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A METHOD OF EXPANDING THE VOCABULARY OF ENGLISH
LANGUAGE IN SECONDARY SCHOOL CLASSES

Ceticemberxosa M.A., Master of degree
Dulaty University, Taraz, Kazakhstan
s.maira@mail.ru

Currently, the rise of teaching English as a foreign language to a new level is
becoming one of the fundamental tasks in Russian pedagogy. After all, the fact that
our country communicates with foreign countries in the course of global
communication speaks to the need to teach English. In this regard, it was decided to
teach English as a foreign language in the country's secondary schools.

The word is the main tool of the language. In order to speak a particular
language and master that language, a student needs to have a large vocabulary. By
studying words, the student forms his own ideas about this language. And this, in
turn, leads to the development of the student's thoughts in this language and the
formation of Coherent activities.

According to many scientists, the main means of achieving this goal is to
master the vocabulary of the language. Because, in their opinion, it is precisely in
these words that the value and argumentation of culture lies. But at present, the
student uses little foreign language in intercultural communication. Scientists
consider this as an urgent problem.

The main purpose of vocabulary training is to master the units of
communication used when entering into communication, i.e. it is used to convey a
certain thought and understanding in general. Vocabulary plays a huge role in
learning English. Because it is only through words that we designate the name of the
phenomenon and give it a whole meaning.

In the process of listening and reading, the auditory/visual image is associated
with semantics, overcoming the orientation of thought towards internal articulation,
differentiating the form of a word by information signs and sound, differentiating
ononymic, synonymous, and antonymic phenomena, mastering the mechanism of
receptive combination, comprehending the meaning of a word through word
formation and context, perception when working with newly or already learned |
should be able to use analysis with lexical material.

According to the evidence of the conducted work, if a student with a poor or
average level of education does not hear his classmates, the teacher pronounces a
new vocabulary learned throughout the lesson, without repeating it several times,
the student shows that after the end of the lesson he forgets the vocabulary learned
that day. This circumstance indicates that the teacher needs to select the necessary
exercises and monitor the correct organization of lexical work.

When analyzing the vocabulary of a language for the purpose of teaching,
methodologists see a functional unevenness of vocabulary that explains some of the
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features of speech activity. They note that in the process of speech activity there are
two phenomena that are interrelated, but also have different sides in speech activity.
They are: understand what the other is saying and express yourself. It is believed
that the course of these two phenomena is carried out using lexical materials that
differ in volume and composition. Everyone knows most of the words that they
don't use in their speech, but they understand. These words belong to an inactive
vocabulary group. Only a small part of a word can be used by a person all the time.
This makes up an active vocabulary group.

The words that make up the inactive vocabulary group appear in our memory
when we hear or read this word. We also often learn its meaning by guessing. And
since the words that make up the active group are constantly used, we have mastered
them perfectly, and they are always flexible to use in speech activity.

What does it mean to know the words? This is the knowledge of its meaning,
form (pronunciation, spelling), its connection with other words (semantic,
grammatical). This means knowing how words are created, how words change, and
how words are used in linguistic relationships and sentences.

The purpose of vocabulary training is to master vocabulary building materials
that serve as the basis for the transmission of holistic thought when entering into
linguistic communication. In the works of scientists on the methodology of teaching
a foreign language, 3 activities are identified, mainly in teaching English.

- long-term retention of the word in the student's memory

- use it if necessary

- be able to associate it with other words

In this regard, the student should know the following conditions::

- understand and memorize the English word, know its sound and graphic
form;

- the ability to use this word correctly;

- be able to relate it to other words;

In the process of speech and writing, we take into account the meaning of the
form and use of the word, and in the process of listening and reading, we take into
account the meaning of its use from the form of the word.

The content of lexical learning consists of the volume of words used in speech
activity, words that need to be learned depending on the topic.

In L. Z. Shakirov's work “Methods of teaching Russian in national schools”,
the vocabulary includes such actions as:

- reveal the meaning of the word;

- sound, graphic form (pronunciation, spelling)words

- long-term retention of words in memory;

- use of words

- the connection of words with each other

In the process of studying vocabulary, the scientist sets the following tasks::

1. Saving a word in memory;,

2. for its sound, mastering the phonetic form;

3. Usage in phrases, taking into account grammatical and semantic
coincidences;
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4. make a sentence, a text for the phrase;

The main purpose of teaching English vocabulary in general secondary
schools is to teach students spoken English.

In her scientific article, A.V. Zykova, In the initial section, English language
teaching is based on communication skills, that is, students listen to each other,
answer questions, understand the main idea from the text they read, receive the
necessary information and engage in written communication. Teaching English
vocabulary to younger students should be differentiated based on their interest and
level of perception. In most cases, it is believed that English should be borrowed
from children's folklore, fairy tales, songs, poems, tongue twisters, riddles.

The author notes that the topics become more complicated in the middle ranks.
It is emphasized that the correct emphasis on words, the correct spelling and
pronunciation of words are taught, tasks related to topics are performed and deepen
the cognitive level of students.

In high school, tasks for developing students' communication skills, situations,
etc. are studied in depth. thematic tasks. Teaches students to think and speak
English. The principles of choosing the minimum vocabulary of the English
language studied in middle-level classes. As we know from many methodological
works, there are certain principles of lexical choice. These are: thematic selection,
prediction of errors by frequency, linguistic interference, semantic selection, the
principle of identity, the principle of stylistic limitation, the principle of the value of
word formation.

Thematic selection. This means words and phrases selected depending on a
specific topic, the number of which is limited.

Frequency is determined using dictionaries, textbooks, and definitions.

Predicting the error due to language interference is the choice of a lexical
minimum in which the student must correctly and adequately express his thoughts.
The student implements his game based on the structure of his native language,
relying on the volume and system of words and expressions of his native language
In speech activity in the process of expressing his thoughts in English. That is why
the lexical units used in the cpc should be represented in English, regardless of
whether they are semantically structured or structurally consistent, that is, phrases
and the structure of the English language.

The principle of identity. The value of vocabulary lies in the fact that it can
match other words and come into contact. Words with a better identity have a
communicative value.

The principle of stylistic limitation is the principle of words belonging to
neutral, literary, oral, and written styles. Because of this principle, the percentage of
vocabulary increases with each grade.

Word formation is a value principle. This is the principle of the ability to create
new words using word prefixes, prefixes.

Semantic selection. The chosen word should be words that are important in
accordance with the topic of oral and written speech activity.

Semantics is the process of revealing the meaning of words. The method of
choosing semantics in each individual case is determined by the nature of the word
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and the level of learning. The methodology deals with the methods and means of
semantics. One of them is the tool of monolingualism, i.e. English, among the
means used to reveal the meaning of a word, are the elements of text, definition,
clarity, synonyms, antonyms, and word formation. This gives the student an
opportunity to reflect.

The next type of method is text. At this point, it becomes easier to decipher the
meaning of the word. because we can accurately find its meaning, because it is
related to other words in the sentence and comes in a phrasal way. One of the
disadvantages of this method is that when using this method, we have to master the
language at a certain level. We can also reveal the meaning of a word by giving a
definition. This method helps to reveal the nature of NW, but this method takes a lot
of time when used in class.

The next method is synonyms and antonyms. Many opinions have been
expressed about this method in the methodology. The vast majority have banned
the use of this method. In their opinion, it takes a lot of time and is ineffective for
the real disclosure of the meaning of this word.

Language is a tool with its own form. One of the effective methods used in
learning a foreign language in secondary school is visualization. The next
semantic method is visibility. In this method, the task is to use visual aids of
various paintings, drawings of the subject, etc. In high school, listening
visualization is often used when deciphering the meaning of words. Linguistic
visibility should constantly develop the student's speech activity. For example:
“stand up”, “open your book”, etc. The main tools are a tape recorder, a radio
device,and a TV.

The teacher must first show the new word to explain it. The teacher can
show an action, name the subject in English, pronounce its sound, word, and
phrases. Also, the word can be pronounced with the help of various drawings,
drawings and explain the meaning. Another type of visual aid is a technical tool.
Textbooks are the main source of information. The students themselves get
acquainted with the new topic of the textbook. At this time, the teacher remains
only the organizer and checks them. Checks students' understanding by giving
additional assignments.

Working with active words in action.

G. V. Rogova divides all lexical exercises into 2 categories. These are: 1)
memorizing words

2) building the identity of words.

Work on mastering the active minimum.

Students are trained in the assimilation of words through exercises that
strengthen the semantics of new words and phrases formed the basis of semantic
compatibility. Rogova G.V. divides all lexical exercises into two categories,
aimed at: 1) memorization of the word, its semantics in unity with the
pronunciation and grammatical forms; 2) formation of combinations of words of a
semantic nature. Here is a set of exercises of the first category:

— Name the objects shown in the picture.

— Choose from a number of words a word that (does not) correspond to the
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given situation.

— Form other sentences based on the pattern with the highlighted word.

— Complete the sentence (or fill in the gaps in the sentence) with suitable
words; the words give under the line or give from memory.

— Use a synonym for the highlighted word in this sentence.

— To give the sentence the opposite meaning by using an antonym instead of
the highlighted word.

— Ask a question about the statement, having found out ... (the question
assumes the use of a new word).

These exercises are accompanying by various “word games”:

- games with crossword puzzle elements such as: who will name more words
on a topic;

- the teacher gives a definition; students must name the word;

- cells are drawn on the board, the number of which corresponds to the
number of letters in the word, and the first letter is entered, then the definition is
given.

For better memorization of words, you can use rhymes and songs containing
new words. Special techniques for memorizing words should also mobilize:
pronouncing at different volumes, rhythmically pronouncing to a familiar tune,
such techniques are successfully used by teachers of intensive methods.

The second category of training lexical exercises consists of exercises in
building combinations. For the development of speech, the construction of
combinations is the most important intermediate step, since “there are no single
words in the language”. Combinations built according to the laws of semantic
compatibility in close cooperation with grammatical norms. Here are specific
types of exercises in constructing combinations:

— Correlate the words in the columns to get the correct combinations (verbal
or attributive).

— Choose combinations of the "scattered" words.

— Make common sentences using definitions for highlighted nouns, additions
to predicate verbs (from data under the line, from memory).

— Create combinations that indicate that these items belong to your family
and friends.

This followed by exercises in the application of new lexical units and their
combinations in speech. The main type of exercise is a variety of word groupings
aimed at future utterances. Students can use ready-made groupings or
independently group words and phrases according to a situation (topic), an image
in a picture, or a movie, as well as correlate words and phrases with plan items
(from memory or from existing thematic dictionaries). Independent grouping of
words is actually working on the supports for a future utterance, during which
students learn to manage the semantics of their utterance. This work related to the
prepared form of speech. After that, students offered exercises in unprepared
speech, without external supports. To do this, situations created that motivate
statements. The circle closes: students create their own text aimed at solving
communicative tasks based on the acquired vocabulary. Here, the work on the
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dictionary combined with the development of oral speech.

Work on mastering the passive vocabulary.

In connection with reading uncomplicated original texts of various
functional styles at the senior stage — popular science, socio-political and artistic -
students should master a passive dictionary, i.e. they should develop receptive
lexical skills — to identify a word by certain supports in its graph and on the basis
of syntactic form and synchronously correlate with the meaning. All exercises of
a training nature should be adequate to reading as a process and contribute to the
development of some kind of reading mechanism. In order for verbal stereotypes
to arise and the auditory-sound-motor image of the word to be firmly imprinted,
which facilitates automatic recognition of it when reading, these exercises are
performed aloud. Here are specific types of exercises in the formation of
receptive lexical skills:

— Loud reading and subsequent translation of a new word in various
syntagmas and sentences. When performing this exercise, the meaning of this
word is enriched. For example: full — a full bottle, a full bus, a full moon, the pail
full of water, the hall full of students. We have been waiting for him a full hour.

- Filling in the gaps in the text when reading. This exercise aimed at
developing the ability to predict.

- Fill in the gaps with words of different meanings, the image of which
students confuse, for example: lie — lay, sent — scent, this exercise trains students'
attention. All exercises in learning new words create prerequisites for solving
semantic tasks when reading. They are basing on a passive vocabulary selected
for reading, the careful elaboration of which is just as obligatory as the
elaboration of an active vocabulary minimum.
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7’KOFAPBI OKY OPBIHJIAPBIHJIA HIET TIIJIEPTH YHPEHYIILJIEPTE
APHAJIFAH HHTEPAKTUBTI UHTEJUIEKTYAJI/IbI OKBITY
KYUECIH )K9HE ' KACAHIbI MHTEJUVIEKTTI KOJITAHY

Amanxoc A.

2 kypc cmyodeumi, 6B02313 —Aydapma ici,
Ecenbaesa A.M,eymanumapivl 2ulislMoap mMazucmpi
M. X {ynamu ameinoazvl Tapas yrueepcumenti,
Tapas, Kazaxcman.
Aseltaraz86@mail.ru

Kazipri Tapga mer TuUll cabakTapblHIAa WHTEPAKTHUBTI WHTEIUICKTYaJbl
OKBITY JKYHECIH >KOHE JKacaH/bl MHTEJUIEKTTI KOJJAaHy TaKbIpblObI Ou1iM Oepy
cajachlHAAFbl MaHBI3JbI MacenenepAiH Oipi Ooibin TaObLIAABI. XaJbIKApaIbIK
OaillaHbICTap HBIFasl TYCKEH CallblH IIET TUIAEpl KOMMYHHUKATHUBTI Kypasl pETIHAE
KOFaMJbIK JlaMyZia eTe€ MaHbI3[bl POJ aTKapaabl. bysl cTyleHTTepAeH WeT TUIAEpiH
MEHrepyll FaHa €MeC, COHbIMEH OIpre OHbI KOJJIaHyAbl YHUpPEHYAl JKOHE
KOMMYHUKATUBT] JaFAbLIApblH JKETULAIPYAl Tajan eTelll. bysl OKbITyIIbLIapIbiH
OKBITYJaFbl MHTEPAKTUBTI TEOPHUSIHBIH poJliHE Oaca Hazap aynapybl, CTYJEHTTEPAIH
IC-OpeKeT apKbUIbl OKyFa OarbITTay, OJIapJblH ©3 OMBbIH aybI3lla KETKI3Y MKOHE
OuTIMII  KypacThlpy KaOUIETTepiH JaMbITy KepiHic Tabaawl. WHTEepakTHBTI
3UATKEPIIK OKBITY XKYHECI OKbITYa >KETEKIL1 PeJl aTKapaibl, OJ1 CTYACHTTEP/IIH 1IET
TUIIH YHpPEHYIHE BIKIAJ €TiN KaHa KOWMAaMWbl, COHBIMEH KaTap OKBITYIIbLIapFa
OKBITYBI YIL1IH YJIKEH CYpaHbIC MOHTE UE.

Kazakcrannma XU nampiTy xKoHE HHMQPIBIK OPTaHBl KYKBIKTHIK pETTEY
Mmacenenepi ooibiHma [Ipesunent Kaceim-)Komapt TokaeBThIH — TanchlpMacbIMEH
«Kacanapl  uHTEWIEKTTI  AambITyablH — 2024-2029  kpligapra  apHaJFaH
TYKBIPBIMJIAMACBIH OEKITY TypaJibD» 3KOHOMMKAHBIH TYpJl cajallapblHa >KacaHbl
MHTEJUIEKT  TEXHOJIOTHsIIapbIH eHrizy  YIHIiH CTpaTerusTbIK Ky>Kat
KaObu1naHabl.OHIaFbl  MaKcaT JKaHA TEXHOJIOTUSHBI HKOHOMHKA, JIOTMCTHKA,
JIEHCAyJbIK CaKTay, OlTiIM MEH FhUIbIM cajlajaphbl >KOHE Tarbl Oacka OarbITTapja
xKeTuaipy. TyKbIpbIMIaMa/ia jKkacaH bl MHTEJUIEKTIMEH JKYMBIC 1ICTEUTIH MaMaH1ap
nasipiay kesnenreH.Kasipri Tanma »xacaHAbl WHTEUICKT cajlackl OoifbiHIIA 15
XKOFaphl OKy opHbI, 20 OuiM Oepy OarmapiaMachl OOMBIHITNA KYy3ere ackipaabl. On
OarmapiamManapibpl aWTHII KETETiH OoJicak, jKacaHIbl HHTEIUISKTIHIH Heri3uepi,
KHUOEpHETHKA >OHE >KacaHAbl HMHTEJUIEKT, MEIUIMHAIarbl >KACaHIbl WHTEIJIEKT,
OutiM Oepyzeri »acaHIbl WHTEJUICKT »XOoHE Tarbl Oacka Oarmapiamanap. Ochl
Oarnmapiamanap OOWBIHINA XKOFaphl OKYy opbiHmapbiHaa 2000-HaH acTam CTYIEHT
OoimiM anyna. COHbIMEH KaTap FbUIBIM >KQHE JKOFapbl OUTIM MUHHCTPIITT MOACHH
OHE TUIIIK MypaHbl JaMbITy YIIIH 3aMaHayd YJikeH Tin moneniH (LLM) kypy
OOMBIHIIIA KYMBIC JKYpri3in kenexdi. byrinri Tanga Oipuemie 61j1iM Oepy YHbIMbIHAH —
AKNapaTrThlK JKOHE  €cenTey  TEeXHOJIOrusIapbl  MHCTUTYThIHaH, (CorbaeB
yHuBepcuteTineH, HazapOaeB yHuBepcutetineH, LII. [lasxmeroB aTeiHmarbl «Tii-

13


mailto:Aseltaraz86@mail.ru

Kazpinay ¥FTIO, A. baittypcbiHOB aThiHAarbl Tin OiiMi MHCTUTYTBHIHAH JKOHE
Ka3¥V-nan koHcopiuyM KypbUiabl. MaManap mamameH 6 MIIpa ce3 KOJAaHbICHIH
KUHAJBI, KUBIHTHIKTHI IICIIIMICP apKbUIbI CYIEPKOMITBIOTEP/II KOJAaHa OTHIPHI,
LLM wmopgeni yiipetinin xatsip[1,102].

