnonbssyet
UCKYCCTBEHHBIH HWHTEUIEKT JJI1 aHalu3a MPOM3HOUIEHHWS, HO o0O0yuyeHue
COMPOBOXKIAETCS MHAUBUIYAIbHBIMA KOHCYJIBTALUSIMU C MPENOaBaTEIsIMHU, YTO
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MO3BOJISIET aJANITUPOBATH MPOLIECC MO/ pealibHbIE paboUYne CUTYaIuH.

Takum 00pa3oM, COBpEMEHHbIE METOJbl NPENOJAaBaHUS  SI3bIKOB IS
CHeIUalIbHBIX I1EJel TPEeACTaBIAIOT CcoO00M OalaHc MEXIy Tpaauuued u
uHHOBaIMen. MCKyCCTBEHHBIM WHTEIEKT U UUQPPOBBIE TEXHOJOTHU PACIIUPSIOT
BO3MOXHOCTH H3Y4Y€HHUS, HO KIIIOUYEBBIM OCTAE€TCS TPAaMOTHOE UX IMPUMEHEHHE B
COYETaHMU C TMPOBEPEHHBIMU TeAarornueckumu mnpaktukamu. (Cambridge
Assessment, British Council, UNESCO, OECD)

IlepcnekTuBBl pa3BUTHS $A3bIKOB AJfl CHEUHMAJBHBIX Lejdeidl B 310Xy
HCKYCCTBEHHOI0 MHTEJJIEKTA

HckycCTBEeHHBIH ~ MHTENIEKT W IUGPOBBIE  TEXHOJOTMH  MPOAOJIKAIOT
TpaHcPOpMHUpPOBaTh 0OyUEHHUE SI3bIKaM JJIsl CTICHMAIbHBIX IIeNIed, Jenas ero oosee
NEPCOHATU3UPOBAHHBIM U A(PGeKTUBHBIM. OJHUM M3 KIIOYEBBIX HAMNpaBlICHUN
ABJISIETCSl pa3padOTKa CIENHAIM3UPOBAHHBIX SI3BIKOBBIX MOJIENei, 00y4eHHBIX Ha
npo(eCCUOHANBHBIX KOPIycaX TEKCTOB. Takue CUCTEMBI IMO3BOJAT HE TOJIBKO
NEPEBOAUTb, HO U aJalTUPOBATh TEKCThl C YYETOM TEPMHUHOJOTUU U CTHIIMCTUKU
pa3nuuHbIX oTpaciei. Hampumep, yxe mnossisitorcs WMM-accucteHTs, KOTOpBIE
OMOTaloT BpauaMm (HOpMyJIHpPOBaTh 3aKIIOUEHHUS, a IOPUCTaM - aHAJIU3UPOBATh
MIPABOBBIE TOKYMEHTHI.

Eme onHa BakHas TEHAEHLHMS - Pa3BUTHE TOJIOCOBBIX HHTEP(ECOB H
WHTEIJICKTyallbHBIX ~ MOMOIIHUKOB. OHHM  CMOTYT B  peaJbHOM  BPEMEHU
KOPPEKTUPOBAaTh MPOPECCHOHAIBHYIO pE€Yb, IOMOras CHEHUaINCTaM BECTH
MIEPErOBOPHI U MPE3EHTAIMM HA MHOCTPAHHOM si3bIKe. [10100HBIE TEXHOIOTUU YKe
TECTUPYIOTCS B OusHec-cpene, rae HMM-accucTeHTsl aHaMM3UPYIOT JEJIOBYIO
MEPENUCKY U MEPETOBOPHI, Mpeyiaras HanboJiee TOUHbIe (POPMYITUPOBKHU.

JlomonHeHHass U BUpPTyalbHash PEATbHOCTh TAKKE CTAHOBSITCS MOITHBIMH
UHCTpyYMEHTamMu o0OyueHus. Hampumep, B OynyiieM MeIUIIMHCKHE pPaOOTHUKU
CMOTYT TPAaKTHKOBaThb NPO(ECCHOHANBHYI0 KOMMYHHUKALMIO C BHUPTYaJbHBIMU
HaleHTaMu, a HHXEHEPhl - MOJIETTUPOBATh NEPETOBOPHI B MHTEPAKTUBHBIX Cpeaax,
r7ie OIMOKY B TEPMUHOJIOTUU OYAyT MIHOBEHHO UctipaBisitbest NN

HecmoTpss Ha oueBHMIHBIE NPEUMYILIECTBA, OCTAIOTCS BBI3OBBI, TAKHE KaK
KOHTPOJIb KauecTBa JAHHBIX, oOecreueHrne KOH(PHUICHINATbHOCTH MH(GOpMALKU U
PUCKHA YPE3MEPHOM 3aBUCUMOCTH OT TexHonoru. OnHako uHTterpauus MU B
oOydeHue s3bIKaM JUIsl CHELHAIbHBIX LeJied yXe HeoOparuMa M MPOJOJIKUT
pa3BUBaThCA, JieNias mpodeccruoHaibHoe o0pazoBaHue 0osiee THOKUM, JOCTYITHBIM U
sa¢pextuBHbIM. (Reinders & Benson)

Pa3BuTHE MCKYCCTBEHHOTO MHTEIJIEKTa U LHU(PPOBBIX TEXHOJOTHI 3HAYUTEIBHO
M3MEHUJIO TOAXO0/ K M3YUYECHHIO SI3BIKOB IS CIIELMATIbHBIX LENeH, cienaB ero ooiee
aJanTUBHBIM, TEPCOHAIIM3UPOBAHHBIM ¥ OPHCHTHPOBAHHBIM Ha peajbHBIC
npodeccuoHanbHble 3a1aud. MHTepakTuBHBIE MIATHOPMBI, CIEHUATU3UPOBAHHBIC
A3BIKOBBIE MOJIETTM U BUPTYaJbHbIE CUMYJISLIMU MO3BOJSIOT HE TOJBKO YCKOPHUTD
npouecc 00yueHusi, HO ¥ MOBBICUTH €r0 MPAKTUYECKYI0 3HAYUMOCTb.

OpHako, HECMOTPS Ha BCE MPEUMYIIECTBA TEXHOJIOTUMN, TPATUIIMOHHBIE METO/IbI,
TaKhWe KaK aHaJli3 ayTeHTHUYHBIX TEKCTOB, PpOJEBBIE WPl U  KUBas
npodeccroHanbHass KOMMYHHUKALIMS, OCTAlOTCA BaXHOM 4YacThl0 Mpolecca
o0yuenus. Haubosnee 3 peKTUBHBIM MOAX0I0M CTAHOBUTCSI COYETaHUE LIU(PPOBBIX
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MHCTPYMEHTOB C TPOBEPEHHBIMHU MEAAarornyeCcKiMHU MPaKTUKaMU, YTO TIO3BOJISET
COXpaHUTh OajaHC MEXIy HWHHOBAIMUAMU W (YyHIaMEHTAIBHBIMH TPHHIUATIAMHA
IperoIaBaHMsl.

B Oyaymiem si3pikoBoe oOpa3zoBaHue Oyner Bce riyOxke uHrerpupoBath MU u
ABTOMATU3UPOBAHHBIE CHUCTEMBI, pPACIIMPSAS BO3MOXHOCTH IS HW3YyYarolIux
npodeccuoHaNbHbIE S3bIKH. OTHAKO BaXXHO HE TOJBKO HCIIOJIH30BATh TEXHOJIOTHH,
HO W OCO3HAaBaThb WX OTPAHWYCHUS, COXPAaHSAA KPUTUUYCCKUM TOAXOA. TOJBKO
pa3yMHOE COYETaHHE WHHOBAIMKA M TPAAWIIMOHHBIX METOJIOB CMOXET 00eCIedHTh
JICHUCTBUTENFHO KadyeCTBEHHOE © d3(QexTuBHOE 00ydeHHe, KoTopoe Oyxaer
COOTBETCTBOBATh TPEOOBAHUSAM COBPEMEHHOHN mMpodeccuoHanbHON cpeabl. Takum
0o0pa3oM HCCKYCTBEHHBIM WHTEICKT SBISICTCS OCHOBHOM COCTaBIISIONIUM U B
OyaymieM nMeeT O0e3rpaHMYHOE BIIHMSHHUE Ha Oyayiiee oOydeHHe CTYACHTOB M JTaKe
IIKOJIbHUKOB.
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With global communication and international collaboration becoming routine
in professional and academic settings, mastering Languages for Specific Purposes
(LSP) has taken on new significance. Educators are increasingly turning to Artificial
Intelligence (AI) and digital media as transformative tools for equipping students
with the linguistic and intercultural skills needed in their future careers. The
convergence of Al technologies and media discourse introduces a dynamic
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framework for fostering intercultural competence, particularly through immersive,
authentic, and personalized language experiences (Sergeeva & Pokhodzei, 2014).

Media discourse, encompassing language used in digital news, social media,
advertisements, and audiovisual content, reflects societal norms, cultural narratives,
and value systems. By engaging with media texts, students are exposed to diverse
linguistic registers and cultural viewpoints, enabling them to grasp implicit
meanings and context-sensitive expressions. The study of such texts sharpens
students' ability to critically analyze and interpret intercultural cues, which is vital
for professionals operating across borders (Cheng, 2024).

Authentic media materials serve not only to contextualize vocabulary and
grammar but also to bridge cultural gaps. When students explore culturally marked
content, such as opinion columns or international advertisements, they begin to
recognize variations in rhetorical style, politeness norms, and worldview. Through
guided analysis and discussion, learners acquire the tools to navigate unfamiliar
cultural environments with greater awareness and adaptability (Karakas, 2023).

Furthermore, media discourse fosters the development of pragmatic
competence, which is essential in LSP communication. Exposure to real-life media
conversations, interviews, and news reports helps students identify the sociocultural
norms and communication styles specific to particular professional contexts. Media
texts act as an authentic source of language that mirrors the structure, tone, and
intent found in real-world interactions, making them an invaluable resource in
preparing students for the complexities of intercultural and professional exchanges.

Artificial Intelligence has begun to reshape how languages are taught, offering
real-time feedback, adaptive learning paths, and interactive practice environments.
In the context of LSP, AI applications support both linguistic development and the
cultivation of cultural sensitivity. Intelligent tutoring systems, for example, adjust to
a learner's proficiency level and pace, delivering targeted exercises that simulate
professional communication scenarios (Zhou, 2023).

Moreover, Al-powered speech recognition and conversational agents enable
students to engage in realistic dialogues that mimic workplace interactions. These
tools expose learners to culturally embedded communication patterns, such as turn-
taking conventions, indirect language, or culturally specific idioms. The integration
of natural language processing also allows educators to incorporate sentiment and
discourse analysis, helping students decode tone, register, and cultural connotations
in both written and spoken texts (Mzhacheva, 2024).

A compelling example of this application is the use of Al chatbots in Tourism
English courses, which simulate client interactions from various cultural
backgrounds. These bots not only reinforce technical vocabulary but also model
intercultural responsiveness (Chang, 2023). Similarly, voice assistants and
pronunciation apps employ machine learning algorithms to provide corrective
feedback and track learners' progress over time.

In addition to one-on-one practice, Al facilitates collaborative intercultural
learning. Intelligent platforms can connect students from different countries for real-
time discussions, debates, and simulations that foster mutual understanding. By
interacting with peers across cultures through Al-supported platforms, learners
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develop their awareness of global communication practices and refine their ability to
adapt their language accordingly.

The use of Al and media discourse promotes a form of digital immersion that
parallels real-life intercultural encounters. Students interact with culturally situated
language, which encourages them to reflect on their own cultural assumptions and to
appreciate the perspectives of others. Such reflection is key to developing the
empathy, curiosity, and communicative flexibility that define intercultural
competence (Applin & Fischer, 2022).

Digital storytelling, Al-generated dialogues, and intercultural case studies
further reinforce these competencies. Learners are prompted to consider ethical
dilemmas, cross-cultural misunderstandings, or divergent communication styles,
thus preparing them for complex interactions in multicultural workplaces. Through
technology-enhanced scenarios, students develop not only language skills but also
the cognitive and emotional readiness required for intercultural engagement.

An especially promising direction is the integration of Al into virtual and
augmented reality simulations. These immersive environments allow students to
role-play professional scenarios that reflect authentic intercultural challenges. For
instance, students might be placed in a virtual business negotiation with
international partners, requiring them to interpret nonverbal cues, adjust tone, and
navigate culturally appropriate solutions. Such applications extend the pedagogical
reach of LSP instruction and place intercultural competence at the heart of language
training.

Despite the promising applications of Al in LSP education, several challenges
remain. The reliability of Al-generated content and the presence of cultural bias in
training datasets can impact the authenticity and inclusivity of the learning
experience. Educators must critically evaluate Al tools to ensure they represent
diverse voices and avoid reinforcing stereotypes (Applin & Fischer, 2022).

Moreover, issues related to data privacy, transparency, and digital equity must
be addressed. Not all learners have equal access to Al technologies, which may
widen the digital divide in language education. Institutions need to implement
ethical guidelines and infrastructure support to create equitable and responsible
learning environments.

Another concern is the potential over-reliance on technology at the expense of
human interaction. While AI offers valuable support, intercultural competence is
deeply rooted in emotional intelligence, empathy, and spontaneous
communication—traits best cultivated through human-to-human experiences.
Educators must strike a balance between Al tools and real-life interactions to ensure
comprehensive intercultural training.

The intersection of Artificial Intelligence and media discourse offers powerful
new avenues for teaching Languages for Specific Purposes in a way that cultivates
intercultural competence. As the professional world grows more interconnected,
language education must go beyond grammar and vocabulary to include the subtle
dimensions of culture and communication. By harnessing Al to create rich,
culturally embedded learning experiences, educators can better prepare students to
thrive in diverse global contexts. The future of LSP instruction lies not only in
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mastering specialized terminology but also in embracing the technological and
cultural fluency required for effective cross-cultural dialogue.
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The swift evolution of digital technologies has drastically changed foreign
language learning, making it more interactive, accessible, and engaging. Social
media platforms have recently become essential tools in English as a Foreign
Language (EFL) education, offering students opportunities for authentic
communication and cultural immersion. Unlike traditional classroom learning,
which often relies on textbooks and structured exercises, social media enables
learners to interact in real-time with native speakers, access various linguistic inputs,
and engage with dynamic, multimodal content. As platforms like Instagram,
TikTok, and HelloTalk grow in popularity among language learners, it is important
to investigate how these tools can enhance the teaching and learning of English.

Modern EFL education is increasingly focusing on student-centered methods
that prioritize communicative competence, learner autonomy, and digital literacy.
Social media platforms support these goals by allowing students to practice
language skills in an interactive and authentic environment. For example, TikTok’s
short-form videos expose learners to everyday conversations, idiomatic expressions,
and cultural nuances not typically found in textbooks. Similarly, Instagram posts
and stories provide visual cues for vocabulary acquisition, while HelloTalk enables
direct communication with native speakers via text and voice messages. These
digital interactions help students improve fluency, pronunciation, and
comprehension while also creating a connection to the target language community.

This study aims to examine the role of social media in EFL instruction,
focusing on its potential advantages and challenges. Specifically, the research seeks
to explore how these platforms facilitate authentic communication, influence student
motivation, and contribute to skill development. The study also aims to identify the
obstacles faced by educators and students when integrating social media into
language learning and propose strategies for effective implementation.

The key research questions guiding this study are:

How can social media facilitate authentic communication in EFL learning?

How does social media influence student motivation in EFL learning?

What challenges and risks are associated with using social media in TEFL?

By addressing these questions, the research will contribute to the growing
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body of knowledge on digital language learning and offer practical
recommendations for integrating social media into EFL curricula.

Social media's role in foreign language learning has garnered significant
academic interest, particularly in the context of technology-enhanced education. As
digital platforms continue to evolve, educators and researchers are exploring their
impact on learners' linguistic proficiency, motivation, and engagement. This section
reviews recent studies examining the use of social media platforms like Instagram,
TikTok, and HelloTalk in Teaching English as a Foreign Language (TEFL),
highlighting their educational benefits and challenges.

Recent studies emphasize that social media platforms provide a rich,
immersive environment for language learning. For instance, research by Erarslan A.
suggests that Instagram fosters vocabulary acquisition and writing skills through
interactive features such as captions, comments, and stories [1]. Similarly, Wang S.
and Vasquez C. highlight how TikTok’s short-form videos enhance pronunciation
and listening comprehension by exposing learners to real-life speech patterns [2].
Other studies, such as Chawinga’s research on Twitter, suggest that social media
also promotes academic discussions and authentic English-language exposure [3].

In Kazakhstan, a study by Abdygaliyeva Z. reveals that students view social
media as a convenient and engaging supplement to traditional classroom learning
[4]. Platforms like Telegram and Facebook groups were found to facilitate peer
interaction and collaborative learning among EFL students.

Another key area of research explores gamification in social media-based
language learning. Studies by Godwin-Jones R. [5], Manca S., and Ranieri M. argue
that interactive elements such as quizzes, challenges, and Al-generated
recommendations enhance learner motivation and retention [6]. Research by
Zadorozhnyy A. at a Central Asian university further supports this, showing that
students who engaged with gamified content on social media showed greater
progress in vocabulary and grammar acquisition compared to those using traditional
methods [7].

While the benefits of social media in TEFL are widely recognized, challenges
also persist. Issues like digital literacy disparities, privacy concerns, and the
informal nature of language used on social media can hinder effective language
learning. Studies by Mingmei L. and Chuang W. raise concerns about students'

ability to navigate online learning environments and protect their data [8], [9].

Additionally, research by Suleimenova A. and Askarova M. emphasizes the

importance of teacher training to ensure effective integration of social media into
language curricula [10].

Overall, the literature underscores social media's potential to enhance English
language learning but highlights the need to address issues such as digital literacy,
privacy, and teacher preparedness.

In research work, using a clear and systematic methodology is essential for
ensuring the reliability, validity, and reproducibility of the findings.

This study employs both qualitative and quantitative research methods to
provide a comprehensive analysis of how social media platforms impact language
learning and the challenges they present. The research follows a comparative
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approach, examining both traditional and social media-enhanced language learning
methods.

The study is divided into three main phases:

Survey Data Collection: A thematic survey was conducted among students
and teachers to assess their experiences and attitudes toward using social media for
English learning.

Interviews: Semi-structured interviews were conducted with both EFL
students and teachers to gain deeper insights into their views on social media in
language education.

Experimental Comparison: A controlled study was carried out where two
groups of students were taught English using different approaches: one using
traditional methods and the other incorporating social media-based learning
techniques.

The study involved 100 students from Dulaty University, all actively learning
English, and 15 English teachers who participated in surveys and interviews. The
students were divided into two groups for the experimental comparison:

Control Group: Students learning English using traditional methods
(textbooks, classroom-based instruction, and teacher-led discussions).

Experimental Group: Students learning English using a social media-
enhanced curriculum, including TikTok, Instagram, and HelloTalk.

In the research work, various data collection methods, including thematic
surveys, interviews, and experimental phase were used to gather comprehensive and
reliable information for analysis.

Thematic Surveys: A structured questionnaire was distributed to both students
and teachers, capturing their attitudes toward social media use in language learning.

Interviews: 20 students and 10 teachers participated in semi-structured
interviews to explore their experiences and challenges in using social media for
English learning.

Experimental Phase: This phase lasted 7 weeks, during which both groups
followed the same English curriculum. The experimental group incorporated
activities such as following educational influencers on Instagram and TikTok,
participating in language exchanges on HelloTalk, and using gamified learning tools
on social media platforms.

At the end of the study, students’ progress was evaluated through vocabulary
and grammar tests and self-reported confidence levels in their language skills.

In our research work, the Discussion Section is crucial for interpreting the
results, analyzing their implications, and comparing them with existing literature to
provide a deeper understanding of the study's significance.

The study’s findings show that social media significantly enhances authentic
communication opportunities for learners. According to survey results, 78% of
students in the experimental group engaged in direct conversations with native
speakers at least once a week, compared to only 32% in the control group. This
aligns with previous research highlighting the potential of digital communication to
improve conversational skills in TEFL.

Students in the experimental group also reported increased exposure to
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English-speaking cultures through video content and interactive discussions, with
85% of them noting a greater understanding of cultural nuances compared to only
40% in the control group.

Motivation levels were higher in the experimental group, with 82% of
students reporting increased motivation due to the interactive features of social
media. In contrast, only 55% of students in the control group experienced similar
growth. Teachers observed a 30% higher participation rate among students in the
experimental group, particularly in vocabulary and listening tasks.

However, challenges also emerged. Data privacy concerns were raised by
60% of students in the experimental group, while 25% struggled with digital
literacy. Additionally, 40% of teachers noted that some students adopted informal
language from social media, which can interfere with formal language learning.

Revealing the results in research work is fundamental for presenting the data
in a clear and objective manner, allowing readers to draw meaningful conclusions
based on the findings.

In our research work the following key findings from surveys and interviews
include:

- 74% of students reported using social media for English learning at least
three times per week.

- 65% of students preferred TikTok and Instagram for language learning due
to their engaging content.

- 58% of teachers expressed concerns about the informal nature of language
used on social media.

The experimental group demonstrated better vocabulary retention, higher
listening comprehension, and greater confidence in speaking compared to the
control group.

So, in conclusion we may say that this study explored the impact of social
media platforms like Instagram, TikTok, and HelloTalk in Teaching English as a
Foreign Language (TEFL). The findings suggest that social media enhances
authentic language exposure, boosts student engagement, and provides opportunities
for real-life communication with native speakers. However, challenges such as data
privacy issues, informal language use, and digital literacy gaps need to be addressed.
The experimental group that used social media-based learning outperformed the
control group in vocabulary retention and demonstrated greater confidence in
language use.
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Abstract: With the growing importance of clear pronunciation in professional
communication, Al-driven tools are being integrated into language training. This
article explores their effectiveness by comparing traditional pronunciation teaching
methods with Al-based approaches. It highlights Al's advantages, such as instant
feedback and adaptive learning, while also addressing limitations in recognizing
prosodic features like intonation and rhythm. The study examines Al applications in
professions where precise speech is critical, such as healthcare and aviation. While
Al enhances learning efficiency, it cannot fully replace human instruction, making a
hybrid model the most effective approach. The article concludes by stressing the
need for further research to refine Al pronunciation tools for professional use.

Key words: Al-powered pronunciation tools, automatic speech recognition
(ASR), phonetic competence, professional communication.
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Digital technologies are reshaping education, providing learners with new
tools to enhance their skills. Among these advancements, artificial intelligence (Al)
has gained significant attention, especially in the field of language learning. The
integration of Al in English language teaching extends beyond pronunciation
training, influencing both formal and informal higher education contexts. Al-driven
tools are increasingly used in adaptive learning platforms, automated assessments,
and virtual tutors, offering learners more personalized and flexible language
acquisition experiences [1, 128]. These innovations support independent learning
and supplement traditional classroom instruction, bridging gaps in accessibility and
individualized feedback. This connection between Al and pronunciation challenges
sets the stage for exploring its impact on phonetic competence and its broader
implications for English language education. As mastering pronunciation is one of
the most challenging aspects of acquiring a foreign language, Al-powered tools
offer innovative solutions that can assist learners in overcoming these difficulties.

Historical Background of Pronunciation Teaching

The study of pronunciation has long been a key area of linguistic research,
with scholars developing systematic approaches to understanding and teaching the
sounds of spoken language. Henry Sweet emphasized that «the importance of
phonetic transcription and speech analysis, laying the foundation for studying
articulation and sound production» [2, 6]. Building on this, Daniel Jones provided a
detailed account of English phonemes, accent variations, and methods for achieving
correct pronunciation [3, 331]. Later, J.C. Wells expanded the discussion by
analyzing how pitch, rhythm, and stress influence meaning in spoken
communication [4, 2]. These works have significantly shaped modern pronunciation
teaching, offering theoretical frameworks that remain relevant today. This historical
perspective provides a foundation for understanding the significance of Al's role in
modern pronunciation instruction, especially as it builds upon earlier phonetic
theories.

Pronunciation is a crucial aspect of language learning, directly impacting
communication clarity and overall intelligibility. Accurate pronunciation helps
learners avoid misunderstandings and enhances spoken interactions [5, 198].
However, non-native English speakers often face difficulties with phoneme
distinctions, stress patterns, and intonation, making it challenging to achieve fluency
comparable to native speakers. Traditional pronunciation instruction has primarily
relied on phonetic drills, teacher-led corrections, and minimal pair exercises.
Although these traditional methods are effective, they face limitations such as a lack
of individualized feedback, which Al aims to address.

While traditional methods have their merits, the advent of Al-powered tools
offers significant improvements. Al-based applications such as ELSA Speak and
Speechling analyze speech patterns and compare them to native speaker models,
identifying pronunciation errors and suggesting corrections [6, 18]. These tools rely
on automatic speech recognition (ASR) to assess pronunciation accuracy, allowing
learners to practice independently. However, despite the advantages, ASR
technology still faces challenges in detecting subtle phonetic deviations in non-
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native speech, as many models are trained primarily on native speaker data [7, 4].
This limitation of Al technology highlights the need for human intervention,
especially in addressing nuanced pronunciation issues.

Effectiveness of AI-Powered Pronunciation Tools

Given these considerations, the comparison between lecturer feedback and
Al-generated feedback in pronunciation assessment is essential. Lecturers can
provide context-sensitive corrections, taking into account individual learner needs,
phonetic nuances, and communicative competence. This contrasts with Al, which
offers consistent, immediate feedback, making it effective for practice but less
adaptable for nuanced understanding. Research suggests that integrating both
approaches may be the most effective way to enhance pronunciation learning. For
instance, Al can supplement traditional instruction by providing students with
additional practice, while human lecturers can address specific phonetic challenges
that Al may overlook. Furthermore, the implementation of Al in pronunciation
training must consider adaptive learning systems, where feedback is adjusted based
on individual progress, and integration of prosodic features such as intonation,
rhythm, and stress [8, 81]. The effectiveness of pronunciation feedback also depends
on learners’ perceptions and motivation. Students who receive consistent and high-
quality feedback demonstrate greater improvement in pronunciation accuracy and
confidence. Here, the need for a balance between Al and human feedback becomes
crucial, as overly mechanical or inconsistent feedback can hinder students' ability to
improve effectively.

Al-powered speech recognition technology provides students with instant
evaluations of their pronunciation, helping them identify and correct errors more
efficiently. Research by Vancova H. highlights that tools such as ELSA Speak and
Google’s Text-to-Speech utilize automatic speech recognition (ASR) to detect
pronunciation errors and offer corrective suggestions. Such platforms analyze
learners’ speech patterns and compare them to native models, facilitating more
autonomous learning and practice [6, 6].

In professional settings, effective pronunciation is not merely about
intelligibility but also about credibility, confidence, and precision. Fields such as
law, healthcare, aviation, and business require domain-specific pronunciation
mastery to ensure clear communication and avoid misunderstandings. Al-powered
pronunciation tools have begun to address these specialized needs by incorporating
context-aware speech recognition, industry-specific vocabulary training, and
personalized learning pathways.

One key advancement in Al-driven pronunciation training is the integration of
speech synthesis and deep learning models to provide feedback tailored to
professional communication. For instance, Al applications designed for medical
English training assist healthcare professionals in accurately pronouncing complex
medical terms, while aviation English platforms ensure pilots and air traffic
controllers maintain clear and standardized pronunciation to prevent
miscommunication (table 1).

Al in Professional Pronunciation Training
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Professional field Al Application Key Features

Healthcare Sunoh.ai Focuses on  medical
terminology, stress
patterns n patient
interactions

Aviation CaptainPilot Al Provides Al-driven

Instructor Aviation English
training, focusing on
pronunciation and
communication skills

essential for pilots and air
traffic controllers.

Business ELSA Speak Al-driven fluency
practice for professional
presentations

Law BoldVoice Specialized  vocabulary

pronunciation training

Table 1. AI-Powered Tools for Pronunciation Enhancement in Professional
Fields

However, challenges remain since many Al-based pronunciation tools
struggle with prosody, contextual pronunciation variation, and stress patterns—
elements that are critical in professional discourse. While Al effectively detects
segmental errors (individual phoneme mispronunciations), it often falls short in
analyzing suprasegmental features like intonation and rhythm, which influence the
speaker’s perceived fluency and authority [9, 130].

To enhance phonetic competence in professional language training, hybrid
models combining Al and human instruction offer the most effective solution. Al
provides immediate, data-driven feedback, while human instructors offer nuanced,
context-sensitive correction that aligns with professional standards. Additionally,
adaptive learning systems incorporating Al-driven pronunciation training can
customize lessons based on learners’ progress, ensuring targeted development of
phonetic skills.

Future research should focus on developing Al pronunciation models trained
on professional speech corpora, integrating prosodic analysis, and refining real-time
speech synthesis for professional communication. As Al continues to evolve, its role
in enhancing phonetic competence for specialized language training will become
increasingly indispensable, bridging the gap between academic linguistic theory and
practical professional communication.

Despite these challenges, Al-powered feedback systems have shown
considerable potential in pronunciation training. Al-integrated learning
environments enhance learners’ motivation and engagement by providing
personalized feedback tailored to individual needs. The personalized nature of Al
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feedback, combined with the ability to practice repeatedly, enhances retention and
motivation, a key aspect that can help overcome the limitations of traditional
methods.

To summarize, Al-powered pronunciation tools are revolutionizing both

general and professional language training by offering personalized feedback and
adaptive learning. While Al enhances autonomy and efficiency, it still struggles
with prosody and contextual nuances, which are crucial in professional
communication. A hybrid approach combining Al and human instruction ensures
more precise and context-aware pronunciation training. Future developments in Al
speech recognition and specialized training models will further refine pronunciation
instruction, making it more effective for various professional fields.
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In recent years, the rapid advancements in technology have revolutionized
various sectors, with Artificial Intelligence (Al) and automation standing at the
forefront of this transformation. Al and automation technologies are not only
changing how businesses operate but also reshaping the labor market across the
globe. As industries continue to adopt these technologies, the implications for
employment, job roles, and the economy as a whole are becoming more
pronounced. This article aims to explore the effects of Al and automation on the
labor market, focusing on both the challenges and opportunities they present.

Al and automation are transforming industries by streamlining operations,
enhancing productivity, and reducing costs. However, one of the most significant
impacts of these technologies is the automation of manual and repetitive tasks. From
manufacturing to retail, Al and machines are replacing jobs traditionally carried out
by human workers. For example, robots and automated systems in factories can
perform assembly line tasks much faster and more accurately than humans, leading
to job displacement in certain sectors.

Despite this, Al and automation also create new job opportunities. As
technology evolves, there is an increasing demand for highly skilled workers to
develop, implement, and maintain Al systems. Data scientists, machine learning
engineers, and Al specialists are just a few of the roles that have emerged due to the
rise of these technologies. Furthermore, Al can assist workers by automating routine
tasks, allowing them to focus on more complex and creative aspects of their jobs.
Job Displacement vs. Job Creation

One of the most debated issues surrounding Al and automation is the concern
about job displacement. As machines become more capable, many fear that entire
job categories will become obsolete, leading to mass unemployment. According to a
report by McKinsey Global Institute, around 15% of the global workforce may be
displaced by automation by 2030. This is particularly evident in industries such as
manufacturing, transportation, and retail, where routine tasks are increasingly
performed by machines.

On the other hand, history has shown that technological advancements often
lead to the creation of new jobs, even as some are eliminated. The Industrial
Revolution, for example, resulted in the displacement of agricultural workers, but it
also gave rise to new industries and job categories. Similarly, Al and automation can
foster the growth of sectors that were previously unimaginable, such as the Al
industry itself, cybersecurity, and advanced robotics.
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Reskilling and Upskilling the Workforce

As the labor market continues to evolve, reskilling and upskilling workers
will become crucial to ensuring that employees are prepared for the demands of a
more technologically advanced economy. Workers whose jobs are at risk due to
automation need to be provided with opportunities to learn new skills that are in
demand. This includes not only technical skills but also soft skills such as creativity,
problem-solving, and emotional intelligence, which Al cannot replicate.
Governments, businesses, and educational institutions have a critical role to play in
facilitating this transition. Public policies should focus on creating education and
training programs that help workers transition into new roles. Companies also need
to invest in their employees' ongoing development to stay competitive in a rapidly
changing environment.

The Future of Work: A Collaborative Approach

Looking forward, the relationship between Al, automation, and the workforce
will not be purely adversarial. Instead, it will be characterized by collaboration. The
future of work will likely see a combination of human and machine efforts, where
Al supports workers rather than replaces them entirely. For instance, Al can help
doctors analyze medical data more efficiently, allowing them to focus on patient
care, or assist teachers in creating personalized learning experiences for students.
Rather than fearing job displacement, the labor market must embrace the potential
of Al and automation to enhance human capabilities. By integrating Al and
automation thoughtfully, industries can improve productivity and create new
opportunities for workers in the process.

The impact of artificial intelligence and automation on the labor market is
profound and multifaceted. While some jobs will be displaced, new opportunities
will arise, and the nature of work will continue to evolve. The key to navigating this
transformation successfully lies in embracing technological advancements while
prioritizing reskilling and upskilling the workforce. With the right strategies in
place, Al and automation can lead to a more efficient, innovative, and inclusive
labor market, benefiting both workers and businesses alike.

This article provides a balanced perspective on the positive and negative aspects of
Al and automation's impact on employment, along with suggestions for addressing
the challenges.
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Abstract

This paper explores the role of digital educational resources in modern
learning environments. Digital tools, such as e-books, virtual labs, online courses,
mobile apps, assessment systems, and LMS platforms, enhance education by
making it more interactive, flexible, and accessible. The study examines their
advantages, limitations, and potential solutions to implementation challenges.
Digital educational resources play a crucial role in fostering student engagement,
personalized learning, and improved educational outcomes.

Keywords: Digital education, e-learning, online courses, virtual labs, learning
management systems (LMS), mobile learning, educational technology, digital
assessment, interactive learning.

The modern education system is rapidly integrating digital technologies.
Digital educational resources (DERs) help make the learning process more effective,
interactive, and accessible. They enable teachers to introduce new methods and allow
students to develop personalized learning trajectories. Digital resources include
electronic textbooks, virtual laboratories, online courses, mobile applications, and
digital assessment systems. These tools aim to improve education quality and enhance
students’ learning motivation. However, ensuring their effectiveness requires
addressing several issues, including technological accessibility, teacher qualifications,
and content quality.

This article discusses the types of digital educational resources, their
effectiveness, advantages, and disadvantages, as well as ways to integrate them
effectively into the learning process. The education sector is evolving daily, actively
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adopting new technologies and digital solutions. The development of information and
communication technologies (ICT) significantly impacts all levels of education,
making the learning process more efficient and flexible. An essential part of these
changes is digital educational resources (DERs), which not only make educational
materials more accessible but also increase students’ cognitive engagement.

What Are Digital Educational Resources?

Digital educational resources are electronic and multimedia materials designed
for teaching and learning. They cover various digital formats, including:

1. Electronic textbooks (e-books)

2. Virtual laboratories

3. Video lessons and online courses (MOOCs — Massive Open Online
Courses)

4. Mobile applications

5. Online tests and assessment systems

6. Web platforms and LMS (Learning Management Systems) such as
Google Classroom, Moodle, and Edmodo

These resources complement traditional teaching methods, helping students
acquire new knowledge and skills. Below, we examine each type in detail,
discussing its advantages, disadvantages, and usability.

Types of Digital Educational Resources.
1. Electronic Textbooks (E-books).
Electronic textbooks are digital versions of traditional printed books. They may
include text, graphics, audio, and video materials, making learning more interactive
and engaging.
Advantages: Accessibility — Students can use e-books anytime and anywhere.
Updatability — Information can be constantly updated and supplemented.
Interactivity — Hyperlinks, tests, and videos make the learning process more engaging.
Eco-friendly — Helps save paper and reduce environmental impact.
Disadvantages: Some students may find it uncomfortable to read from a screen.
Not all students have access to electronic devices. Can cause eye strain.Examples:
ePub, PDF, Kindle textbooks, and electronic textbooks on platforms like Bilimland.
2. Virtual Laboratories.
Virtual laboratories allow students to conduct experiments without using real
laboratory equipment. These tools are particularly important for STEM (Science,
Technology, Engineering, Mathematics) subjects.
Advantages: Safety — Chemical reactions and physical experiments can be conducted
in a safe environment.
Accessibility — No need for specialized equipment or materials.
Cost-effective — Reduces the need for expensive laboratory equipment.
Repeatability — Students can conduct experiments multiple times at their convenience.
Disadvantages: Cannot fully replace real laboratory work. May require specialized
software and devices.
Examples: PhET Interactive Simulations — Simulations for physics, chemistry, and
biology. Labster — A platform for virtual scientific labs.ChemCollective — An online
platform for chemistry experiments.
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3. Video Lessons and Online Courses (MOOCs). Video lessons and MOOCs allow
students to learn online through recorded lectures and interactive assignments.
Advantages: Global accessibility — Students from anywhere in the world can
participate. Flexible scheduling — Learners can study at their own pace. Variety of
subjects — Courses cover a broad range of topics.Often free — Many courses are free,
with optional paid certificates.
Disadvantages: Requires strong self-motivation. Limited direct interaction with
instructors. Some courses charge for certification.Examples:Coursera, Udemy, Khan
Academy — Global MOOC platforms.Bilimland, OpenU (Kazakhstan) — Online
courses in Kazakh and Russian.Y ouTube Education — Free educational video lessons.
4. Mobile Applications.
Mobile learning applications allow students to access educational materials through
their smartphones. These apps often include interactive exercises, quizzes, and
personalized study plans.
Advantages: Flexibility — Learning anytime, anywhere. Gamification — Engaging
learning through game-like elements. All-in-one access — Combines multiple learning
tools in one app.
Disadvantages: Small screen size may be inconvenient for extended study. May
require internet access.

Some apps contain ads or require a subscription.
Examples: Duolingo, Memrise — Language learning apps. Photomath, Wolfram
Alpha — Apps for solving math problems. Google Arts & Culture — Educational app
for history and art.
5. Online Tests and Assessment Systems.
Online tests and assessment systems help evaluate students’ knowledge and monitor
their progress.
Advantages: Instant feedback — Automatic grading provides quick results. Time
efficiency — Faster than paper-based testing. Variety — Supports different question
formats.
Disadvantages: May not be equally effective for all subjects. Some systems have
limited interactivity.
Examples: Quizizz, Kahoot — Gamified quiz platforms. Google Forms, Socrative —
Online assessment tools.
Edpuzzle — Video-based quiz platform.
6. Web Platforms and LMS (Google Classroom, Moodle, Edmodo).
Learning Management Systems (LMS) help organize the learning process by enabling
teachers to assign tasks, upload materials, grade assignments, and provide feedback.
Advantages: Centralized resources — All learning materials are stored in one place.
Supports remote learning — Enables online lessons and virtual classrooms. Automated
grading — Reduces teachers’ workload.
Disadvantages: Teachers and students must be familiar with the platform. Technical
issues may arise.
Examples: Google Classroom — Widely used in schools and universities. Moodle —
LMS for higher education institutions. Edmodo — LMS designed for primary and
secondary schools.
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Effectiveness of Digital Educational Resources.Digital educational resources offer
several key benefits:
Accessibility — Students can learn anytime via the internet. Interactivity — Virtual
labs, video lessons, and mobile apps make learning engaging. Personalization —
Learners can study at their own pace.Immediate feedback — Online tests and quizzes
help track progress.

Challenges and Solutions.

Digital divide — Not all students have equal access to the internet and devices.
Teacher readiness — Educators have varying levels of digital proficiency.
Content quality — Some online resources may contain misleading or low-quality
information.

Digital educational resources play a crucial role in modern education. They
enhance learning efficiency, flexibility, and accessibility while increasing students’
engagement. E-books, virtual labs, video lessons, mobile apps, online assessments,
and LMS platforms complement traditional methods and improve education quality.
The main benefits of DERs include removing time and location barriers, providing
broad access to learning materials, and personalizing education. They help students
consolidate knowledge through interactive exercises, develop independent learning
skills, and apply their knowledge in real-world situations. However, to maximize their
benefits, challenges such as digital infrastructure development, teacher training,
content quality improvement, and cybersecurity must be addressed. Overall, digital
educational resources are a vital tool in modernizing education. When used correctly,
they improve learning outcomes, spark student interest, and prepare learners for
future careers.
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Abstract
Listening comprehension plays a crucial role in language acquisition, particularly
in primary education, where students develop foundational skills for
communication. However, traditional listening instruction presents various
challenges, including limited exposure to authentic speech, difficulties in phonetic
recognition, and passive learning approaches. With the rise of Artificial
Intelligence (Al), digital tools, and multimedia technology, new opportunities have
emerged to enhance listening comprehension in young learners. Al-powered
speech recognition software, intelligent tutoring systems, and interactive
multimedia resources offer adaptive, engaging, and personalized learning
experiences. This study examines the integration of Al and digital tools in ESL
listening instruction, discussing their effectiveness and implications for language
learning.

Keywords: Al in ESL, digital tools, listening comprehension, primary
education, multimedia technology, speech recognition.

Technology use is becoming a crucial component of training and falls
outside of other categories. Learning has been made easier and better with the use
of technology. Artificial intelligence is one of the cutting-edge technologies used
to enhance English language proficiency [1]. One of the newest technologies for
improving English fluency is artificial intelligence (AI). Since Al apps provide
quick updates and rapid developmental assessment, employing them in the
classroom is essential for the development of language fluency.

Listening comprehension is one of the fundamental skills in language
learning, laying the foundation for effective communication [2]. It allows
individuals to understand and respond to verbal messages accurately, leading to
successful interactions and relationships. The acquisition of language skills
level becomes difficult for listeners due to unfamiliar accents, fast speech rates,
and complex vocabulary [3]. In primary education, developing strong listening
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skills are essential, as it impacts vocabulary acquisition, pronunciation, and overall
language proficiency. Effective listening enables students to process information
accurately, respond appropriately in conversations, and build confidence in their
language abilities.

However, teaching listening comprehension to young learners presents
several challenges, including difficulty in distinguishing sounds, lack of engaging
resources, and insufficient exposure to authentic speech. With advancements in
technology, Artificial Intelligence (Al), digital tools, and multimedia resources
have emerged as powerful solutions for enhancing listening comprehension. These
innovations provide interactive learning experiences, immediate feedback, and
exposure to real-world spoken language. This article explores the challenges of
teaching listening skills in primary education and highlights Al-driven and digital
strategies for improving listening comprehension.

This study employs a qualitative approach, reviewing existing literature,
case studies, and empirical research on Al-assisted language learning. Sources
include peer-reviewed journal articles, reports on Al integration in education, and
studies evaluating digital listening tools in primary ESL instruction.

A critical analysis of Al-driven listening comprehension tools is conducted,
focusing on key trends, challenges, and pedagogical implications. Recent
advancements in artificial intelligence have led to the development of various
digital tools aimed at enhancing listening skills in ESL learners. These tools
leverage speech recognition, natural language processing, and adaptive learning
algorithms to provide personalized feedback and interactive learning experiences.
The study synthesizes findings to provide a comprehensive understanding of how
Al and digital technologies improve listening comprehension among young
learners.

This study evaluates traditional listening instruction methods alongside Al-
enhanced approaches to determine their relative effectiveness. Traditional methods,
such as teacher-led listening exercises, textbook-based audio materials, and
classroom discussions, have long been used to develop listening skills. While these
approaches provide structured learning experiences, they often lack adaptability to
individual learner needs and immediate feedback mechanisms. In contrast, Al-
driven listening tools leverage speech recognition, adaptive learning algorithms,
and interactive exercises to provide personalized feedback and real-time
assessment. Studies suggest that Al-enhanced methods can improve learner
engagement, motivation, and comprehension by offering tailored practice and self-
paced learning opportunities. However, challenges such as technological
accessibility, the accuracy of Al-generated feedback, and the need for teacher
training in Al integration remain critical considerations.

Challenges in Teaching Listening Comprehension in Primary Education

Listening skills are often underestimated when teaching a second language,
but this should not be the case, as it is fundamental to developing other language
skills, mainly speaking. Auditory development helps learners recognize and
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differentiate between specific sounds, pronunciations, and vowels in real-life
contexts and directly understand and comprehend appropriate language [4].

The purpose of language teaching is to prepare the learner for life. Listening,
an essential part of everyday life, must be practised thoroughly. Learners must be
prepared for life situations, even outside the classroom and after leaving school.
The learner may receive information through chats, conversations on the radio or
television, videos, advertisements, telephone information, or even instructions [5].
Listening develops a student's verbal capacity.

Teaching listening comprehension in primary education presents several
challenges, including limited vocabulary and short attention spans, which can
hinder students' ability to fully grasp spoken language. Additionally, students may
struggle with different accents, speech speeds, and environmental distractions,
making it difficult for them to focus on listening tasks. Furthermore, many young
learners have limited exposure to language outside the classroom, reducing their
ability to understand and process spoken content. To address these challenges,
teachers must implement strategies such as pre-teaching vocabulary, using visual
aids, and providing varied and engaging listening materials.

Al and Digital Tools in Listening Comprehension Development

The integration of Al and digital tools in listening comprehension
development offers numerous advantages, such as personalized learning
experiences and adaptive feedback. Al-powered platforms can analyze students'
responses and tailor listening exercises to their individual needs, addressing
challenges like limited vocabulary or attention span. Additionally, digital tools,
such as interactive audio-visual content and speech recognition software, provide
diverse exposure to different accents and speech patterns, enhancing students'
listening skills. These tools can also track progress over time, allowing teachers to
monitor and adjust instruction to maximize students' listening comprehension
development.

Thanks to Al-powered tools and applications, people now have access to
personalised language learning apps that evaluate pronunciation, intonation, and
understanding and provide real-time feedback and specialised exercises. Effective
listening comprehension begins with developing an understanding of the words
and phrases that make up a story. Effective listening comprehension begins with
developing an understanding of the words and phrases that make up a story.
In order to improve engagement and comprehension, Al-enhanced podcasts and
audiobooks use speech recognition and natural language processing (NLP) to offer
interactive features, track progress, and make content recommendations based on
listener listening histories. Al-assisted language training has advanced significantly
thanks to virtual language tutors and automated speech evaluation systems, which
provide students with instant feedback on their speaking and pronunciation
abilities as well as safe environments to practise their listening skills. Al is clearly
having a positive effect on listening skills, and this trend has great potential for
future advancements in communication skills [6].

Artificial intelligence (Al) voice synthesis technology significantly improves

learners' listening skills by providing accurate pronunciation models, natural-
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sounding speech, interactive learning experiences, and personalized feedback. Al
simplifies listening training by increasing awareness of phonetic features specific
to each language, making tasks like segmentation, speed control, and repetition
more accessible [7].
Al streamlines listening training by raising awareness of phonetic features
unique to each language, making tasks like segmentation, speed control, and
repetition easier. Teachers can extract specific noises and voice segments from
audio materials, adjust playback speed, and enhance listening processes with the
use of technologies like Al boards. Through web sites, learners can integrate
different media formats (pictures, text, audio, video, etc.) with audio material. With
Al boards, students can click on a word to hear it pronounced aloud, see its
spelling, access dictionary definitions, or practise pronouncing words correctly [8].
Al-based listening tools offer several advantages over conventional listening
exercises. These tools enhance language acquisition by providing immediate
feedback, increasing learner engagement, and enabling self-paced learning [9].
Moreover, Al applications such as Duolingo and ELSA Speak incorporate
gamification elements, making listening practice more interactive and enjoyable
[10]. Al also facilitates exposure to diverse accents and speech patterns, helping
students adapt to various communication styles in real-life scenarios [11]. By
integrating Al into listening practice, educators can create more dynamic and
effective learning environments.

The practice of listening becomes easier for students because Al
applications allow them to guide their own learning at any desired pace. The
listening abilities of ESL learners receive substantial improvement through Al-
powered virtual assistants along with language learning platforms such as
Duolingo and ELSA Speak, which deliver interactive, engaging content [12].

Gamified learning platforms play a crucial role in enhancing listening
comprehension by incorporating interactive and engaging activities. For instance,
applications such as LyricsTraining utilize music-based exercises to improve
learners’ ability to recognize words, follow speech patterns, and develop auditory
processing skills in an enjoyable and motivating way. Similarly, video-based
learning and multimedia resources provide valuable exposure to authentic spoken
language. Platforms like Randall’s ESL Cyber Listening Lab offer learners the
opportunity to engage with real-life conversations, combining both visual and
auditory elements to reinforce comprehension. By integrating these resources,
students can develop listening skills in a more contextualized and immersive
manner, bridging the gap between classroom learning and real-world
communication[13].

Effective Classroom Strategies Integrating Al and Digital Tools

Listening comprehension can be improved through a variety of methods,
such as using a tape recorder, responding to text-based questions, rewriting lyrics,
watching TV alongside video clips, utilizing CD-ROMs, tuning into the radio,
dictation, and so on.
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When acquiring a foreign language, it is crucial to incorporate digital tools
as they provide numerous elements that aid in enhancing listening skills, which
include the following:

. Various digital tools streamline the language teaching and learning process,
enhancing the development of individuals' listening abilities.

. Technological resources offer extensive content filled with listening
exercises that enable both students and teachers to regularly engage in
listening practice to become proficient listeners.

. Owing to the availability of several free digital resources, individuals can
select topics that interest them and levels of difficulty suitable for practicing
listening skills.

. It facilitates innovative teaching through modern strategies and
methodologies that engage students and inspire them to discover new
approaches to learning English via listening practice.

. Certain digital tools present valuable information that helps both students
and teachers enhance their growth in developing listening skills in English
language acquisition.

. Engaging in listening exercises aids individuals in understanding and
familiarizing themselves with new vocabulary, phonological patterns,
various accents, as well as expressions and tones.

. The motivation of students to learn something new and improve their
listening skills increases due to the quality and authenticity of some
technological resources [14].

The integration of Al, digital tools, and multimedia technology in primary
education has significantly enhanced the development of listening comprehension
skills. Al-driven speech recognition, interactive tutoring systems, gamified
platforms, and video-based learning provide engaging, adaptive, and effective
learning experiences. By incorporating structured listening activities and
interactive tools, educators can create an engaging and immersive learning
environment that caters to students' individual needs. As Al continues to evolve, its
role in ESL education will expand, offering even more innovative solutions for
improving listening comprehension in young learners.
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O0K 81-11

3AMAHAYU JIMHI' BUCTUKAJIBIK BEPTTEYJIEP ’KOHE
TEPMHWHOJIOT' YA MOCEJIEJIEPI

Abouxapum Hypsus, ¢unon.e.x.,
LI Hlasxmemos amoinoaewl « Tin-Kazvinay
VIMMObIK bLIIMU-NPAKMUKANbIK OPMAJIbIEbL

Kazipri ke3ze Tl Typasibl FHUIBIM JIMHTBUCTUKA XOHE TUT OUTIMI Jem eKi
TYpJl aTayibIl KYp. Byil TepMUHHIH MOHIH amibIll alFaHbIMBI3 Aypbic. Tim Oimimi
T JOCTYPIl TypAe Hemece Oenriii Oip TUIIepAl OJapIblH MOJICHU KOHE TapUXH
KOHTEKCTIHAE 3epTTeyal ke3zaeimi. OHBIH JWHTBUCTUKANAH aWbIPMAIIbLIBIFBI
TUIACPJl TApUXU JKOHE MOJEHUW KOHTEKCTiNe (MBICAbl, TIIAEPIl CaJBICTBIPY,
OJIapJBIH IIBIFY TET1 MEH HBOJIIOIUSCHIH 3€PTTEY) 3€PTTEUTIH HAKTHIPAK FHUIBIM
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peTiHAe KapacTeIpbliaabl. JIMHTBUCTUKA — TUIMIH KYPBUIBIMBIH, 3aHIBUTBIKTAPBIH,
KbI3MET €Ty MPUHIUNTEPIH 3epTTEeUTIH FeUTBIM. On TUIAIH OaplibIK acmleKTiIepiH,
COHBIH iIiHAe (HoHETHKA, MOP(OIOTHs, CHHTAKCUC, CEMAaHTHKA, MparMaTuKa KoHe
T.0. MocenenepAal, SFHU TUIIH KYpPbUIBIMBIH, OHBIH Kajlal JaMHUTBHIHBIH >KOHE
OPTYpPJTi KOHTEKCTE KaJlail KOJIIAHBUIATBHIHBIH 3epTTeimi. Tim OiimimMi €H amapIMeH
KJIACCUKAJIBIK KOHTEKCTE (KoOlHece OPBICTUINI FBUIBIMH OpTaja) KOJAAHBLIAIbI,
TUIAIH TapuXd >KOHE MOJICHM acIleKTiiepiHe Oaca Hazap ayaapajibl; JKEeKellereH
TUIACPl 3epTTey OapbIChIHAA MPAKTUKAIIBIK JKOHE KOJIIaHOaIbl MaceieNepre Ha3ap
ayaapajbl; ajl JIMHTBUCTHKA — TUIAIH OapJIbIK aCHEKTUIEPIH KOHE OHBIH KbI3METIH
KAMTHUTBIH HEFYPJIBIM 3aMaHayH koHe »ahaHJbIK TEPMUH, OipakK Ka3ipri kKe3je eki
TEPMUH CUHOHHMM PETiHE KOJaHbLIa Oepei.