KazakcTan SKOHOMUKACBIHBIH IaMybIMEH JKOHE XaJIBIKApaJIbIK OalIaHbIC TICH
BIHTHIMAKTACTBIKTBIH TEPEHJACYIMEH KOFaMfa IIIeT TUTIH JKaKChl MEHTepreH
MaMaHJIap MIVFBIT KaXET OO0MyblHA OAiIaHBICTHI JKOFAphl  OKY OpPBIHAApPBIHA IIIET
TUTIH OKBITYJIa IOCTYPJIi, OKBITYIIBIFA OaFBITTAIFAH ayAUTOPUSUIBIK 9pic popmach
OYPBIHFBICHIHINIA HET13T1 OKBITY PEKUMIi 00BN TaObLIaABL. J{oCTYPIl OKBITY peKUMI
JKaHa JKarJaiia skorapbel OUTIM OepyJli AaMBITY YIIiH OyaaH OblIad >kapaMmaiiibl,
ocipece MIeT TUIIH OKBITY CTYACHTTEPAIH TUIAl KOJAaHy >KOHE KOMMYHHMKATHUBTI
KaOlJIeTIH JaMbITyFa, IIET TUIIH OKBITY MaKCaThlHA IIBIHAMBI KETYTe >KOHE KOFam
YIIIH KOCIOM JapbIHIABUIApABI TopOHeseyre OarbITTalmybl Kepek. HTepaKTHBTI
OKBITY ~ TEXHOJIOTHSICHI ~ MYJBTHUMEAMSUIBIK ~ TEXHOJOTHUSHBI HEMECEe  IKEIUIK
TE€XHOJIOTUSHBI, MYJbTUMEIUSIIBIK KOMMYHUKAIUS KYPChIH KOJAAHYIbI OLIAIPEIL.

Conpaii-ak OKBITYIIBIHBIH OPTYPJIi OKBITY MICTEpPi apKbUIbI OKBITYIIBI MEH
CTYJIEHTTEP/AIH MHTEPAKTUBTI OKY OPTAaChIMEH OailJIaHBICTBIPYFa KOJI KETKI3y YIIIH
pecypctapabl  mapananaabl. O OKBITYABIH OCJICEHIICHIHAAPIIBI, OJCYMETTIK
WHTEPAKTUBTI JKOHE KOHTEKCTIK cumaThiHa ©Oaca  Hazapayaapanabl; Oai
OKypecypcTapbl MEH KEeH ayKbIMIbl MYMKIHIIKTEpPi YCBIH AOTBHIPHII, CTYACHTTEP
OKy peCcypcTappIMEH 6e3apa OpeKeTTecy JKOHEe OKy HHTepdeicTepiMeH e3apa
OpEKeTTeCYy apKbLIbl OLTIM anajapl )KOHE JaFabLIap bl )KETUIIIPE/II.

MHTEepakTUBTI OKBITY PEXKHUMIHIH TEOPUSUIBIK HET131 MHTEPAKTUBTI OKBITY —
KOMMYHHMKATHBTI KY3BIPETTIIIK IMEH KOMMYHHKATHUBTI Tl OKBITYIBIH TEOPHSIIBIK
Heri3i Oap jkaHa OKBITY OJICl, O KOMMYHHMKATHBTIK KY3BIPETTUIIKTI aMbITyFa
OarbITTaJIFaH.

Tin MamaHmapsl e3apa OpEeKETTECTIK JCTeHIMI3 €Kl HeMece OJaH Ja Kell
KapbIM-KaTbIHAC TapanTapblHbIH TUIAl MaijgaiaHa OThIPHIN, Oip-OipiMEH OM, ce3iM,
MIKIp aaMacybl >KOHE Ke3 KEJIreH TapamnTbhlH EKIHUIICIHE ocep €Tyl JAen arall
kepcerei. KoMMyHUKATUBTI Tl OKBITY OJICIHJIE TUIMIK OKBITY OachblHaH asfbIHA
JEH1H MHTEPAKTUBTI OOJIybl KEPEK, ajl ©3apa 9PEKETTECTIK KOMMYHUKATHUBTI TUIIL
OKBITYIBIH ©3€ri OoJblll Ta0buiafbl. OKBITY MPOLECIHIH ©31 HHTEPAKTUBTI 9pPEKET
Oonpim  TaObLIambl. VIHTEpaKkTHBTI OKBITYJAa  OKBITYIIBUIAD MEH CTYJICHTTEp
apachlHIAFbl €Ki JKaKThl HEMece KOIl JKaKThl aklapaT ajMacy XKoHe Oy
OKBITYIIBIJIAD MEH CTYJIEHTTEPAIH 63apa dPEKETTECETIH TUILMIK TKipuOeciHiH Oip
Typi[2, 83-85].

WNuTepakTuBTI  MONENl YIIH HWHTEPAKTUBTI OPEKETTEP AapKbUIbI OLIIM
anymisiiap Oip yakeITTa HaKThI TUIAET] MaTepuasaap/sl ThIHAAY HEMece OKY Ke3iHe
©37ICpiHIH TUIMIK KOPBIH, TIOTI TUIMIK 9peKeTTepae Oacka CTYIEHTTEpAIH TUIIIK
HOTWXKEJIEPIH apTThipa ayiafbl; TUIMIK-MHTEPAKTHBTI 1C-OPEKETTEp IMPOIIECIH/IEC
CTYJIEHTTEp MaMaHAAHAbIPbUIFAH MEHrepy YIIIH HeMece Ke3AEeMCOK CIHIpY YIIiH
©3JIepiHIH TYIMHYCKA TUIIK KOPBIH >KYMBULABIpA ajaabl *oHE OJIApJbl HAKThI
eMipAeri KapbIM-KaTblHACTa KojjaHa anaabl. Tiun  yHpeHyaiH OacTamkbl
Ke3CHJIepIHJe e ojiap Tulal OaphiHINA MaijaliaHy YIIH HHTEPAKTUBTI TOCUIII
KOJIJaHybl KepeK. byJl MHTepakTUBTI MOJIEII TUIAI KOJIJaHY MEH KOMMYHUKATUBTIK
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KY3BIPETTUIIKTI JaMbITyFa OaFbITTalFaH CTYACHTKE OarbITTaJiFaH, WHTEPAKTUBTI
OKBITY MOJIEJ1 eKeHiH kepcerel. 2KacaHabl UHTEIUIEKT TEXHOJIOTHICHI, aKIapaTThIK
TEXHOJIOTHSIIAp KoHE Oi1iM Oepy TEXHOJIOTHSCHI >KacaHJbl MHTEJUICKT TEH OiuTiM
Oepyal JKy3ere achIpyAblH YII HETi3rl TEXHUKAIBIK TIperi OOoJbI TaObLIaIb.
Onapaeiy immiHAe, TUIMIK OHACY >KOHE TaOuru OelHeney TexXHOJOTHschl, Al
TEXHOJIOTHSCHl MEH aKMapaTThIK TEXHOJOTUSIAPIbIH WHTErpaluschl; cabakrac
Ou1iM Oepy TEXHOJIOTHUANAPHI OKBITYABl >K00anay, OKY »OCIapbhlH KYpPY, OKBITY
omicTepi koHe OacKa Ja Ma3MyHap OOJIBIT TaObIIa b

[ller TumiHAE XalbIKapalblK OUTIM Oepyai OYKII onemie OelCceHIl Typle
1IrepiyieTyMeH OYKUI ojeMJie IIEeT TUIEPIHIH KbI30aChIHBIH TOJKBIHBI OacTasibl,
OWI CTYIEHTTEpIIH IIeT TUNH OKYIbl TaHjaayblHa wuTepmenemi. Iller Timaepin
YUpeHy YpIicke aWHaJIFaHbIMEH, IIeTeN CTYACHTTEepl YIIIH OKBITYIIbUIAPAbIH
TaIIIbUIBIFEI OaiiKkanaabl. by FaHa emec, eT TiIH OKBITYABIH OipbIHFall MOJCTIHIH
HmIeKTeyJiepl, cabakTaH ThIC KapKbIHABI MPAKTUKAIBIK MPOLECTEPiH OoIMayshl,
OKBITYLIBLIAP/ABIH aybIp OKY >KYKTEMECI 5KOHE HAKThI TUIAIK TOHKIpHOE OpTaChIHBIH
OoJIMaybl aFbUIIIBIH TUTIH YHpPEHYIIUIEpIiH OKYbIH TyOereini mekrerai [3,78-80].
byn >KyMBICTBIH HEri3ri yJjecTepl MblHajgap OoJibll TaObuIa[bl: OIPIHINIAEH, MIET
TUTIHAETT HMHTEPAKTHBTI 3HUATKEPIIK OKBITY JKYHECIHIH JKYMBICBIH —Tajjaay
OKBITYIIBIAPFa TOJBIK (YHKIIMOHATABIK OKBITY OaFmgapiaMaliblK KaMTaMachl3 €Ty
KUBIHTBIFBIH Oepei, Oy O11iM Oepy canachlH CTYASHTTEPAIH OKYbIH CTaHJIapTTay
MEH 0ackKapy/aa OJilaH dpl KETUIAIpyre, TUIMAL TYPAE KaKcapTyFa »KoHE MEKTEITer1
MYFalliMIEpaiH OLTiM JCHTeHiH KOTepyTe JKOHE TECTIIeYre MYMKIHJIIK Oepe/i.

byn makananga 613 >KoFapbl OKy OpBIHJIApBIH/IA IIET TIIIH OKbITYFa apHaJFaH
KacaHbl UHTEIUIEKT alrOPUTMJICpPIHE HETI3/IeITeH MHTEPAKTUBTI UHTEIIICKTYaJI b
OKBITY >KYHeCiH >ko0alar, KypacTbpambl3. bys xKyie CTyIeHTTepaiH Ke3 KeJlreH
yaKbITTa, K€3 KEJTeH XKeplae cabakTaH ThIC OKyFa OarbITTalFaH KaXETTUTIKTEPIH
KeHUaeTenl. MHTepakTUBTI OKBITY — KOFapbhl OKY OPBIHIAPBIHBIH CTYACHTTEpI
OKBITYUIBIHBIH OKBITY MAaKCATTApbIH JKEHUIIPEK TYCIHYl >KOHE MYFalIMIEpaiH
KOFapbl OKY OpPBIHJAPBIHIAFbl CTYIEHTTEpPAIH TYCIHITIH JKaHa OlUIIMMEH
OallIaHBICTBIPY JKOHE OFaphl OKY OpPBIHAAPBIHAA CTYACHTTEPAIH THIMII OLIIM
alyblHa XaKChIpaK bIKMAJI €Ty YIIIH MKEeMJl TypJAe NaijaiaHybl YIIIH Oenruil Oip
MoceJieHI HeMecCe TaKBIPBINTHI TaJKbUIAy VIIiH JKOFapbl OKY OPBIHIAAPBIHIAFHI
OKBITYIIBUIAP MEH CTYJICHTTEP/Il TeH KapbIM-KaThIHAC JKaFAaibIHAA YCBIHY.

OKBITYIIBI MEH CTYIOEHTTIH ©3apa OpeKeTTecyl XOHE MYIbTUMEIUSIIBIK
MHTEPAKTUBTI OKBITY PEKUMI CHUSAKTBHI OlpHEIIe e3apa opeKeTTecy pekumaepi oap.
byn okympicTa 613 OChl yII ©3apa OpEKETTeCY PEeXKUMIH erKeh-TerKel
Kapactbipambl3. COHFBI KbUIAApbl OuUTiIM  Oepy pedopMackl KOFaphl  OKY
OpBIHJAPbIHAA CTYIEHTTEPIIH aFbUIMIBIH TUIl MOHIHIH CayaTTbUIBIFBIH apTTBIpYFa
koOipek koHin Oemyme. On HeEri3iHEH TUT KaOUIeTiH, MOJCHW CaHaHbI, Oiliay
camachlH XKOHE OKy KaOumeTiH KaMTuabl. OnapibiH IMNHAE TUIMIK KaOUIETTUTIKKE
TUIIIK OUTiM 7A€, TUIAIK JaFapliap Ja kipeal. TUIMIK JaFasuiap SKOFapbhl OKY
OPBIHJIAPBIHAAFEl CTYACHTTEPACH MOHEpJeN Coiiey MaFAbUIapblH KETUIAIpYAi
Tajgan eTell, COHABIKTaH IOCTYPJl CBIHBIN YJTICI >KOFapbl OKY OpPBIHIAPbIHIA
CTYJIEHTTEpAIH KaOlIeTTepiH JaMbITy YILIH €HAl )apaMcChl3 *KoHE OHbI pedopmaiay
KoHE JKaHApTy KakeT. Kaszipri 3amMaHFBl OKBITY TEOPHSCHI CHIHBINTAFBI OKBITYIBIH
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«CTyJCHTKE OarbITTajFaH» OOJIyblH J>KOHE «JamyFa OarbITTalFaH» WUIESACHIH
opHatyabl Tanan erefl. OKBITYIIBUIAD MEH CTYIEHTTEp apachlHAarbl cabakTa
OKBITY AQCTYpJil Oip KaTaH OKBITY PEXHMI €MecC, €Kl )KAaKThl HHTEPAKTUBTI PEXKHUM
6omy kepek [4,16].0KpITymIBI KOFapbl OKY OpPBIHAAPBIHAAFbI CTYJIEHTTEPIIH
ayIUTOPHSIFA IIBIHBIMEH KaThICa adybl YIIiH JKETEKII pejiH aTkapaiabl. OKBITYIIBI
pOIIiH KOKKa IIBIFapy eMec, KepICIHIIe, OKBITYIIBl OKBITYAAFbl OLTIMAL KEeTKI3YIII,
COHBIMEH KaTap 0acCKapyIIbIChI, BIHTAIAH IBIPYIIBICH], KATBICYIITBICH], OAKBLUIAYIIHICHI
KOHE ayJapMalllbIChl, OKBITYIIBIHBIH OKBITYIAFbl POJIIH €cKepMmeyre OoaMaiiipl.
OKpITY TMPONECIHAE OKBITYIIBIIAD OKY MaTepuaiapbl MEH OUIIM HYKTeJIepiH
JANbIHIAI, OPTYPJIl MOJCHU KOHTEKCTTEPre COMKEC KOFaphl OKY OPBIHIAPBIHJIAFHI
CTYJIGHTTEpIe aybI3Ilia COUIIEY SPEKETTEPIH KYPaCThIPYbl KEpPEK.

KM HeriziHaeri TEXHOJOTWsJAp OKYIIBIAPABIH TUIMIK  KaOlIeTTepiH
KETUIIPYIe »KaHa MYMKIHIIKTED YCBIHBIN, >XeKe OeHiMIenreH TarchpMaiap
apKpUIbl OKy mporecid Taimal eteai. 3eprreyae ChatGPT, Claude, xone BingChat
cuskThl JKW d9aT-00TTapbIHBIH KOJJAAHBLTY OJICTEpPi KapacTBIPHUIBII, OJap.IbIH
TUIAIK JaFabUIapabl TaMbBITyIaFel pedii TangaHanasl. CoHbIMEH Katap, 3eprrey KU
KYpaJlJIapblHbIH MHTEPAKTUBTI JUANOr KYpY, TUIIIK KAaTelepal TY3€Ty >KOHE HAKThI
yaKbITTaFrbl Kepi OaiimaHbIC Oepy CHUSKTHI apTHIKIIBUIBIKTApbIHA Ha3ap ayaapaibl.
DOTHKa KOHE JEpPEeKTepAiH KYIUSIBUIBIFBI CHSKTBI MOCEJeNep 1€ ECKEpiIreH.
Hotmxenep XU TexHonorusnapblH KOJNJIAHy COWJIEY TIIIH AAMBITYAbIH THIMI1
KOJIbI €KEHIH JKoHE OyJ1 9[ICTEP/IIH OKBITYbIH CallaChblH apTThIPAThIHBIH KOPCETE/I.
byn martepuan oxeITymisuiap MeH oaickepiepre Oumim Oepy mporecine KU-ni
MHTErpalysiay/ia naijaaisl YChIHBICTap Oepei.

[leT Timi cabakTapblHaa >KacaHIbl MHTEIJICKTTI KOJIIaHy TaKbIPBIOBI Kazipri
OutiM Oepy KyieciHae e3eKTi MacenenepiH Oipi Oosbin TabbuIanbl. bimim Oepy
caJlachIHJAFbl TEXHOJIOTHSUIBIK MPOTPece, acipece KacaHbl MHTEIJIEKTTIH JJIaMyhl,
OKBITY QJIiCTeMelNiepiH TyOerewni e3repTyre MyMKiHAIK Oepai. KacaHmsl
MHTEJUIEKTTIH OuTiM Oepy MpOIEeCiHE EHTI3UIyl OKYIIBUIAPJBIH OKY HOTHXKEIEpiH
KaKcapTyFa, MOTHUBAILIMSCHIH apTThIpyFa >KoHE OUliM Oepy YHAEpiCiH jKaHapTyFa
BIKMAJI eTe/l. bya FeUIbIMM k00a arbUIIIBIH TUTI cabakTapbinaa KU-aiH Kongany
EPEKIICTKTEPIH 3epTTEyre apHajFaH, KoHe OHBIH MakcaTbl — JKU-miH aFbuImibIH
TUIl cabarblHOAa THUIMJIl MaijaiaHy apKbUibl OuliM Oepy camachlH apTThIpy
KOJIIapbIH aHbIKTay. JKacaHIbl WHTEIUIEKTTIH OUliM Oepyaeri Tapuxbl — Oy
TaKbIPBINITBEIH, MaHbI3bl acrnekTici. KU-aiH gaMy Tapuxbl, OHBIH OuLTiIM Oepy
cajlachlHa EHT131JIyl, aJFalIKbl SKCIIEPUMEHTTEp MEH Ka3ipri 3aMaHFbl JKETICTIKTEPI
Typassl MaTiMeTTepai Kamtuabl. byn 6emimuae XXU-aig Oinim Oepy kylieciHe Kanan
€HTCHI, OHBIH aJFallIKbl KOJJaHy TIXKipuOenepi MEH HOTIKeNepl TadKbUIaHAIbI
[5,38].