Tinmig e31 Taburu TUT (amaMaapAbIH Tijdl) JKOHE kacaHAbl TiLT (TaHOamap
Kyieci, mporpamMmmainay TuUll) peTiHJe KapacThlpbulaThlH O00nabl. TaOuru Tinmi [T
TEXHOJIOTHSIIAPABI KOJIIAaHy apKbUIBl OHJCY, TUIMI TYTHIHYIIBIHBIH POJIH €CerKe
almy XoHe T.0. KaKCTTUIIKTep JMHTBUCTHKA FBUIBIMBIH IIOHAPAIBIK 3aMaHAyH
OarbiTTap OolbIHIIA Aamyfa skoi amtbl. byn XX f.-aplH coHbl XXI f.-IIbIH
OachblHaH T1J1 FBUIBIMBIHBIH MapaJurMaiapbl ©3repicke TYCKEHAINH OUIAIpel )KoHe
OHBIH KOIMapaaurMaibl FRUIBIM Cajdachl PETIHIE KaJIBINTACKAHIBIFBIH KOPCETE/I.
3amaHayu JIMHTBUCTHKAHBIH KOIapagurMalibl MOpTe0eci OHJAFbl «YJIKEH» JKOHE
«KII» TapagurmanapsiH 00JybIMEH aHbIKTaNabl. MYHIAFbl «YJIKEH» MMapagurma
— QHTPOIOIEHTPUCTIK TMapajurMa, oJ ajaamjbel Oenrium Oip KyObUIBICTap/IbI
TajayJblH OacTanmkbl HYKTECI, OChI TallayablH Oojaliarkl MEH TYIKI MaKCaThIH
alKpIHIAYIIBI  peTiHAe KaObulgai  OTBIPHIN, 3aMaHayd JIMHTBUCTUKAJIBIK
KaybIMJIACTBIKKA MOcCeJIeNepaiH KOWBUIYbl JKOHE OHBIH IIemiMaepi OoMbIHIIA
MOJIeJIb YChbIHA anafsl [1, 212].

Kasipri raceipJiarbl FbUIBIMIBI TOHAPAIBIK 3€PTTEYJIEPCI3 €JIeCTETy MYMKIH
emec. backamia aifTkaHna, «... JUHTBUCTHKA OIpPIKKEH, CHUHKPETTI MoH cajachblHAH
©31HIH Makcatbl MeH Oenrut Oip KbI3MeTi Oap rereporeHaik (Oermenik; Oip
HOpPCEHIH KYpPBUIBIMBIHIA HEMece KypaMblHIa Oipaed (TeH) emec OoKTepAiH
Ooisrysl) 3eprreyiep QopmarnusicbiHa TpaHchopMmanmsuianyna [2, 283]. Ochl
TYPFBIIaH  KEITCHJe, JWHTBUCTUKAHBIH TOMEHJIErl FBUIBIM  cajajgapbIMeH
IMIEKTeCYIHEH TMaiga OoJifaH  MbIHaAalk  OaFbITTapblH  aTayra  OOJIaJbI:
2YMAHUMApALlK,  2blibiMoapmer  (TICUXOJIOTHS, OJEYMETTaHy, MOJCHUETTaHY,
cascaTtTaHy, KYKbIK, (uiocodus, omeOuerTraHy, Tapux, TIE€HEOJOTHS, FBUIbIM
METOJIOJIOTHSACK]);  JHcapamulivblcmany evlivimoapviver  (¢usuka, reorpadus,
ouomnorus), Hakmvl 2vLibiMOapmer  (MEAYKTHBTIK  (MaTeMaTHKa, JIOTHKA);
OMITUPUKAIIBIK (CTATUCTUKA)); MEXHUKALBIK blIbIMOapMmer (€CenTeyill TeXHUKAIap
(ecenTeyim JMHTBUCTHKA, KOMITBIOTED JIMHTBUCTHUKACHI, MalldHAMCH ayaapy);
uncenepusimer (MHKCHEPJTIK JTMHTBUCTHKA, JIMHTBUCTUKAIIBIK KOHCTPYKIIHSIIAY)
XKoHE T.0. AWTaNbIK, «... JMHTBHCTHKA, KOMITBIOTEP FBHUIBIMIAPHI KOHE TaHBIMIIBIK
AKCIICPUMEHTAIBAbl  TICUXOJOTUSHBIH JaMybl «MWuIepaiH KOTHUTUBTIK 6
KBIPJIBICBDY J€N arajaThlH OipiMeH Oipl yIITac FbUIBIM CajaJlapbIHBIH KapbIM-
KaTBIHACKHI aHBIKTAJIBI: PHIIOCO(US, TICUXOJIOTHS, TUHTBUCTHKA, XKaCaHIbI 3ep/Ie,
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HeHpoFrbUIbIMAAp, anTponosnorus. Oran OypsiHHAH Oepi Oenriii OutimM Gepy xyiieci
’KOHE COHFBI Ke3/Iepi SKOHOMHUKA, 9/1e0reT )KoHe T.0. canmanap OipikTipiimi» [3, 359].
CoHapIKTaH TUIMIH Ka3ipri Kenmnapaouemanvl XKaW-KyWiH Ta3a JMHTBUCTHKAIBIK
TYPFBIIAH CUTIATTay MYMKIH emec. OHBI TUI FRUIBIMBI Kall calaMeH IIEKTEeCe, COJl
callajaH aJbIHFaH MOJIMETTEep/l, aMal-TICUIep MEH ojicTeMesiep/i MaiaanaHa
OTBIPBIN, O3IHAIK 3€pPTTEey KYpalJapblH KaJbINTACTHIPYABl Tajam eTijeai. SFHu
Ka3ipri JIMHTBUCTHKANBIK 3€pTTEYyJepAiH WHTETPAaTUBTI CHUMNAThl FaHa TUIIIH
OCBIHJIAM KYpeni, Kol eJeM/ll, KaihTaranOac TULMIK OCHHECIH allyFa MYMKIHJIIK
oepei.

1. Jluneeucmukanvlk apmypainik dcone minoepoi cakmay: Kaszipri Ke3jie
anTa caiiblH | TI7 >KOMBUIAJBI JEreH JepeK Oap, COHJBIKTAH a3 YJITTapAblH TUTIH
KyXKaTTay, CUNaTTay, CO3AIKTEPIH KYPaCThIpy, ay/IM0-, BUACO TaChIMaJIaFbIIITapa
cakTay >kKoHe T.0. )KYMBICTaphl KYPTi31Ie/i.

2. oneymemmik — JTUHSBUCMUKA — JHCOHe  OU2NOoCCus:  QIEYMETTIK
(akTopiapAbiH (aJaMHBIH Kachl, )bIHBICHI, STHUKAJIBIK TOOBI koHE T.0.) TUIre acep
eTyiIMeH KaTap Kofamja OipHelle T HeMece TUAJEKTUICPJIH KaTap KOJIIAaHbLIY
*araaibeiH 3epTreial. Kazakcranaarsl TULNIK axyas, HeTe ©31HIH aHa TUIH Keuoip
azamaTTap MEHCIHOeWl, Here KhI3zap, ouennuep, YIKEH dkelep KeOiHece Oacka
TUIIe coiieyre KyMap, Here aybUIaH Kajara Kelil, PpeCMU TiIJIe COMIericl Kei
TYpajabl; aHa TUTl JET€H YFbIM ©31HIH KACHETIH JKOFaJITKaH 0a; OypaTtaHa TLIAl
apaJlacThIPbINl COMJICHTIH HeMece OOKTBIK CO3/ep/al el KbIMChIHOaM alThIm,
KOPCETIN XaTKaH Ka3aK KUHOJAPbIHBIH KO3JlereHl He T.0. KeNTereH cypakka ol
SIIKIM MapbIM/JIbI JKayar Oepe ajjibl JAen aTa amMaiMbI3.

3. Juckypcmolk manoay OarbITBl MOTIHIE HeMece OasHay, OHTIMENey
OapbICBIH/Ia MaFbIHA MEH HJSSHBIH KaJllall KYPBUIATBHIHIBIFBIH QJICYMETTIK >KOHE
MOJICHH OpTa KOHTEKCIH/AE 3epTTeiiai. MbIcabl, casiCl IUCKYPCTE casicaTKepepIiH
ceilliereH ce31, bIM-UIIaPaTbIHBIH MOHI, YTIT-HACUXAThIHBIH Ma3MYHBI JKaHE T.0.; aj
Meaua-guckypcesiiaa BAK MaHbI3Ibl OKuramapAbl KaJlal YCBIHBIN, KOFAMIBIK
MIKIpAl Kajal KaJbINTaCThIPaThIHBl CHUSKTBI MOCENeNIep/il 3epTreyre Oomaibl.
OJIEYMETTIK JKeluiepae opOip aaaMm akmapaT YyCblHA anaThlH Ka3ipri >karjaija
OCBIHBIH 09p1H €CEeMKe aJlbll, FRUIBIMU TYPFBIAH CapanTamn OThIPY ©3€KTI.

4. Kenminoi nemece mynomumindix xayvimoacmelx OipHeie TUIIIH Oip
KaybIMIACTBHIKTa KaTap KOJIJAHBUTYBIH JKOHE afaMaapJiblH OpTYpJli KOHTEKCTe
TUIAEPAl Kalail aybICTRIPHIT KOJIAHATBIH Tajaaan, 3epTTeiial. Ocbifan O0aiIaHbICThI
KoO-céumy4uHe JEreH YFbIM 0ap, 071 — oHriMe (ceisey) OapbIChiHAa Oip TUIACH
Oacka Olp Tiare oHall aybIChIl KeTe Oepy KyObUIbICHL. bBysl TyprbilaH KeJareHje,
013]11H KeNTereH azaMaTTapbIMbI3 MYH/Iail KaO1J1€TKE 1e, OHBI 3ep/iesier, bacKaiapra
YAT1 peTiHJe YCBhIHY OoJialllaK 3epTTEyIIUIepiH KY3bIPETIHAEC JEreH OigaMbI3.
CoHbIMEH KaTap apajiac HeKell oTOachlHIa JYHUETe KEJreH OanaiapblH TuT
KaJlail IIBIFBIN KAaThIp HEMece Here Kasip OananapibIH Tidl OpbICIIa HIBIFBII 5KAThIP
JIETeH IIaFbIM KeOeHin KeTTi, OChl TOpi3l Macemnesep Jie Kac 3epTTeyuIiep Yl
3epTTey OaFbIThl OOJAPHI CO3CI3.
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3. Dmoo3u cemanmuxacwl (#5 » — «cyper» u X F mMoa3u — «0eri»,
«cuMBO») CaHOBIK KOMMYHHKAITUSHBIH JaMybIMEH Taiiga OOJBIN, OHBIH
MaHbI3/Ibl OeJiirine anHanabl. OHBIH Kalakl KOJIJIaHBLIATHIHBIH, MaFbIHaFa Kajan
ocep CeTETIHIH OoHEe KOMMYHHMKAIMS KOHTEKCTIHJE Kajald TYCIHIIpIICTIHIH,
MOTIHJIEpJIET] CO3/Iep MEH CO3 TIPKECTEPiH Kajail aaMacThIpaThIHBIH JKOHE OJIap/IbIH
xabapJyiapJIblH MarblHAChlHA KaJlal ocep €TETIHIITIH, TUIMIK KaThIHACTHI OaMbITY,
TapBUITY XKoHE T.0. Mocesenep 3epTTeny OacTasbl.

6. Kubepnunesucmuka - KUOSPKEHICTIKTETI TIUIAIK MIiHE3-KYJIBIK IICH
KOMMYHUKAIISl ~ KYPBUIBIMBIH, OHBIH INIHAE OHJIAWH KOMMYHHKAIUSHEI,
ONIEYMETTIK JKETIep/i, BHUPTyaabl oleMIepAl JkoHe Oacka ma 1upIibIK
maThopManapapl, ojlap TULMIH KYPBUIBIMBIH, OHBIH JaMybl MEH KOJIJIAHBUTYBIH
KaJlail ©3repTETIHIH 3€PTTEU/IL.

7. Tinoeei napannenv wbiHovlK. COHFBI JKBUIAAPBl BUPTyal QJIEM MEH
OJICYMETTIK JKeJJIepaiH JaMyblHAa OalJIaHBICTBl AaKIMapaTThl OacTamKbl JKOHE
BUpPTyaJ IIBIHJBIK peTiHJAe OlpHelIe IeHredre OeJinm KapacThlpy KaKeTTLTIr
TysiHAan OThIp. KM mamybl na Oyl MocelieH1 oJlaH calblH KypJelieHipe TYCy/e.
HakTbl akmapar KalcChIChI, IMIBIHIBIK KaHChl, KayeceT KaHChIChI IETEeH Il aXKbIPaThII
TaHy, OCHI IIBIHIBIKTAPABIH ©3apa KapbIM-KAaTBHIHACKIH 3epiaeiiey Je 3aMaHayu
3epTTeyliepre apkay 0oaphl Co3Ci3.

8. Jlunesucmuxanvly, kanuman — OYJ OJCyMETTaHyJaH KEJITeH TCPMHH,
TUIJIH MaHBI3IBUIBIFBIH QJICYMETTIK KOp peTiHjAe cumarTaijisl. benrim 6ip TUIIIK
KY3BIPETTUIIK HEMece TUT (opMasiapbl 9JI€YMETTIK, SKOHOMHUKAJIBIK JKOHE MOJACHU
KanmuTaja peTiHAe MainanaHbuiafbl. bipHemie Tl OuUly €1 9KOHOMHKACHI MEH
UMUK YIIIH MaHBI3Ibl KalIUTAJl €KeH1 CO3C13, all OJ1 Kajai Imai1aIaHbLIbIN, KaJlai
JKY3€re achIPBUIBII >KaThIP JKOHE €JIIH, TUIIIH AaMybl YIIH KaHAald MaHbI3bI Oap
JIETeH/II capanTayablH J1a 63 MaHbI3bI Oap.

9. Junzeucmukanvlx munumanuzm — OYI TUIIH TpaMMaTHKAJIBIK
KYPBUIBIMBI MYMKIH/IITIHIIIE KaparmaibiM, epeskesiep MEH JIeMEHTTEP/IIH €H a3 CaHbI
O0oJlybl KepeK JCreH WujesFa Heri3JelreH Teopus. byl Teopus COHFBI
OHXKBUIIBIKTapAa OeJCeHAl Typlle Aamblll KeNeJl JKOHE CHHTAaKCHC TIeH TUI
TEOPUSICHIHBIH Ka31pri 3aMaHfbl 3epTTEYJIEpiHE acep €Tyl KalracTeipyaa. Meican
peTiHlle, aKaJAeMUSUIBIK Jka3z0anmapablH  (ocipece  IMICTENIIK  JKypHajjapra
YCBHIHBUIATBIH MakKajalapAblH) COWJIEMl BIKIIAM, HAKThl OOJybl Tajam eTuUIeNl.
Anaiifa Kazak TUIIHAET1 OChIHJAW CceWNieMIepiH Yiarici, AalbiH (dpaszanap MeH
KITUIIIENIEp, MOJICTBCD JKYHecl )kacaiMaraH.

10. Mememuxa — wunesyiapJblH, MOACHU DJIIEMEHTTEPIIH HEMece Co3
TIPKECTEPIHIH BUPYCTAp CUSKTHI aJlaMHAH aJlaMFa Kajail TapajiaThIHBIH 3€pPTTCUTIH
Teopusi. JIMHTBUCTHKA MEMETHK CO3JIep MEH CO3 TIPKECTEpPIH HEMEece QJIICYMETTIK
YFBIMJIAP, KOHIMETUIEPAIH KOFaM/Ia, ajfamaap apachlHlla Tapaly >KOJAapbiH, OHBIH
MOJIEHU MYPaHbIH Oip OeJtirine aifHay »*OJbIH 3epTTeiiai. «OsH, Ka3aky, « Kuzay,
«bip kem nyHHe...» HeMmece XITiTTep Typainsl «TrOWK» - CYHKIMIl, amaiga
KYHJIETIKTI HEMECE Kbl MpoljeManappl MICIyTre JOPMEHCI3, OipaK KyHhkere
TUIOACH aJIJIbIHA JKaH CaJIMANTBIH XKIriT. «Macuk» — Oy Ci3MiH MoceleaepiHi3Il
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Hielle ajaThlH OHE OJ YIIIH MIHJIETCIHOEHTIH, apThIHIa Tac KaMajl TypraHjai
ce3inyre 6onaThiH KIriT. «1ITpux» - Kapakiel, KOpaaymbl hoMm KayinTi TUI, OHJal
agamMHaH abaif 6oy kepek. «Heunk» — Ke37eiCcoK, oTim 0apa KaTKaH, oJ1aH 0acka
eIIKaHAall MAIIMET MM emec XiriT. bymap Tinge OipaeH KampimTtackan (paxTi,
OJIaH KYTHUTYIbIH OpHBIHA OHBI 3aMaHfa cail KOJJAaHYIbIH J1a *KOJIapbIH 13/1eCTIPY
kepek. Meicanbl, M.A. T'onauapoBTeiH «O010MOBY» poMaHbIHAaFHI [leqopun macuk
na, wmpux na, moOUK ne JETEH CHIKTHI TECT CYparbl peTiHJIE e MaiaanaHyra
0OoJ1aIbl.

11. ®ononocusnviy  wmamn —  TUIAIH  ABIOBICTBHIK — KYPBUIBIMBIH
KaJIBINTACTBIPAThIH MOJIENIb HeMece IMa0ioH. byl TepMHH HaKTbhl TUT YITijiIepi
HEMece epexeriepl co3nepaiH (OHOIOTHUICH MEH aThITybIHA Kajlail ocep €TeTIHIH
YKOHE MYHJIall YATUIEPIiH TULIEp MEH JUANCKTUIep/e Kalak e3repyl MyMKIH €KeHIH
3eprreiai. Ocbl TYPFBIIAH KEATEeH e, Ka3aKTUIAl alaMIapablH QJIEMHIH Ke3 KeJreH
TUTIHJET] JIBIOBICTAp/Ibl Ta3a alTa ajaThlH KaOUIEeTIH Kajail TycCIHIipyre OoJiajibl
JIeTeH Cypak OoJialllaK 3epTTeyiepae KopiHic Tarnca, Ky 0oiap ei.

Ka3ak JUHIBUCTHKACHI YIIIH ©3€KTI OarbITTapAblH OlpHENIeylH FaHa arall
OTTIK, OWIapAblH  OapyblFbl  Ka3ipri  JIMHTBUCTUKAJAFbl  TEXHOJOTUSUIBIK
WHHOBaIUSJIAPAbIH, Ka31pri oJIEyMETTIK-MOJICHH, TEXHUKAJIBIK ©3repICTep/IiH, OHbI
KAMTHUTBIH JKaHa KO3KapacTapiblH Ja KEH ayKbIMIBUIBIFBIH KepceTeni. Omapabiy
©31H/JIK 3€pTTEy HBICAHBI MEH OJIC-TACUIAEpl >KOHE TEPMHMHIEP! KaJbIITACHIIT
KaThIp. MBbICAJIbI, TUHBUCIUKANBIK CUHepeemuKa JIeTeH OaFblT KaJIbINTaCKaH, OJl
OOWBIHIIIA OPTYPJl JMHTBUCTUKAIBIK 3€PTTEYJep >KYPri3uiinm >katelp. bi3miH
FaJIBIMIIAPBIMBI3 OyJ1 canazia Oipii-KapblM Makayia 0oimaca, KEIIeH 1 3epTTey ol
Kyprizoemi. TinTi OCbl «CHUHEPTEeTHKAa» MEH TEPMUH «CHUHEPTHs» TEPMHUHIHIH
apaxiri axplpaThblIMail KOJMAaHBUIBIN XYp. Cunepeus — €Ki HeMece OJlaH Jia Kol
dakTopiapAbIH ©3apa OpPEKEeTTECYIHIH KYIIEHTETIH ocepi, Oys (dakTopiapabH
OipJIecKeH 9peKeTi OChl (PaKTOPIIAPAbIH OPKANCHICHIHBIH SPEKETTEPIHIH KapamnaiibiM
KOCBIHBICEIHAH aWTapJIbIKTald achlll TYCETIHAITIMEH CHMATTajgajsl. MEBICabl,
MenuiuHaga Oip Mesriiae OlpHelle mpemnaparrapbl Katap OepreHjae, OHbIH ocepi
TUIMAIpEK  OONATHIHABIFEIMEH  aHbIKTaNanbl.  JIMHrBUCTHKAma  ce3JepAiH
TIPKECIM/ILIIT, TMTOATUKAJIBIK MOTIH asChIHAA CUHEPTHsS KYOBUIBICHIH KapacThIpFaH
E.Myparoga, XK. MankeeBa Topi3/i FaiabIMIapabl aTayra Oonanbl. Al cunepeemuka
JIETeHIMI3 KYpZEel, Tene-TeH eMecC >Kyhenepleri KyOblIbicTap MEH MpOLECTEepAiH
KaANMbl 3aHJIBUTBIKTAPBIH ((PU3UKAIIBIK, XUMUSIIBIK, OMOJIOTHSUIIBIK, SKOJOTHSIIBIK,
ONIEYMETTIK >koHE T.0.), OJapablH ©31H-631 YHBIMIACTBIPYbIH, ©31HE TOH
MPUHITUTNITEP] HETI31HE 3ePTTEHTIH FHUIBIMHBIH MOHAPANBIK canackl. CHUHEpreTHKa
Oipzelt HeMece op TEeKTI 1K1 KyHeaep/ieH TYPaThiH, O1p ChI3BIK OOMBIHIAFHI €MEC,
Oipak Oenrimi Oip XKyieHIH maiiga OOJyblHA allbIll KEJETIH KypHAell Xyuenepi
3epTTehl. ATl JUHSBUCTMUKANBLIK CUHepeemuKka — TUIl aJaMJIbIK, OJEyMETTIK,
OMOTICUXUKAJIBIK, KOTHUTHBTIK KOHE JJICYMETTIK KYOBUIBIC PETIHEC TaHYBIH KaHa
napagurmackl. Meicanbl, AGait Here «Kapa cesmepin» xaznpi? Con ke3feri
AOaiiIbIH KepreH-OUIreH1, TYWIeHl, COJI Ke3JleTl KOFaMJbIK-dJICYMETTIK >KaFJai,
AOaiiibIiH OoJIalllakKa ajlaHlayblHA HE HOPCE oCep €TTI TOPI3/ll CypaKTap/ bl Kypaemi
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Kyle peTiHJe KapacThIpFaHIa FaHa jkayan aja ajnambi3. COHABIKTaH opOip KaHa
VFBIMJIAP MEH TYCIHIKTEp, TEPMHUHACP/I WTEPTreH Ke3/Ie¢ OHBIH 3THMOJIOTHSCHIH,
aHBIKTAMACHIH JKOHE Kail canaja HeHl 3epTTey YIIIH KOJJIaHBUIATBIHIBIFBIH OLTII
aJIFaH JKOH.

TepmuHONOTHS Ja KApPBIHABI JaMy YCTiHAC. AJjaml 3WsuIbUIaphl JKYHere
KENTIpimn, perTen 6acTaraH Ka3ak TEPMUHOJIOTHUSICH! Ka3ipri Ke3/ie ©31HiH apHachblHA
TYCKEH, JIEKCUKOJIOTHSIHBIH Oenl Oip canmachlHa aifHanmFaH. TepMUHOIOTHS canachl
JIOCTYpJl 3epTTeyliepre Heri3Aein, KOJJaHOalnbl CUIMATTaFbl KYMBICTap]IbIH
aTKApbLIybl HOTIIKECIHAEC TepMHUHOTpadus mocesesnepl oH mienriMid Tadanbl. by
MoceJIeIepMEH KaTap Ka3ipri TEpMUHOJIOTHUSHBI KOJAaHOAbI CUIIaTTa 1aMbITy, OHbI
TaHBIM/JIBIK TYPFBIJIaH 3€pPTTEY, MIETTULIIK HEMece KipMe, OyJlaH TepMHUHACP/I1 Ka3ak
TUTIHIH ~ 3aHJBUIBIKTapblHA cali  urepy, TEPMHUHOJOTHUSHBI  Oipi3JIeHIpY,
TEPMUHOJIOTUSUIBIK ~ MOJICHUET KAJBITACTHIPY CHUSKTHl KOINTETeH MIHJETTED
KOUbUIBITT OTBIp. Ochbl OarbiTTa «Tin-KaszpiHay VATTBIK FHUIBIMH TMPAKTHKAIBIK
OpTaJbIFBIHBIH TEPMUHOJIOTHS O6iMi 01pa3 )KYMBICTap/Ibl aTKAPbII KEIeIl.

Termincom.kz caittel sxymbIc icten Typ. Onga 389 000 TepMUH KaMTBUIFaH.
bipuewe aiinapnapel 6ap: «TepMUH» — MEMIIEKETTIK TEPMHUHOJIOTHUS KOMHUCCHUSACHI
OCKITKEH HeMece OCKITY YIIH TAJKbUIAHBII KaTKaH TEPMUHJEP Ti30eci; «AJlaHy -
TEPMUHJIEP/II TAIKbUIAY alaHbl, K€3 KEJITeH KOJJAaHYyIIbl ©3 MIKIPIH >Ka3bIl, OWbIH
opTaFra cajia ajajbl, OFaH Capariibl MaMaHaap *Kayar Oepil OTBIPaJIbl; Kb CallbIH
TepMuHIIUIEp  Oalikaybl  yilbiMumacTelpbuianbl;  «Makananapy,  «Kitanrapy
alijapiapblHa TEPMHUHOJOTHUS OOWBIHINA YHBIMAACTHIPHUIFAH KOHGEpEeHIHS,
CEMUHAp MaTepHallapbl, OCKITUIT€H TEpMHUHIEP Ti30eci, CO3IIKTep KoHE T.O.
opHanacteipeuirad [4]. CoHbIMeH Katap OipHele xo0ajap »*Ky3ere acbipbiayna: 1)
TepMUHAEP1 Oipi3aeHaIpy YiIiH «beKITUIreH TepMHUHIEpTe MOHUTOPHHT KYPTi3y»;
TEPMUHAEP/l TOJN TUTIMI3IIH TaOuFaThiHA cail MeHrepyal ke3nenTin «Kipme xoHe
OyJaH TEpMUHAEPl UTEPY/IiH aBTOMATTAH IBIPBUIFAH KYHECi».

CoHFBI ’)k00aMbI3 TEPMHUHOJOTHUSHBI TAHBIMIBIK TYPFBIIAH 3€PTTEY VIIIH e
KbI3MET €Te/l JIereH oijambl3. OWTKeH1 OyFaH ACHIH TEPMUHIEP OPBIC TUIIHEH
JalbIH KYWIHJE €HIM, COJI JIOHEKep TUIAIH 3aHIbUIBIKTAphl OOMBIHIIA KaJbINTACTHI.
Enai ockl TepMUHIEPAl KYpbUIBIM-KYPBUIBICHI OOWBIHIIA Tajujay HETI3iHAE ©3
TUTIMI3re Kajai Oelimaecek OoJaapl JACTeH MOCENICHI KapacThIPHIN KaTBIPMBI3.
XKanmel TepMUHHIH TaOWUFATBIH KET€ TaHy YIIIH TEPMUHHIH ©31 TaHBIM HOTHKECI
EKEHJIITIH TYCIHY KepeK. JIMHTBUCTUKANBIK MapagurMaiap opTamnaTaHblll, >KaHa-
’KaHa FBUIBIMH YFBIMIAP MEH TEPMUHJICPIIH TACKbIHBI JKYPLIIN JKaTKaH Ka3ipri
Ke3JIe TCPMHUH JICTCH He €KeHIH KoCciOM cajlaHbI3/1a OLTiN KaHa KOWMai, 0J1 )KaibIH/1a
TopOueMi3iH OosFaHbl IyphIC. TEPMHUHOJOTUSAIBIK TopOHMe IereH VFbIM 0i37e
aniTeTa OepMmerini. JKanraH akmapart TeH IIBIHAWBI aKIapaTThl aXKbIPATHIN TaHYIbIH
031 KypJeJieHlnn 0apa »*aTKaH MbIHA 3aMaH]ia Oy opOip KociOM MaMaHHBIH OuTyi
TUICTI HEMece OUTIM ajyliblIapFa KaJbINTACTHIPLIYBl KEPEK KY3BIPETTUIIK Jem
Oinemiz. MpbIcanbl, OaiKoH — KblLimumda, OAHAH - CAPLIKUCLIK KOHE T.0. JereH
TEPMUH PETIHAEC KAOBUIAAHBINTHI JETCHHIH 0opi KayeceT ekeHl Oenriai. OHBI
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Tekcepy yurH Termincom.kz caifTbiHaH KapayFa HeMece TEPMUHOJOTHUSIIBIK
CO3MIKTEePJICH 13/1€T1, TAaHBICYyFa OOa/IbI.

3amaHayW JIMHTBUCTUKAJIBIK 3€PTTEYJep CaH alyaH opi IMOHAPAJIBIK
3epTTeysep OarbIThIHAA JKYPTi3UIIN JKaThIp. AN FaJdbIMIApIbIH /3€pTTEYIILICPIIH
FBUTBIMJIAFBI  1C-OPEKETI MEH OUBIHBIH KOIlipl ICIeTTeC TEPMUHHIH KbhI3METIH,
TEOPUSUTBIK JKal-)KarcapblH KEeH TaHy — Kasipri TEepPMHUHOJOTHUSIAFbl 0acThl
MiHJETTepAiH Oipi. OKIHINIKE Kapai, Tea TUTIMI3Ie KalbIITaCKaH TEPMHUHICPIIH
70-80 maiibI3pl — OpBIC TI1 APKBLIBI €HI'€H KipMe Hemece Oyaan Tepmunaep. Kazak
XaJKbIHBIH JYHUETAHBIMJIBIK TOKIPHOEC! HETI31HJE KaJbIMTaCKaH TEPMUHICPIIH
a3JIbIFbl TEPMHUHOJIOT-FATIBIMIAPABIH Oy cajlajia 0ipa3 eHOCKTeHYIH Ka)XeT eTe/ll.
Tes TyCiHIK TYpFBICHIHAH ayIapbUIbII aJIbIHFAaH TEPMUHEP MEH YFbIMJIAp Ja 0ap.

JlerenMeH onap Kasak TUTIHIH TaOWFaThIHA cail Ma JIET€H CYpaK TYbIHIANIbI.
AWTANBIK, Ka3aK TUIHAE -7blK/-1iK, ... TAMIHAET1 JKYpHAKTap apKbUIbl >KacaJlFaH
TEPMUHACP ©TE€  KOm:  MAaIllWHAJIBIK  OKBITY, aHTHKAIBIK  (HOIBKIIOP,
KOH(UTypalMsuIbIK JKbUDKY, CYUBIKTHIK JKoHE T.0. Bysiap Oipne Tipkectep apacblHaa
OallIaHBICTRIPYIIBI KBI3MET aTKapca, eHnal OlpAe >KeKe TEPMHUHHIH TYJIFalaHyblHa
KbI3MET €T€/ll; COHBIMEH KaTap TIPKECTE KUMbLI €CIMIHIH OarbIHBIHKBI ChIHAPBIHA
KymcasaJpl (MallUMHAJBIK OKBITY), OV Mawunaza okvlimy mda, an0e MauluHaMeH
OKbIMY Ma; ~/1bl/J1i KOHE -IbIK/IK ... TATIHJIET] KYPHAKTAPIbIH CEMaHTHKACKI Oip/ieit
OonmMaca n1a, oJlap/bl ©3apa IIATacTBIPBINT KOJJAAHY Ja KUl Ke3/ecelll, MbICAIIbI,
9NEeKMPOHObL nowima Ma, dJJC 31eKMpPoHObIK nowima (xamcanoviy — OalKayra
KaTBICYIIbUIAp, XaT) Ma, KalChIChl JypbiCc JereH CcuskTel. bymap eneycis
AIIEMEHTTEP CHUSKTHI OOJIFaHBIMEH, TOJ TEPMUHACPIMI3/I cayaTThl KaJbIITACTHIPyFa
YJIKEH KbI3MET aTkapanbl. KopblTa KenreHae, Kazak TEPMHUHOJOTHSACHI OyFaH
JEUIHT1 JOCTYpJll 3€pTTEyJep HOTIKECIH MaijasiaHa OTBIPHIN, TOJ TUIIMI3AIH
OapiblK MYMKIHJIKTEpl HETI31HAE MIETTUIIEH €HreH KipMeaep MeH OyjaaH
TEPMUHJIEPJ1 TOJ TUIIMI3MIH TaOuUFaThblHA Call KaJbIITACTBIPY KOJJIAPBIH 137ey
KEpeK.

IMaiinananplLIFaH d1edneTTep:
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koHIla XX Beka, MockBa: MHCTUTYT si3biko3HaHust PAH.

2. BoiikoBa A.A., Jonrosa E.I'., ®egoposa A.B. u ap. IlepcnexktuBHbIE
HaIpaBJICHUS JIMHTBUCTUYECKUX HUCCIIEOBAHUU // CoBpemeHHOE
negaroruyeckoe oopazonanue, Nel 2024. — C. 282-286.
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4. BBenenune B Hayky o si3bike: nuHrBucTtuka XXI Beka. Tom 1. / E.A.
Kubpux u qp. — M.: Jlenann, 2024. — 552 c.

J0K 81-11

105


https://termincom.kz/

KAJIIBI BIJIIM BEPETIH MEKTEIITEPJIE )KOT'APbI
CBIHBIIITAPJA TH®OPMATHUKA IIOHIH ATBIVIIIBIH TIJITH/IE
OKBITYIA CLIL TEXHOJIOTUACBIH EHI'T3Y MAHBI3AbLJIbIT bI

Kopimbexkuizvl Aiicepim,
1 kypc cmyoeumi, 7M01701, [llem mini: exi wem mirni,
Founoimu orccemexwi: Ucabexosa Cayne 3eliiHyposHa, KaybiMOACMbIPbLI2AH
npogheccop
Acmana Xanvikapanvix Yuusepcumemi
Acmana, Kazakcman.
karimbekkyzy@gmail.com

Tyiingeme: Xammbr O6umim Oepetin Mekrentepae CLIL TeXHONOTUSCHIH €HI13Y
MIOHJ1 MEHrepyAl e, TUIAI MEHrepynal Jie apTTeipaabl. Tuial opTypil HoHaepre
KipikTipy apkbuibl CLIL cTyneHTTepaiH TaHbIMIBIK KaOULIETTEepIH, ChIHU OiIaybIH
KOHE ecenTepil ey KaOulerTepiH naMbITaibl. Tuiaepal MeHrepy kKoHe
pecypcrapabl OeiiMIey CHSKThl KUBIHIBIKTapFa KapaMacTaH, O TapThIMJIbl KOHE
[OHApaJblK OKY OPTACHIH KaJBINTACThIpaAbl. MyFamiMaepAl THIMAL OKBITY KOHE
OaranayIbIH MHHOBALUSIIBIK 9JIICTEP1 CTYACHTTEP/1 AKOFaphl OUTIMIE KOHE dJIEMJIIK
’KYMBIC KYIL1HE TalbIH/ay YIIIH OHbI COTTI KOJIJJaHy YILUiH ©T€ MaHbI3/IbI.

Tyiiin ce3aep: CLIL, ke Tinai 611iM Oepy, >Kammbl O11iM OepeTiH MEeKTenTep, Til
YipeHy, KOTHUTHUBTI JaMBbITY, I9HAPAJIBIK OKBITY.

Kasipri OummM sxyleci Tek OuriMal Oepyre faHa €Mec, COHBIMEH Karap
OKYIIBUIAPJBIH TOHAPAJBIK JaFAbUIAPhIH JAaMBITYFa MYMKIHIIK OepeTiH kaHa
omictepni kaxer ereni. Conmait omictepain 6ipi CLIL (Content and Language
Integrated Learning) Oosbim TaObuagsl. Korapbl xammbl OTiM  OepeTiH
mekrentepae «HMudopmatuka» moniH okbiTyga CLIL TEeXHOJOTHSACHIH KOJJIaHY
TIOHHIH HET13T1 TaKbIPBINTAPBIH OKBIN KaHa KoWMai, COHBIMEH KaTap aKIapaTThio
KOMMYHUKAIIMSl CajJachIHAAFbl HETI3T1 TUI OOJIBINT TaOBUIATHIH AFbBUIIIBIH TUTIHIE
JaFIbUTApAbl JAMBITYFa MYMKIHJIK Oepei.

«2024-2025 oky xbutbiHIa Kazakcran PecnyOnMKachbIHBIH JKaJIImbl O1aiM
OepeTiH MEKTENTEepiHAe OKY-TopOue YAEpiCiH YHUBIMAACTBHIPYIBIH E€PEKIIeTIKTEPI
Typajib» HYCKayJbIK-9J[icCTeMeNK xaThiHa *oHe Kazakcran PecmyOnukacer binim
MUHHUCTPiHIH 2022 *)butFbl 3 Tambiznarbl Ne 348 «Kanmbr 611iM OepeTiH opTa, opTa
XKoHE opra OurliM OepydiH MEMIIEKETTIK KajlmbiFa MIHAETTI OuriM  Oepy
CTaHJApPTTaphlH OCKITYy Typasibl» OyHpBIFbIHA coiikec «MaremaTuka JKOHE
uHpopMartrka» OUTIM Oepy cajackl eHOepiH/e Kellecl IOHep: HeT13ri opTa OuTiM
nexreitinge — «Mupopmaruka» (5-9 ceIHBINTAP); Kajambl opTa OuTiM  Oepy
nexreitinge — «Mudopmaruka» (10-11 ceiHBIITAp) €Ki OKYy OarbIThl OOWMBIHIIA
OKBITBLIAHI [1].

OKymIsUIapAblH aKMapaTThIK CAyaTTBUIBIFBIH JaMbITy OUTiM Oepy omictepi
MEH CTPATETUsIIAPhIHBIH KEH CIEKTPIH KAMTUTBIH KEIIEH 1 TOCUIII KaKeT eTei [2]:
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1. HWuadopmatuka camacblHAa MaFAbUIapAbl MEHTEepy VIIIH MPaKTUKAIBIK
KYMBICTapAbl KYprizy. Mpeicanbl, Oarnapiamanay, BeO-caWTTapIpl koHE Oacka
KOMITHIOTEPJIIK KOCBIMITIAJIAP Il KYPYAaFbl TalICHIpMaJiapibl OPBIH/IAY;

2. AHaNIWTHKAJIBIK OMIAybl TaMbITyFa jKOHE ayiFaH OLTIMIEPiH KOJIaHyFa BIKIA
€TeTIH HaKThl JKaFgaiiapra OalIaHBICTBI KOMIBIOTEPIIK €CEeNTep MEH
TanceipMaiapapl menry [3]. Meicanbl, Kayinci3mik >KyHelIepiHaeri akKmapaTThIK
MpoIeCTepal Taljgay, KYHICTIKTI eMmipae KHOepKAyIlCi3giKIeH OalIaHbICThI
Macenenep, OHAIPICTIK MPOoLeCTeP/ll OHTAMIAHABIPY aJITOPUTMIEPIH Kacay >KOHE
0acka Jia OCbIFaH YKcac Tarchbipmalap;

3. Okymuibutapra AeHcayJbIK MEH KOpIaraH opTara Kayil TOHIIpMen, MPaKTUKAJIbIK
JarabplIap MeH HHQOPMaTUKaHbIH HET13T1 YFBIMJAPBIH TYCIHYT€ MYMKIHAIK OepeTiH
BUPTYaJIJIbl OPTAJIaFbl aKMapaTTHIK MPOLIECTEPMEH TOXKIpHOE xKacay.

4. AFBUIIIBIH TUTIHAETT MakKajajap apKbUIbl JKacaHJbl MHTEJUICKT HET13JIepIH OKY,
arbUIIIBIH  TUTIHJE 3CCE >Ka3y apKbUIbl >KACaHJbl WHTEUICKTIHIH ATHKAJBIK
acrekTiaepin Tanaay [4].

CLIL  omicremeciH  HMH(pOpMAaThKa IIQHIHE  €HII3Y  OKYIIbLIAp/bl
YHUBEPCUTETTE OKYyFa >KOHE aFbUIIIBIH TUIH OUTy MIHAETTI OOJbIN TaObUIATHIH
XaJbIKapaiablK KOMIAHUsIIApJa KYMBIC iCTeyre naibiHayra kemekrecemi[S5]. On
MH(OpMATUKAHBl YUPEHYAl KbI3BIKTHI, IPAKTUKAIBIK *OHE ©3€KT1 €Te/l, >KOFaphl
CBIHBIT OKYIIBIIApPBIHA 21 FACBIp AaFIbUIAPBIH MEHIEpyTe KOMEKTeceIi. MeKTenTiH
uH(pOpMaTHKa MIOHIHIH OKY OarjapjaMachiH Tajjay MaHBI3/bl )KOHE CYpaHbICKa He
O11iM, OLTIK YKOHE JIaFablIap/bl aHBIKTayFa MYMKIHIIK Oepeni [6]. barmapiamanbiy
«KommploTepiik  JKelauiep KoHE HWHTEpHET» OeJliMiHE KeJeci Jarapuiap
YCBHIHBIIQ/IBL: JKaHA TEXHOJOTHUsUIapMEH TaHbICy, 3D Oachin HIbIFapy AaFablIaphl,
aKmapaTThl KOpFay SJicTepiH Oily, aKmaparThl KOpray AaFiblUiapbl, KOMIIBIOTEPE
MOTIH/IK KyXXaTTap MEH Mpe3eHTalusIapra apHalFaH WUTIOCTPALUIIAPAbl OHILY
KOHE MHTEPHET PECypCTaphbliH Maiiaany; OMBbIH pecypcTapbiHaa, TpeHaXKepiapaa
KOHE TpEeHepJiepe HHTEPHETTE XKYMbIC icTey; VHTepHeTrTe akmaparThl 13Aeyal
KYprizy; OVJITTBIK KbI3METTEpAl MalganaHy; 3JEKTPOHABIK IOIITAMEH >XYMBIC
icrey, Oip-OipiHe (aitnmapasl (MOTIHAIK, ayAuo >KoHE OeliHe) xi0Oepy; OipkaTtap
13/Iey CEpBEPJICPIHIH KOMETIMEH HWHTEpPHETTE 13/Iey KOHE aKMapaTThl TaHAAY]lbl
Ky3ere achlpy; KOMIBIOTEpAC MOTIHIIK KYKaTrTap MEH Tpe3eHTaIusIapra
apHaJIFaH WUIIOCTpalUsIapasl OHICY JKOHE WHTEPHET pecypcTapbiH,KeHCe
OarmapiiamManapbl MEH HMHTEPHET pPECYpCTapblH TMaiijlajJaHa OTBIPHIN, MOTIHIIK
KY>KaTTap MEH MPE3CHTAMUIAPBI KYPY.

Nudopmarukansl okpiTyna CLIL konmmany OipHerne HeETi3ri acmeKTiIep.i
KaMTHabI [7]:

1. IToHal Tin apKbUIbl MEHrepy — OLIIM alylIbUIap aFbUILIBIH TEPMUHOJIOTHSCHIH
naijanaHa OTHIPHIN, OarAapiamManayJbl, KOMIBIOTEPIIK KEIUIepAl, MIJIiMeTTep
KOPBIH %oHE 0ACKa TaKbIPBIITAPAbl MEHTEPE/II.

2. Tinpik uHTErpanus — OKYUIbUIAp TEK IOHJI OKBIN KaHa KOoWMal, arbUIIIBIH
TUTIHE OKY, a3y, COUJICY JKOHE ThIHIAY JaFIbUIaPBIH JaMBITAIbI.

3. XKobanwIk ic-mmapanap — Oarmapiama Kypy/na, aqrOpUTMIEP/l OHJEYAE KOHE
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JepeKTep/l Tal1ay/1a aFbUIIIBIH TUTIHE ajfaH OUTiMAepiH MpaKkTUKaa KOJIAaHy.

9-ceiabinTa «KOoMIbroTepIliK JKemiiep koHe WHTEPHET» MOAYJ IeHOepiHe
OKYIIBLJIAp aFbUIMIBIH TUTIHAEC KyKaTTamMa MEH OKYy MaTepualapblH TaiiianaHa
OTBIPHITN, OarmapiamManay Herizaepin MeHrepeai [4]. Tamceipmanapra HeTi3Ti
Python cunTakcucin (KinT cesnep, alHbIMaNbUIAp, (PyHKIUATIAP) 3€pTTEY Kipeai;
pecmu  Python KykarramacklHmarbl MbIcammap (TammaHansl [8];  Koaka
TYCIHIKTEMENIep aFbUIBIH TUTIHAE >kKa3puianel; IllarbiH sxobamap (MbICaIbI,
KaJIbKYJISITOp HEMece KapamailbiM OWbIH) aFbUIIIBIH TUIIHAEC HOTHXKEHI KOpCeTy
apkpUibl kKacananbl. Ockl  TUOTEr TarnchlpMaiap/bl OpbIHAAY OapbIChIHIA
OKYIIBUIAPJBIH TUIAIK JKOHE TaHBIMJIBIK JAaFJbUIaphl KaJbIITACAIbl, MbICAJbI,
OarjapiiamManiay  JKOHE  aJrOpUTMJCY  JIOTHKACBIH  MEHIepy, TEXHUKAJbIK
Ky’KaTTaMaHbl OKY >KOHE TYCIHAIpY, jka3z0alia ceisieyiH AaMyblHa BIKIMAT €TETiH
TYCIHIKTEMeJIep MEH TYCIHIKTeMellep Ka3yFa MallbIKTaHIbIPY, Ty, CAIbICTHIPY
KaOlJIeTTepiH apTThIpy [9].

Kazipri Ou1iM Oepy »kyiecl OKyWIbUIApJbIH TEK MOHJIK OUTIMIH FaHa eMec,
COHBIMEH KaTap TIOHApANbIK JKOHE TUIMIK AaFJblIapblH JaMbITyFa OaFbITTaTybl
tuic.byn makcartka xetyniq TaiMal xoisibl — CLIL omictemecin konaany [10]. by
omic apkpuUibl MH(OpPMAaTHKa IOHIH AaFbUIIBIH TUIHAE OKBITY OKYIIBUIAP/bIH
aKMapaTThIK CayaTThUIBIFBIH APTTHIPHIN, TUIAIK KY3bIPETTUIIIH KaTap AaMbITyFa
MYMKIHIIK ~ Oepemi.OKy — MpoleciHAe€  OKYyIIbLIap  aFbUIIBIH  TUTIHJIET]
TEPMUHOJIOTUSIMEH TAHBICHII,>)KO0AJIap OPBIHJAY apKbUIbI MOHIK, TULIIK OLTIMIEPiH
oexiteni. Conpaii-ak, omap XXI Facelp JarnpulapblHa cail oiiay, Tanaay,
CUHTE3]ICy CUSKTHI KaOlJIeTTepiH JaMbITa Ibl.
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CLIL TEXHOJIOTUACBIHBIH KASAKCTAH TAPUXBI IIOHIH/E
TIJIAIK ’KOHE TAHBIM/bBIK JAT'AbIJIAPAbI JAMbBITYT A 9CEPI

Omebanuesa Avicepim Caughyimanikkuvizol, 1-wi Kypc macucmpanmeol,
7M01701 6inim 6azoapramacel — «Lllem mini: exi wem miniy
Foiivimu orcemexwiici: cabexosa Cayne 3etinyposHa, accoyuuposanmbiil
npogheccop
Acmana Xanvikapanolx Yuueepcumemi,

Acmana, Kazaxcman.
aigerimutebalieva2003(@gmail.com

Anaarna: Kazakcran PecnyOnukacbiHbiH Ol1iM Oepy KyieciHe KOeNTiIal
Ou1iM Oepy mocesect alTapibIKTall ©3eKTi 00JbIn OThIp. OChl MACEJICHIH IICIIMI
petinne CLIL (Content and Language Integrated Learning) TeXHOIOTHUSICHI KEHIHEH
KoJiIaHbuTy1a. Bysl ofic OKymIbLIapAblH MOHAIK OUTIM MEH TUIAIK JaFIbLIapIbl
KaTap JaMbITyFa MYMKIHJIK Oepeni. Ocipece, Kazakctan Tapuxsl noHiHgae CLIL
TEXHOJIOTUACHIH KOJIJIaHy Tapuxu OUTIMAI TEPEeHIETyMEH Karap, OKYyIIbLIap.IbIH
TUIIIK JTaFabUIaphIH JKOHE CBIHM OMJiay KaOiumeTTepiH apTThipaabl. Makamamna CLIL
OMICIHIH THIMAUIIT MeH oHbl Ka3zakcraH Tapuxbl TIOHIHAC KOJIJIAHYIbIH
apTHIKIIBUIBIKTAPbl KapacThIPBUIAIbI, COHJAN-aK OCHI OJICTI KYy3€re achIpyaarbl
KeOip KUBIHABIKTAp MEH OJIAPIbI LICITY KOJIAPhl TaJIIaHAbI.

Tyiiin ce3mep: CLIL, xentinal Oumim Oepy, KaszakcTtaH Tapuxbl, MOHJIK
O1MiM, TUIIIK JaFIbUIap, CBIHU Oy, OKBITY TEXHOJOTHUSACHI, OKY MPOILIEC.

Kazakcran PecnyOnukaceiHbIH OUTIM Oepy >KyHeciHae kenTuial OuimM Oepy
Macesecl Kazipri yakbITTa alpbIKiIa ©3€KTi Oousibil TalObuianbl, cebedi Oy
OKYIIBUIAPJBIH oJeMAiK OuliM Oepy KEHICTITHE HWHTerpalusiaHyblHa >KOHE
XaJbIKApaJIbIK CTaHAApTTapFa caii OiumiM amybplHa MyMKiHAIK Oepemi. Kemrimmi
MeHrepy OuTiM Oepy camachlH apTTBIPYILIH 0acThl (haKTOpIApBIHBIH Oip1 PETIHAC
KapacThIPBUIBIT, OVJI TIPOIIECC OKYIIBLIAPIBIH 3UATKEPIIIK KOHE KOMMYHHUKATUBTIK
KabimerTepin mambiTyFa bikman ereqi. Ocer opaitna, CLIL (Content and Language
Integrated Learning) TeXHOJIOTHSCHIHBIH MaHbI3bI poui aikpiHganaasl. CLIL amici

109


mailto:aigerimutebalieva2003@gmail.com

MIOHIK OUTIM MEH TUIAIK MaFaplIapibl MHTErPAUsIIay apKbUIBl OKYIIBIIAPIBIH OKY
MPOIIECIH THIMAI TYpAe YHbIMaacTeipaabl. by omic, ocipece, KazakcTan Tapuxsl
MIOHIH OKBITYJ]a 63 THIMJILIITIH epeKIle KkepceTeai, cedbebi Tapuxu OuTiMIl MEeHrepy
MEH TUIAIK JaFAbUIapAbl IaMbITy Oip ME3TUIAe *kKy3ere achipbuiaasl. HoTmxkecinzae,
OKYIIBUIAPJbIH KOTHUTHBTI KaOlIeTTepl HBIFAasAbl, CBHIHU OWJay JaFabUIaphl
KETUIIIPUIIN, oOJlap TapUXThl 3EpTTEyle TEPEeH JKOHE IKaH-)KaKThl Ke3Kapac
Kaneimracteipaabl. CLIL  omiciHIH OCBl  acmekTiaepl OKYIIBUIAPABIH MOHJIK
OUTIMMEH Kartap, oJIeMJIIK JIeHrene 0ocekere KaOuIeTTl TUIAIK KY3bIPETTIIIKKE He
00JIybIH KaMTaMachI3 €Te/Il.