Conbimen katap, XKU-aig 611iM 6epy catachlHIaFbl POJii MEH MaHBI3IbUIBIFI,
OHBIH OKBITY MPOIIECIHE dcepl Typasbl Aa co3 001aabl. AFBUIIIBIH TIJIH OKBITYIAFbI
KW-nig taiMauniri — Oyl 3epTTEyAlH Tarbl Olp MaHbI3IbI OarbIThl. JKacaHmawl
WHTEJUICKTTIH aFbUIIIBIH TUIIH OKBITYJaFbl POJil, OHBIH OKYIIbLIAPABIH TUIIIK
JaFablIapbIH AaMBITYJIaFbl THIMIUIT, coHaai-ak JKM-nmiH OKBITY omicTeMesnepiHe
€HTI3UTyl apKbUIbl OKY HOTHXKEJEpIHIH KaJlail >KakcapaTblHbl TypaJsibl akmnapar
oepimeni. OKymbIapAbBIH TUIAIK JaFapuIapbiH gambitTyaa JKW-maiH KoagaHbLTYHI,
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MBbICAJIbl, aBTOMATTaHBIPBUIFAH TECTLIEY, TULIK >KaTTHIFyJap MEH WHTEPaKTUBTI
OKYy KypaJiapbl apKbUIbl )KY3€re achlpblIybl MyMKIH. MOTHUBALIMSIHBI apTTHIPYAAFbI
KU-nix pem — Oy 6emimae XKM-miH OKyIIbUTApBIH OKY MOTHBAIMSICHIHA Kajlal
ocep eTeTiHl, OJap/bIH KbI3BIFYIIBUIBIFBIH Kajail apTThIPAThIHBI, COHIAI-aK OKBITY
nporeciaae KU-miH KOMTaHBUTYBI apKbLIbI OKYIIBUIAPABIH OCICEHAUIITIH Kajan
KoTepyre OOJaThIHBI TAIKbLUIAHABI.

Xacanapl MHTEIUIEKTTIH WHTEPAKTHBTI JKOHE JKEKE OKBITY 9/iCTepl apKbLIbI
OKYIIBIIAPJBIH ~ OKYy TMpOIECiHE KaThICYbIH  apTTBIPYJarbl  MYMKIHIIKTEpP1
KapacTeipbuiaibl [6,864]. KacaHapl MHTEIUIEKT MeH OUTIM Oepy: apTHIKIIBLIBIKTAP
MEH KWUBIHIBIKTap — Oyn Oemmae JKUM-mig Oumim  Oepy  canachIHAAFbI
apTHIKIIBUIBIKTAPbl MEH KUBIHABIKTAPHI JKaH-KaKThl KapacTeipbutaibl. KM-niH Oimim
Oepy  MpoueciHAEri  apThIKUIBUIBIKTApbl,  MbICANbl,  JCPEKTEpll  Tajujay,
OKYIIBUTAP/IBIH JKEKEe KAXKETTUTIKTEpiHe OeiimMIeny, OKy MaTepralapblH aBTOMATTHI
TYpJe KaHApTy CHUSKTBl acmekTuiep KapacTeipbuiaabl. ConbiMeH KaTap, KU-miH
OuriM Oepy calachblHJa KE3[eCEeTIH KUBIHIBIKTAPbI, MBICAJIbI, TEXHOJIOTHSIIBIK
HieKTeynep, OKbITymbuiapAsiH JKW-A1 KojnaaHy AaFapUIapbIHBIH KETICHEYIILIITI,
ATUKAJIBIK MACEJeNiep MEH Kayllci3/ik Macenenepi Ae Tankbpuiananbl. XK Herizinae
MHTEPAKTUBTI OKY KYpaJJdapbIHbIH AaMybl — Oyi1 6enimae XKW TexHoIorusIapbIHbIH
HETI31H/Ie ’KacalFaH MHTEPAKTUBTI OKY KYpalJapbIHbIH JaMy TapuxXbl MEH Ka3ipri
JKaFaiibl KapacCThIPHLIAIBI.

OKylbUIapiblH OKY TMPOIECIH J>KCHUIETY MKOHE KhI3bIKTHl €Ty YIIH
KOJIIaHBUIATBIH TYPJII WHTEPAKTUBTI IuIaTgopManap MEH Kypaijap, oOJapJblH
TUIMJILJTITI MEH KOJIJaHy TOXKIpuoOesepl Typalibl ManimerTep Oepiieni. [IpakTukanbik
TOXKIpuOenep: ic-mapaigap MeH >kobamap — Oy Oemimae JKM-ai aFbuIIbIH T
cabakTapblH/Ia KOJJIaHy OOMBIHINIA HAKTHI MPAKTUKAIBIK TOKIpHOeaep MeH xkobaap
Tankbutanaabl. OxkymbutapasiH KM TexHOMOTUSIIaphlH KOJJAaHY apKbUIbI aliFaH
OuTiMaepl MEH JaFabplIapbl, CoHmai-ak myramiMmuepain KM-mi cabakra kKonmaHy
ToxipuOenepi Typanbl aknapatr Oepiieni. bonamakrarbl MyMKIHAIKTEp MEH
nepcrektuBasiap — Oyn OGemimae KU-miH Oimim Oepy canachblHIarbl OOJIAIIAFHI,
OHBIH JaMy TCHICHIMSIAPhl MEH IEePCIEKTHBANIAPHl KapacThIPbUIaAbl. JKacaHbl
MHTEJUIEKTTIH O11iM Oepy KyMeciHe BIKMalbl, OHbIH OKBITY 9JliCTEMEJIEpiH Kayiai
e3repTyl MYMKIHJIr, conaai-ak XKU-aiy O611im O6epy canachiHAaFbl MHHOBAIUSIIBIK
HIenrmaep MeH xobanapra acepl Typanbl OoKamaap MEH YChIHbICTap Oepiien.

KopsIThIHABIIAN KenreH e, )KoFapbl OKY OPBIHIAPBIHIAFBI CTYJACHTTEPIIH 11T
TUTIH MEHrepy KaOUIeTIH apTThIPY >KOHE XaJbIKapalibIK ajiMacyliapra KaKChIpak
KATBICY YIIH ©3JIEPiH KAKChIPAK JaMbITyFa KOJI JKETKI3y VIIIH OJapJbl MIEeT TIIiH
KAKChl JaFrJbUIapMEH JKaOJbIKTay YIIIH >KacaHIbl WMHTEIUICKT aJTOPUTMIICPiHE
HETI3/ICJITeH  WHTEPAKTUBTI  MHTEIUICKTYalIbl  OKBITY OJKYHECIH  YCBHIHAMBI3.
Bonamakra WHTEpPaKTUBTI 3USTKEPIIK OKBITY >KYyHECiH kolajay »KoHe KYypy YIIiH
KalTallaHaTbIH HEHUPOHJBIK IKEJUJIEp MEH BHUPTYaIJIbl KOPY TEXHOJOTHUSICHIH
KOJJaHyAbl JKOcmapjan oOTbIpMbI3.Ka3ipri FhUIBIMHBIH K€3 KEJITreH OarbITTaphbl
CUSKTBI JKacaHJbl WHTCIUICKTIH JaMy Tapuxbl ©Te Oail. ABTOMAaTTaHILIPHUIFAH
TEXHOJIOTUSJIAPABIH KeH JaMybl XX FachIpABIH CKIHII KapTHICBIHIA OacTasibl.
JKacaHpI MHTEJUTEKTIH HETI3T1 TeOPHSUIBIK KaFuaanaphl 197 COJT 3aMaH/ a OPHBIKTHI
nen aityra Oomanbl. JKacaHIIbl MHTEIJICKT TCOPHUACHIHIA CaIMaKThl 33repicTep MEH
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KETICTIKTepi aNABIMBI3AaFbl OH - JKUBIPMa XKbUIAa KyTyre Oonaapl. JKacaumpl
WHTEJUIEKTTIH OuliM Oepy MpolieciHe €HTI3UIyl CTYACHTTEPAIH OKY HOTHXKeIepiH
KakcapTyFa, MOTHBALIMACHIH apTThIpyFa koHe OuriM Oepy yAepiciH j>KaHapTyFa
MyMKiHmiK Oepeni. XKU-miH mer Tum cabakTapelHIa KOJJAHY EpeKIIeNTiKTepi,
TUIMJIUTIT, apTHIKIIBUIBIKTAPEl MEH KUBIHABIKTAPHI, TPAKTUKAJIBIK TIXKiprOeaep MeH
OoramakTarbl MYMKIHIIKTEpl >KaH-)KaKThl KapacTwIpbliaabl. JKekemeHmipiireH,
WHTEPAKTHUBTI XKOHE OCWIMIENTIII OKBITY TOKIPUOECIH YChIHA OTBIPHIT, OKBITYAbBI
TOHKEPIC ’Kacay YIIIH KacaHIbl HHTEJUIEKT TEXHOJIOTHSCHIHBIH QJIEYETIH KOPCETYTe
OarpITTanFaH. JKacaHapl WHTEIUIEKT >KoOajmapblH JKy3ere achlpy >kKoHE Oaraiay
apKbUIbl MYFaJiMIEp >KacaHIbl MHTEUICKTTI OKBITY OICTEpiHE EHTI3YJIH O3BIK
TOXKIpuOenepl Typaibl TYCIHIK ana ajajabl, OV CaMblll KEITeHJE OKYIIbLIapIblH
OKYBIH JKaKcapTaibl JKoHE oJjapApl MUGPIBIK JoyipAe TaObICKa JKETyre
JalbBIHTalIbI.
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Inclusive education of children with disabilities within the framework of
educational institutions is one of the urgent problems of the modern education
system and poses the difficult task for all teachers to ensure the creation of the most
adequate conditions for genuine and full inclusion and participation of children's
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data in the educational process. The implementation of the concept of inclusive
education of children with disabilities requires the search for the most effective
learning strategies as a process aimed at targeted development of the personal
potential of each child in accordance with his individual capabilities and needs. It is
quite obvious that the implementation of the idea of inclusive education has a great
responsibility to all participants in the educational process and, first of all, to the
teacher.

The analysis of foreign studies on this problem showed that the typical initial
position of teachers of general educational and special schools for inclusive
education for children with limited health in the general class is a negative
perception of such training. For example, a group of teachers from the State
University in New Jersey conducted a survey of 380 special and general education
teachers who do not have experience in the inclusive class, who consider this
training inappropriate.At the same time, 17 out of 19 teachers working in the
inclusive class are convinced that joint training is useful not only for children with
disabilities and their peers, but also for teachers. The given experience confirms the
thought expressed by Sue Stubbs in the book “Inclusive Education with Limited
Resources” that people begin to see a very often positive role in inclusion only in
practice, which helps them understand their hidden beliefs and values, as well as
determine if there are those These are beliefs and values that they would like to
protect. [1]

Especially acute the problem of inclusive teaching children with disabilities
faces a foreign language teacher. Foreign countries have accumulated rich and
successful experience in joint training of children. However, an analysis of foreign
research literature showed that the question of choosing an effective technology for
teaching a foreign language of children with disabilities in the conditions of
inclusive learning still remains discussion. On the one hand, this problem is caused
by a view that has traditionally developed in the education system that the study of a
foreign language is a complex process, and especially for children with
psychophysical disorders. In order to reduce the training load on children with
disabilities until recently, it was considered inappropriate to teach their foreign
language as an additional, motivated, primarily, taking into account the interests of
this category of children.In this regard, the question of the interest of children with
disabilities is important. According to foreign researchers, these children show
interest in learning a foreign language no less than their healthy peers: a successful
career, a prospect of teaching on various international educational programs, the
ability to communicate with foreign friends, and cognition of a foreign language
culture.

On the other hand, often the attention of teachers is focused on the diagnosis
of psychophysical disorders in the development of the child, which, of course, is
Important, especially at the early stage of training. But, if diagnosis acts as an end in
itself and is not the basis for the development of an individual educational trajectory
of the student in accordance with the nature of its capabilities, then in this case,
teaching a foreign language, like other general educational subjects, is impossible.
According to R. Schwartz, early diagnosis of students in learning a foreign language

19



should not be considered not as establishing the fact of the impossibility of their
education, but as teaching children with disabilities in a group of students studying a
foreign language [2]. The specifics of the process of teaching a foreign language
lies in the maximum individualization of this process, which involves the activation
of the inclusion and participation of each student by using variable teaching
technologies. It is quite obvious that students with disabilities require the
introduction of specially developed approaches to their training. However, in the
inclusive class, educational vectors of teaching a foreign language of “special”
children and their peers should be conflicting.

It is obvious, that the leading task of both a foreign language teacher who
teaches in the inclusive class is the creation of an educational environment in which
the entire learning process will ensure success in achieving all students of the
necessary educational results, which in turn involves the use of effective educational
strategies aimed at forecasting and removing possible difficulties in learning a
foreign language that arise from each student of the class when learning a foreign
language [3]. The creation of a “barrier” educational environment in teaching a
foreign language of children with disabilities in the conditions of inclusive class
begins with the creation of a favorable microclimate that contributes to the
achievement of all students of academic results and the expansion of their
capabilities [4].

The fundamental basis for the design of a successful and effective educational
environment should be the provision that all children can study, and each teacher
must take responsibility for organizing adequate psychological and pedagogical
support in training. Given the specifics of the subject “Foreign Language”,
G.Gardner believes that the process of teaching a foreign language should be
implemented within the framework of a “socio-pedagogical” model, based on the
expansion of the possibilities of their inclusion and active participation of children
with disabilities in sociocultural communication in accordance with the
characteristics development of their cognitive and emotional spheres [5]. This model
should be considered as a system-structural concept, the fundamental components of
which are the following: the socio-cultural environment, previous factors, taking
into account individual differences in the learning process, teaching a foreign
language in variables contexts, acquisition of languages of skills in various contexts,
learning outcomes. It must be emphasized that the system -forming rod of this
model is training in a sociocultural context, contributing to the formation of
linguistic and non -linguistic skills among students [6].

Teaching a foreign language in a sociocultural context involves the maximum
concentration of the teacher on the individual differences in students, which can
conditionally be divided into two groups: cognitive and emotional. The components
of the cognitive group are the features of intellectual activity, the level of language
knowledge and language learning strategies. The emotional sphere includes the
attitude to language, motivation and language barriers. In addition, the level of
emotional anxiety and motivation can have a strong influence on the learning
strategies [6]. According to foreign scientists,the process of teaching a foreign
language in a sociocultural context should be aimed at the formation and
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development of the actual linguistic and non -linguistic skills of students. The
implementation of this goal involves modeling real communication situations,
which communicative needs for the use of a foreign language are updated that are
important for building further prospects for its study [7].

The correct organization of the communicative activities of students in the
inclusive class allows: to increase the level of cooperation between all students of
the class without exception, the level of confidence of students in their abilities and
attentive attitude to the needs of others; develop a system of differentiated exercises
and plan an additional time for their implementation; To implement immediate
feedback between class students. One of the priority tasks of the teacher is to
provide assistance to the child in achieving success in learning. Accordingly, the
success of learning largely directly depends on the comprehensive and systematic
implementation of various educational technologies into the educational process [8].

Thus, the problem of teaching a foreign language of children with disabilities
in the conditions of inclusive education is one of the urgent and discussion issues in
modern pedagogical science.
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The influence of technological innovation on education is undeniable, and its
Impact is especially evident in the domain of foreign language acquisition As
Galtseva, Mezentsev, and Shvadlenko (2006) observe in their work “Innovative
Processes in Language Education”, traditional methodologies have predominantly
focused predominantly on linguistic structures and rote memorization techniques but
frequently failed to adequately prepare learners for authentic intercultural
interactions [1, pp. 156-157]). Their observation remains highly relevant today, as
language learning is no longer limited to grammar mastery and vocabulary
retention; rather, it is about the ability to communicate effectively and appropriately
in diverse cultural contexts.

It has been identified through professional experience that even students who
demonstrate high levels of linguistic proficiency can struggle when confronted with
real-life intercultural communication scenarios. This occurs because successful
communication involves understanding not only language rules but also social
norms, cultural values, and non-verbal cues that differ across cultures. For example,
certain phrases or gestures that are acceptable in one culture may be perceived as
rude or inappropriate in another. Without this awareness, misunderstandings and
communication breakdowns are inevitable, regardless of one’s command of
grammar or vocabulary.

Furthermore, information technology serves as a crucial bridge between
language and culture, providing learners with interactive and immersive learning
environments. Unlike static textbooks, digital tools facilitate dynamic, context-
driven interactions that help students grasp the subtleties of cultural communication.
According to Bogachevsky and Kuprina (202X), these technologies not only
improve language proficiency but also cultivate cultural competence by simulating
authentic communication situations [2, pp. 134-135]. Virtualtance, platforms like
virtual exchange programs enable students to practice real-time communication with
peers from different parts of the world.

One of the most notable contributions of information technology is the
development of virtual exchange programs. Platforms such as Erasmus+ Virtual
Exchange, eTwinning, and Global Classroom allow students to collaborate, engage
in discussions, and share cultural insights with peers from diverse linguistic and
cultural backgrounds. As stated in the VerbalPlanet report (2023), virtual exchanges
significantly enhance learners' abilities to understand diverse viewpoints, foster
intercultural empathy, and promote mutual respect in cross-cultural communication
[3]. These exchanges provide invaluable educational experiences, particularly for
students who are unable to participate in traditional study-abroad programs due to
financial limitations, personal responsibilities, or geographical constraints. Virtual
exchange programs democratize access to international communication by bringing
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the world into the classroom. They not only help students to improve their language
skills in authentic contexts but also to foster critical thinking, cultural awareness,
and openness to diversity — qualities that are essential in today's interconnected
world.

Moreover, artificial intelligence has significantly transformed foreign
language education by delivering personalized and adaptive learning experiences.
Al-powered applications, including widely used platforms such as Duolingo,
Rosetta Stone, and Babbel, analyze learners' speech patterns, pronunciation, and
language usage, offering real-time feedback and tailored exercises designed to meet
individual needs. In their work “Artificial Intelligence in Education: Opportunities
and Challenges”, Bogachevsky and Kuprina (2021) emphasize that Al tools not
only assist learners in mastering linguistic accuracy but also contribute to
developing pragmatic awareness, helping students understand idiomatic expressions,
culturally specific gestures, and appropriate language use in varying social contexts
[2, pp. 134-135].

The effectiveness of these technologies in enhancing learner outcomes has
been consistently demonstrated. Their application is widely acknowledged as
especially beneficial for individuals who may feel apprehensive or constrained
within conventional classroom contexts. The ability to practice language skills
privately and receive immediate, non-judgmental feedback allows students to build
confidence and fluency at their own pace. For example, increased engagement and
motivation have been noted among learners who struggle with pronunciation or fear
making mistakes in front of their peers when Al-powered tools are used. Therefore,
teachers should not rely on Al applications as standalone solutions but should use
them as supplementary tools that enhance classroom instruction. When combined
with meaningful dialogue, guided cultural exploration, and teacher-facilitated
reflection, Al technologies can significantly enrich the foreign language learning
process. Ultimately, the teacher's role remains critical in shaping how students
interpret and apply the knowledge and skills gained through technology. Guiding
learners toward not only linguistic competence but also cultural sensitivity and
ethical communication practices is essential in an increasingly interconnected world.

In addition to Al, big data analytics have opened new avenues for customized
language education. Learning management systems (LMS) such as Moodle, Canvas,
and Blackboard use data to identify individual learning patterns and recommend
personalized learning pathways. As noted by Galtseva et al. (2006), these platforms
help educators detect common intercultural misunderstandings and adjust teaching
strategies accordingly [1, p. 156-157]. Leveraging big data allows teachers to design
more culturally responsive curricula that address students’ diverse needs.

Nevertheless, these advancements, ethical concerns and challenges remain.
Firstly, the digital divide continues to hinder equal access to technology. According
to Galtseva et al. (2006), students in underprivileged regions often lack access to
high-speed internet and advanced educational technologies, exacerbating
educational inequality [1, p. 156-157]. Secondly, privacy and data security are
critical issues. Many Al-based platforms collect user data, raising concerns about
how this information is stored and used. Institutions must implement strict policies
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to protect student privacy. Thirdly, algorithmic bias in Al systems can perpetuate
cultural stereotypes if not carefully monitored. Developers and educators need to
critically assess training datasets to ensure they promote inclusivity. Lastly, over-
reliance on technology may hinder the development of interpersonal communication
skills, which are essential in language learning.

Looking ahead, the integration of virtual and augmented reality (VR/AR) into
language education promises to redefine intercultural learning experiences. Tools
like ImmerseMe and Mondly VR allow students to practice language skills in
simulated real-world environments, such as virtual markets or international airports.
These immersive experiences make learning both practical and engaging. According
to Galtseva et al. (2006), VR-based simulations foster a deeper understanding of
cultural norms and behavioral expectations [1, p. 156-157]. There is a strong
conviction that such innovative tools will become standard in language classrooms,
contributing to more interactive and impactful learning experiences.

Drawing on insights from research and practical teaching experience, several
key recommendations are presented. Firstly, continuous professional development
and teacher training in digital pedagogy are essential. Teachers need to be equipped
with the skills to integrate digital tools effectively. Secondly, the development of
inclusive digital policies is critical to bridging the digital divide and ensuring
equitable access to educational technology. Thirdly, fostering critical digital literacy
among students is vital. Learners should be taught to critically evaluate online
content and use technology responsibly. Finally, a balanced approach that combines
human interaction with technological assistance is necessary. Technology should
complement, not replace, traditional learning methods.

The integration of information technology has profoundly reshaped foreign
language education, offering learners unprecedented opportunities to develop both
linguistic proficiency and intercultural competence. The following key findings
illustrate this transformation:

Virtual exchange programs provide learners with authentic opportunities to
engage in cross-cultural communication, fostering real-world language use and
intercultural understanding. Through such programs, students are exposed to diverse
perspectives, encouraging empathy and global awareness.

Al-powered applications offer personalized learning experiences tailored to
individual needs, learning styles, and proficiency levels. These technologies
enhance motivation, enable adaptive feedback, and support autonomous learning,
contributing to more effective language acquisition.

Big data analytics allows teachers to monitor student progress, identify
learning gaps, and make data-driven decisions to improve teaching practices. It
offers valuable insights into learner behavior, enabling more targeted instructional
interventions and curriculum development.

However, alongside these advantages come significant challenges. Ethical
concerns regarding data privacy, disparities in technology access, and the risk of
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over-reliance on digital tools must be addressed to ensure equitable learning
experiences.

In conclusion, the thoughtful and balanced integration of digital technologies,
together with human mentorship, pedagogical sensitivity, and inclusive educational
policies, is considered essential for preparing students to navigate the complexities
of intercultural communication in an increasingly interconnected world. The role of
teachers extends beyond teaching foreign languages to nurturing future global
citizens who are capable of bridging cultural divides and fostering mutual respect.
This underscores the need for continuous collaboration among educators,
policymakers, and technology developers to ensure that information technology
remains a tool that enhances, rather than undermines, the development of
intercultural competence in foreign language education.

References:

1. Galtseva N. P., Mezentsev Y., Shvadlenko B. The Use of Electronic Information and
Educational Resources to Support Scientific Research of Young Scientists // \estnik
Tomskogo Gosudarstvennogo Pedagogicheskogo Universiteta. — 2006. — Series:
Pedagogy. — pp. 156-157.

2. . Bogachevsky V.M., Kuprina T.V. Development of Intercultural Competence Based
on the Use of Information and Communication Technologies // Yekaterinburg,
Russia, 202X. — pp. 134-135.

3. The Role of Technology in Foreign Language Learning: Helpful or Hindrance?
[Electronic resource]. — Available at:
https://www.verbalplanet.com/blog/technology-and-learning-foreign-languages.asp

UDC 81-139

DESIGNING ENGLISH LANGUAGE RESOURCES IN THE Al ERA:
PROFESSIONAL-COMMUNICATIVE STRATEGIES IN KAZAKHSTAN

Shukirbayeva Bagdat K.,
1st-year master’s degree student, Educational Program 7M01701—Foreign language,
Scientific Advisor: Dina Kurmanayeva K. Associate Professor at ENU
Astana International University,
Astana, Kazakhstan.
shukirbayevaaa@gmail.com

Abstract: The integration of artificial intelligence (Al) in English language
teaching (ELT) has revolutionized instructional methods, fostering adaptive learning
and enhancing professional-communicative competence. This study explores Al-
driven language resources in Kazakhstan, assessing their impact on students' speaking,
writing, listening, and reading skills. Through an experimental design, Al tools such as
ChatGPT, Grammarly, and speech recognition software were implemented to evaluate
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their effectiveness compared to conventional teaching approaches. The findings
indicate that Al-based resources significantly improve language proficiency,
particularly in professional contexts. The research underscores the importance of
integrating Al thoughtfully to complement traditional pedagogical methods, ensuring a
balanced approach that maximizes student engagement and learning outcomes.

Keywords: Al, ELT, Professional-Communicative Competence, Adaptive
Learning, Al in Education, Kazakhstan

The rapid advancement of artificial intelligence (Al) has transformed multiple
sectors, including education. In English language teaching (ELT), Al-driven tools have
reshaped instructional methodologies by enabling personalized learning, fostering
adaptive strategies, and enhancing communicative competence. As Kazakhstan
integrates Al into its educational frameworks, its potential to improve language
learning outcomes continues to grow. However, questions remain regarding its
effectiveness, particularly in professional-communicative strategies within non-native
English-speaking environments.

This study explores the role of Al-driven language resources in Kazakhstan’s ELT
landscape by analyzing their impact on students' professional and academic English
proficiency, engagement, and skill development. Focusing on Al-powered platforms
such as ChatGPT, Grammarly, and Google ASR, it assesses the benefits and
challenges of Al integration within local linguistic and cultural contexts. Through a
comparative analysis of Al-enhanced teaching methods and traditional instruction, this
research aims to provide a comprehensive understanding of AI’s influence on language
education and its implications for professional communication.

Communicative Language Teaching (CLT)is a widely accepted approach
emphasizing interaction and real-world communication skills [1]. CLT prioritizes
fluency, contextualized language use, and student-centered learning. Al-driven
applications, such as chatbots, speech recognition systems, and automated dialogue
simulations, align with CLT principles by enabling learners to engage in meaningful
communication with Al agents [2]. These technologies provide real-time feedback and
conversational practice, allowing learners to refine their speaking and writing skills in
Interactive environments.

Studies demonstrate AI’s ability to support CLT methodologies through intelligent
tutoring systems and adaptive conversation-based learning. For instance, Al-powered
chatbots, such as those used in Duolingo and Google’s BERT-based language models,
provide contextually relevant responses that mimic natural conversations [3]. Similarly,
Li and Hegelheimer highlight the role of Al in developing students' speaking and
listening skills through automatic speech recognition (ASR) technologies [4].

In Kazakhstan, research by Kemelbekova et al. examined Al chatbots in higher
education and found improvements in students’ speaking abilities, particularly in stress
and intonation patterns [5]. Furthermore, studies by Baibekova and Sarsenbayeva
emphasize the growing role of Al in creating immersive language learning
environments, particularly in mobile-assisted language learning (MALL) applications
tailored for Kazakhstani students [6].
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Recent research on Al-driven platforms such as iLearn emphasizes their role in
higher education by integrating Al-based assessments and feedback mechanisms to
enhance student engagement. iLearn provides personalized learning experiences by
adjusting materials to student needs and monitoring progress through cloud-based
systems [7]. These findings highlight AI’s potential in addressing student motivation
and retention in language learning environments.

Adaptive Learning Theory posits that learning experiences should be tailored to
individual student needs, dynamically adjusting content based on learner progress [8].
Al-powered platforms such as Carnegie Learning and Coursera adapt language
exercises based on real-time student performance, ensuring optimal pacing and
scaffolding of content. According to Kukulska-Hulme & Bull , adaptive Al systems
enhance engagement by adjusting difficulty levels and learning pathways to match
students’ individual proficiency levels [9].

In ELT, adaptive Al systems assess learner proficiency and modify instructional
materials accordingly. Studies emphasize Al’s role in providing customized learning
pathways, making education more efficient and accessible. In Kazakhstan, research
has begun integrating Al into the national curriculum, with Arapbayev discussing its
role in personalized education and teacher workload reduction [10].

Al should complement rather than replace human instructors [11]. This perspective
Is particularly relevant in professional-communicative ELT contexts, where teacher-
student interactions play a crucial role. Al-driven analytics can assist instructors by
identifying common learner errors and suggesting targeted interventions [12].

A study by Kohnke, Moorhouse, & Zou found Al-generated feedback comparable
to teacher feedback in improving academic writing skills [13]. Additionally, AI’s
ability to analyze student errors and provide personalized recommendations
contributed to increased learner engagement and self-directed learning. Similarly,
Heift & Schulze found that intelligent CALL (computer-assisted language learning)
applications significantly improved vocabulary retention and grammar accuracy [14].

Kazakhstani research by Dilzhan on ChatGPT’s role in EFL classrooms found that
teachers appreciated its ability to generate lesson ideas and enhance student writing
skills but expressed concerns about over-reliance on Al, potential plagiarism, and the
necessity for structured training [15]. This aligns with broader discussions on
balancing Al use in education with critical thinking and ethical considerations.

Despite AI’s potential, several challenges remain. Digital literacy gaps, data
privacy concerns, and the need for culturally responsive Al tools pose significant
obstacles. Sims emphasizes that Al applications must account for ethical
considerations, such as algorithmic bias and data security, to ensure equitable access to
Al-enhanced learning opportunities [16]. Almutairi & Shukri further stress the
importance of training educators in Al literacy to maximize its benefits in language
classrooms [17].

In Kazakhstan, Abilov highlights the digital divide between urban and rural
schools, emphasizing the need for infrastructure development and teacher training to
facilitate Al adoption in ELT [18]. Furthermore, AI’s reliance on Western linguistic
models raises concerns about its adaptability to Kazakh linguistic and cultural contexts
[19].
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The integration of Al in ELT presents transformative possibilities for language
instruction, particularly in communicative and adaptive learning contexts. Theories
such as CLT and Adaptive Learning provide a strong foundation for understanding
Al’s role in language education. Empirical studies highlight AI’s capacity to
personalize learning, enhance communicative competence, and support teachers in
professional development. However, addressing existing challenges will require
ongoing research, policy interventions, and localized Al development to ensure that
Al-driven educational tools effectively support Kazakhstan’s ELT landscape.

Method. This study investigates the effectiveness of Al-driven English language
resources in Kazakhstan, particularly their impact on professional-communicative
strategies in secondary education. The research included a total of 30 students,
divided equally into an experimental group and a control group. The participants,
aged between 16 and 17, were at an upper-intermediate (B2) level of English
proficiency. The primary focus of the study was to enhance students' professional-
communicative skills, preparing them for academic and career-related interactions.

Al Tool Exercise Outcome

ChatGPT & Elsa | Simulated job interviews, | Improved fluency, pronunciation,

Speak presentations, and real-world | and professional speaking
dialogues confidence

Grammarly & | Drafting emails, reports, and essays | Enhanced accuracy, coherence,

QuillBot with Al feedback and professional writing skills

Google BERT & | Al-generated summaries and | Improved critical reading and

ReadTheory comprehension quizzes analytical skills

Google ASR & | Al-generated listening exercises with | Better comprehension of authentic

Coursera Al-Tutors | personalized difficulty levels English speech

Kahoot! & | Al-adaptive quizzes for grammar and | Increased motivation and

Duolingo Al vocabulary development engagement

Table 1. Al Tools and Their Impact on Language Learning

The study spanned ten weeks, with students participating in two 50-minute
sessions per week. To evaluate the effectiveness of Al-driven learning, both groups
undertook a pre-test at the beginning and a post-test at the end of the experiment.
These assessments measured their proficiency in speaking, writing, listening, and
reading comprehension. The results of these evaluations provided insights into the
extent to which Al-enhanced learning strategies influenced students' language
development compared to traditional methods.

Results. The analysis of pre-test and post-test results demonstrates a significant
enhancement in students' language proficiency across speaking, writing, listening, and
reading skills when utilizing Al-enhanced learning methods. The experimental group
exhibited a higher rate of improvement in all assessed skills compared to the control
group, underscoring the efficacy of Al-driven approaches in language acquisition.

Experimental Group Control Group

Skill
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Before After Before After
Speaking 60% 85% 61% 70%
Writing 58% 82% 59% 68%
Listening 63% 87% 64% 71%
Reading 65% 88% 66% 73%

Table 2. Pre-test and Post-test Performance Comparison

The study highlights the positive impact of Al-based tools on language learning,
with the experimental group showing significant improvements across all skills.
In speaking, the experimental group increased from 60% to 85%, while the control
group improved from 61% to 70%. In writing, the experimental group rose from 58%
to 82%, compared to the control group’s 59% to 68%. Similarly,
in listening and reading, the experimental group outperformed the control group,
showing improvements from 63% to 87% and 65% to 88%, respectively.

The findings of this study demonstrate that Al-enhanced English language
resources significantly improve communicative competence, particularly in
professional and academic contexts. The integration of Al tools such as ChatGPT,
Grammarly, and speech recognition software provided students with personalized
feedback, real-world language practice, and adaptive learning experiences,
leading to measurable improvements in fluency, accuracy, and engagement.

However, while Al-driven resources offer substantial benefits, their effectiveness
depends on thoughtful implementation. Future developments should focus
on designing AI models tailored to Kazakhstan’s linguistic and cultural context,
ensuring that Al-generated content aligns with local needs. Moreover, teacher
training programs should be introduced to equip educators with the necessary skills
to integrate Al tools effectively in English language teaching.

A balanced approach is essential - Al should complement human instruction
rather than replace it. While Al enhances efficiency by automating routine
tasks, teachers remain irreplaceable in guiding critical thinking, fostering
creativity, and ensuring meaningful interaction. This study provides a framework
for designing Al-based English language resources and highlights AI’s potential
to transform English language teaching in Kazakhstanwhen implemented
strategically and ethically.
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Abstract: This article demonstrates Artificial Intelligence (Al) and Virtual Reality
(VR) as two examples of emerging technologies that have the potential to
revolutionize English language training. It investigates how bachelor's degree
candidates view and use Al and VR in relation to language acquisition. The study
intends to evaluate the effectiveness, difficulties, and potential significance of these
tools in contemporary language instruction by looking at their experiences with
them. The results imply that when combined well, Al and VR may provide
personalized, dynamic, and immersive learning opportunities. To overcome current
obstacles and guarantee these technologies' long-term influence on language
instruction, more study and advancement are necessary.

Keywords: Virtual Reality (VR), Artificial Intelligence (Al), English Language
Instruction, Language Learning Technologies, Educational Technology,
Personalized Learning, Immersive Learning.

Emerging technologies like virtual reality (VR) and artificial intelligence
(Al) have the potential to revolutionize language instruction. While VR provides
immersive and interactive learning environments, Al may personalize learning by
adjusting content to suit individual needs. This study explores how Bachelor's
degree students view and use Al and VR in English language instruction in order to
gain a better understanding of the influence of these technologies. The study is to
assess the difficulties and efficacy of incorporating Al and VR into contemporary
language training by getting input on their experiences, preferences, and
expectations.

The article looks at how students view Al and VR and how they are being
employed in English language instruction. Understanding how Al and VR may
enhance and personalize language learning is the aim. The difficulties and
restrictions of utilizing these technologies in the classroom are also covered in the
article.