CLIL omiciHiH MaHBI3BUIBIFBI 3€PTTEYLIUIEp TapanblHaH OipHEIIe peT aTam
etinren. Mocenen, X.b. KaxpiranueBa MeH Oacka aptopiap (2024) e3
seprreynepinae CLIL TexHomorusacel oKyibuiapra 6enriai 61p moHAl OKU OTHIPHIT,
COJI TIOHHIH JIEKCHUKAJIBIK »OHE TpPaMMATHUKAIbIK KYPBUIBIMIAPBIH MEHIepyre
MYMKIHIK OepeTiHin atan eTkeH [1,64]. by npuHiunTi e3 3eprreyiepinae Sylvén
(2013) men Dalton-Puffer & Nikula (2014) ma xommaner [2,135]. Omap CLIL
OMICIHIH €Kl JKaKThl THIMJIUIITIH, SFHUM  OKYIIBUIAPJBIH IIOHTE  JICTCH
KBI3BIFYIIBUTBIFBIH  APTTHIPY apKBUTBl TUIAIK JaFAbUIAPABIH JaMyblHA BIKIA
ereTiHiH aWTKaH [3,98]. CLIL omiciH €Hri3y apKplUIbl OKYLIbUIAP TEK TEOPUSIIBIK
OUTIMMEH FaHa WIEKTEeJIMEH, COHBIMEH KaTap NpPaKTUKAJIbIK AarabUiapabl Ja
yipeHeni, OyJl ©3 Ke3€riHiae OJaplblH 9JIEMIIK OUIIM KEHICTITHIe OaceKere
KaO11eTT1 O0JTybIHA HET13 KaJIaiIbl.

Kazakcran Tapuxbl MoHI OKYIIbUIApFa TEK Tapuxu Ou1iM Oepy eMec, COHJlai-
aK oJap/ibl TApUXHU KYOBUTBICTAp bl CIHU TYPFBIIAH TasgayFra yipereni. Ocbl TycTa
CLIL TexHOJOTHSCH TapuXu JACPEKKO3NEp/Al aFbUIIIBIH TUTIHAE KOJJAaHY apKbLIbI
OKYIIBUIAPABIH TUIMIK JaFdbUIapbIH J1a SKeTiIAipeai. Mebicaiabl, 8-CHIHBINITHIH
«KazakcTan Tapuxb» moH1 OOWbIHIIA «AObUIA XaH OWIITD) TaKbIPHIObI HET131H/E
CLIL omiciH KoJAaHy apKbLIbl TapUXU OUTIMJII MEHTepy MEH TUIIIK JaFabLIapbl
KETUINIPYAIH HAKThl MBbICAIIAPBIH  KapacTelpyFa Oonaabl.byn okbITy omici
OKYIIIbIIapFa TEK TapUXW MaFIyMaTThl €MeC, COHBIMEH KaTap TePMHUHICPAl TYPHIC
KOJJAaHyAbl, MOTIHAI JIYPBIC TYCIHYI >XOHE aFbUIIBIH TITIHIAS aKaJAeMUSIIbIK
ceiyiey JaFAbplIapblH JaMBITYFa MYMKIHIIK Oepei.

Kazakcran TapuxbIHBIH MaHbBI3BI 30p 9pl Kypaem ekenmiri Oenrut. Ocbl
TIOH/II aFBUIIIBIH TUTIHAE OKBITY OKYIIBLIAPABIH TapHXH KYOBUIBICTApFa JCTCH
KBI3BIFYIIBUTBIFBIH aPTTHIPBINT KaHa KOWMai, OJIapAbIH aFbUIIIBIH TUTIHIE OWIay
KaOimeTTepin ae xkeruraipeni. Meicansl, [gnatova skone 6acka 3eprreymiiep (2023)
CLIL omici apKpUTbl OKyNIBLIAp TAPUXU MOTIHAEPAl TEPEH TYCIHIM, 63 MiKipJepiH
arbUIIIBIH TUTIHJE JOJICNJICH ajaThlH JIGHrenre kKeTKeHiH kepceTkeH [6,105]. byn
IPOIIeCC OKYIIbUIAPABIH CHIHM OWJIAyblH JaMBITYFa, TApUXTHIH KON KbIPJIbI
TYCTapbIH caparnTayfa >KoHe 63 MIKIPIH J9JeNieyre yupeTeal.

«Abvinai  xan ~ Ouniciy  MaKwLIpLlOLL  OOUBIHWA  OKVUWbLIADEA

YCbIHbIIAMbBIH  MANCLIPMANApP, Mapuxu 0epekKo30epMeH HCYyMbvlc icmeyoi

kammuovl. OKywbliapea mapuxu MomiHOepMeH mMAaHvicy 0OapblcblHoa,
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01apObl mepey MYCIHY YWiH, Hezi3ei mepmuHoep MeH KOHYenmyanioblk
YeuiMOapobl AUKbIHOAN, OJAPOblH MIH-MARLIHACLIH  MAIKbIIAY MIHOemi
Kouvliaovl. byn npoyecc oKywwbiiapovly JN1eKCUKANbIK — KY3blpemminiei
JHCeminoipin, mapuxu mepmMuHoOI02UHbIY MIIOIK KOHmMeKcme2l KOJ0AHbLIYbIH
ucepyze MyMKiHOix 6epeoi. Convimen Kkamap, Mominoepoi abliulblH MiliHOe
KblCKAUA MA3MYHOQ)y MAanculpMacsvl OKVUBLIAPRA MIMIHHIY KYDbLIbLMbIH
JICOHE He2i32l UOesIaPbIH AHbIK MYCIHIN, AKA0eMUSANbIK Min0e J0CUKAbIK I
Jcyieni mypoe dHcemkizy 0ag0blIapblH O0amblmy2d blKnan emeodi. byn
MAancvulpManovly aHATUMUKATILIK OUlayea 0a2blmman2anvl AukblH, OUMKeHI
OKYUWIBIIAD MeK MIMIHHIY MA3SMYHbIH 2AHA eMeC, OHbl AbLIUbIH MINIHOe
cuHmesoen, 630epiHiy MYCIHIKMEPIH KYPbIIbIMObL api  0dl  HCemKizy
Kabinemine ue 6onaodvl. Tapuxu MamiHOepMeH MHCYMbIC HCACAY, COHLIMEH
Kamap, OKywbliapobly aKaOeMUusiblK Hca3)y O0ag0bLIApbIH JHceminodipyae,
071apOblL bLILIMU MIMIHOEPOi OYpbIC MALOAn, KblcKaula api 021e10i mypoe
basaHoayza yipemyee 6a2blmmangan Maybi30bl Kypai 601vin maowliaobl.
CLIL omiciH KOJIIaHYJbIH MaHBI3/Ibl acCMEeKTUIepiHiH Oipl — mMmiKipTajgacTap
MEH 3epTTey KoOajapblH YUBIMIACTHIPY, cebedi Oys1 Tocul OKYUIbUIAPABIH TEK
MOHJIK OUTIMJIEpIH FaHa €MeC, COHbIMEH KaTap TUIMIK J>KOHE KOTHHUTHBTIK
JAFbUIAphIH Jla JaMbITyFa OarbITTanfaH. Mpeicanbl, «AObutaii xaHHbH Kazak
MEMJIEKETTUIITIH KaJbITACTBIPYJAFbl POJl» TaKbIPhIObIHAA YHBIMAACTHIPHLIATHIH
miKipTagac OKYIIbUIAPABIH ©3 OWJIapblH €pKiH, opi JANENIl TYpAe KETKi3y
JAFIbUTAPBIH KAJBIITACTBIPYFa MYMKIHAIK Oepeni. OKynibuiapabl €Ki TonKa Oedi,
Oip Ton AObUTall XaHHBIH MEMJIEKET OAacKapyJarbl OH POJIIH JI9JIENIeCe, EKIHIII TOI
OHBIH CasCaThIHBIH JayJbl TYCTapblHa Tajday >kacaimpl. bym mikipranac
OKYIIIbIIapFa Tapuxu (aKTUIePAl CalbICTHIPHIN, OJIAPABIH MaHBI3ABUIBIFRIH alllyFa,
JoJIeNIep apKbUIbl ©3 MIKIPJIEPIH HETI37eyTre, *oHE OJIAPJbIH aFbUIIIBIH TIUTIHST]
aKaJIeMUSITBIK COMJICY JaFIbUIapbIH KETimipyre biknana ereni. COHbIMEH Karap,
mikipranac OapbIChIHAA OKYIIbUIAp ©3JAEPIHIH 3€pPTTEY HOTIKENEpiH >KWHAKTarl,
OpTYPJTi KO3KapacTap/ibl CAJLICThIPA OTHIPHIN, CHIHU TYPFBIJAH OWJIAyIbl YHPEHEI.
byn Tocin omapawiH oiiyiay KaOIIETIH JaMBITHIN, TAPUXH OKUFAIAPIbl TEPEHIPEK
TYCIHYre >KOHE ©3 OWJapblH FBUIBIMH TYPFBIA JOJENJI Opi JIOTUKAIBIK TYPHAE
OuIIIpyre MyMKIHJIIK Oepei.
3eprrey sxobamapeiabiH MaHbBl CLIL omiciH KonpaHyna epekiie OpbIH
anazapl, ceb6eb1 oJlap OKYIIbLIAPIBIH IMOHAIK OLTIMACPIH TEPEHILTII, COHBIMEH KaTap
OJIApJIBIH TUIAIK JKOHE 3€pPTTEY JaFAblIapblH 1aMbITYFa MYMKIHIIK Oepeni. Mbicabl,
AObl1ali XaHHBIH CBHIPTKBI CasicaThl TAKBIPHIOBIHIA KYPIi3LIreH 3epTTey *)o0anapbl
OKYIIIbIIapFa TapuXu KYOBUIBICTAPABI TEPEH TallJlayFa KoHE 3epTTeyre MYMKIHJIIK
Ooepemi. OKymbLIap 3€pTTEy HOTWIKENEPIH aFbUIIBIH TUIIHAE TOCTEp MEH
Ipe3eHTalus TYPIHJIe YChIHY apKblIbl ©3 MIKIPJIEpPIH JaJleNeN, FhUIbIMUA OasHaamMma
Kacay JaFIbUIapblH  KeTUAipeai. by mporecc OKymbLIapAblH — aKmapaTThl
KUHAKTAIl, OHBbI >XYHell Typ/le YChIHY, FBUIBIMA apTyMEHTTEP/l KaJbIITACTHIPY
KOHE AaFbUIIBIH TUTIHAE ©3 OWBIH HaKThl opl JIOTUKAIBIK TYpAe JKETKi3y
KaOumeTTepiH nambITyFa bIKnan eteni. CoHbIMEH KaTap, 3epTTey >KoOajapblH
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VUBIMIACTBIPY  OKYIIBLIAPIABIH CBIHM  OWay, 3€pTTey JaFabuIapbl  MeEH
aKaIeMHUSUTBIK  JKa3y MaIbIKTapblH apTThIPYFa, COHJAN-aK OJIApAbIH TapUXH
KYOBUIBICTapFa JIETeH KbI3BIFYIIBUIBIKTAPBIH TEPEHIACTYTE BIKIAT €TE/II.

3eprrey Hotmxkenepi CLIL  TeXHONOTHACHIHBIH — OlpHEIIE  MaHBI3IbI
apTHIKIIBUTBIKTAPBIH aWKBIHIAW B, OJIAPABIH IIHAC OKYIIBUIAPIBIH MOHIIK KOHE
TUIAIK JaFAbUIaphIH JaMbITyFa OaFbITTanFaH OipHEIle HAKThl acmeKkTiiep OemiHIn
Kapananael. BipiHIIiaeH, OKy MaTepHallblH TEePEH MEHrepy apKbLIbl OKYIIbLIAp
TapUXU OKUFAIAP/Ibl )KaH-)KAKThI 3€PTTEYre MYMKIHIIK anajabl, OyJ1 ojapablH O11imM
JIEHI'eH1H KOFaphbl KOTepe/ll )KOHE TapUXH JIEPEeKTEP/Il TepeH TYCIHYTe bIKIaa eTe/Il.
ExiHmiieH, Tapuxu TEPMUHOJOTUSHBI aFbUIIIBIH TUTIHIE MEHIepY OKYIIbLIap IbIH
€Kl Tl KY3BIPETTUIITH IaMBITaJIbl, OWJI IIET TITIHJIET] aKaJeMUsUIBIK JaFIbLIap bl
KeTuiaipyre Mymkiaaik oepemi. YuriumngeH, CLIL omici oKyIibUIapAblH ChIHH
oilyiay JarIbUIapbIH KETUIIpeail, cebebl ojlap OKuFalapra opTYypJii Ke3KapacleH
Kapar, 3 MIKIPiH Jdneaeyal yipenenai. TepTiHIIAeH, UHTEPAKTUBTI dIICTEPl
KOJJaHy OKYIIBUIAPABIH TIOHTE JETEeH KBI3BIFYIIBIIBIFEIH aPTTHIPBIN, OJap.IbIH
OesiceH1 KaThICYbIH KaMTaMachl3 €Te/Il.

Hereamen, CLIL omiciH eHridy OapbIChiHIAa KeHOlp KUBIHABIKTap [Ja
TYBIHJANbl. BIpIHIIIAEH, aFbUIIBIH TUTIHAETT TapUXW MOTIHAEP/l TYCIHY Keiae
KUBIHJBIK TYIbIPYbl MYMKIH, ce0e01 Oysl MoTiHAEep KeOiHece Kypaeni TUIIIK
KYpPBUIBIMAAp MEH apHaibl TepMuHOJorusra ue. OchFaH opai, OeimaenreH
MOTIHIEp MeH KepHeki wmatepuangap (scaffolding) xommanwsutysl THIC, Oy
OKYyIIBUIAPJBIH ~ MaTepuaibl  JKeHUI ~ MEHrepyiHe KeMekTeceal. MyHpaaii
MaTepralap OKYIIbLIAPJAbIH MOTIHAI JYPHIC TYCIHYIHE, COHAAi-aK Tapuxu
TaKbIPBINTAP OOWBIHINA OLTIMAEPIH HAKTHUIAI, TEPEHIETYTE bIKIIA €TE/Il.

Conbimen katap, myramimaepaid CLIL oniciH MeHrepy JeHreill sKeTKIIIKCI3
00Jybl MYMKIH, OyJ 9MICTIH THIMIUIIIH TOMEHAETYl MyMKiH. MyfaniMaepaiH
KociOM JEeHreliH apTThIpy MaKCaThIH/Ia apHalbl OKBITY KYypCTapbIH YHBIMIACTBIPY
KaxxeT. Ocbiran OaiinanbicThl, Zh.T. Kambarova & A. Tussupbekova (2020)
seprreynepinae CLIL omiciH TuiMIl Ky3ere acwlpy YLIIH MYFalIMIEpAiH
OUTIKTUIINH apTThIpy KAXKETTUIIr epekmie aran etuireH [5,78]. byin moceneni
HIENly YUIIH apHaibl 9JICTEMENIK TPEHUHITEP MEH KAciOM JaMy OarnapiamMaliapbiH
€HTI3y MaHbI3bI OoJbIll TaObLIaAbl, cebedi CLIL TEeXHOJOTHACH THIMJI KYMBIC
ICTEy VIIIH TENarorTepIiH 9ICHAMAIIBIK NaWbIHABIFBI MEH TKIPUOECl KOFaphI
00JTyBI THIC.

CLIL omiciHiH THIMAUITIH ICKEe achpy YIIiH OipKarap Imapanap KaObuimay
kKaxet. bipinmi ke3zekre, CLIL omicine GeifimaenreH OKy-9iCTEMENIK Kypaaap bl
o3ipiey eTe MaHb3ABL. Tapuxu mMaTepuangapabl VI TUIIE — Ka3ak, OpbIC KOHE
arbUIIBIH ~ TUINEPIHAE MEHrepyre MYMKIHIIK OepeTiH OKYJBIKTap MEH
TarchlpMasap >KMHAFbIH Kacay, OKYLIbUIAPAbIH TUIAIK KY3BIPETTUIITH apTThIPaIbl
KOHE OJIapJIbIH KONTUIAl OuIiM any MYMKIHAINH KeHeWrteni. byn 1mapa
OKYIIBUIAPBIH TUIAEPAl MEHIepy JCHTEHIH KOFapbUIaThIN, OUTIMII KOINKaOaTThI
TYpJ€ UTEepYyTe bIKIAI €Te/l.
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Exinmrigen, CLIL omiciH THIMIl Ky3€re achlpy YIIIH TMOHAPANIBIK OKBITY
MOJIETIBICPIH €HT13y KaKETTUIr TybIHAaWAbl. byn monenbaep moH MEH TLIAIH
WHTETPANMSICBIH ~ HBIFAWTyFa  KOHE  OKYIIbUIApFa  TOHIEP  apaChIHIAFhI
OailraHpICTApIBI KOPYTe MYMKIHIIK Oepesi. MbIcasibl, TApUXThI aFbUIIIBIH TUTIH/IE
OKBITY OapbICBHIHAA OKYIIBUIAp TEK Tapuxu (HaKTOJIOTHUSHBI FaHAa €MeC, COHBIMCH
Katap TUIMIK KYPBUIBIMAApAbl na MeHrepedi. Ochbutaifiia, TOHAEP apachbIHAFbI
OailTaHpIC OKYIIIBUTAPFa TEPEH dpi )KaH-)KaKThI OLTIM alTyFa JKaFaai sKkacauIbl.

CoHbIMEH KaTap, Tapuxy MaTepHalJlbl aFbUIIBIH TUIHIE MEHIepy
OKYIIbLIapFa KOITEreH XallbIKapalbIK >k00aap MEH FhUIBIMU 3epTTEyJIepre KaThICy
MYMKIHIITIH Oepeni. by oyapaelH AYHUETAHBIMBIH KEHEHTEl KOHE FhUIBIMU
KOFaMJIaCTBIKTa ©3 MiKIpiH OuIAipy KaOuleTiH apTThipajabl. COHBIMEH KaTap,
XaJbIKapaiblK 3epTTeyJiep MEH jkolajapra KaThiCy OUIIM alyIIbUIapAbl dJIEMIIK
neHreiae 0acexere KabUIeTTl eTel.

Kazakcran  TtapuxpiH  okbiTyna CLIL  TEXHOJOTMACBIH  KOJZAHy
OKYIIBUIAPJBIH TAPUXHU OUTIMIH TEPEHIETYre *OHE OJIapJAblH TUIMIK AaFbUIapbIH
JaMBITYFa MaHBI3ABI YJIeC KOocaabl. bysr oic OKyIIBUTApIBIH aKaJAeMUSIIBIK Ka3zy,
CBIHM OHJIay OHE 3epTTey Aar[blUIapbhlH KETUIAIpyre OarbITTalFaH, COHAAN-AK,
OJIAPJIBIH QJIEMAIK JIeHrelie OIiM aayblHa >KOJ amiaabl. Anaija, o9AICTIH THIMII
1CKe achIPhUTYBl YIIIH MYFalIMIEPAiH OUTIKTUIITIH apTThIPY, OKYJIBIKTAp MEH OKY-
oJIICTeMEIIIK KypajdapJabl o3ipiiey, COHAal-aKk OKy IIpolieciHe OeHiMaenreH
MaTepuaiap d3ipiiey KaKeTTunri TyblHaaiapl. MyneiH 6opi CLIL omicin
Kazakcranna OutiM Oepy >kyieciHae KeHIHEH KOJIaHyFa oHe Ou1iM Oepy canachiH
apTTHIpYFa bIKMAJ €Te/I.
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Abstract The rapid growth of the information technology (IT) sector has
created a vast and specialised vocabulary which professionals need to master in
order to remain competitive. Traditional methods of acquiring vocabulary often fail
to engage learners and support long-term retention. This study examines the use of
gamification techniques to enhance IT vocabulary learning, focusing on theoretical
foundations and practical applications through accessible platforms. Research has
used key theories of learning, including self-determination theory (SDT), flow
theory and cognitive load theory, to show how gamified tools can facilitate
vocabulary acquisition by promoting engagement, motivation and retention. The
two platforms Cram and Socrative are assessed for their ability to integrate
gamification features such as goal-based systems, challenge-based quizzes,
adaptive learning paths and collaborative features. The findings suggest that these
platforms effectively support learners' engagement by addressing the psychological
needs identified in the SDT and maintaining an optimal balance of challenge and
skills in accordance with the flow theory. The study concluded that gamification,
when used in a thoughtful way, can significantly improve IT vocabulary learning
by creating an interactive, personalised and rewarding experience. Future research
should examine the impact of gamification on different learning groups and its
scalability in the workplace.

Keywords: IT vocabulary, gamification, Self-Determination Theory, Flow
Theory, vocabulary acquisition, learning platforms.

The IT sector is characterised by rapid innovation and development,
constantly creating specialized terminology that professionals need to master in

114


mailto:danaashirbekova01@gmail.com

order to remain efficient and competitive. The IT vocabulary is more than just
jargon; it is a precise communication system necessary for problem solving,
knowledge sharing and career development (Sapon-Shevin & Schniedewind, 2012).
Traditional approaches to vocabulary learning - often based on passive learning -
often fail to generate the engagement required to retain vocabulary in a long-term
way (Deterding et al., 2011). This article explores the theoretical basis for
gamification for vocabulary acquisition, followed by practical implementation
through open platforms. By incorporating elements such as competition, goal-
tracking, narrative context and collaborative challenges, gamification frameworks
can turn vocabulary learning into a more engaging and effective experience (Kapp,
2012). By focusing on established teaching theories and available resources, this
research seeks to provide conceptual understanding and practical strategies for
mastering vocabulary.

Theoretical Frameworks Supporting Gamification for Vocabulary
Acquisition

The use of modern information and communication technologies (ICT) in the
teaching of language arts is closely linked to various educational theories aimed at
improving learner engagement, motivation and overall learning outcomes. This
theoretical framework is based on the concepts of gamification, self-determination
theory (SDT), flow theory and cognitive load theory, which are central to
understanding the learning dynamics in the digital environment.

Gamification in Vocational Education Gamification has received wide
attention as a tool to improve learning outcomes and student engagement. In the
area of language learning, studies by authors such as Deterding et al. (2011) and
(2011) the non-differentiation of the mandate. (2022) emphasises that gamified
approaches improve not only learning disability, but also vocabulary acquisition.
Gaming involves incorporating game-like elements such as points, levels and
challenges into the learning process. Differentiation: misconception by the
mysterious name of reputable. The role of game mechanics in promoting
motivation is highlighted by the authors of the book, while the anonymous sender
of the petition, (2022) provides evidence that interactive learning environments,
including digital platforms, increase vocabulary retention and participation.Recent
studies such as Kuo and Anderson (2023) show that gamified vocabulary learning
platforms increase both the learning and retention of technical vocabulary. For
example, using scenario-based learning and learning outcomes systems encourages
learners to challenge themselves and monitor their progress, making vocabulary
acquisition more interactive and pleasurable.

Self-determination theory and motivation Self-determination theory,
developed by Deci and Ryan (1985), plays an important role in understanding
motivation. The SDT suggests that motivation is enhanced when the basic
psychological needs of autonomy, competence and belonging are met in a learning
environment. In recent years, researchers such as Vallerand (2021) and Ryan and
Deci (2022) have highlighted that ICT-based tools that promote autonomy (e.g.
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feedback and progress tracking) and connectivity (e.g. social or collaborative
features) can improve learners' intrinsic motivation to learn. This is particularly
important in the case of vocabulary learning, where it is important to motivate
students to learn and remember the vocabulary.

The flow theory and learning experience Another key framework, proposed
by Csikszentmihalyi (1990), explains how learners achieve a deep commitment to
learning. Discussing the topic of spirituality, Csiktorta (1990) describes the
transcendental state as a state of complete immersion in which the students feel
energized and focused. Studies by Nakamura and Csikszentmihalyi (2009) show
that meditation improves learning outcomes and enjoyment. In the context of
vocabulary learning, authors such as Reeve (2018) and Jackson (2022) use the term
flow to explain how a gamified environment helps learners to achieve a deep
engagement, especially when the challenges are aligned with their skills and
interests. In learning-based vocabulary acquisition, the reinforcement of learning
involves balancing challenge and skill, often achieved by adjusting levels of
difficulty, rewards, and clear goals, as shown in studies by Jackson (2022) and
Szczeczentmihalyi and Larson (2014). According to Sweller (1988), learning is
most effective when the cognitive load is managed so that it does not overwhelm
the working memory. Regarding vocabulary learning, studies by Ayres (2006) and
Wieland (2007) (2011) proposes that the minimum standard for generosity should
be the minimum standard for generosity.

Adaptive learning pathways Theoretical basis: Adaptive systems are
consistent with Vygotsky's (1978) concept of the zone of proximal development
and the emphasis of flow theory on the maintenance of optimal levels of challenge
(Csikszentmihalyi, 1990). By continuously adjusting difficulty according to
performance, adaptive systems keep learners in an optimal state of vocabulary
acquisition, by ensuring that the internal load remains challenging but manageable,
and prevents both disengagement (from tasks that are too easy) and frustration
(from tasks that are too complex).

Collaborative theory of games: Collaborative approaches rely on social
constructivist theories (Vygotsky, 1978) and the principles of community of
practice (Wenger, 1998), which emphasise that learning is essentially a social
process. By creating an authentic context for using terminology with peers, these
approaches increase motivation and aptitude for learning.Cognitive mechanisms:
These environments satisfy the associativity component of Bandura's theory of self-
determination, while providing opportunities for observation learning, a key
mechanism of the theory of social learning. Authentic communication requirements
also facilitate a deeper understanding of terminology through meaningful use.

The practical part of this article focuses on applying gamification techniques
to the teaching of IT vocabulary. This survey integrates two widely used but still
accessible platforms - Cram and Socrative - to show how gamification principles
can be used to improve the acquisition and retention of specialized IT vocabulary.
Both platforms provide valuable tools for educators and learners to engage in
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dynamic and interactive learning through flashcards-based learning tools that
include gamified elements such as goal-setting, progress tracking and competitive
quizzes to enrich vocabulary learning. The platform allows users to create their
own personalized flashcards, share them with others and participate in various
games designed to strengthen the recall of information. The use of badges and
achievement levels directly supports the SDG framework by addressing intrinsic
motivation, in particular by promoting a sense of responsibility and autonomy.