Al enhances English learning by creating immersive, interactive
environments by integrating images, sounds, and text into smart devices. It supports
personalized learning tailored to proficiency levels and career needs. Additionally,
Al optimizes teaching with simulated dialogue platforms, fostering vocabulary
growth, cultural awareness, and real-world problem-solving skills, making it an
essential tool for modern language education [1, p.952].

The research highlights several key challenges in using Al in English
Language Teaching (ELT). First, Al can reinforce standardized language use,
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potentially excluding diverse varieties of English, and exacerbate digital divides if
access is unequal across different education systems. Ethical concerns, such as bias
in Al tools and the influence of large tech companies, are also prominent, alongside
issues like technology breakdowns, cognitive overload, and learner fear. Despite
these challenges, the majority of educators agree that Al will not replace human
teachers shortly, though the evolving role of Al in assessment and data collection
remains a significant concern [2, p.11].

Al technology has significantly advanced English language proficiency by
combining digital and language literacy, making learners more globally competent.
The more Al is developed, the more precise its language processing becomes, which
enhances both teaching and learning foreign languages. Al also increases the
effectiveness of English learning by providing diverse educational tools that help
students better understand the material, even without direct interaction with
instructors [3, p.23].

Virtual reality (VR) technology offers immersive, interactive experiences
through devices like VR headsets, which provide a 360-degree view of virtual
environments. This technology enables engaging English language learning
experiences by simulating realistic scenarios. For instance, VR can create virtual
classrooms where students interact with native English speakers or simulate
historical events and real-world situations, making language learning more engaging
and interactive [4, p.162].

Virtual reality (VR) creates an immersive environment that closely mirrors
real-life contexts, enhancing vocabulary learning and language acquisition. It
supports receptive vocabulary learning by providing input at an appropriate level,
while also minimizing emotional barriers that hinder progress. Additionally, VR
aligns with multimedia learning principles, using visual-rich content to improve
retention by emphasizing key concepts and presenting words and images together
[5, pp.87-88].

This study intended to understand how first-year bachelor's degree
candidates who pursued post-college education see and use artificial intelligence
(Al) and virtual reality (VR) in language acquisition. A survey was administered to
17 of these students in order to collect a variety of viewpoints regarding these
instruments. Their VR experiences, the personalization possibilities of Al, and their
general perceptions of the usefulness of these technologies in language learning
were all examined in the study. It also looked at the preferred learning
methodologies of the students, which included traditional teaching methods, Al-
powered tools, VR simulations, or a mix of these.

To collect comprehensive data, the poll included both quantitative and
qualitative questions. In order to express their opinions on the possible advantages
and disadvantages of Al and VR in language acquisition, students answered open-
ended questions about their experiences and satisfaction levels.

The purpose of this study is to shed light on present perceptions of Al and
VR in English language instruction. Through data analysis, academics aim to
comprehend how these technologies are being adopted, used, and how they can
affect language teaching methods in the future. The results will inform future

32



research and implementation strategies and advance our understanding of how
emerging technology might transform language acquisition.
1. Adoption and Usage of Virtual Reality (VR)

According to the study results, about 59% of respondents say they think Al
can customize the English learning process by adjusting course materials to each
learner's unique requirements and stage of development. This indicates a broad
understanding of Al's ability to improve learning by adjusting to the speed and skill
level of each student, possibly providing a more individualized and effective route
to language acquisition. There is a notable lack of knowledge and confidence about
Al's potential in education, though, as 41% of respondents are still unsure of
approaches (Figure 1).

Have you ever used Virtual Reality (VR) to learn English?

17 oTBETOB

® Yes
® No

Figure 1 - "Adoption of Virtual Reality in English Language Learning"

82% of those who have experienced virtual reality believe it is a useful tool
for enhancing English language proficiency. According to these responders, virtual
reality's immersive and interactive features, which mimic real-life situations and let
language learners practice in context, are what make it so effective. In addition to
improving retention and engagement, this experience can foster a dynamic learning
environment that may not be possible with more conventional approaches (Figure
2).

In your opinion, how effective are VR simulations for improving your English skills?

17 oTBETOB

@ Not effective
@ Effective
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Figure 2 - "Perceived Effectiveness of VR Simulations in Improving English Skills"

17.6% of respondents, however, believed that VR simulations did not
influence their ability to speak English. This disparity suggests that there may be
problems that require attention, such as the caliber of the VR material, how
applicable the simulations are to the needs of the students or potential technical
constraints. Some students might not believe that virtual reality (VR) helps them
enhance their language skills enough, especially if the VR experiences don't provide
individualized learning routes or aren't made with pedagogical objectives in mind.

These divergent viewpoints imply that although virtual reality (VR) holds
great promise, its use in English language instruction is still developing. To fully
comprehend the unique difficulties faced by people who find virtual reality useless,
more research is required. Potential fixes might involve making VR content more
user-friendly, bringing it closer to curricular requirements, and making sure VR is
carefully incorporated within a well-rounded teaching strategy. Furthermore, getting
more input from a range of learner demographics may yield insightful information
about how VR might be tailored to suit different learning preferences and language
skill levels. VR has the potential to become a more widely used and successful
language-learning tool by resolving these problems.

Participants strongly believed in the advantages of an integrated,
multifaceted learning strategy, as seen by the 47.1% who said they preferred mixing
Al tools, VR simulations, and traditional teaching techniques when asked about
their favorite approaches to learning English. This desire is a reflection of an
awareness that a more thorough and flexible learning experience may be obtained by
combining traditional teaching methods with technology. However, 17.6% of
respondents chose VR simulations as their main approach, and 35.3% of
respondents preferred Al tools alone, indicating that some learners are confident in
the potential of particular technologies to improve their language proficiency
(Figure 3).

Would you prefer to learn English through Al tools, VR simulations, or traditional methods?

17 oTBETOB

@ Al tools

@ VR simulations
Traditional methods

@ Combination

Figure 3 - "Preferred Approaches to English Language Learning:
Integration of Al, VR, and Traditional Methods"
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Additionally, a noteworthy 82.4% of respondents think that Al and VR will
play a significant part in English language instruction in the future, indicating a
growing anticipation that these technologies will be essential in changing
educational processes. Though many people see the potential of Al and VR, 17.6%
are still unsure, suggesting that there is still some hesitancy or ambiguity
surrounding how these technologies will be completely incorporated into traditional
classroom instruction (Figure 4).

Do you believe Al and VR will become essential in future English language teaching?

17 oTBETOB

® Yes
® No

Not sure

Figure 4 - "Future Role of Al and VR in English Language Teaching"

These results show a definite tendency toward adopting new technology in
language learning. The inclination to combine Al, VR, and conventional approaches
shows that students are appreciating the benefits of old pedagogies while remaining
receptive to new educational resources. There is a chance to further improve the
integration of Al and VR technologies into English language instruction as they
develop further, offering a more individualized, interesting, and successful learning
environment for a variety of learners.

Al and VR are meeting learners' expectations and positively influencing
their language learning journeys, as seen by the remarkable 94.1% of respondents
who expressed satisfaction with their experiences using these technologies in
English courses. Furthermore, 76.5% of respondents indicated that they would be
happy to suggest Al and VR products to their peers, indicating a high degree of
confidence in their efficacy. The growing acceptance of Al and VR as revolutionary
educational tools is further supported by this group's belief that these technologies
will be essential to the future of English language training. Even though the promise
of Al and VR is well recognized, concerns regarding their complete integration and
sustainability in education still exist, as seen by the 23.5% of respondents who are
unsure about the long-term effects of these technologies (Figure 5).

35



How likely are you to recommend using Al and VR technologies for English language learning to
your peers?

17 oTBETOB

® Not likely
® Very likely

Figure 5 - "Satisfaction with Al and VR in English Language Learning and Future
Outlook™

This conflicting opinion emphasizes the necessity of ongoing innovation,
study, and evidence-based methods to allay worries and guarantee that Al and VR
technologies are successfully integrated into English language instruction. Despite
their positive perception, these tools' future success hinges on resolving current
doubts and demonstrating their lasting worth. To increase their efficacy and reach
and, eventually, cement their position in the educational environment, they require
constant improvement and real-world application. By tackling these issues and
showcasing the tangible advantages of Al and VR, teachers may promote wider
adoption and optimize their influence on students' language skills.

In conclusion, this study demonstrates how Al and VR have the potential to
revolutionize English language instruction. The participants were happy with their
experiences and thought these technologies would be important in the future. There
are still some questions regarding their complete integration, though. More study
and development are required to guarantee Al and VR's successful incorporation
into language instruction and to fully realize their promise. This will assist in
developing dynamic, engaging, and individualized learning experiences that will
better prepare students for the future.

There are still issues with their full incorporation into educational systems,
though. These include making sure that everyone has fair access to the technology
that is required, giving teachers the training they need, and resolving issues with
data privacy, ethical use, and technical constraints. In order to develop a
comprehensive approach to language learning, more study is required to examine
the best practices for integrating Al and VR with conventional teaching techniques.

It is crucial to keep funding the research and testing of Al and VR in actual
classroom environments if we are to fully grasp their educational potential. By
doing this, it will be easier to develop dynamic, captivating, and highly customized
learning experiences that enhance language acquisition while simultaneously giving
students the digital skills and flexibility they need to succeed in a global
environment.
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Anaarna: byn 3eprreyne sxacanapl uHTEUICKTTIH (PKM) aFpuIbIH T
OKyJbIKTaphiHa  ocepl  KapacTeipbuiafbel. KW TexHomorusuiapel  OKYy
MaTepHuaIIapbIHBIH Ma3MYHBIH OeHiMIeyTe, OKYIIBUIAPbIH KEKe KaKETTUTIKTepiHe
CollKeC OKBITYFa JKOHE OJIAPIBIH OKY JKETICTIKTEPIH apTThIpyFa BIKHIAT €Tel.
CoHpaii-ak, WHTEPAKTHBTI OKBITY OJICTEPIHIH KOMETIMEH OKYIIbUIAP/IbIH
KbI3BIFYIIBUIBIFBIH apTTHIPHIN, 63 O€TiHIIEe O11IM ally KaOUJIeTIH AaMbITy MYMKIHIIT1
TangaHanael. 3eprrey OapbickiHaa JXU-mbl OKyJbIKTapFa €Hrizy Ke3iHJeri Herisri
Macenenep JAe KapacTeipbuUiafnbl. OnapiblH 1IIIHJIE€ Ma3MYHHBIH camachl MEH
ceHimautiri, myramimaepaiy XKUW-asl KoijgaHy OarFapuiapbl JKOHE OKYIIbLIapIbIH
TUGPIBIK CayaTTHUIBIFBI MAHbI3bI OPBIH aJla ibl.

KinT ce3mep: skacaHibl MHTEIUIEKT, aFbUIIIBIH Tl OKYJBIKTAphl, UQPIBIK
TEXHOJOTHUSIAp, HHTEPAKTUBTI OKBITY, OUIIM Oepy, OKYIIbUIAPABIH >KETICTITI,
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MYFaIMHIH POJIi, OKYJIBIK KYPBUIBIMBI, ITU(PIBIK CayaTThUIBIK.

Kazipri Tannma xacanapl uHTeiekT (OKU) texHonorusmapel Oinmim  Oepy
calachlHIa, ocipece IIeT TUIAEPiH OKBITYyAa, aTapibIKTalk e3repicTep eHTI3ye.
KU-npiH aFbUIIIBIH TUTI OKYJIBIKTApbIHA BIKMAIBI OKBITY OICTEPiH KAaHFBIPTHII,
Ma3MYHJIBI OefiMeyTe KoHEe OKYIIbLIApIbIH KEKe KAKETTUIIKTEpIHEe Coiikec OimiM
Oepy yZIepiciH XeTuiaipyre MyMKIHAIK Oepeni. byn esrepictep OKyJIBIKTapIbIH
KYPBUIBIMBI MCH Ma3MYHBIH KailiTa KapacTBIPY/IbI TaJlall eTel.

3eprreynep kepcerkenaei, KM HeriziHAeri OKbITy 9ICTEpl OKYUIbUIAPABIH
OKY JKETICTIKTEpiH apTTBIPBIN, OJapAblH MOTHUBAIIMACKI MEH 6©31H-631 perTey
KaOinerrepin kymierreai. Mpicansl, Wel kyprisren 3eprreyae KW apkbuibl
OKBITYJIBIH aFbUINIBIH TUIIH YHpeHyaeri ThiMaunrt anbiktanFadH [1]. CoHbIMeH
karap, Zhu, Y. , Wang, L. e3xepinin xyiem monybiaaa KXU-abiH TUTAIK OiaimM
Oepyeri Ka3ipri )kar1aiibl MeH OoJialakTarbl MyMKIHAIKTEPIH TajaaraH [2].

Hereamen, XU-apl oKyJbIKTapra eHrizy OapbicbiHAa OipKaTap KUBIHIBIKTAP
na TyelHAahael. OnapablH  1IiHAE Ma3MYHHBIH camackl MEH CEHIMJIUIICI,
MyFaIIMJIEPAIH KaHa TEXHOJIOTHSIapbl MEHIEpYl 'KOHE OKYIIbLIAPbIH LIUPPIIBIK
cayaTThUIbIFBI Macenenepi 0ap. byn daxropmap KU HeriziHaeri OKyJbIKTapbl
TUIM/Il TAJaIaHy YILIIH €CKePTyl KaXKeT.

Ocel makanana KU-gaplH aFbUIIIBIH TUIl OKYJIBIKTapblHA THTI3E€TIH 9cepi,
KE3ICCETIH KUBIHABIKTAp YXOHE OOJaIlakTarbl MEePCHIEKTUBAIAPHI KapacThIPHIIAIbI.
Conbimen katap, KU TexHOJOTUsIIaphIH THIM/II TTAHaIaHy >KOJAapbl MEH OJap/ibl
O11iM Oepy yAepiciHe HHTeTpanusuiay Moceesepl TaJKblIaHa Ibl.

KU Tin okpITy#arbl omicTepai TyOereini e3repTil, OKy MaTepuallapbiH
nepoecrenaipyre MyMmkiHmik Oepemi. Heffernan o3 3eprreyinge XKU-nixH
OKYIIBUTAPJBIH KOKETTUTIKTEpIHE Kapail OeHiMIenreH TanchlpMaliap YChIHATHIHBIH
atan otenl [3]. ConbiMen katap, Warschauer 6umm Oepyaeri XKU-miH oneyeTiH
KapacThIPHIT, OHBIH OKYIIBLIAP/IbIH Ka3y JKOHE COHsIey JaFabUIapblH JKakcapTya
MaHbBI3/bl POJT ATKAPATHIHBIH A2JIenaeial [4].

KU Herizinze xacajiraH OKBITY OarjapiiaMaiiapbl MyFaliMaepre KoMEKTeci
KaHa KOMMaii, OKylIbIApFa JKEKE OKBITY TPACKTOPHUACBHIH KYpPYyFa Karaal sKacauzsbl.
Kaszipri 3eprreynepre coiikec, KM HeriziHaeri okpITy miaTdopmanapbl rpaMMaTHKa
MEH JIeKCMKaHbl MeHrepyai keHuigereni [5]. ConbiMen Oipre, onap TiI
YUpeHyLIIep IIH KaTeJepiH TY3€TiN, oJapFa HaKThl Kepi OaillaHbIC YChIHAABI [6].

JIocTypJi aFbUIIIBIH Ti1 OKYJIBIKTapbl KOOIHECE CTATUKAIBIK MaTepUualaapIbl
kKamTbica, KW OKyNIbIKTaphl WHTEPAKTUBTI Ma3MyHMEH OalbIThuianbl. Pudapc
OKYNBIKTapABbIH  Ka3ipri 3amMaHfbl TpeHaTepre caid nmamysl  ymin KU
TEXHOJIOTUSIIAPBIH KOJIJIaHy KaXeTTiriH atan kepcerei [7]. XKW apkpiisl xxacayFan
OKYJIBIKTap  OKYIIBUIAPABIH  KAKETTUIIKTEpIHE COWKEC  aBTOMATTHI  TYPHAC
YKaHAPTBHUIBIIL, OJIAPJIbIH ACHIeiiHe Kapai Oerimuaeneni [8].

KN  okynbIKTapiarbl MOTIHAEP MEH KATTBIFyJIapAbl TYpJil  TUIAIK
neHrennepre Oelimen, OKyIIblIapFa HaKThl YaKbIT PEKUMIHJIE KOMEK KOPCETYyre
MYMKIHIIK Oepemi [9]. Byn omic moctypii OKyJbIKTapra KaparaH/ia aHarypJibIM
TUIMJI1 OOJIATHIHBIH OipHEIIIe 3epPTTEYJIep AoJICIIeTEH.

ConbiMeH Katap, A. XK. AcambaeBThiH "KacaHabpl HHTEIUIEKT Heri3aepl" aTThl
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okynbifbiHAa JKM-IBIH OKBITY TMIPOIECIHE BIKMAILI KOHE OHBIH OlI1iM Oepy
KYHECIHJIeT] MHTETpalusIChl JKaH-)KaKThl Kapacteipbuianbl [10]. byn enbekre XU
HETI31H/Ie JKacalifaH OKYJBIKTAPABIH aPTHIKIIBUIBIKTAPEl MEH OJapIbl THIMII
KOJIJIaHy >KOJITapbl TAJTKbUIaHAbI.

['epuen ynuBepcuretiHiH 3epTreynepi ae KU texnonorusmapsia 0iiM 6epy
YAepiciHEe eHTI3yNiH ©3eKTI MacesenepiH KapacToipanbl. byn 3eprreynep KU-apiH
T MEHTepyre THUTI3eTIH OCEepiH, COHAai-aK MyFaliMaep MEH OKYIIbUIap YIIiH
TYBIHJIAUTHIH KABIHABIKTAP/IbI CUTIATTANTBI.

XKacannpl WMHTEUIEKTTIH aFbUIIIBIH TUIl OKYJIBIKTApbIHA BIKMANIbl aJIaFbl
KBUTIAPBl OJ1aH 9pi Kymiele TyceTiHl ce3ci3. Clark o3 3epTTeyiHae OKYJIbIKTapIbiH
TOJIBIK HUPPIBIK (hopMaTKa Kellyli MyMKiH ekeHiH aran etefi [11]. ConbiMeH KaTap,
XKW  apkpuiel  kacanFaH — OKYJBIKTap  MYFalIMJIEp MEH  OKYIIbLIapIbIH
KOKETTUTIKTEPIHE MKEMJICIIII, OKBITYABIH THIMIUIITIH apTThIPYbl MYMKIH [12].

Agvlnubin mini OKYIbIKMAapbiH0agel o32epicmep

AFBUIIIBIH TUJTI OKYJIBIKTAPhl COHFBI OHXKBUIIBIKTA Ma3MYHBI MEH KYPBLUTBIMBI
KarblHaH O KaHFbIpThUIyHa. OmnapAblH  1miHAE UUQPPIBIK  pecypcTap  MeH
WHTEPAKTHUBTI I1atdopmaiap epekiie opeiH anais! [13].

Kacanowr unmennexmminy oKynvbIKmMapaa biIKnaisl

Kacannpl HMHTEIJIEKT HETI3IHJE KAacalfaH OKYJIBIKTap JCTYPJl OKBITY
MartepualilapblHa KaparaHJa aHarypyibiM OeWIMIEenTrilml >kKoHE HWHTEPAKTHUBTI.
MyHpaail OKyJBIKTap TUI YWpEHYWIUIEpAiH JEHIeiiH Oaranam, oJjapra Xeke
TarcblpMasap MEH KEHeCTep YChIHA anajebl [14].

Ocsl 3epTTey/e camajiblK KOHE CaHIBIK OAICTep KOJIaHbUIAbL. bipiHiiiieH,
KU-npiH  aFbUIIIBIH  TUTL  OKYJBIKTApblHA dcepl Typalbl 9neOueTTepre Moy
xacanapl. byn mony XU-apiH OKy yaepiciHe BIKHAJIBIH 3€pPTTETeH  aJlIbIHFBI
KYMBICTApAbl Tayijayra Heri3fenmi. ExiHmmaeH, aFbUINIBIH TUN MyFalmiMaepiHeH
cayamHaMma anbIHbIN, oyiapAbiH KM TeXHONOTHsIapblH OKYJBIKTapAa KOJIJIaHy
Typanbl Ke3kapactapbl 3eprrenii. ConbiMeH KaTtap, KM Herizinzeri 1udpIibIK
OKYJBIKTapAbl ~ KOJJAHFAaH  OKYIIBUIAPABIH  YATEpIMiH  Oakbuiay  apKbUIbI
CaJBICTBIPMAJIBI TAJIAAY KYPT13UIIL.

Cayannamara KazakCTaHHBIH 9pTYpJl MEKTENTEpIHAE >KYMbIC 1cTeHTiH 17
arbUIIIBIH TiJIi MyFaJiiMi KaTeicThl. HoTnxkenep ToMenaeriiei 0omabl:

XW okyLblnapablH OKy MaTepuanblH XakCbl MeHrepyiHe KeMekT... 78
XW okyLubinapfa HakTbl yakblT pexumiHge kepi 6aiinaHbic 6epyr... 72
XW gacTypni okynbiKTapfFa kapafaHaa Tuimgipex 70

XKW xeke oKpbITy TPaeKTOPUACLIH KyPYyFa MyMKiHAiIK 6epegi 65

0 20 40 60 80
I[HarpaMMa 1. KM Texuonor HAJIapbIH OKYJIBIKTApAa KOJIAaHYAbIH aPpTHIKIIBIJIBIKTAPBI.
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Myranimaepre JKH TexHonoOrMaNaphIH KONJAHY b YAPETY KakKeT 5

KW -np1H OKY MaTepUaIapbiHbIH Carackl MEH CeHimimrine xy... 8

OKymbLs1ap/ibiH, ¢ PIIbIK CAyaTThLIbIFBI XKETKIJIKCI3 1

e
(=] (4]}

(=]

20 40 60
Juarpamma 2. KubiHABIKTap MEH Macenerep.

JKH TexHonorusapeH 6iniM Gepy yaepiciHe eHrisyni Konganap!

Konpaiiniel, 6ipak 6y MyramiMHiH pejliH TOMEHZIeTYi MyMKiH fiem...

Konpgamaiizpl, ce6e6i qacTypi oKpITY dicTepi THiMAIPEK e ec...

0 20 40 60 80

Huarpamma 3. MyramimMaepaig KM TeXHOIOTHSIIApBIH OKYJIBIKTapFa €Hri3yTe JeTeH KO3Kapackl.

3eprrey HoTkenepl XK -AbIH aFbUIIIBIH T111 OKYJIBIKTapbhIHA OIpHEIIE HET13T1
bIKNAJbIH KepceTTi. bipinmigeH, XU oKyabIKTapsl Ma3MyHHBIH JAUHAMUKAIBIK
TYpZle e3repyiHe MYMKIHJIK Oepil, OKyUIbUIapAblH KaKETTUIIKTEPIHE COMKEC OKY
MarepuanjapeiH Oeiimaedt amaapl. Exinmigen, wyramimuaep XU  kemerimen
OKYIIBUTAP/IBIH KATEJEPIH KbUIJAM aHBIKTAIll, OJlapFa HaKThl Kepi OaiimaHbic Oepe
aJaThlH KypaJlIJapMeH KYMBIC ICTE€yre MYMKIHJIIK aJ1ajibl.

Cayannama HoTHXenepl MyramimMuaepaid kemmriumri KM TexHomorusiapbiH
Mmaianbl Jel CaHaWTBIHBIH, OIpak oJlapJbl KOJIJAaHy YIIiH KOCBIMIIA OKBITY
KKETTITIH aTan oTKeHIH kopceTTi. COHbIMEH KaTap, OKYIIbIIAPAbIH KETICTIKTEPIH
Oakpiiay OapeickiHa JKM HeriziHmeri OKyJBIKTApAbl KOJIJIAaHFAH TOITHIH OKY
KETICTIKTEPl JOCTYPJl OKYJBIKTapAbl KOJIJAaHFAH TOIKA KaparaHlla >KOFapbl
Oonradbl aHBIKTAIBL. byst KU -1bIH OKyIIBLUTApIBIH OKY MOTHBAITUSCHIH apTTHIPHII,
03 OeTiHIIIe O11IM alTybIHa bIKIAJ €TETIHIH TJICIISH .

KU TexHONmOrUsNapbIHbIH, OUTIM Oepy JKyHeclHe THIMIl eHTi3UTyl YILIiH
Ma3MYH carachl, MYFaTIMACPIIH JaspibIFbl JKOHE OKYIIBUIAPIBIH ITHQPPIBIK
cayaTTBhUIBIFBI CUSKTHI Macesenep/l menry Kaxer. ConbiMeH Katap, KM-abiH O11iM
Oepy ’KylieciHe KEHIHEH €Hyl OHBbI JOYPBIC PETTEY KOHE ATUKAIBIK Macelenepl
€CKepy KaXKETTIT1H KepceTe/Il.

Kacannpl naTennexkTTiH (JKN) aFbuImbiH Ti71 OKYJBIKTaphIHA BIKHAIBI O11IM
Oepy YyZaAepiciHIEe MaHbBI3IABl ©3repicTepre ajbill Kemyne. 3epTTey HOTIKeepi
kopceTkenaed, KW TexHomorusiapbl OKYJIBIKTapIblH Ma3MYHBIH Oeilimzeyre,
OKYIIBUTAP/IBIH JKEKE KKETTITIKTEpIHE COWKEC OKBITYFa JKOHE OKY JKETICTIKTEpPIH
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apTThIpyFa MyMKiHAIK O6epeni. JKU Heri3iHaeri oKbITy 9AicTepl OKY MaTepuailapbiH
MHTEPAKTUBTI 9pi JAMHAMHUKAIBIK €Ty apKbUIbl OKYIIBUIAPABIH MOTHUBAIUSCHIH
KYIICHUTII, oJap/IbIH 63 OeTiHIle OUTIM aly JaFAbUIapbIH JaMBITAIbL.

Amnanina, JXU-apl aFbUIIIBIH TUTI OKYJBIKTaphIHA THIMII €HTI3y OaphIChIHAA
OipkaTap Mocesenep TYBIHIAWIb. ATam aWTKaHAa, Ma3MYHHBIH camachkl MEH
CEHIMJIUIITIH KaMTaMachl3 €Ty, MyFallIMIEP/IH KaHa TEXHOJOTHUSIIapAbl MEHIepyi
KOHE OKYIIBUIAPIBIH MHQPILIK CAyaTTBUIBIFBIH apPTTHIPY CHSAKTHI (hakTopiap
epeKIlie Ha3ap ayAapy/ibl KaXKeT eTe/l.

KW texHomorusimapbiH O11iM Oepy *KyieciHe TaObICThl MHTErpalusiay Y-
OKYJIBIKTapAbIH KYPBUIBIMBI MEH Ma3MYHBIH >KaHFBIPTY, MYFaIIMJIEpPre 9/1ICTEMEIIIK
KOJ/Iay KOpCEeTy JKOHE OKYIIbUIApJbIH TEXHOJOTHSHBI THIMAL Maijanany
JAFbUIapbIH  KajeimTacTelpy  MaHb3nbl.  Conpaii-ak, JXW-gpiH  3THKaNBIK
aCHEeKTUIEPIH €CKepE OTBIPHIN, OHbI KOJJAaHYJIbIH THIMJ1 CTpaTErHsUIaphiH d3ipiiey
KaXKeT.

Kanner  anranga, JKU-AbIH aFbUIMIBIH - TUTl  OKYJBIKTAPhIHA  BIKIAJIBI
OoJaiiakTa ofaH opi Kyiieie TyceTiHi aHblK. COHBIKTaH, OYJI TEXHOJIOTUSHBI O1711M
Oepy JKyHeCIHE CITTI €HTri3y YIIIH OHBIH apTHIKIIBUIBIKTAPbl MEH KUBIHIBIKTAPBIH
YKaH-KAKThI TaJIJaIl, TUIM/II MM KaObLIIay Kaxer.
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MCKYCCTBEHHBIN UHTEJUIEKT KAK HOMOIIHUK YUUTEJIA:
BO3MOXHOCTHU INIAT®OPMbI TWEE

lcanuuna Munzuga Tumyposna,
acnupanm, accucmenm,
Yumckuii ynusepcumem HayKu u mexHo102Ul,
Yea, Poccus
psyanchinaminzifa@gmail.com

B HacTosimiee BpeMsi  HCIOJIB30BAaHUE HCKYCCTBEHHOTO  HMHTEJUICKTA
CTAHOBHTCS JIOBOJIBHO PACIpPOCTPAaHEHHBIM siBIcHHEM. OH aKTUBHO HCIOJIB3YETCS B
CaMbIX pa3NUYHBIX cdepax: HayuHas OT MEJUIMHBI M 3aKaHYMBas M3Yy4YCHHEM
MHOCTPAHHBIX SI3bIKOB U IN3aHOM.

['oBOpsi 00 MCKYCCTBEHHOM HHTEIJIEKTE, CTOUT OTMETUTD SI3BIKOBYIO MOJIENb
ChatGPT, xortopas Oblna mpejcTaBieHa oOmiemy BHUMaHuio B utoie 2020 roma
AmepukaHCKoN uccnenoBatenbckoit kommnanuet OpenAl [2]. Ha manHbii MOMEHT
Bbiuia ChatGPT-5, xkoTopas MOXXeT reHepUpoBaTh TEKCTbl, OTBEYas HA T€ WM
WHBIE 3alPOCHI MTOJIH30BATEIICH.

Poccuiickoit pazpabotkoit B nanHou obnactu siBisiercss YaGPT, xoropas
TaK)Xe CrocoOHasi TEHEPUPOBATh OTBETHI HA PYCCKOM SI3bIKE, PEIAKTUPOBATH TEKCThI
pa3nuyHOro conepxkanus [1].

B nHacrosiiee Bpemsi akTUBHO M3y4aeTCsl UCTIOJIb30BAHUE JAHHBIX SI3BIKOBBIX
MoJIeiel Ui yIydIlleHUs Mpoliecca U3yueHUs HHOCTPAHHBIX S3BIKOB. DTOMY OBLITU
MOCBAIICHBI CTaThU Takux ucciaenoBatesnei, kak Koctionunon C.A.[2], CeicoeBa
I1.B., ®unarora E.M. [4], Paxmatymnaesoii K. 1., Unmunoit A. A. [3] u npyrux.

Ha ocHOBe MCKYyCCTBEHHOTO MHTEIUICKTA C IIEJIbI0 00YYEHUS WHOCTPAHHOMY
S3BIKY ObLTa co3naHa Tuiatgopma Twee, KOTOpas MpeArnoiaracT UCIOIb30BaHUE €€
pECypCcoB AJIsl CO3AaHuUsl MaTepualia Jjisl JalbHEHIIEro MPUMEHEHUS Ha 3aHATHSIX.

Cama miatopma mpeasiaraeT moJb30BaTelNsIM BOCTIONB30BAThCS PA3TMUYHBIMU
WHCTPYMEHTAMH, HEKOTOpPbIE U3 KOTOPHIX BO3MOXXHO MPUMEHHUTh U B 0a30BOM
(6ecrutaTHOM) Tapude, APYruMU — Ha IPOJABUHYTOM (TUIaTHOM Tapude). ExxeqHeBHO
Twee naét nmoap3oBaTento 6a3oBoro Tapuda JOCTyN KO BCeM OECIUIaTHBIM IJIaHAM
YPOKOB, a TaK)Xe €XEJIHEBHO MO 5 MPUMEHEHUM HWHCTPYMEHTOB IIAT(HOPMBI, 4TO
BIIOJIHE JJOCTATOYHO JJIsl 03HAKOMJICHUSI C OCHOBHBIMU (DYHKIIMSIMU.
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Janee OynyT mnpencTaBie€Hbl pPa3jiM4yHblE HHCTPYMEHTBI M CHOCOOBI UX
NPUMEHEHUS JJIsI IPENo1aBaTeNe HHOCTPAHHOTO S3bIKA.

OnHolt U3 cambIx BaxHBIX (QyHKIUN Twee sABIseTCS reHepalus TEeKCTOB Ha
COBEpILIEHHO pa3Hble TeMbl. YacTo mpenojaBaTelid YHUBEPCUTETOB MOTYT
CTOJIKHYTbCA € IpoOJEMOI HeooCTaTKa MaTepHalia mpu padoTe cO CTyAEHTaMH.
3neck atopMa MOXKET MPEITIOKUTh BaM CTEHEPUPOBATh TEKCT Ha OCHOBE BaIIIeTO
3arojioBKa B COOTBETCTBHUM C ypoBHeM ydanuxcs 1o mkaine CEFR (ot Al no C2),
ypOBHEM 00pa30oBaHUs (OT HAYAJIBHOW IIKOJIBI JO YHHUBEPCUTETA) WM BO3PACTOM
(HaunHast oT S5 5eT N0 cTynaeHToB crapuie 18 iser). CTOUT OTMETUTh TaKxKe
BO3MOXHOCTh BBOAa Target Vocabulary — HeoOxonumol JEKCHUKH, KOTOpas
HeoOXo/MMa BaM B KOHEYHOM BapuaHTe TekcTa. B pamkax maHHOW (yHKIMH
IpPeIyCMOTPEH BBIOOP BHJIA KaHpa MPOJIYKTa: TEKCT, BbIyMaHHasi UCTOPUS, CTAThs
U3 ra3eThl, Hay4yHas CTaThs, MOCT W3 Oyora, 0030p, mosMa, OpUIMATIBLHOE WM
Heo(uMaabHOE MUCBbMO. bosee Toro, BO3MOXHO 0003HAUUTH OOBEM TEKCTa, B
3aBUCMMOCTM OT Bamiero 3ampoca. Tak, miatgopma Twee MO3BOJIAET
MOJIb30BATENSIM CO3/aBaTh HOBBIE TEKCThl HA OCHOBE IMOXEIAHHWM MOJIb30BATENEH,
YTO, HECOMHEHHO, SIBIISIETCA NPEUMYIIECTBOM IN€pe] HCHOJIb30BAaHUEM JPYTHUX
CalTOB.

Crnenyromue UHCTPYMEHTHI SABJISIFOTCS OTBETBJICHUEM oT
BBIIIENIEPEUNCICHHON (PYHKIIMU, KOTOPBIE MO3BOJSAIOT Ha 0a3e CreHEepHpOBAHHOIO
TEKCTa MOJIYYUTh 33JIaHUs Pa3IMYHbIX BUJOB. CTOUT OTMETUTD, 3/1ECH TAKKE MOKHO
3arpy3UTh YK€ TOTOBBINA TEKCT, HA OCHOBE KOTOPOro OyIyT CO3JaHbl YIIPAKHEHHUS.

OnHuMu M3 Takux (QYHKOUR SBISETCS CO3JAAHHUE BOIIPOCOB OTKPBITOTO U
3aKpBITOTO BHJIA C BApMAHTAaMU OTBETA. TaKXkKe MOoJb30BaTeNId MOTYT CAENIATh 3alpPOC
Ha reHepupoBaHue BompocoB True/False mo TekcTy, KOTOpble TakKe MOMOTYT
IPOBEPUTHh KAa4YECTBO YCBOECHMS Marepuana. Ha OCHOBE yKe CreHepHpOBaHHOIO
TEKCTa WIM YK€ IO 3alpocy IMOJb30BaTeNII MCKYCCTBEHHBIA HMHTEIIEKT MOYKET
MOCTPOUTH JAMAJIOT HA OCHOBE HeoOxoaumoro ypoBHs no mkaine CEFR, xoTopsrit
TaK)K€ MOXKET BKJIIOUATh HOBYIO JIEKCHUKY.