The second part of the practical application focuses on Socrator, a tool for
real-time interrogation and interrogation. Socrative uses challenge-based quizzes
and adaptive learning pathways tailored to the learning performance of each student
to increase vocabulary acquisition in a gamified environment. In Socrative, students
can test their understanding of IT terminology by answering questions in a
multiple-choice format. This feature supports flow theory, as it keeps learners
engaged by maintaining an optimal balance between challenge and proficiency.By
examining these platforms, this section not only shows how gamification can be
integrated into IT vocabulary learning, but also highlights how it can be used to
increase engagement and retention. The application of these gamified approaches is
based on established learning theories such as self-determination, flow theory and
cognitive load theory, which guide the design and structure of these platforms.
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Cram: flashcards-based learning with gamification features Cram allows
users to create and study flashcards, one of the most traditional forms of vocabulary
learning. However, the integration of gamification features in the Cram system
adds a new dimension to the process. Students can take part in various games - such
as the game 'Match' and 'Test' - designed to strengthen vocabulary retention. In
addition, Cram tracks progress and rewards students with badges and certificates
when they reach certain milestones, such as completing a set of flashcards or
mastering a task. This system of success creates a sense of progression and
encourages motivation, in line with the theory of self-determination, in particular
by satisfying the need for competence and autonomy. From a flow point of view,
Cram helps to maintain the optimal challenge by offering different levels of
difficulty. As students progress through the various stages, they are presented with
new and more demanding content, ensuring that their learning of the language is
always challenging but achievable. The spaced-recurrence algorithms in the Cram
system also increase retention by ensuring that previously studied concepts are
repeated at intervals consistent with the spaced-recurrence principle, a cognitive

strategy that has been shown to increase long-term memory (Ebbinghaus, 1885-
1913).
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Figure 2 "Creating a Vocabulary Quiz
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Figure 5 Gamifying Vocabulary with Real-Time Feedback

Figure 6 ""Tracking Student Performance on Socrative"

Socrative: real-time quizzes and adaptive learning paths Socrative offers a
gamified approach to IT Vvocabulary learning through its real-time quizzes.
Teachers can create quizzes to challenge students to understand the concepts of
information technology, including question formats such as multiple choice, true or
false, and short answer. The gamified nature of Socrator is derived from its
challenge-based quizzes, which encourage students to answer questions quickly and
accurately. In addition, the platform provides immediate feedback, allowing
students to evaluate their progress and to adapt their learning strategies.Socrative
adaptive learning pathways ensure that students receive content that is adapted to
their current level of competency. Based on their performance, the platform will
adjust the difficulty of the following questions to ensure that the students are
always operating within their immediate learning limits (Vygotsky, 1978). This
approach helps students to remain in a flow state, balancing difficulty with their
ability, and ensures continuous engagement while avoiding frustration and
boredom, by making competitive elements of Socrates more appealing by making
them more competitive (Festinger, 1954). Students are encouraged to compete
against their peers and this creates a stimulating environment in which vocabulary
learning becomes a dynamic and interactive experience.

Effectiveness of Gamification Approaches in IT Vocabulary Learning
Effectiveness of gamification approaches in IT vocabulary training Both Cram and
Socrative offer practical applications of gamification which can be very effective in
IT vocabulary training. The effectiveness of these platforms is aligned with
different theoretical frameworks, as they foster engagement, increase retention and
provide a more rewarding learning experience than traditional methods. For
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example, self-determination theory suggests that gamified elements such as choice
and feedback increase intrinsic motivation by satisfying the need for autonomy,
competence and solidarity. In particular, both Cram and Socrative systems provide
clear objectives and rewards, which are known to increase motivation and retention
(Ryan and Deci, 2000). Similarly, flow theory stresses the importance of
maintaining an optimal balance between the level of difficulty and the level of skill,
which is addressed by the adaptive complexity of both platforms
(Csikszentmihalyi, 1990). In addition, cognitive load theory stresses the importance
of reducing external cognitive load, which both platforms achieve through clear
interfaces, structured tasks, and spaced repetition.

This study demonstrates the effectiveness of gamification in increasing the
acquisition of IT vocabulary by incorporating different elements of game design
such as scenario-based learning, challenge-based learning, adaptive learning
pathways and cooperative multiplayer games. The findings show that these
approaches, based on established learning theories such as self-determination
theory and flow theory, can significantly improve the engagement, motivation and
retention of learners. The relevance of this research is that it contributes to a
growing body of knowledge on the use of gamification in language learning,
particularly in specialised IT terminology. By bridging the gap between theoretical
models and practical application, this study provides practical insights for
educators, learners and professionals who want to optimize vocabulary acquisition.
These findings provide strong evidence for the adoption of gamification as a tool
for vocabulary learning in both academic and professional settings.

In practice, this research highlights how gamification can be used in real-life
education settings to support deeper learning and improve the retention of technical
knowledge. This approach benefits learners by making vocabulary acquisition more
interactive and rewarding and provides a framework for teachers to engage learners
in a more meaningful way. However, the study has limitations in terms of the range
of platforms studied and the lack of long-term retention analysis. Future research
should consider a broader range of gamification platforms, examining the long-
term impact of such tools and their applicability to different learning groups and
fields. In addition, an exploration of the scalability of gamified vocabulary learning
could provide valuable insights for wider deployment.Future research should focus
on longitudinal studies of retention patterns across different free gamification
approaches and on examining the effectiveness of different IT sub-disciplines in
specific domains. As the technological landscape evolves, the importance of
effective vocabulary acquisition will only increase, making continued innovation
with affordable and scalable solutions crucial for IT careers.
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Abstract

This article examines the importance of using gamification elements in
teaching foreign languages to primary school students. It analyzes the role of
gamification in the learning process, its impact on motivation, and the methods that
contribute to improving students' language acquisition. Additionally, effective ways
to integrate game elements into lessons are proposed.
Keywords: gamification, foreign language, primary school, learning motivation,
game-based technologies.
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In modern education, foreign language teaching methods are constantly
evolving. Instead of traditional approaches, innovative methods that engage
students and increase their activity are needed. One such method is gamification.
This approach enhances student engagement and motivation by incorporating game
elements into the learning process. In other words, it applies game mechanics to
make learning more enjoyable and engaging.

The main goal of gamification is to transform the learning process into a
game, making it more attractive to students. Compared to traditional learning
methods, game elements boost students' enthusiasm for lessons and help them
grasp material more effectively. Implementing gamification in teaching foreign
languages to primary school students facilitates language acquisition and increases
interest in lessons.

The Importance of Gamification in Language Learning for Primary
School Students

Primary school students are one of the most active and curious age groups
who quickly absorb knowledge through play. Therefore, the gamification method
enhances their motivation for learning and increases engagement in lessons [1].

1. Increases Interest in Learning

Young learners love playing games. If the learning process resembles a
game, they participate with greater enthusiasm. While traditional exercises may
seem dull, game-based tasks encourage active involvement [2].

Example: Instead of providing vocabulary lists, teachers can introduce new words
through crossword puzzles, picture-matching activities, or quizzes, making learning
enjoyable.

2. Boosts Motivation and Engagement

Primary school students enjoy receiving rewards. Gamification employs
point systems, stars, praise, and achievements to motivate learners [3]. This method
transforms students from passive listeners into active participants, encouraging
movement, critical thinking, and teamwork [4].

Example: At the end of a lesson, the student with the highest score could earn the
title of "Best Student" or "Most Creative Thinker," fostering a stronger desire to
learn the language.

3. Enhances Memory and Language Skills

Gamification involves visual, kinesthetic, and experiential learning, helping
students retain new material more effectively [5]. Moreover, game-based learning
develops speaking, listening, reading, and writing skills simultaneously,
encouraging direct thinking in a foreign language rather than translation.

Example: Instead of memorizing vocabulary lists, students can engage in games
like Bingo, Scramble Words, or Memory Game. "Storytelling" activities encourage
students to construct narratives, improving their speaking and creative thinking
skills.

4. Develops Self-Confidence and Social Skills
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Gamification positively affects students' self-assessment and confidence.
Seeing their progress and learning from mistakes helps them face challenges
without fear [6]. It also builds social skills through teamwork and collaboration.
Role-playing activities boost self-expression, decision-making, and responsibility.
Through games, students learn emotional regulation, empathy, and mutual support,
strengthening their confidence and encouraging positive peer interactions. Thus,
gamification makes the learning process both engaging and effective while
contributing to students' personal development.

Key Principles of Gamification

Gamification 1s an approach that makes learning engaging and effective
through game elements [1]. Below are key gamification principles used in teaching
foreign languages to primary school students:

1. Points System

One key element of gamification is the points system, which offers a
motivational way to assess student performance. Students earn points for correct
answers and participation, with bonus points given as errors decrease. These points
can unlock rewards or privileges, like choosing a bonus task or becoming a class
leader. This system increases engagement and interest in learning.

Online platforms like Kahoot and Quizizz use this system, where students gain
points for correct answers, fostering a competitive and motivating learning
environment [2].
2. Levels System

Another important gamification element is the levels system, which allows
students to visually track their progress and measure their learning development. In
this system, students progress from basic to advanced levels, proving their mastery
of new knowledge. As they advance, new challenges and opportunities unlock,
encouraging them to consistently complete tasks. This approach is widely used in
Duolingo, where students move through different levels (e.g., "Beginner,"
"Intermediate," "Advanced"), helping them assess their language skills [6].

3. Rewards System

The rewards system plays a crucial role in the learning process. Rewards
serve as a key motivational tool and can be provided either virtually or physically
(such as stars, certificates, or titles). Additionally, recognizing top performers
through leaderboards and introducing "special achievements" helps boost student
engagement. By implementing this system, students maintain their interest in
learning and strive for success.

Example: Awarding the title "Student of the Month" or using platforms like
ClassDojo, where students are rewarded with stars for good behavior and active
participation, has proven to be an effective strategy [3].

4. Quests & Challenges

Quests and Challenges are used to make lessons more engaging. Students
complete “Missions” or “Secret Tasks” to move to the next level, developing
critical thinking along the way. These quests often involve teamwork, helping
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improve communication skills.
Example: In a "Treasure Hunt" game, students read hidden tasks in a foreign
language and find the answers, which boosts motivation [6].
Gamification makes learning more fun and effective, building responsibility,
teamwork, creativity, and problem-solving skills.

Methods of Implementing Gamification Elements

Gamification enhances students’ motivation and facilitates natural language
acquisition [4]. Below are some unique gamification techniques that can be
effectively applied in teaching foreign languages to primary school students.

1. Transforming the Learning Process into a Game

Quizzes and Intellectual Games. This method improves students' memory
retention and provides an engaging way to learn [7].

"Brain Teaser Quiz" — Students describe unknown words while their team tries to
guess them.

"Speed Quiz" — The teacher rapidly asks questions, and students must respond
quickly.

"Detective Story" — Students uncover hidden words to solve a mystery.

2. Using Online Platforms

Quizlet helps students quickly learn new words by using flashcards and interactive
exercises [3].

Students can add words and their definitions for better retention.

"Match" Game — Requires students to pair words with corresponding images.
"Gravity" Game — Students must answer correctly before an asteroid crashes.
Wordwall provides interactive tasks that encourage independent learning.
"Whack-a-Mole" — Students must quickly find and "hit" the correct word.
"Random Wheel" — Generates a variety of tasks for students to complete.

3. Working with Visual and Audio Materials

Songs enhance memory retention and vocabulary expansion [8]. Children

learn simple phrases from “Super Simple Songs” and “Sing Up”.

"Fill in the Blanks" — Students complete missing words in song lyrics.

Example: "Head, Shoulders, Knees, and Toes" helps students remember body parts.
Animated Learning (Cartoons and Animations).

Animations improve listening comprehension skills by providing contextual
learning opportunities.

"Story Retelling" — Students summarize what they watched in a foreign language.
Example: "Shaun the Sheep” is a dialogue-free cartoon that helps learners
understand words through context.

Gamification has proven to be an effective method in teaching foreign
languages to primary school students. By incorporating game elements such as
quizzes, point systems, rewards, and interactive challenges, educators can
significantly enhance students' motivation, engagement, and retention of new
knowledge. These methods transform the learning process into an enjoyable and
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interactive experience, making it easier for young learners to grasp new language
concepts.

The use of online platforms like Quizlet and Wordwall, as well as visual and
audio materials such as songs and animations, further supports the development of
listening, speaking, reading, and writing skills in a natural way. Additionally,
gamification fosters social interaction, teamwork, problem-solving, and self-
confidence, preparing students for effective communication in a foreign language.

By integrating gamification into language learning, teachers create a dynamic
and stimulating educational environment where students feel encouraged to
explore, practice, and apply their language skills. Ultimately, gamification not only
improves learning outcomes but also helps develop a lifelong interest in language
learning, making the process both engaging and effective.
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Abstract: This paper explores the integration of the comparative method and
interdisciplinary approach in teaching English. By analyzing their benefits, this
research highlights how combining these methods can enhance students'
comprehension and language acquisition. The study draws on both theoretical
insights and empirical data, presenting diagrams and case studies to illustrate the
effectiveness of this combination. The findings suggest that incorporating multiple
disciplines into language teaching while leveraging comparative techniques
significantly improves learning outcomes.
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Language learning is a multifaceted process that requires more than just
mastering vocabulary and grammar. To achieve comprehensive language
proficiency, educators must adopt diverse teaching methods. In the case of English,
integrating the comparative method and interdisciplinary approaches can enhance
both the cognitive and practical aspects of language acquisition. For instance,
Karabassova’s research on educational reforms in Kazakhstan reveals that an
interdisciplinary approach significantly improves student outcomes by connecting
language learning with real-world contexts [1]. In the context of Kazakhstan, these
methods have gained significant attention as part of ongoing educational reforms
aimed at improving the quality of language education. Research conducted by
Karabassova on English-medium education reform in Kazakhstan illustrates how
interdisciplinary approaches contribute to better student outcomes by connecting
language learning with real-world applications [2].

Two of the most important approaches among these are comparative and
interdisciplinary, twinned as a potent method for enhanced understanding and
linguistic development [3]. Because the comparative method makes comparisons
between English and the native languages of other learners, it teaches them the
similarities and differences among languages, giving them resources to understand
linguistic structures. Interdisciplinary approaches, on the other hand, encompasses
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content from more than one field such as history, science, and literature, making
language learning more contextualized and relevant to real life situations. In this
way, teachers can equip students not just with the necessary English language skills
to thrive in this context, but also the cultural and professional knowledge necessary
for effective communication in global contexts

This study employs a mixed-methods approach to explore the impact of the
comparative method and interdisciplinary approaches on English learning. Data
were collected through a literature review, surveys, and case studies conducted in
Kazakhstan. The research methodology includes a comprehensive literature review,
surveys, and case studies conducted with students and educators in Kazakhstan [4].
The comparative method was examined by contrasting English grammar structures
with those of students’ native languages, such as Kazakh and Russian, to highlight
areas of linguistic interference and learning challenges. The comparative method
was analyzed by contrasting English grammar with students’ native languages,
while the interdisciplinary approach was examined by incorporating content from
other academic fields such as history, science, and literature into English lessons.
The data were analyzed to determine improvements in students’ comprehension,
language use, and motivation.

The comparative method involves contrasting the linguistic features of
English with those of students’ native languages, highlighting similarities and
differences in grammar, syntax, and vocabulary. This method allows students to
leverage their existing knowledge of their native language to better understand
English. According to Baizhanova, comparing sentence structures between English
and Kazakh helps students grasp word order and sentence construction more
effectively. By contrasting these structures, students can more easily identify
patterns in English grammar and apply them to their own learning process. For
example, English typically follows a Subject-Verb-Object (SVO) word order, while
Kazakh often uses a Subject-Object-Verb (SOV) structure [5]. Understanding these
differences can help students avoid common errors in sentence construction and
word order that arise from directly translating sentences from their native language
into English. The comparative method is also particularly useful in addressing
vocabulary acquisition. Many English words have cognates or equivalents in
Kazakh or Russian, but these words may have different meanings or usage
contexts. By comparing these words, students can gain a better understanding of
nuances, synonyms, and false cognates, which helps reduce confusion and
facilitates more accurate language use.

Furthermore, the comparative method plays an essential role in helping
learners address errors that arise from the direct translation or interference of their
first language. This is particularly significant when students attempt to use
expressions or structures that are either contextually or grammatically unsuitable in
English, merely due to direct translations from their native language. By
emphasizing the differences between English and their first language, students are
able to cultivate a more intuitive grasp of English usage, which helps minimize the
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occurrence of such errors [6].
Benefits of the Comparative Method:

1. Enhances the understanding of grammatical structures: By exploring
the similarities and differences between English and students’ native languages, the
comparative method encourages learners to engage with language structures in a
more analytical manner. This deeper engagement facilitates a better understanding
of the fundamental rules governing both languages, making the process of
internalizing English grammar smoother.

2. Mitigates errors caused by language interference: Language
interference, a common hurdle in second language acquisition, is often the result of
transferring patterns from the native language. The comparative method alleviates
this issue by highlighting the distinguishing features between the two languages,
thus helping students avoid the reliance on incorrect native language structures.

3. Builds on existing knowledge: The comparative method capitalizes on
the linguistic knowledge students already possess in their native language,
facilitating a more efficient transition to the target language. By linking new
concepts in English to familiar structures in their first language, learners can
internalize new material more effectively [7].

The interdisciplinary approach integrates knowledge from other subjects into
language learning, making lessons more engaging and applicable to real-world
scenarios. For example, Latanova et al. demonstrate that using STEM-related
content in English lessons can increase student engagement and motivation, as
students see the practical value of language learning [8]. For instance, by
discussing scientific concepts, technological innovations, or historical events in
English, students are able to practice language skills while simultaneously
deepening their understanding of the subject matter. This approach fosters not only
language proficiency but also broader knowledge and the ability to engage
critically with different types of content.

By bridging the gap between language learning and other academic
disciplines, students are more likely to see the relevance of their language skills in
diverse contexts. For instance, integrating literature or art into English lessons not
only helps students develop language proficiency but also enables them to explore
cultural and historical themes. This approach enhances the learning experience,
making it more engaging and relevant, as students come to realize that language
learning goes beyond memorizing vocabulary and grammar rules. Instead, it
involves the comprehension and communication of intricate ideas across multiple
domains [9].

Advantages of the Interdisciplinary Approach:

1.Provides contextual learning that connects language to real-world
scenarios: By embedding real-world topics into language lessons, the
interdisciplinary approach ensures that students perceive language learning as a
practical skill. They begin to understand how English functions as a tool for
communication in various fields, such as discussing global issues in social studies,
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explaining scientific phenomena, or interpreting literature in English.

2. Fosters critical thinking skills by connecting multiple disciplines: This
approach goes beyond the mere memorization of language structures. By linking
English with other academic subjects, students are prompted to engage critically
with the material, cultivating analytical abilities and the capacity to synthesize
knowledge from diverse areas.

3. Encourages active engagement and deeper participation in class:
When students are exposed to interdisciplinary content, their engagement with the
language improves. Rather than learning English in isolation, students are
encouraged to participate actively in discussions and projects that require them to
apply their language skills in practical, real-world contexts [10].

The results of this study indicate that students exposed to both the
comparative method and interdisciplinary approaches demonstrated significantly
improved language proficiency. According to Syrymbetova, students in Kazakhstan
who received instruction that combined both methods performed better in grammar
and vocabulary assessments, with an average improvement of 18% over traditional
teaching methods [11]. Furthermore, the interdisciplinary lessons that integrated
subjects such as literature and science made the learning experience more relevant
and enjoyable, which resulted in increased levels of student participation and
motivation. The case-study method, which incorporates content from various fields,
not only deepens students’ understanding of English but also stimulates their ability
to think critically about how the language can be applied across different academic
and professional settings [12].

The combined approach of integrating the comparative method with
interdisciplinary content presents a more well-rounded teaching strategy. By
focusing on both the linguistic elements of English and real-world knowledge,
educators can help students master the language while also understanding its
practical application in a range of contexts. Mussa and Niyazova’s research
underscores the positive effects of utilizing a case-study method that blends English
language instruction with other academic fields, noting substantial improvements in
both student engagement and comprehension [13]. This holistic approach provides
a comprehensive framework for addressing the needs of contemporary learners,
equipping them not only with the necessary language skills but also with the
broader knowledge required to succeed in a complex, interconnected world.

In conclusion, the combination of the comparative method and
interdisciplinary approach presents a highly effective strategy for teaching English.
By integrating comparative analysis of linguistic structures with interdisciplinary
content, educators can enhance both comprehension and engagement. This study
underscores the need for curriculum designers to incorporate these methodologies
to foster a more dynamic and effective language learning environment. Future
research should explore digital tools that further support this integrative approach
in online and hybrid classrooms.
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Abstract: It is now necessary to know English well in order to succeed
academically, personally, and professionally. Learning English requires students to
improve four fundamental abilities: speaking, writing, listening, and reading. For
English language learners, writing is frequently regarded as the most difficult task.
This article examines how ChatGPT and Grammarly, two Al-based programs, can
help students improve their writing abilities by providing instant feedback and
checking for grammatical mistakes. Authors believe that ChatGPT is an excellent
tool, by employing this tool, students may quickly identify and correct mistakes,
resulting in writing that is more precise and polished.

Key words: Artificial Intelligence, ChatGPT, Grammarly, writing skills,
instant feedback

Proficiency in English has become essential in today's world. Learning
English helps people all around the world reach their scholastic objectives, realize
their personal aspirations, or even enhance their careers. Tavil asserts that being
able to communicate in the language might help us convey our thoughts,
aspirations, and even fantasies [1]. There are several and different reasons why they
learn it. English is an international language. In addition to being a universal
language, English is the language of science, medicine, education, and provide a
multitude of opportunities. For this reason, a lot of individuals decide to study this
language in order to open up a world of options.

Learning any foreign language requires mastering four primary abilities -
writing, speaking, reading and listening. These four basic skills can be referred to
as macro-skills [2]. These abilities complement and relate to one another equally.
Writing is regarded as one of the most crucial and difficult of these four abilities to
acquire. Writing, according to Ling, is a complex activity [3].

For English language learners, writing is considered to be the most
challenging skill because it requires a certain level of basic knowledge and a good
command of micro-skills. The International English Language Testing System
(IELTS) is a good example of how writing can be more challenging for students
than other abilities. Read notes that one of the main obstacles to obtaining the
overall band score that the majority of IELTS applicants require appears to be the

133


mailto:danashamshieva@mail.ru

academic writing portion of the exam [4]. IELTS applicants often score lower on
writing than on the other three language abilities, according to the test's official
website [5]. It requires for not just an understanding of fundamental concepts like
grammar structure and appropriate vocabulary range, but also the capacity to
arrange ideas logically, clearly and their ability to think critically is essential for
writing. Furthermore, the writing needs to be coherent and cohesive.

Employing a range of innovative technology, students may enhance their
writing abilities directly. One of the main drivers of the rapid global transformation
1s technology. Technology assignment is becoming a significant component of both
in-class and out-of-class learning. Bull and Ma claimed that technology gives
language learners access to an infinite number of materials [6].

One of the most fascinating technological advancements in recent years is
artificial intelligence. DeepSeek, ChatGPT, Grammarly, and Gemini are examples
of artificial intelligence systems that may greatly help English language learners
become proficient writers. These tools can help students from the very beginning,
starting with learning grammatical structure, working with punctuation, providing
necessary vocabulary on the topic, phrases and words, and checking sentence
structure. In real time, they may increase their knowledge. Artificial intelligence
systems may also help students come up with ideas or brainstorm a topic.
Numerous researchers have discovered that artificial intelligence — powered digital
writing tools can improve students' written English proficiency [7,8]. The
introduction of ChatGPT technologies in educational settings is now being explored
by researchers and teachers, who are discovering both its benefits and drawbacks
[9].

Checking grammar structure

Students can use programs like Grammarly and ChatGPT to check their
essays for errors and get immediate feedback. A free, and simple to use online
grammar and spelling checker, Grammarly helps by identifying errors, spelling,
punctuation made by students, and will suggest words and terms [10]. Despite of
that, Grammarly's features are a little bit limited comparing to ChatGPT.

According to Wu et al., ChatGPT is capable of more than just fixing mistakes
one at a time. Rather, it is more inclined to alter the sentence structure or the
surface-level expression of particular sentences [11]. With the aid of these
resources, students may swiftly spot and fix errors, producing writing that is more
polished and accurate.

Providing feedback

When teaching writing, feedback is essential. By getting comments from
teachers, learners can correct their mistakes. Students benefit from this process by
being more conscious of typical errors and avoiding them in the future. But
according to Miller, providing feedback may be extremely difficult and frequently
results in an excessive burden [12]. In most cases, teachers are unable to provide
students with detailed feedback due to time constraints. Due to overload of work
and additional assignments, teachers have little time to properly analyze each
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student's work. And it might be difficult for teachers to provide prompt, thorough
written feedback, especially in large classes.

According to Er there is usually little individualized feedback that takes into
account the unique requirements of each student's work [13]. Furthermore, students
could find that the teacher's commentary on the material is too generic, which
makes it less useful [14]. Teachers may submit a review without providing in-depth
commentary due to time restrictions. Feedback from Al-based apps emerges as a
workable answer in these situations, helping educators get over these problems.

Eguichi and Mizuto investigated ChatGPT in a writing context. On the basis
of the results of the research, they contended that ChatGPT is a useful tool for
classroom writing instructors as it can automatically offer remedial feedback [15].
These apples are available for independent usage by students. Although Al - base
applications provide a lot of opportunities, it's important to use them sensibly and
appropriately. As an example, I conducted an experiment with Al tools such as
ChatGPT and Gemini, using them with 9™- grade students. During the experiment
the students were provided with useful phrases that they could use in the essays,
specific grammar structures, and other writing tips to enhance their writing skills.
Students' writing abilities increased when comparing the outcomes of their initial
writing assignments with those following the trial. I was able to get excellent
results by incorporating these apps into the lessons and teaching the students how
to use them properly.

In conclusion, students face difficulties in understanding and improving their
writing skills based on the statistics provided by the official IELTS testing website.
Artificial intelligence applications like Grammarly, DeepSeek Gemini, and
ChatGPT have exciting prospects for addressing the difficulties that students
encounter. These tools may offer immediate feedback, grammatical error
correction, and other features.
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[udpranaelpy MeH jKacaHIbl WHTEIUICKT JdyipiHAae Oosamak mMamaH TeK
TEXHOJIOTHUIapAbl MEHIepiNl KaHa KoilMail, olapJIblH KOFaMFfa, MOJICHUETKE JKOHE
aJjaM eMipiHe Kajlail ocep eTeTIHIH TYCiHyl KaxeT. ['yMaHMTapibIK >KOHE TUIIIK
MOHJEP C©HOEK HapBIFBIHAA CYPAaHBICKA We KyMcak marasuiapabl (soft skills)
JaMBITYJa IIemrymn pesl  aTkapaabl. DOuimocoPusiblK  TYKbIPhIMIaMalIapabl,
olIeOMeTTI JKOHE TapuXW OKUFalapibl Tajfay apKbUIbl CTYACHTEPAIH KpeaTHBTI
oilaypl JaMuIbl, OYJI TINTI TEXHUKAJBIK TalChlpMaliapabl OpbIHAAyJda Ja
CTaHJIApTTBI ~ emec  ImemriMaep  Tabyra  kemekrtecenmi.  [likipramacrap,
Ipe3eHTalMsIap JKOHE TONTHIK »Ko0ajap apKbUIbl KapbIM-KaThIHACKA TYCY, CBHIHU
Tajaay AaFabUIaphl KETIAIPUISI.

Kazipri 3aman — IT canacblHbIH KapKbIHIbI JaMBbII, >KaCaHAbl HHTEIUICKT,
YJIKEH JepeKTep >KOHE OJOKYEHWH TEXHOJIOTHSIIAphl QJIEMJl ©3repTil >KaTKaH,
OapibpIK caylaga jkaHa MYMKIHTIKTEp amlbUIbIN JKaTKaH Ke3€H. TeXHOIOTHSIIBIK
Mporpecc TEK TEXHUKAIBIK OUIIMMEH MICKTEIMEWl, OJIeMJIK ToxIpuoe
KepceTkeHeH, oonamak I'T Mamanaapsl YIIiH T'yMaHUTAPJIBIK OLTIMHIH /1€ MaHBI3BI
30p. TeXHONOTUAHBI THUIMI KOJJIAaHy YIIIH MaMmaHJapra TEeK KOJTay FaHa eMec,
AHAIUTHUKAJIBIK OJiay, MIBIFAPMAIIbUIBIK JKOHE OTHKAJBIK IIEHIM KaObuiaay
KaOineTi e KaxkeT. Tun yhpeTy cabakrapbiHza, dcipece, MKip anMacy, TaJKbLiay
KoHE ol OeJricy MaHBI3/Ibl OOFAHABIKTaH, OKBITYIIBl MEH CTYACHTTEPAIH TiKeeh
Oailmanpichl OUTIM Oepy TPOLECIHIH axbipamac Oeuiri OoybIll Kama Oeperdi, ai
TEXHOJIOTUsIap OuLTiM OepyaAl TOJBIKThIpA ajajbl: KYHAENIKTI TanchlpMasiapbl
aBTOMaTTaHABIPYFa, KOOIpEeK akmapaTka KOJ >KEeTKI3yre, cabakTaplbl KOpHEKI api
MHTEPaKTUBTI €Tyre MYMKIHIIK Oepei.

Xacanapl UHTEIVIEKT CUSKTHI jKaHA TEXHOJIOTHsUIap OuliM Oepy pecypcTapbl
MEH OKBITY OJIICTepiH e3repTe Oactanbl. JKacaHIbl WHTEIJIEKT 3€pTTEYJICPIHIH
HOTIDKEJIEPIH  €HTI3y  OKyJarbl  OJIKbUIBIKTAp/Abl aHBIKTayFa JkKoHE OuTIM
ATyIIBUIAPABIH KY3BIPETTUINH apTThIpyFa KeMekTeceni. Ka3zakCTaHAbIK >KOFaphI
OKYy OpBIHJApbIHAA KacaH/bl UHTEJUICKTITE HETI3NIENTeH TUT YUpEeTy KoHe OuTiMi
Oaranmay KypaJjapblH TMaigantaHyFa KaTbICThl 3€pTTEeyJep/iH OachbIM KOIIiIir
arbUIIIBIH TUTIH, KOCIOM aFbUIIMIBIH TUNIH OKBITYMEH OailmanbicThl. CTyIaeHTTEp
apachlHJa >KacaH/Ibl MHTEJUICKTIHI MalgalaHyAbIH THIMIUIITT Typasibl 3epTTeyJiep
Heri3iHae TU@PABIK Kypaagap MEH jKacaHAbl WHTEIUIEKT KoJjgaHOamapel Oi1iM
aTyIIBUIAPABIH BIHTACHI MEH YJTepiMiHe THT13€TiH ocepiH [1], kociOu OarpITTanFaH
T TUNH >KacaHJbl WHTEJUIEKT HETI31HAE OKBITY TEXHOJOTHUSIaphl KOCiOn
KOMMYHUKATHBTI KY3bIPETTUIIKTEP/I1 IaMbITyFa KaJlaid bIKIAJ €TeTiHIH [2] TangayFra
OarpITTAJIFaH 3epTTEYJIEP a3 eMecC.

AN JKacaHIbl MHTEIUICKT KypaJiJapblH Ka3ak TUIIH YHpEeTy canachiHaa
KOJIJIaHyFa KaTBICTHI d3ipJieMeNep iiH MOJIETbAepl AabIHIAMBI KaThIp. OnapabiH
KarapeiHaa Soyle App xommanOacer [3], KazNLP xob6acer [4], )KU wHerizingeri
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Lingolium mnardopmacsr [5], QazNLTK xobackr [6] xone T.6. byn xonmanbanap
Oonamakra arbuIIBIH TUTIH YipeTeTiH JXKUW mnatdopmanapel CUSKTHI Ka3ak TUTIH
yiipeHy YIIiH THIM/1 00TaIbl JEN CEHEMI3.

Hotmxenep MeH Tankpuiay

byn makanmaga Astana IT yauBepcuteTiHze kaszak Timi cabakrtapeiaga KN
MYMKIHIIKTEpIH MaifalaHyablH ajJfallkbl TOXIPUOECIMEH >KOHE HOTWKEIEepIMEH
TaHBICTBIPFBIMBI3 ~ Keneml. Kazak Timi  moHI  2-Kypc cryaeHtrepiHe Al
(metenmikrep), B1 »xone B2 neHreiinmepi OoWbIHINA OKBITHUIAABI. BUBUIFBI OKY
KBUTBIHAA CTYIASHTTIH ©3IHIIK J>KYMbICBI OoibiHma (Bl  geHreir yrmiH
bl.Anteincapunnig «baii Gamacekl MeH skapibl Oanmacel» IIbIFapMmachl, B2 neHreit
yuiin  J[.McaGekoBTiH «EckepTkilmny oHriMeci) IIarblH oAcOM IIbIFapMa OKY
tariceipMachl Oepinmi. llsiFapmanap mMa3MmyHbI, KeHinmkepiaepi, Uaeschl OOWbIHIIA
KEKeJlereH TanceipManapabl  reHepatuBti KW MopenbaepiHiH, SFHU, OKY
JIEpEKTEPIHE HETI3/IeNITeH MOTIHAEp, OeifHenep, ayJuo HeMece KECKIHJEP CHUSKTbI
KOHTEHTT! >KaCaWThIH aJIrOPUTMJIEP KOMETIMEH OpBIHJAy YCBHIHBULIBI. MBbIcabl,
CTYJIGHTTEpPIr€ OHTIMEHIH CIOKETTIK KYPBUIBIMBI OOMBIHINA XPOHOJIOTHSUIBIK
auarpaMMa, KeHIMKepJepaiH WUIIoCTpalusiapbl Hemece OCMHECiH, OHTIMEHIH
QJIEYMETTIK Macenenepl OOMBbIHIIA TOCTEp, OHIIME TaKbIPBIOBIHBIH  Ka3ipri
3aMaHMEH OaiiJlaHbIChl OOWBIHINIA TIPE3CHTAIUsl HeMece OCMHEpOJMK ailblHay
TalChIpMaJIapblH OpbIHAAY/1a MIHJETTI TypAe renepatunti KW maiinanany Ttanan
eTUIAL.

TanceipManapblH HOTHXKeepl OOWBIHINA CTYJEHTTEp AMarpamMma xacay
yurid, HerizineH, GPT-4 wmopeninae >xymbic >kacailTeiH ChartAl xypaneid, an
Oeitne, moctep »xkacay ymriH GigaChat, Midjourney, Playground, DALL-E 3
iatrgopManapblH KoiganraH. JKiOGepiiareH tamcbipManapisl TeKcepy OapbIChIHIA
MBIHA/Iail KOPBITHIH/IBIFA KEIIJIIK:

. Kasipri ©Oumm Oepy KyHeciHAe CTYIEHTTEpHAlH [OHre JEreH
KBI3BIFYIIBUTBIFBIH ~ apTTBIPY —  OKBITY  CamachlH  KOTEPYAIH  MaHBI3IbI
(akTOpIapBIHBIH O1pi.

2. Kazak Tull moHIHAE KOPKEM IIblFapMaliapAbl OKbITY OapbIChIHAA >KaCaH/Ibl
WHTEJUIEKT MYMKIHJIKTEPIH KOJIJIaHy OYPBIH TaHBIC €MEC MaTepHUaJbl MEHIepyie
CTYJCHTTEPAIH Ha3apbhlH OKYIbIH Oackaiia ¢opmachlHa ayJaphil, IOHIe JETCH
BIHTAChIH KYIICHTYIIH THIMA1 TeTiri 0oJyiazbl, Oy €3 Ke3eriHJae MHTEePaKTHBTLIIK,
SFHU, OKY YEPICIH JKaHJIaHbIPyFa CETITIT1H TUT13e/I.

3. KN apkpuibl KOpKEeM MOTIHIEPAl BU3YaJIbl, ABIOBICTHIK, TIMITI AYMOIUSIIBIK
TYPFBIJIaH KaOBLIIay MYMKIHAITT OUTIM amymibUIapJblH IIBIFADMAaMEH TEpPEHIPEK
TaHBICYbIHA JKaFJail >kacahabl. Mbicasibl, O13M1H TOXIpUOEMi3ne KeHiNmKepiepaiH
OeliHeCIH CypeT peTiHJe KepceTy cabakka >kaHaiia cepmiH Oepmai. byn Tocinaep
CTYJIEHTTIH IIbIFAPMaHbl *al OKbIpMaH €Mec, 3epTTeylll peTiHAe KaObuiaayblHa
BIKITAJI €TE1 € OMJIaMBI3.

4. XU opOip CTYIEHTTIH OKY JACHTelH1 MEH KbI3BIFYIIBUIBIFBIHA COMKEC MOTIH/II
Tajaay >KOJJapblH YCbIHA anajbl. bipeyi mblFapMa Kelinkepiepine TepeH YHLUTY 1
KaJjlaca, eKIHIIICI OKHUFa KEJICIH XPOHOJOTHUSIIBIK KapTa apKbUIbl TYCIHT€H/I1 K6H
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kepeni. Mynpaaii OeliMaenreH TOCUIAEp CTYAEHTTIH 63 OKy Y/epiciHe OenceHni
apasnacybIHa >KOJI aIllajibl.

5. )KM xepkem miblFapMaHbl o€0M, Tapuxu, (HUIOCOQUSIBIK, TUITIK T.0.
OipHerIe TYpFbIJIaH TaJljayFa MYMKIHAIK Oepeni. bizain Toxipubemisae cTyaeHTTep
KU apkpiiabl MIBIFAPMaHBIH QJICYMETTIK MAcCeJeNepiH TaJAalThIH MOCTEp HEMece
Mpe3eHTAIMs JKacall, OHbl KOPFabl. byJl CTYAEHTTIH IIBIFapMAIIBUIBIK KO3KapaChIH
JaMBITHII, O1p FaHa MOTIHI TYPJi KbIpbIHAH Kepyre yilpereai. MyHail kabinerrep
TIIT€ JIET€H KBI3bIFYIIBUIBIKTEL apTTHIPBIN KaHa KOWMail, OHbI ©MIpJIK JaF/ablFa
alfHaJIbIpyFa bIKMAJ €TeI.

6. XU xemeriMeH CTyJIeHT ©3 O€TIHIIE IIbIFApMaHbl Te3 Opl camajbl
MEHrepyre MYMKIHIIK ajajabl. MOTIHHIH HEri3rl HJAesUIapblH, CHMBOJIMKACHIH,
KeHinKepyiep >KyYWeciH aBTOMATThl TYpJie Tajl/ay YaKbITThl YHEMJIEYMEH Karap o3
OeTiHIe O11IM aayFa JaFablIaH IbIPaIb.

OcpIraH Koca, MbIHA/IAM JKAUTTap aHBIKTAJIIBI:

l. Kacannpl unTemiekt [[.McabexkoBTiH «ECKepTKIID» SHIrIMECIMEH
«TaHbIC emec» ekeHiH kepceTTi. KU keliie mblFapMaHblH Ma3MYHbIH OypmaiaraH
HEMece KaTe MHTephpeTanus kacaraH. byn  kazak  tumszaeri KU
TEXHOJIOTUSJIAPBIHBIH, 911 Jie mekTeyaunrin kepcereai. KM kazak oneOueTiHiH
KYpJeJli CTUJIBAEP] MEH €PEKIIETIKTEPIH TOJMBIKTAl TYCIHE aIMal/IbI.

2. [prrapmanblH OKbIMaM, >Kaimbl NPOMOT *asfaH cryaeHtrepre KU
KaTe akmapaT OepreH. OHIIMEHI OKbIFaH, COHJBIKTaH JypbIC HPOMOT OepreH
xargaiina KW OGapeiHIIa gypeic  akmapaT YCbIHFAaH. Byl CTyJaeHTTepAiH
YKayarKepIIUIITiH JIe aHbIKTayFa JiJa MyMKIHIIK Oep/i.

3. Annarpl yakpITTa OCBIHAAl TamcelpMaiap Oepy Ke3iHJE CTYIEHT
TarcbelpManbl opbiHaay OapbicbiHga XKW Hemece XXKU-niH reHepatuBTI MOJACTIHIH
KAlCBICBIH NalJalaHFaHbIH jKoHE KaHJal cypay MoTiHIH (prompt) KOJJAaHFaHbIH
KOpCETY/ll Tajan peTiHAe KO Kepekriri outinai. byn Outim 6epy ynepicinae K-
11 KOJJaHyIbIH allbIKTHIFbI KaFUIaThIHA COMKEC KeJeIi.

4. KM MOTIHAI TEXHUKANbIK TYPFbIAa KaKChl TalJaraHbIMEH, OHBIH
KOPKEMIIK KYHABUIBIFBIH, aBTOP/IBIH CTUJIIH TOJIBIKTAM JKETKI3€ alIManIbl.

XacaHpl UHTEIUIEKTIHI KOPKEM MIbIFapMaliapibl Talaay YIEpiCiHe eHTri3y —
TEK TEXHOJOTHSIIBIK JKETICTIK KaHa eMec, OuTiM Oepy XKyieciHe cepmiH OepeTiH
aHa Kypasl. On Ka3zak TUTIHE JIeTeH KbI3BIFYIIBUIBIKTBI apTTBIPBIN, CTYICHTTIH
©3JIITIHEH Oiay, Tajjay >XOHE IIbIFApMAIIbLIBIK KAOUIETTEpiH JaMBITyFa >KOJ
alrasbl.

binim G6epy yaepicinae XKU-mi xonmany Ke3iHAE OKBITYIIBIAH CTYJIEHTKE
«OMayapl eMec, OpbIHIay bl TaOBICTAY» €peXKeciH ycTaHy Tanan eriieni. backara
aiiTkanna, OuriM Oepy OapbIChIHIA aIrOPUTMIIIK ©HAeyre OO0JIaTblH PYTHHII
yaepicrepai aBromartanabipy yiiH JKW-ai konganyra pykcar 6epy kesinne KU
KOMETIMEH LIEHIIETIH 9peKeTTepAl YHEMI IpIKTen naigaianyabl OACIIbUIBIKKA ay
KaKeT. AN 3epTTey YIepiciHie NalbiMaay, YCTaHbIMIAp 93ipjey, CTpaTervusiHbl
TaHAay CHUSKTHI JKOFaphl JCHTEHeri oiyiay NaFabUIapblH JaMbITy MEH Oaranay
yurin JKW-a1 kongaHyra ThIMBIM caily KaxkeT jgereH mikipaemi3. KW naiibia
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JKayartap YCbIHYbl CTYIASHTTEpAIH ©3[IriHEeH oilay AaFiblIapblH JaMbITybIHA
KeJIepri KeNTipyl MYMKIiH.

OxpiTymisl  OimiM  Gepy  yaepicinae mnaimanansuiaTelH KW TeXHOIOTHACH
Hemece JKUM-miH TeHepaTHBTI MoJENl KypCThIH OKY >KOCHApbIHAA, >KEKEJereH
TancelpMaZa Ke3[eNreH MIHACTTepre COMKeC KelleTiHIHe, KOWbUIFaH OKYy
MakKcaThIHa KOJI )KETKI3€TiH HOTHIKETEe OKeJIETIHIHE CeHIMII OOJTyhI THIC.

CanpICThIpy YIIIH CTYJEHTTEP KYMBICTAPBIHBIH KEHOIPiH YChIHAMBI3.

[IsirapMaHbl OKBII, TYPBIC IIPOMIIT JKa3FaH CTYACHTTEPIIH HOTHXKeC]

«baii 6anachl, sxkapJibl 6aIackDy SHriMecl «EckepTkinm oHrimMect

[IsirapMaHbl OKbIMAM, JKaJIbI IPOMIIT Ka3FaH CTyIECHTTEPAIH HOTHKeCi

IHaiioananwvinzan aoeouemmep

1 Xam3za M.A. OOyuyaromye TEXHOJOTMM Ha OCHOBE HCKYCCTBEHHOTO
MHTEJIEKTa B PO(ecCHOHATbHO-OPUEHTUPOBAHHOM MHOS3BIYHOM OOpa3oBaHuU //
On-Dapabu ar. Kaz¥V Xabapuibickl. [legarorukansik FeulbIMAap cepusichl. Ned
(81) 2024. 74-87-06.

2 Mendekenova A., Dzhussubaliyeva D. METHODS FOR THE
FORMATION OF PROFESSIONALLY-BASED COMPETENCE USING
DIGITAL TECHNOLOGIES// ©On-®apabu ar. Ka3z¥y  XabGapuibichl.
[Tenarorukansik FeuibiMaap cepusicol. Nel (74) 2023. 46-57-60.

3 https://soyle.nu.edu.kz/

4 https://github.com/nlacslab/kaznlp?utm_source=chatgpt.com

5 https://lingolium.com/learn-kazakh/?utm_source=chatgpt.com

6 https://github.com/silvermete0r/QazNLTK?utm_source=chatgpt.com

J0K 378.147

KACAHABI UHTEJUIEKT HET'I3IHIE MHEMOTEXHHUKAHBI
MAUJTAJIAHY: TAIMILIIKTI APTTBIPY
Mycuna Apyaxcan ManaposHna,
1 kypc cmyoeumi, OB 7M01701 — HnocmparHwlil A361K: 084 UHOCMPAHHBIX
A3bIKA,
Fouroimu orcemexwi: Taxcumosa I'.7K,
Lllemen mindepi kagheopacwvinviy accucmenm npogeccopwl, JI.H. ['ymunes
amovinoazvl EYY.
Acmana Xanvikapanvix YHusepcumemi,
Acmana, Kazaxcman.
n. nowma: aruzhanm2020@mail.ru
Anaarna.
by makanana >kacaHabpl HHTCIUICKT ITEH MHEMOTEXHUKAHBIH WHTETPAIHsCHI
apKbUIBI KOTHUTHBTIK KaOULTETTEepAl >KakcapTy MYMKIHIIKTEPl KapacThIPHLIAIBI.
AKNapatThIK JQyIpAe €CTe CakTay JaF/bUIaphIH KETULMIPY KaKETTUIITT apThII
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KeJedl, ajl jKacaHIbl MHTEJUIEKT OyJI MPOIECTI KEKEJICHAIPIIreH OKBITY Kyienepi,
BUPTYaIJIbI MIBIHIBIK, OMOMETPUSIIBIK TAIIAY KOHE HEHPOTEXHOJOTHSIIAD apKBLIBI
OHTaWmaHnaplpa amangel. Maxkanana JKU-aplH MHEMOTEXHHMKANIBIK —oAiCTEp/l
KETUIIIpYAeri peli, olapAblH KociOu koHe O1IiM Oepy canamapblHAa KOJJAHBLTY
epekienikrepi Tanaanaasl. CoHbIMEH KaTap, KOTHUTHUBTI MPOLIECTEP/Il KYIICUTyTe
OarpITTaNIFaH OOJAIIAK TEXHOJOTHSIAP MEH MHHOBAIHMSUIAP KAPACTHIPHLIAIBI.

Tyiiinagi ce3aep: MHEMOTEXHWKa, KacaHAbl WHTEIUICKT, KOTHHUTHBTIK
Kab1J1eTTep, XKEeKEeJICHIIPUIreH OKbITY, HEHPOTEXHOJOTHUIIAP, AAlITUBTI OKBITY.
Kipicne. Ka3zipri 3amanrbl Oi1iM Oepy MeH akmapaTThl €CTe cakTay oijicTepi
KapKbIHABl JaMbil Kejedl. COHBIH 1IIIHAE MHEMOTEXHHMKAa — €CTE€ CaKTayJbl
KaKCcapTyFa apHaJIFaH 9MICTEp >KUBIHTBIFBI — YJIKEH CYpaHbICKa He. Al jKacaHbl
untemiekt (JK) Oy mporniecti Kanail oHTaimanasipa anaael? byn makanana KA
HETi131HJeTr1T MHEeMOTEXHHUKAHbI KOJAaHy apKbUIbl OUTIM alylIbUIapIbIH THIMIUTITIH
apTTHIPY KOJIJAPhl KAPACTHIPHLIA/IBI.

MHeMOTEeXHMKA 3KOHE OHBIH MAaHbI3bl. MHEMOTEXHWKA — aKHapaTThl
KYPBUIBIMIAY, AacCOIHANMSIAy J>KOHE BH3YalW3alMsUIay apKbLIbl €CTe CakKTay
KaOUIeTIH KaKcapTaThlH 9JIICTEP YKUBIHTHIFbI. MBICAJbl, CO3AIK accolHalUAIAP,
aKpoHMM/ep, oiilia Kapra Kypy. MHeMoTexHHKa O13/11H MUBIMBI3Fa €Kl TYpJi
ocep ereni. bipiHmigeHn, onap Oenrun Olp yakpITTa KaXeTTI MaTepHalbl €CTe
caktaynbl yuperemi. EkiHmiaeH, y3ak Mep3iMjal ecTe cakray KaOuleTiH
KakcapTaabl. YaKbpIT ©T€ Keje Ci3 jKaHa aKMapaTThl >KbUIAMbIPAK MEHIEPIIl, OHBI
y3aK YakbpIT OOWBI €ciHi3[e cakTai anacel3. EcTe cakray oficiH TaHJaydarbl
MaHBI3/Ibl ACTIEKT — MHJIBIH aKMapaTThl Kajall eHJeN, CAaKTaUThIHBIH HAKThI TYCIHY.
bi3re mibiHalbl, KOPHEKI, OCJICEHl, MKAPKbIH 9pi KBI3BIKTHI MaTepUaIapbl €CTe
cakray oJjeKaija oHail. bys ci3re KakeTTi akmapaTThl MUBIHBI3 YIIIH TapTHIMIbI
eTy KepekTirin Ounmipeni. Ke3 kenreH MHEeMOTEXHUKAaHbI THIMJII MaiialiaHy YIIiH
OHBIH Ci3/[IH HAKThI JKaFJalbIHbI3Fa, OKy HEMece KociOM MaKcaTTapbhIHbI3Fa COMKeC
KEJICTIH 9/ICIH Ta0y MaHbI3/IbI.

JlereHMeH, IoCTYpil MHEMOTEXHHMKAJBIK OMICTEpll op ajamra OeliMmuey
KUBIHIBIK TYyABIpYbl MyMKiH. Ochl xepae XKW kemeriMeH aBTOMaTTaHABIPHUIFaH
MKOHE YKEKEJICHAIPUITeH OKBITY JKyHesIepl MaHbI3/Ibl PO aTKapaibl.

Kacanabl HHTENJIEKTTIH MHEMOTEXHUKAAAFbI poJi. JKacaHapl UHTEIJIEKT
Ka3ipri TaHJa SKCKEICHIIPUITEH OKBITY IuiaTGopMaiapbl MEH  aKbUIJIbI
ACCUCTEHTTEP apKbUIBl MHEMOTEXHUKAHBI SKETUIMIPYJE€ MaHBI3NbI KypajFa
artHanmynaa. XKU1-apIH Kejneci MyMKIHAIKTepl MHEMOTEXHUKAHbBI THIM/II TTali1ajiaHyFa
BIKIIAJI €TE1:

AnanTuBTi OKBITY: JKacaH/Ipl HHTEIIEKT OKYIIBIHBIH YITepIMiHE Kapa OKy
MaTepHalblH PETTEM, €H KOJaiIbl MHEMOHUKAJIBIK S[ICTEP 11 YChIHA alabl.

ABTOMATTHI TYp/e accomuamusiiiap Kypy: JKacaHIbl HHTEIJICKT MOTIHJIIK
KOHE BHU3yaIJIbl aKmaparTtapibpl OIpIKTIpIN, €eCTe CakKTayabl >KEHUIACTETIH
accormarnusiap *acayra KOMEKTECeIi.

Coilsieyai TaHy skoHe cuHTe3mey: OKyIIbUIap YIIH THIHAATIBIM KOHE
BU3YyaIM3allHsl HET131H/I€ )KEeKe OKY CTpaTerusIapblH Kypa ayiajbl.
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HejlipoHabIK xesiiep HeridiHae »xkaarbl AambITy: JKacaHapl MHTEIUIEKT
€CTe caKTay KaOUIeTiH )KaKcapTyFa apHaJlFaH apHaibl )KaTTHIFyJIap YChIHAIBI.
Xacanapl HTHTEIUIEKT HET131H/1e MHEMOTEXHUKAHBI KOJIaHY MBICAJIIaPhI:

JKekeneHaipiareH oKbITy KyHenepi:

Xacanapl MHTENIEKT HETI31HIE JKYMBIC ICTEUTIH TuiaTdopmanap, MbICAbI
Duolingo, Memrise, Anki, mnaiigananymsuiapIblH OKY YJATepiMAEpiH Taijam,
OHBIH OH >KaFblHaH JlaMyblHa >XEKE YCBHIHBICTap >kacaiiapl. byn mmardopmanap
MHEMOTEXHHUKANBIK TOCUIIEpAl KOJJaHAa OTBIPBIN, CO3MIK KOPIBI KbUIIaM
MEHIrepyre KOMEeKTeCe/Ii.