Twee Takke MOMOXET npenoaaBaTesisiM HalTu 10 uHTEpecHbIX (AKTOB IO
TOW WJIK MHON TEME, KOTOPbIE YUUTENSI MOTYT UCIOJIb30BATh B KAYECTBE BBOJHOTO
AJIeMEHTA Ha 3aHATHUSAX.

Jlnst opraHuMzanuu OMcKyccuil miuaTtdopma MOXKET CTreHEepUpOBaTh CIUCOK
JOCTOMHCTB M HEJIOCTAaTKOB IO 33JIaHHOM IOJIb30BaTEIeM TeMe ISl JajbHEHIIero
ero o0CyXJICHUS WJIu 1e0aToB.

Hanee, nist oTpabOTKU MUCHbMEHHBIX HABBIKOB, Twee MMeeT BO3MOXXHOCTh
Cr€HEpHUpPOBATh TEMBI JIJII 3CCE HA OCHOBAaHUMU TEMBI MJIM TEKCTa B COOTBETCTBHUHU C
ypoBHEM CTyAeHTOB. Takke Imuiarpopma MpensoKUT BaM LUTAThl H3BECTHBIX
JUYHOCTEW 10 TOMY WJIM MHOMY TOIHKY, KOTOPBIE MOAXOAAT HE TOJIBKO KaK TEMBI
JUTSI 3¢cce, HO ¥ 0a30M JUTsl TUCKYCCHIA.

Ecnu y nonb3oBaTenst €CTh 3alpoc Ha CO3/IaHUE YIPAXKHEHUH ISl OTpaOOTKU
nexkcuku, To Twee mpeasiaraeT 3aJlaHusi Ha YCTAHOBJIEHUE COOTBETCTBUN MEXKIY
TEPMUHOM U €ro omnpenaesieHueM. [ pa3BUTUN HaBBIKOB MCIOJb30BaHMS target
vocabulary cymiectByer (QyHKIMS, KOTOpas pa3pabarbiBaeT 3ajaHus A
nepepadOTKU MPEIIOKEHUH ¢ NCIIOIb30BaHUEM HOBBIX (ppas.
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Jnst  pa3BUTHSL TpaMMaTHYECKMX HABBIKOB Ha IulaTopMe HUMEITCS
BO3MOXHOCTH JUUIsl CO3/IaHUS  CIEUUAJBHBIX 3aJlaHui Ui YCTaHOBJICHMS
MPaBUJILHOTO TMOPSJIKa CJIOB B MPEMJIOKEHUH, YTO TAK)KE€ MOYKHO MCIOJIb30BaTh Ha
3aHATUSAX HHOCTPAHHBIX S3BIKOB.

BrlenepeurcieHHbIe HHCTPYMEHTBI MOTYT OBITh MPUMEHEHBI Ha 0a30BOM
Tapude, KOTOPBIM JOCTYNEH /s BCEX 3aperMCTPUPOBAHHBIX Ha IUIaThopme
nosib3oBateneit. [[ns momp3oBateneld MpoABHHYTOTO Tapuda MpeacTaBiieH Oojiee
IIUPOKHUI CHEKTP UHCTPYMEHTOB, KOTOPBI AAET BO3MOXKHOCTh PabOThI C BUAEO- U
ayJIM03aMKUCIMHU.

OdeBUIHBIMU TpeUMyIecTBaMU IIaTGopMbl Twee SBISIOTCS, B TEPBYIO
ouepenb, MHAMBUAyanu3alus oOydeHus. [lpenomaBaTenu cnocoOHBI CO31aTh C
MOMOIIbI0 HMCKYCCTBEHHOTO HWHTEJUIEKTa 3aJlaHds, KOTOpble OyayT MOAXOJUTH
NOTPEOHOCTSIM W HMHTEpecaM YdYallluXcs, a TakKKe WX YpPOBHIO 3HAHUS S3bIKA.
Bo-Bropeix, Twee 1O3BONSET YMEHBIUUTh HArpy3Ky I IIPEnojaBaTeliey,
COKpalllasi BpeMsl Ha MOArOTOBKY MaTepHalia Jyuisl 3aHATUH.

Takum oOpazom, Twee MoOXeT cTaTh HE3aMEHUMBIM TOMOIIHUKOM JIJIsi
YUHUTENIeH, CTpEeMSIIUXCS  CAeNarb CBOM  YpOKH  0OOJee  MHTEPECHBIMH,
COBpeMEHHbIMH M 3(PexkTuBHbIMUA. OAHAKO i1 YCHEMIHOIO HCIOJIb30BAHUS
m1aTGopMbl HEOOXOAUMO TINATEIBHO M3YYUTh €€ BO3MOKHOCTU U OCOOEHHOCTH, a
TaK)K€ aJJaTUPOBATh €€ M0 KOHKPETHbIE 00pa30BaTENIbHbIE €N U 3a/1a4U.

Cnmcok ucnosib30BaHHbIX HCTOYHMKOB:

1. batoes B.b. O6 wucnonb30BaHUN HEHWPOHHBIX S3BIKOBBIX MOJCICH B
npaBooxpanuTenbHoi aestenbHocTd // FOIL. — 2024, — Ne2 (109). — C. 79-86.

2. Koctionnna C. A. Poigbp HUCKYCCTBEHHOTO HHTEJUIEKTA B H3YYEHUU
WHOCTPAHHBIX SI3bIKOB // BecTHuk Hayku. — 2022. — Ne2 (47). — C. 38-42.

3. PaxmarymnaeBa K. III., Unnuna A. A. Vcnonb30oBaHuE HWCKYCCTBEHHOTO
unremekta (ChatGPT) B u3yueHum WHOCTpaHHOTO si3bika // VIHHOBallMOHHAs
Hayka. — 2023. — Ne7-2. — C. 36-40.

4. CoicoeB IL.B., ®umnaroB E.M. ChatGPT B uccienoBatenbckoil padote

CTYJIEHTOB: 3ampeniatb Wi o0yuats? // BectHuk TamOOBCKOro yHuBEpCUTETA.
Cepus: 'ymanurapnasie Hayku. — 2023. — T. 28. — Ne 2. — C. 276-301.

UDC 81-139

BEYOND TRADITIONAL LEARNING: HOW Al IS TRANSFORMING
LANGUAGE ACQUISITION

Merey T. Urkimbek, Assel B. Ormanova

1st-year master’s degree student, Educational Program 7M01701-Foreign
language,
Scientific Advisor: Assel B. Ormanova, PhD, assistant professor at Astana IT
University

Astana, Kazakhstan.
44



balsheker0503@agmail.com
assel.ormanova@yandex.kz

Abstract: This paper explores how artificial intelligence (Al) is transforming
language acquisition beyond traditional methods. Al-powered tools, including
natural language processing (NLP), machine learning, and adaptive learning
platforms, provide personalized, engaging, and efficient language learning
experiences. The paper reviews key technological advancements, methodologies,
and their effectiveness in language learning. Additionally, the research highlights
challenges and future implications of Al-driven education. By examining recent
studies, this paper argues that Al offers significant advantages but also presents
unique challenges that must be addressed for optimal learning outcomes.

Keywords: Artificial intelligence, language acquisition, natural language
processing, adaptive learning, machine learning, education technology, digital
learning, automated feedback.

Language acquisition has traditionally relied on classroom instruction,
textbooks, and human interactions. However, advancements in Al have
significantly altered how languages are taught and learned. Al-driven applications
offer adaptive learning, real-time feedback, and personalized experiences tailored
to the learner’s proficiency level [1]. The increasing availability of digital tools and
online platforms has reshaped traditional methods of language acquisition, making
education more accessible and efficient [2].

As Al technology continues to evolve, its integration into language learning
expands, offering new opportunities for learners and educators alike. Al-driven
platforms such as Duolingo, Rosetta Stone, and ChatGPT use sophisticated
algorithms to adapt to learners’ progress, identify weak areas, and provide targeted
exercises [3]. This shift represents a fundamental change in how individuals
approach language learning, moving away from rigid curriculum structures toward
more dynamic, personalized learning environments.

Despite the numerous advantages of Al-based language learning, concerns
remain regarding the effectiveness of these tools compared to human instruction.
While Al can provide instant corrections and track progress, it may struggle to
convey cultural nuances or engage learners in deep, meaningful conversations [4].

Thus, the research questions are as follows:

1.How does Al influence the effectiveness of language acquisition compared to
traditional learning methods?

2.What are the key advantages and challenges of Al-driven language learning based
on learners’ experiences?

This paper explores the advantages, challenges, and future directions of Al-
driven language acquisition, providing an in-depth analysis of how Al is reshaping
the field.

The role of Al in language acquisition has been widely studied in the past two
decades. Several researchers, including Ellis (2005) [5] and Krashen (1982) [6],
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emphasize the importance of immersive and comprehensible input in language
learning, which Al tools facilitate through customized learning environments.
NLP-based chatbots, for example, simulate conversations with native speakers,
allowing learners to practice real-life dialogues without needing a human partner
[7].

AD’s ability to analyze and correct grammatical errors has also been a
significant development in language education. Li and Hegelheimer (2013) [8]
found that Al-powered writing assistants significantly improve grammar accuracy
and coherence in student essays. These tools not only correct mistakes but also
offer explanations, helping learners understand their errors and avoid repeating
them in the future.

A major benefit of Al in language learning is its ability to offer personalized
education. Traditional classroom settings often struggle to cater to each student's
individual needs, whereas Al-driven platforms use machine learning to adjust
difficulty levels based on user performance [9]. Adaptive learning models have
been proven effective in various studies, demonstrating that Al-enhanced
education leads to improved retention rates and increased motivation among
learners [10].

However, Al is not without limitations. Some scholars argue that Al cannot
fully replace human instructors, particularly in teaching complex linguistic
structures and cultural nuances [4]. Additionally, the risk of over-reliance on Al
without sufficient human interaction remains a challenge in language learning. As
Al continues to develop, it is crucial to address these concerns while maximizing its
benefits in language education.

This study employs a quantitative approach, focusing on a survey conducted
among 25 language learners aged 13-14 who use Al-based platforms such as
Duolingo, Rosetta Stone, and ChatGPT [3]. Data was collected on learners'
progress, engagement levels, and challenges faced when using Al for language
learning. The survey specifically addressed the two research questions by examining
the perceived effectiveness of Al compared to traditional methods and identifying
both the advantages and difficulties learners encountered.

The following table presents the key findings from our survey:

Learning Method Average Retention Fluency Learner Satisfaction
Rate (%) Improvement (%) (1-10)
Traditional 65% 50% 6.2
Al-Based 82% 75% 8.5
Hybl’ld 0 0,
(Al+Human) 90% 85% 9.2

Table 1: Comparison of Traditional and Al-Based Language Learning Methods

Findings indicate that Al-powered tools significantly improve language
learning experiences by making them more interactive and personalized. Learners
reported that Al-based platforms adapted to their individual progress, allowing
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them to receive customized feedback and recommendations. The use of Al-
powered chatbots helped students practice conversational skills in a stress-free
environment, improving confidence in speaking. Additionally, Al-assisted
grammar correction tools played a significant role in enhancing writing skills.

Motivation and engagement levels were notably higher among students using
Al-based learning applications compared to traditional methods. Many learners
found gamified elements and interactive lessons to be more engaging than
traditional textbooks or classroom exercises. However, some participants reported
challenges, such as the lack of cultural nuance in Al-generated responses and a
tendency to become overly reliant on automated corrections.

Overall, the results support the hypothesis that Al contributes positively to
language acquisition by enhancing retention and fluency. However, the study also
emphasizes the importance of maintaining a balance between Al-driven learning
and traditional language instruction to maximize  effectiveness.

Al has revolutionized language acquisition, making learning more accessible,
personalized, and effective. While traditional methods still hold value, integrating
Al enhances learner engagement and outcomes. Future research should explore
AT’s role in language proficiency assessments and cross-cultural communication.
Addressing ethical and accessibility concerns will be crucial for AI’s continued
success in language education. The study highlights that Al-powered tools are
most effective when combined with traditional teaching methods. Educators
should focus on integrating Al in a way that complements human instruction,
rather than replacing it. As Al technology continues to evolve, it is likely to play
an even greater role in shaping the future of language education, providing
learners with innovative and interactive ways to master new languages.

Furthermore, researchers should investigate the long-term impact of Al-based
language learning, including its influence on cognitive development, critical
thinking skills, and communication proficiency. Policymakers and educators must
work together to ensure Al tools are accessible and equitable for all learners,
addressing concerns related to bias, data privacy, and the digital divide. By
balancing technological advancements with pedagogical strategies, Al has the
potential to transform language acquisition for future generations.

References:

1. Ellis, R. (2005). "Principles of Instructed Language Learning." System, 33(2),
209-224.

2. Krashen, S. (1982). "Principles and Practice in Second Language
Acquisition." Pergamon Press.

3. Li, J., & Hegelheimer, V. (2013). "Incorporating Automated Feedback into
Academic Writing." Language Learning & Technology, 17(2), 102-120.

4. Warschauer, M. (1996). "Computer-Mediated Collaborative Learning: Theory
and Practice." Modern Language Journal, 80(4), 470-481.

47



5. Levy, M. (2009). "Technologies in Language Learning and Teaching."
Language Teaching, 42(1), 1-22.

6. Dziuban, C., Graham, C. R., & Moskal, P. D. (2018). "Blended Learning: The
New Normal and Emerging Technologies.”" Education Research International.

7. Smith, B. (2020). "Al and Language Learning: Emerging Trends and Future
Prospects.” Journal of Educational Technology.

8. Chapelle, C. (2003). "English Language Learning and Technology.”" John
Benjamins Publishing.

9. Jones, R. & Hafner, C. (2012). "Understanding Digital Literacies." Routledge.

10. Gee, J. P. (2003). "What Video Games Have to Teach Us About
Learning and Literacy." Palgrave Macmillan.

VJIK 378.14

KOMMYHUKATHUBHBIN I1O1XO0/] B OBYUEHUU HHOCTPAHHOMY
SA3bIKY CTYAEHTOB HEA3BIKOBbIX 'YMAHUTAPHbBIX
CIHEIMAJIBHOCTEMU B YCJIOBUAX HUPPOBU3ALINHU

Muneazemounosa Pumma Droposua,
cmapuiuii npenooasamers
DI'HOY BO «Ypumckuti ynusepcumem HaAyKu U mMexHOI02UILY,
2. Yeba, Pecnybnuxa bawxopmocman, Poccus
rflyurovna@mail.ru

KoMMyHHMKaTHBHBIH ~ MOAXOX B  OOyYEHMHM  HHOCTPAHHBIM  SA3BIKAM
(Communicative  language  teaching) mpencraBiser co0Oi  METOAMKY,
OPUEHTHPOBAHHYIO Ha Pa3BUTHE y OOYYarOMIMXCS CHOCOOHOCTH BOCIPUHUMATH U
INOHUMATh CMBIC MHOSI3bIYHOM peu, a TakKe YCBaWBATh S3bIKOBBIE JIEMEHTHI JIs
OPOAYLUPOBAHUS COOCTBEHHBIX BbICKa3bIBaHUU. ['TaBHAs 11€71b KOMMYHUKAaTUBHOTO
NOJX0Jla B U3YUYEHUU HMHOCTPAHHBIX S3bIKOB — HAYYUTh OOYYArOIIMXCS YBEPEHHO
JIEACTBOBAaTh B MHOSI3BIYHOM Cpelle M JEMOHCTPUPOBATh aJEKBAaTHYIO PEAKLHIO B
Pa3HOOOPa3HBIX PEUEBBIX CUTYALIHSIX.

B 1970-x rogax KOMMYHUKATHUBHBIA METO/ 00y4YEHUS HHOCTPAHHBIM S3bIKaM
3apoauiics Onarogaps ycuiausm skcneptoB Cosera EBponbl. C Tex mop 3TOT MOIX0T
3aBO€BaJl MOMYJSPHOCTh BO MHOTHX CTpaHaxX M MPEBPATUJICS B OJAMH U3 BEIYIIHUX
3¢ (PEeKTUBHBIX METOJOB O0YUECHHSI HHOCTPAHHBIM SI3bIKAM.

[TpyHIIMTT KOMMYHUKATUBHOCTH, KaK WM3BECTHO, MPOHU3BIBAET BCE ACIEKTHI,
Kacarol[Mecsi TOBOPEHUSI HAa MHOCTpaHHOM s3bike. Crofa BXOAST L€NIb Pa3BUTHS
YCTHOM peur, MpoOJIeMbl 0TOOPa SI3BIKOBOTO MaTepHalia, BHIOOP METOJIOB Pa3BUTHSA
peuu, cTerneHb CPOPMUPOBAHHOCTH Y OOyUaIOIUXCsS 3HaHUN, YMEHUIN U HaBBIKOB B
MHOCTPAHHOM $I3bIKE, a TAK)KE UX B3aUMOCBS3b.

['maBHOI LIebI0 O0yUEHUS ABISETCS KOMMYHUKAaTUBHAS KOMIIETEHIIMSL.