MEM
RiSE

AKBUIJIBI aCCUCTEHTTEP KoHE YaT-00TTap

Kacanapl unTemiektned xadapikranran accucteHTrep (ChatGPT, Google
Assistant) maligana"HylipUlapFa  JkaHa OUIIMAI  MEHrepy VIOIH — JUaJOIThIK
MHEMOHUKAJIBIK oAicTep/l YcbiHAAbl. OKymibuiap OOTIEH ceiliecin, aKmapaTThl
KalTanai ajgaapl, OYJI €CTe CaKTay bl KyIIeHTe .

Busyannasl xoHe ayauo Kypaiaap

XN xemerimMeH >xacanFaH uH(orpadukanap, BuUpTyasabl MbIHALK (VR)
XKOHE KEHEUTIIreH WBIHABIK (AR) TexHOOTHsUIaphl €CTe CcakTayabl THIMAIPEK
eTyre MyMKkiHaik Oepeni. Meicansl, Google Lens Hemece Quizlet KonmanOanapbl
apKbUIbl OKYIIbUIap O€WHeNep MEH MbIObICTap apKbUIbl aKmapaTThl OHAl ecTe
CakTal aJjiaJibl.

KW >xoHe MHEMOTEXHUKAHBIH OOJIalIaFbl

Bonamiakra ’kacaHapl MHTEUICKTTIH JaMybl MHEMOTEXHHUKAIBIK OJICTEP/Ii
OJlaH 9pi JKETUIAIPIN, XKEKEe OKBITY OarmapiamMaiapblH >Kacayabl >KCHUIICTEII.
Bbomxam Ooiipinia, XK Heri3inae HeiipoMopdThI ecenTey TeXHOJIOTHsIIapbl MEH
KOTHUTHUBTI MOJeJb/ep >Kacallblll, ajaM MHBIHBIH XKYMBICHIH KalTasam, OKY/IbI
OapbIHIIIA THIMJI1 CTIEK.

XKacanapl UWHTENIEKT TME€H MHEMOTEXHUKAHbIH Yilslecyli OutiMm  Oepy
cajlachlH/la kaHa MyMKiHIikTep amyna. KW HeriziHzme >KeKeneHIIPUIreH OKBITY
KyMenepi, HMHTEPaKTUBTI  IulaTpopManap MEH  aKbUIAbl  aCCUCTEHTTEP
OKYIIBUIAPJbIH €CTe CaKTay KaOiJIeTiH >KaKCapThil, aKmapaTThl MEHIEPY MPOIECIH
TUIMJ1 Op1 KBI3BIKTHI €Tedl. AJjarbl yakbITTa Oyl OarbITTarbl 3epTTEysiep MEH
TEXHOJIOTUSIIAp JaMBbIII, O1TIM alyJIbIH *KaHa JEeHIeH1H KaJIbITaCThIPATHIHBI CO3CI3.
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Abstract: This study investigates how most students use the English handbook
several times a week, indicating a variety of interactions. Reading passages were
found to be the most helpful element, whereas listening exercises and grammar
explanations were found to be the most difficult. Additionally, the study shows
that students' preferences for printed versus digital textbooks vary, with many
stating that they require better online resources, more captivating pictures, and
more concise explanations. The findings point to a number of enhancements, such
as improving multimedia content and interactivity to accommodate a range of
learning requirements. Future textbook design developments are suggested in order
to take into account student input and enhance learning results.

Key words: English language learning, Textbook formats, Multimedia resources,
Student engagement, Interactive activities, Digital textbooks, Educational
technology.

A key component of raising student engagement and boosting learning
outcomes in contemporary education is the incorporation of digital and multimedia
technology into course materials. Despite their widespread use, traditional English
language textbooks are limited in their capacity to accommodate various learning
styles and offer interactive content. As digital and multimedia tools become more
widely available, there is an increasing need to assess how these advancements
affect students' educational experiences. Understanding how Astana secondary
school students interact with their English textbooks, determining whether they
prefer printed or digital formats, and pinpointing places where material delivery has
to be improved are the main goals of this study.

This study's main goals are to examine how students interact with English
language textbooks, evaluate the advantages and disadvantages of the current
curriculum, and offer practical suggestions for improving textbook design through
the use of multimedia features, clearer content, and consideration of a range of
learning requirements.
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The wide variety of student preferences and learning styles is one of the
topic's difficulties. Some students might still prefer paper textbooks, but others
could prefer digital formats because of their interactive capabilities. Additionally, it
can be difficult to create materials that appeal to both students who are digital
natives and those who are more used to traditional learning methods because
textbooks must strike a balance between multimedia components and traditional
content. Furthermore, the smooth integration of digital resources into the
curriculum 1s complicated by technological problems associated with the usage of
multimedia tools, such as memory limitations and accessibility challenges.

A multimedia textbook improves the educational process by encouraging
active learning, raising student interest, and making it easier to pick up new
information. However, putting multimedia systems into place calls for specialized
technical tools and resources, and utilizing software to create multimedia content or
edit photos can use a lot of computer memory, which could reduce workflow
productivity. In addition, multimedia-based learning enables a more in-depth
comprehension of the subject matter, creates direct links with new fields of study,
maximizes learning time by streamlining the process, and enhances long-term
memory of learned information. To achieve this, multimedia applications can be
made with a variety of programs, such as Divector, Tool Book, Visual Basic,
PowerPoint, and Flash. However, in certain situations, creating extensive
multimedia instructional materials calls for specific hardware and software [1,
pp.304-305].

At the same time, information processing, transmission, and storage using
traditional methods are losing their effectiveness. Both teachers and students can
benefit greatly from the integration of information and communication technology
(ICT). This is because ICT is largely linked to the development of new educational
tools, including electronic learning resources (digital libraries, databases, virtual
communication platforms, websites, and portals); electronic multimedia
(educational software, digital textbooks, interactive multimedia, etc.); and a variety
of online educational resources [2, p.143].

Furthermore, e-books, which stand for "electronic textbooks," are digital
books that are similar to traditional paper books but have extra capabilities,
including display animations, linkages to other websites, and the ability to search
for certain terms. Unlike PDFs, e-books may be accessed by several users at once
and allow users to choose the font size, which automatically resizes the pages.
These advantages make e-books accessible online or through downloads from the
internet, but they require an electronic device, like a tablet or Kindle [3, p.66].

In contrast, textbooks in the past consisted of vocabulary lists, translation
tasks, and abstract grammatical principles. Oral exercise was limited to pupils
reading aloud the sentences they had translated, rather than speaking the foreign
language. These sentences had little to do with actual communication; rather, they
were intended to demonstrate the language's grammatical structure. Thus, a typical
mid-nineteenth-century textbook was organized around grammar points, listing
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each one and then explaining how to use it and providing examples of sentences to
demonstrate it [4, p.4].

Moreover, the role of instructional materials within a teaching method or
system is influenced by decisions about the primary purpose of the materials (e.g.,
to present content, practice content, facilitate communication among learners, or
allow learners to practice independently of the teacher), the format of the materials
(e.g., textbooks, audiovisuals, computer software), how they relate to other sources
of input (i.e., whether they are the main source of input or just a minor component),
and the skills of the teachers (e.g., their language proficiency or level of training
and experience). Therefore, the design of an instructional system often determines
the specific roles that materials play in supporting the syllabus, teachers, and
learners [4, p.30].

Historically, textbooks have depended on inflated information about the
language they are meant to teach. A prescriptive approach, which outlines how the
authors think students should use the target language, has been championed by
many. In contrast, others have been influenced by the writers' hunches on language
use or by a language model that was developed using reference materials rather
than actual data. As a result, the majority of textbooks concentrate on teaching
students written grammar. Given this context, it is hardly surprising that textbook
authors did not have access to thorough, representative data about real-world
language use until recently. In the absence of such data, they either based their
work on their own abstract understanding of how they expressed themselves in the
target language as educated language users or they relied on reference books with
rules and produced examples [5, p.102].

Methodology

Sixty secondary school students in Astana who were 12 years of age or older
participated in the survey. Sixty-three percent of the sample consisted of
respondents who were between the ages of 15 and 17, and thirty-five percent were
between the ages of 12 and 14. Only a small percentage of pupils were eighteen
years of age or older. 31% of participants were in grades 7-8, 27% were in grades
11-12, and 42% of participants were in grades 9-10. This study sought to
understand how students used, perceived, and interacted with their English
language learning guides.

Results and Discussion

Students appear to interact with the English handbook in various ways.
While 57% of students use it several times a week, a noteworthy 30% engage with
it less frequently, and 10% use it daily. Only 3% of students reported never using it,
indicating a diverse range of engagement levels with the material. Among the
components of the handbook, 55% of students find reading passages to be the most
beneficial. Grammar explanations are seen as helpful by 38%, followed by
speaking (45%) and writing (40%) exercises. Vocabulary drills are the least
appreciated, while listening exercises, visual aids, and interactive online resources
are regarded as quite useful.
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When it comes to difficulty, 48% of students consider grammar explanations
and listening exercises to be the most challenging. Other sections like reading
passages, writing assignments, and vocabulary exercises also pose difficulties for a
significant number of students. In contrast, interactive online tools, visual aids, and
speaking exercises are perceived as easier. As for the comprehensibility of the
material, 68% of students feel that the level of difficulty is just right, while a
smaller group—20% —finds it too easy, and 12% find it too difficult.

In terms of engagement, 68% of students view the exercises in the handbook
as moderately interesting, though 17% find them unengaging, and 15% consider
them very engaging. Regarding visual aids, 42% find them helpful, while 53% have
a neutral opinion, and only a small fraction of students deem them unhelpful (Chart

).

50%

42%

40%
30%
20%

10% 504

|
Very helpful Neutral Not helpful at all

0%

Chart 1 — Visual Aids' Function in Material Understanding

Students' preferences for the format of the manual vary. While more students
prefer the online version (27%) over the paper one (25%), a sizable portion (40%)
had no choice. Both formats are disliked by a small minority (Chart 2).
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Chart 2 — Printed vs. Digital Manual Preferences

A number of enhancements have been proposed by students. More lucid
explanations are the most frequently suggested solution (53%). Additionally, many
want better online resources (30%) and more captivating visual content (48%).
More engaging activities should be included, according to a sizable majority (28%)
(Chart 3).

60%

53%
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50% 48%
40%

30%
30%
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10%
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More interactive Clearer More engaging Better online
activities explanations visuals resources

Chart 3 — Recommended Areas for Enhancement

These findings demonstrate that students' experiences with the English
handbook are varied. There is potential for development in areas like clarity,
engagement, and online resources to better meet the needs and preferences of all
learners, even if many students use it frequently and find some of its features
helpful. The different sections' perceived levels of difficulty imply that some parts
of the content might benefit from a tailored approach or extra help. The varying
format preferences highlight how crucial it is to provide flexibility in order to meet
the needs of various learning styles.

Recommendations

Based on the results, a number of tactics can be employed to enhance the
English manuals that students use. The explanations' clarity is one important area
that needs work. A sizable percentage of students indicated that they needed
clearer, easier-to-understand explanations, especially in the grammar and listening
sections, as this would improve comprehension. More pictures, graphs, and
diagrams might also be added to the visual content to make it more interesting and
pertinent. This would enhance the learning process and make it more visually
appealing.

Increasing the activities' degree of involvement is another area that needs
attention. More interesting material that promotes active engagement has been
requested by students. Adding gamified assignments, interactive exercises, Or
quizzes could increase learning motivation and enjoyment. Strengthening the
manual's online resources and interactive elements would better help students who
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choose technology-enhanced learning, as digital platforms are becoming more and
more popular.

A range of difficulty levels should be included in the handbook as well. Both
beginning and expert students can be suitably pushed without feeling overburdened
by offering content that takes into account varying competency levels, particularly
in the grammar and hearing sections. Last but not least, providing both formats or
an easily available digital option will assist in satisfying the various demands and
preferences of students, given the differing preferences for printed versus digital
copies.

In conclusion, the significance of modifying English language textbooks to
accommodate the requirements of modern students is highlighted by this study.
According to the results, there is a need for improved online resources, more
captivating visual content, and clearer explanations, even though multimedia
resources have a lot to teach. Textbooks can be more inclusive and effective for a
larger spectrum of learners by including a variety of difficulty levels and providing
both printed and digital editions. In order to create a more engaging and productive
learning environment, future advancements should concentrate on developing
interactive and adaptable resources that take into account the wide range of student
preferences.
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Abstract: Informatization of education in general cannot but affect the
informatization of linguistic education, which involves the use of wvarious
information and communication technologies in teaching foreign languages.
Formation of foreign language communicative competence in all the diversity of its
components (linguistic, oral, socio-cultural, compensatory and educational-
cognitive) is one of the main goals of teaching foreign languages at various stages
of education. This work is devoted to determining the nomenclature of students'
reading skills, which are formed on the basis of multimedia programs. The analysis
of research devoted to the use of multimedia programs in teaching foreign
languages has been carried out; didactic properties and methodological functions of
language multimedia programs have been identified; a nomenclature of reading
skills for students has been developed, which are formed on the basis of language
multimedia programs. As a result, it was concluded that modern language
multimedia programs have the following didactic properties: interactivity,
multilevel, multimedia, systematic, autonomy.

Keywords: informatization of language education; multimedia programs;
reading technique skills; foreign language communicative competence.

In recent years, a whole body of work has appeared in the scientific literature
devoted to the use of multimedia programs in teaching foreign languages
(development of types of productive and receptive speech activities (speaking and
writing, listening and reading) and aspects of language (phonetics, grammar,
vocabulary) [1-4]. students and the formation of aspects of a foreign language, and
to monitor the development of these speech skills and form students' linguistic
abilities. Multimedia language programs are based on various formats of
information presentation.

Multimedia means various formats (traditional linear text, hypertext, graphics
(pictures and images), video and audio materials). In addition, a distinctive feature
of language multimedia programs is the ability to implement interaction between a
particular student and the program itself (within the framework of a pre-
programmed algorithm).

The use of multimedia teaching software is also a factor that has a positive
impact on the motivation to learn a language. A positive atmosphere in the
classroom and students' interest in the subject matter are very important. Particular
attention should be paid to defining the role and place of multimedia software in the
learning process. Multimedia learning uses the unique capabilities of new
technologies to complement traditional learning only when necessary.

Multimedia aids have a wide range of expressive, artistic and technical
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possibilities, which allows increasing interest in the material being studied, because
on the screen, attention is controlled much easier than in traditional ways. The main
thing that needs to be paid attention to when reading can be highlighted in a
multimedia environment using the means of dynamics and frame composition, as
well as editing changes in the plan. When reading in a multimedia environment,
depending on the goals set by the teacher, it is possible to eliminate or weaken
everything that distracts from the important thing in various ways: by the
relationship between the main object and the surrounding background objects, by
different intensity of coloring, by highlighting with color, by font. It is possible to
accept options and changes to the plan.

Many scientists in their works devoted to computer-based teaching speak
about the need to identify and define the didactic properties and corresponding
methodological functions of computer technologies used in the educational process
due to the fact that they can significantly influence the development of a specific
methodology for teaching a foreign language (aspect of language or type of speech
activity) based on them [5—11]. Following E.S. Polat, M.Yu. Bukharkina and M.V.
According to Moiseeva, the didactic properties of computer technologies should be
understood as ‘“the main characteristics, specific features of technologies that
distinguish one from another, are important for didactics both in terms of theory
and practice” [11, p. 113]. Didactic functions are “external manifestations of ICT
tools used in the educational process to achieve the set goals” [11, p. 113]. In his
works devoted to the use of various modern ICTs in the process of teaching foreign
languages and cultures, P.V. English: Sysoev [12; 13] and his students [1; 14; 15]
speaks of the necessity and legitimacy, within the framework of the discipline of
foreign language teaching methods, to also speak about the methodological
functions of computer programs. The latter should be understood as a manifestation
of selected didactic properties and functions of computer programs in direct
teaching of a foreign language and the culture of the country of the studied
language (in the development of receptive and productive types of speech activity
or the formation of students' speech-language skills (lexical, phonetic,
grammatical). The selection of didactic properties and methodological functions of
modern Internet technologies became the basis for the development of a number of
ICT-based foreign language teaching methods.

Let us consider in more detail some methodological studies aimed at
identifying the didactic properties and methodological functions of language
multimedia programs for the development of methods for developing students'
reading skills based on these properties.

At the present stage of informatization of education, several approaches to the
classification of language multimedia programs can be distinguished. The peak of
the creation of multimedia programs occurred at the end of the 20th - beginning of
the 21st century, when most language multimedia programs were created to
perform control functions [16]. These multimedia programs contained non-
communicative tests designed to monitor selected linguistic phenomena. There was

150



no talk of any systematization in the presentation of linguistic material. As
computer-based methods of teaching foreign languages developed, multimedia
testing programs were gradually replaced by educational programs designed for a
specific target audience of users with a certain level of language proficiency. One
of the first multimedia language learning programs was the program “English
Puzzles”. As O.N. Morozova points out in her research, this program allows to
solve the following educational tasks:

— increase the general level of English proficiency;

— to develop phonetic and intonational speech skills of students;

— develop students' audit skills;

— develop speaking skills (based on the type of speaking activity);

— to develop translation competence;

— increase vocabulary, including professional vocabulary;

— develop skills in working with dictionaries;

— develop self-assessment and self-control skills [16].

In this regard, within the framework of this study, the definition of didactic
properties and methodological functions of multimedia language programs aimed at
developing reading skills of pupils and students is very relevant. In our study, we
proposed a list of didactic properties of multimedia programs for teaching reading
techniques and their corresponding methodological functions (Table 1). Based on
the identified didactic properties and corresponding methodological functions of
multimedia programs for teaching reading skills to students, it seems necessary to
determine the nomenclature of reading skills formed on the basis of multimedia
programs (Table 2).

Table 1. Didactic properties and methodological functions of language
multimedia programs for teaching reading techniques

Didactic property Methodical functions of language multimedia
programs for teaching reading techniques
of multimedia Multimedia programs for teaching reading
programs for teachingtechniques allow each student to independently control
reading techniques the pace and trajectory of learning the material
Interactivity Modern multimedia technologies make it possible

to combine different levels of difficulty of reading
materials in one program. This will allow students with
different levels of foreign language proficiency to use
the same program.

Multi-level Modern multimedia programs include materials in
various formats (text, audio, video and audio files,
graphics, diagrams and images)
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Multimedia Language materials for teaching students reading
techniques in multimedia programs are presented
systematically - from simple to more complex aspects.
Applying the principles of feasibility and accessibility,
students can move from the material they have already
mastered to new topics.

Systematic Modern multimedia programs for teaching reading
techniques function independently and do not require
additional resources.

Reading Technique Skills Possibility of formation on
the basis of multimedia programs
Operational sKkills
Recognizing letters in text +
Combining letters into letter +
combinations
Recoding letters and letter combinations +
into sounds
Recognizing the acoustic image of a +
word and phrase
Using intonation +
SKkills of mental processing of perceived test units
Correlating the graphic image of a word +
with its meaning
Guessing the meaning of a word +
Determining the semantic connections of] +
words in a sentence

The data in table 2 shows that at the present stage multimedia technologies
allow the development of all reading skills of students. The opportunities for this
multimedia program become especially relevant considering the significant
reduction in the workload of students in the classroom. Based on modern
information and communication technologies, students will be able to develop
relevant skills independently.

The integration of language multimedia programs into the classroom
represents a significant advancement in the development of reading skills. These
programs cater to diverse learning styles, provide engaging content, and offer
personalized learning experiences. By combining text, audio, visuals, and
interactive elements, multimedia programs help students develop not only reading
comprehension but also fluency, critical thinking, and motivation. However,
educators should consider challenges such as access to technology and ensure a
balanced approach to incorporating multimedia into the learning process.
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In conclusion, language multimedia programs have proven to be a valuable
tool in the formation of reading skills, enabling students to engage with texts in a
more dynamic, interactive, and personalized manner. With the right
implementation, they can enhance learning experiences and help students achieve
greater proficiency in reading.
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Abstract: This paper explores the impact of digital storytelling techniques on
improving English language proficiency and fostering creativity among students.
By integrating multimedia elements such as images, text, audio, and video, digital
storytelling provides an engaging and interactive learning experience. The paper
examines how this approach enhances language acquisition, encourages self-
expression, and develops critical thinking skills. Additionally, it discusses
challenges and best practices for implementing digital storytelling in educational
settings. Through a theoretical analysis of existing literature, the paper highlights
key arguments, findings, and perspectives on the role of digital storytelling in
language learning.
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multimedia learning, educational technology.

Traditional language learning methods primarily rely on textbooks, grammar
exercises, and teacher-led instruction. However, with the rise of digital technology,
innovative pedagogical approaches have emerged, reshaping the way students
engage with language learning. One such approach is digital storytelling, which
integrates technology and narrative elements to create interactive and personalized
learning experiences.

Digital storytelling not only improves linguistic skills but also fosters
creativity by encouraging students to craft their own narratives using multimedia
tools. Studies indicate that students engaged in digital storytelling show higher
motivation, improved vocabulary retention, and enhanced communication skills.
Furthermore, this method provides a dynamic and immersive learning environment,
allowing students to develop their storytelling abilities while refining their language
use. This paper investigates the theoretical perspectives and research findings on
the effectiveness of digital storytelling in enhancing English language proficiency
and creativity among students.

Numerous studies highlight the benefits of storytelling in language
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acquisition. Narratives help learners organize and retain information effectively by
providing meaningful contexts for language use [1]. Lambert (2013) emphasizes
that digital storytelling, as an extension of traditional storytelling, enhances student
engagement by integrating multimedia elements that appeal to different learning
styles. Research by Ohler (2013) supports the idea that digital storytelling aids in
improving writing skills, pronunciation, and confidence in speaking English.

Several scholars have explored the role of digital storytelling in fostering
creativity. Robin (2008) argues that digital storytelling promotes multimodal
literacy, allowing students to combine textual, visual, and auditory elements to
create meaningful narratives. Additionally, enhances critical thinking and problem-
solving skills, as students must plan, structure, and present their stories effectively
[5]. Digital storytelling encourages students to think beyond conventional language
exercises, stimulating their imagination and enabling them to express themselves in
unique ways.

The integration of technology into storytelling also aligns with 21st-century
skills, incorporating digital literacy, collaboration, and innovation into language
learning. Modern digital tools provide learners with diverse ways to construct their
narratives, incorporating animation, voiceovers, and interactive elements that
further enrich the storytelling experience. However, challenges such as
technological accessibility, teacher training, and time constraints must be
considered for successful implementation. Successful implementation of digital
storytelling largely depends on the availability of sufficient digital infrastructure
and consistent educator support. Without accessible tools and proper training, the
effectiveness of this approach may be limited, particularly in under-resourced
educational environment.

Theoretical Perspectives on Digital Storytelling in Language Learning
Digital storytelling aligns with several educational theories that underpin modern
language learning practices, including constructivism, multimedia learning theory,
and communicative language teaching (CLT).

Constructivist approaches view knowledge construction as an active,
contextualized process. In this framework, learners build understanding through
meaningful interactions and personal engagement with content. Digital storytelling
creates opportunities for learners to become co-constructors of knowledge by
designing narratives based on their experiences. The use of narrative encourages
the organization of language into coherent structures, while the integration of
digital tools promotes learner autonomy and engagement. Collaborative storytelling
tasks additionally support social constructivist principles, facilitating peer
interaction, negotiation of meaning, and shared authorship of knowledge.

Cognitive theories of multimedia learning emphasize the dual-channel
processing of visual and auditory information, proposing that learning is more
effective when input is presented through multiple modalities. The integration of
images, sound, animation, and text in digital storytelling supports cognitive
processing by reducing cognitive overload and enhancing memory retention.
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Combining verbal and visual content allows learners to make stronger connections
between linguistic forms and meanings, fostering deeper comprehension and long-
term acquisition of language structures.

Communicative Language Teaching (CLT) underscores the importance of
authentic, meaningful communication in the language classroom. Digital
storytelling provides a platform for learners to engage in real-life language use by
creating and sharing stories that reflect personal experiences, cultural backgrounds,
or imagined situations. This aligns with CLT’s focus on fluency, interaction, and
learner-centered instruction. Through the process of planning, scripting, recording,
and presenting digital stories, learners are encouraged to use language purposefully
and creatively, which contributes to communicative competence.

Taken together, these theoretical frameworks position digital storytelling as
an effective method for integrating language learning with critical thinking,
collaboration, and digital literacy. Its multimodal nature not only addresses diverse
learning styles but also prepares learners for the communicative demands of the
2 1st century.

Challenges and Considerations
Despite its potential benefits, digital storytelling presents certain challenges that
must be addressed for successful implementation in language education.

Technological Barriers: Access to digital tools and reliable internet
connections can be a limitation in some educational settings. The availability of
high-quality software and hardware directly influences the effectiveness of digital
storytelling activities.

Teacher Training: Educators need to develop the necessary digital literacy
skills to effectively integrate storytelling into language instruction. Professional
development programs should provide teachers with training on digital tools,
pedagogical strategies, and assessment techniques for digital storytelling.

Assessment Methods: Evaluating student progress in digital storytelling-
based learning requires new assessment frameworks that go beyond traditional
grammar and vocabulary tests. Teachers must consider alternative evaluation
methods such as portfolio assessments, peer reviews, and self-reflection to measure
student improvement effectively.

Student Engagement Variability: While many students find digital
storytelling motivating, others may struggle with the creative and technical aspects
of digital storytelling projects. Providing structured guidance and technical support
can help all learners benefit from this approach.

Digital storytelling offers a powerful approach to enhancing English
language proficiency and creativity by integrating multimedia elements and
fostering student engagement. Theoretical perspectives from constructivism,
multimedia learning, and communicative language teaching support the
effectiveness of this approach in modern language education. By merging
storytelling with digital media, students can develop their linguistic abilities while
simultaneously enhancing their digital literacy and creative thinking skills.
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However, successful implementation requires addressing challenges such as
technological accessibility, teacher training, and assessment strategies.

Future research should further explore the long-term impact of digital

storytelling on language proficiency, particularly in different educational contexts
and age groups. Additionally, studies should examine the evolving role of artificial
intelligence and virtual reality in enhancing digital storytelling experiences for
language learners. The increasing sophistication of Al-driven storytelling tools may
further personalize language learning, providing adaptive feedback and new
opportunities for immersive learning experiences.
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