KomMMyHHMKaTHBHas KOMIIETEHIIMS MOXET BKIIOYaTh B ce0s cleayrouue
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ACIIEKTHI:

— 3HaHME, KaK UCIOJIb30BaTh SA3bIK JJISl Pa3IMUHbIX LieJed U QyHKIUMT;

— 3HaHUE TOTO, KaK MEHSIETCA SI3bIK B 3aBUCUMOCTHU OT TOW WJIM MHOU
KOMMYHUKATUBHOW CUTYallUX U CAMUX YYACTHUKOB 3TOM CUTyalluu (Harpumep,
3HaHWE OTANYMN (HOpMaIbHON peur oT He(OPMaTbHOU, YCTHON OT MUCHbMEHHON);

— YMEHHUE CO3/1aBaTh, YUTATh U MOHUMATh TEKCThI PA3JIMYHOTO THIA U
xapakTtepa (HarpuMmep, pacckasbl, THTEPBbIO, IUAJIOTH, JOKIa/bl);

— YMEHHUE NOAJACPKUBATh PA3roBOP Jaxe MPU OrpaHUUYEHHOMN JICKCUYECKOU U
rpamMMaTuueckoit 6aze. [1, 121]

CornachHo YTBEPKICHUIO AM. CrapukoBa 2], IIPUHIUII
KOMMYHUKATUBHOCTH, MTOJ00HO MPUHIIUITY CO3HATEIBHOCTH, UTPAET BAXKHYIO POJIb B
oOydyeHHH. DTHU JBa MPUHIMIIA HE MPOTHUBOpPEYAT, a MAOMOJHSIOT JpYyr Apyra,
Haxoasch BO B3auMocBs3u. Meroauct Kedt Moppoy [4] Takxke moayepkuBaeT
3HAYUMOCTh KOMMYHHKATHBHOTO TMOAXOJa, BBIACISSA MATh KIKOYEBBIX MPUHIUIIOB,
KOTOPBIE SIBJISIFOTCSL aKTYaJIbHBIMH U TI0 CEH JICHb:

1. Yyammiicsa JOJKEH YETKO OCO3HABATh U YMETh BBINOJHATH OMPEACICHHBIC
BUJIbI PEYEBOM JACATEIBLHOCTH;

2. Heo0xoauMa LETOCTHOCTh M B3aWMOCBSI3b BCEX aCIEKTOB PEYEBOIrO
mpoiiecca;

3. IIponecc oBnageHUs peUbl0 UMEET HE MEHBIIYIO IEHHOCTh, YEM HU3yYCHHE
SI3bIKOBBIX DJIEMEHTOB;

4. OOyueHue JOHKHO TPOUCXOJIUTH TOCPEJCTBOM AaKTUBHOW peUYeBOM
PaKTHUKY;

5. Omubku ciueayeT paccMaTpuBaTh HE TOJBKO KaK HEJOCTATKH, HO U Kak
4acTh mpolecca 00y4eHusl.

[ToHnMaHue MEXaHU3MOB PEUYEBOrO MPOIECCa UMEET HE MEHbIIEE 3HAUEHUE,
YeM 3HaHUE S3BIKOBBIX (POPM M MPABUIJI UX HCIOJIb30BaHUS, MOCKOIbKY UMEHHO B
nporecce peur (GOpPMUPYIOTCS PEUYEBbIE YMEHUS U COBEPILICHCTBYIOTCS PEUYEBbIC
HaBbIKKM. VMIMUTAIMs peaibHBIX CUTyallUd B POJIEBBIX UIPaX IMO3BOJSET CIETIaTh
yueOHbIE peueBble CHUTyallMu Oojiee ecTecTBEHHbIMH. Bce 3TO TOBOpPUT O
HEO0OXOAMMOCTH OpPraHM3aluu y4eOHOro IMpoliecca Ha OCHOBE KOMMYHUKATHBHOTO
MOAX0/a.

VhpaxxkHeHusT W 3aJaHus, HCIOJIb3yeMbIE TMpErnojaBaTeieM Ha 3aHSTHU,
JOJDKHBI ~ COOTBETCTBOBAThH  JaHHBIM  MPUHIMIAM, a 3HA4YUT, U  BCEMY
KOMMYHUKAaTUBHOMY MOJIXOAY B LIEJIOM:

— MIPOEKTHI;

— KOMMYHUKATHUBHBIE UTPBHIL;

— KOMMYHUKATHUBHBIE YIIPAKHEHUS;

— IUCKYCCHH.

®opMHUpOBaHUE KOMMYHUKATUBHON KOMIETEHIUU Y CTYJACHTOB HESA3bIKOBBIX
T'YMaHUTAPHBIX CHENUATBHOCTEH B AMOXYy IU(PPOBHU3AIMU CTAHOBUTCS KIFOUYEBBIM
(dakTopoM ycrexa Kak B Ipo(ecCHOHaIbHOMN ASSITENbHOCTH, TaK U B IMYHOU cdepe.
Knaccuueckne Metoauku o0ydeHusi, 0€3yClIOBHO, COXPAHSIOT CBOIO AKTYallbHOCTD,
OJIHAKO TEXHOJOTUYECKUH TMPOrpecc OTKPHIBACT Tepel H3YUYaAIOIIUMU S3BIKU
OecnpeleIEHTHbIE BO3MOKHOCTH, 3HAUMTENIbHO YCKOpSis M oOoramas MpoIiecc
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oOyuenusi. CoBpeMEHHbIE TEXHOJOTMM HE MPOCTO JOMOJHSIOT TPaJULMOHHBIC
NOAXOAbl, HO W TMpEeNjaraloT COBEPIIEHHO HOBBIE, OCHOBAaHHbIE Ha
WHTEPAKTUBHOCTH, UHIUBUIYATU3ALUH U TIOTPY>KEHUU B SA3BIKOBYIO CPEIY.

Hcnonp3oBanne 1udpoBeix oOpa3zoBarenbHbix TexHodoruit (ILIOT) B
OOy4eHHUM HMHOCTPAHHBIM S3bIKAM OTKPBIBAET MHOXECTBO BO3MOXHOCTEH H
IIPEUMYLLIECTB:

o IloBblmenune wmoTuBamuM W BoBJedeHHocTH. [[OT npennararor
WHTEPAaKTUBHbBIC U YBJIEKaTeJbHbIE CIIOCOOBI 00yUeHus, fenas npoiecc donee
MHTEPECHBIM M MOTUBHpYIOUUM. Pa3zHooOpasHbie ¢opMathl (BHUIIEO, WIPHI,
OHJIaH-TIIAT(GOPMBI) TO3BOJISIOT BOBJICYh CTYACHTOB M TMOJIJEPKUBATH HX
MHTEPEC K U3YUECHUIO SI3bIKA.

o Ilepconamm3zanusi oOyudenusi. [{OT mno3BoNSIOT amanTUpoBaTh YYEOHBIN
MpOLECC K MHIWBUIAYaJIbHBIM MOTPEOHOCTSIM U TEeMIy OOyUEHHUs Ka)Ja0ro
CTYZEHTa. DTO OCOOCHHO BaXKHO IPU W3YYEHHHM WHOCTPAHHOTO SI3bIKa, TAE Y
Ka/10r0 CBOM CUJIbHBIE U CJIA0bIe CTOPOHBI.

o Jloctym K AayTeHTHYHBIM MaTepuajaMm. VHTEpHET MPegOCTaBIISAET
HEOTPAHUYECHHBIN TOCTYI K AyTEHTUYHBIM MaTe€pUaiaM Ha U3y4aeMOM SI3bIKE:
HOBOCTSIM, (UibMaM, KHUTaM, I[OJKAacTaM. OJTO TO3BOJISIET CTyJEHTaM
NOTPY3UTHCS B SI3BIKOBYIO CpPENly M Pa3BUBATh HABBIKA MOHUMAHHUS YKHUBOU
pEeYu U YTCHUSL.

o PasBurne MexKyJIbTYPHOU KoMIeTeHUUH. [[OT mo3BOJISIOT 3HAKOMUTHCA
C KYJbTYpOH CTpaH H3y4aemoro si3blka, OOIIAThCS C HOCUTEISIMHU SI3bIKA B
peXUMe OHJIaliH, YYaCTBOBAaTh B BUPTYaJIbHBIX 3KCKYPCHSIX U MPOEKTaxX. ITO
CIIOCOOCTBYET Pa3BUTHIO MEKKYJIbTYPHON KOMIETEHIIMHM, HEOOXOIUMOM ISt
YCIICLTHOTO OOILIEHUS M COTPYAHUUYECTBA B MEKTYHAPOIHOM cperie.

o Pa3zButne nHaBbikoB XXI Beka. Padora ¢ IIOT cmocoOGcTByeT pa3BUTHIO
HABBIKOB, HEOOXOJMMBIX B COBPEMEHHOM MHUPE: KPUTHUYECKOTO MBIIIICHUS,
KpEaTUBHOCTH, KOMMYHUKALIMH, COTPYAHUYECTBA, pa0OTHI C HHPOPMALIHEH.

o JocrynHocth M ruOKOCTh. [{OT MO3BONAIOT yUUTHCS B JI00OO€ BpeMsS U B
T000M MECTE, UTO JIeTIaeT mpoliecc 00ydeHus: 6oee TOCTYIMHBIM U THOKUM.

B pesynbrate wucnonp3oBaHus [[OT B  MHOSA3BIYHOM  MOATOTOBKE
JIEUCTBUTENBHO (POPMHUPYIOTCS CIIELIUATUCTHI, KOTOPHIE:
o KoOHKYypeHTOCHOCOOHBI: BIIAJCIOT HWHOCTPAHHBIM SI3BIKOM Ha BBICOKOM

YpOBHE, YTO OTKPHIBAET MM BO3MOXKHOCTH I PabOTHI B MEXKIyHAPOIHBIX
KOMITAaHUSX U YJaCTHs B MEKTyHAPOIHBIX TIPOSKTaX.

o KpaaudumupoBanbl: 007a7al0T HEOOXOJUMBIMH 3HAHHUSIMU M HaBBIKAMH
JUTSI YCTIETITHOU MPpoeCCHOHAIBHON JEATETLHOCTH B CBOCH 00JIaCTH.

o KpeaTuBHBI: YMEIOT MBICIIUTh HECTAHAAPTHO M HAXOJWUTh WHHOBAIMOHHBIC
pelieHus.

e AKTHBHBI: TOTOBBl K AaKTUBHOW JKM3HCHHOW TIIO3MIIMHM M YYacTHUIO B
0OIIIECTBEHHOM KU3HU.
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o OOnamaroT  BBICOKOH  MEXKKYJbTYPHOH  KOMIETEHUHEH:  YMEIOT
3¢(}EeKTUBHO O0O0IIATBCA M COTPYAHUYATh C MPEACTABUTEISIMU JPYIHX
KYJbTYP.

[Ipumenenue IHOT pgns peanuzanMu KOMMYHUKATUBHOIO TMOAXOJa B
00y4eHUH HHOCTPAHHBIM SI3bIKaM CJI0KHO NEPEOLEHUTb.

[IoMMMO KOMMYHUKATUBHOW KOMIIETEHLIHH, Pa3BUTUE MEKKYJIbTYPHOU
KOMIIETCHIIMM HEMBICIUMO 0e3 mpakTuku wuszydaemoro sspika. LIOT, B cBoro
ouepeib, MPEAOCTABISIOT MHCTPYMEHTBI JJIi MOJEIUPOBAHMS 0Opa30BaTEIIbHBIX
CLEHAPHUEB WM IS MPAKTUYECKOW peann3alri TEOPETUYECKUX 3HAaHUI B pPEalbHOM
OOLIEHMM Ha HHOCTPAaHHOM SI3bIKE, BKJIIOYAs B3aMMOJIEWCTBHUE C HOCHUTEISIMH.
WNHTepHET OTKpBIBa€T Iepe] ydalluMHUCS OeCHpeleeHTHbIE BO3MOXHOCTH
UCIIOJIb30BaHUSl OPUTMHAJIBHBIX MAaTEPUAIIOB (TEKCTOB, AyAHO- U BUIEOMATEPUATIOB)
U YCTAQHOBJICHHS KOHTAaKTOB C HOCHUTEISIMH $3bIKa, (GOPMUPYS TEM CaAMbIM
COBPEMEHHYIO 00pa30BaTeNbHYI0 Cpely, MAaKCUMaJbHO MpPHUOIIKEHHYIO K
ectecTBeHHOH. [IpuHMMass BO BHUMaHHE pa3jMuYHblE OOCTOSTENbCTBA, Y4YECOHBI
MpolLlecC C MPUMEHEHHEM HWHTEPHET-TEXHOJIIOTMM MOXKET ObIThb peain30BaH C
OJIMHAKOBBIM YCIIEXOM KaK B TPaJULIMOHHOM (opMare, TaKk U B JUCTAHIIMOHHOM
00y4yeHUH.

CoBpeMeHHbIE ywammecs, OTHocsmuecs K '"nudpoBomy" MOKOIEHHUIO,
AKTUBHO NMPUMEHSAIOT CMapT(OHBI, MJIAHIIETH, HOYTOYKH U APYTHE SJIEKTPOHHBIE
yCTpOMCTBA. 3a4acTyl0 OHU 00JaJal0T MPOJIBUHYTHIMU HAaBBIKAMH IOJIH30BATEIICH,
MO3TOMY  KOMIIbIOTEpH3alUs Mpouecca OO0yYeHUs HHOCTPAHHOMY  SI3BIKY
BOCIIPUHMMAETCSI CTYJEHTaMH KaK €CTECTBEHHOE SBJICHHUE M HE BBI3bIBACT
IICUXOJIOTUYECKOTO OTTOpPKEHUs. IJTOT (PaKT, HECOMHEHHO, TOBOPUT B IOJb3Y
BHEPEHUSI UHTEPHET-TEXHOJIOTUH B SI3bIKOBOE 00pa30BaHUE.

[Ipumenenne 1UQPPOBBIX HWHCTPYMEHTOB B 00pa30BaTEILHOM IPOIIECCEe
3HAYUTENIbHO YIy4IllaeT U3yuYeHNE HHOCTPAHHBIX SI3bIKOB U CIIOCOOCTBYET Pa3BUTHIO
y CTYIEHTOB HEOOXOJMMBIX HaBbIKOB. K 3TUM HaBBIKAM OTHOCSTCS: YMEHHUE
3¢ (PEeKTUBHO HUCMOIB30BATh MEANA-PECYPCHl, UHCTPYMEHTHI BEO-CAMTOB U OHJIAMH-
KOH(epeHLnid, a Takke BO3MOXHOCTH Wwiki-TuiaropMm, OJOroB M CpeACTB s
CO3/IaHUsI ¥ MyOJUKAIlMK BUJICO- U ayAMOMaTepUasioB, Mpe3eHTanuil [5].

[TosiBneHue S3bIKOBBIX MPWIOKEHUH M TIATPOPM CTANIO OJHUM M3 CaMbIX
3HAYUTEIBHBIX JOCTIKeHUN. Takue mnpuioxenus, kak Duolingo, Babbel u
Memrise, NpeAoCTaBIAIOT UHTEPAKTUBHBIE YPOKH, aJalTUPOBAHHBIE K PAa3IUYHBIM
YPOBHSIM MOATOTOBKH. OHU HCHOJB3YIOT HUIPOBBIE 3JEMEHTBI, YTOOBI CHAENaTh
oOyueHue OoJiee yBJIEKATENbHBIM W MOTHBHUPYIOUIMM. bBOJBIIMHCTBO M3 HHUX
IIOCTPOEHbl HAa KOMMYHUKAaTUBHOM mpuHuune. OTciaexxuBaHue Iporpecca,
MOJIyueHUe OOpaTHOM CBSA3M U COPEBHOBAHUE C JPYTUMHU I0JIb30BATEISIMU
MOBBIMIAIOT 3PHEKTUBHOCTH 00yUCHUS.

TexHonmoruu BUPTyalIbHOU U JonoiaHeHHOU peanbHocTH (VR/AR) oTkphIBatoT
HOBBIE BO3MOYKHOCTH [UISl MOTIPYXKEHUS B A3BIKOBYHO cpely. C momompio VR-
TapHUTYP MOKHO UMUTHPOBATh CUTYyallUd OOIIEHUSI HA MHOCTPaHHOM si3bIke, a AR-
TE€XHOJIOTUU TMO3BOJISIOT NMEPEBOAUTH HAAMUCH WIH UJIEHTU(DUIIMPOBATH OOBEKTHI B
peXKUME PEATbHOTO BPEMEHH.

NHcTpyMeHTBl aBTOMAaTHYECKOro TepeBoja, Takue kak Google Translate u
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DeepL, sBASIIOTCS LEHHBIM TOMOIIHUKOM, IO3BOJISIOIIMM OBICTPO TEPEBOJUTH
HE3HAKOMBIE CJIOBa U (Ppasbl.

ConmanpHBIE CETH M OHJIaMH-cooOIecTBa, Takue kak Tandem um HelloTalk,
MO3BOJISIIOT OOIIAThCS C HOCUTENSIMHU SI3bIKa, MPAKTUKOBATh SI3BIK W YIIy4llaTh
HAaBBIKU OOIIICHUSI.

Ha 3ansTHAX CO CTyI€HTaMU HESI3BIKOBBIX TYMAHUTAPHBIX CHEHUAIBHOCTEN U
HaInpaBJICHUI MOATOTOBKH, a TAKXKe ISl OpraHU3alUui UX CaMOCTOSITEILHON padoThI
aKTUBHO TpuMeHsierca uHTepHeT-pecypc TED TALKS. [Ins u3ydaromux s3bIK Ha
BBICOKOM YPOBHE BaXHO paboTaTh C ayTEHTUYHBIM MAaTE€pUajOM, MOHUMATh PEYb
HOCUTEJIEN SI3bIKa, YMETh BECTH JIUCKYCCUIO Ha Pa3JIMYHbIE COLIMAIbHBIE TEMBI |3,
5]. Bc€ 310 ocyliecTBUMO ¢ IMpUMEHEHHEM Ha 3aHsaTuax Jjekuuid TED, a Takxke
ypokoB TED-Ed, Bximodaronux COTHM aHUMAallMi, TPU3BAHHBIX pa3Keub
JOOOMBITCTBO OOYYAIOIIUXCSl U MO3BOJUTh UM Y3HATh MHOTO HOBOTO HE TOJIBKO B
paMKax ux Oyayied cnenuanbHOoCTU. [loMHMMO KOPOTKOTO 3aHUMATENIbHOTO BUJIEO-
pOJIMKa, COAEPKAIIEro MakCUMyM MHGOpMAIlMU, €CTh YIIPAXKHEHUSI Ha MOHUMaHUe
COAEpkKaHUs, TUCKYCCHOHHBIE BOMIPOCHI U CCHUIKU Ha JIPYTUE PECYPCHI ISl TEX, KTO
MPOSIBUT >KEJIAHUE U3YUYUTh TEMY TIIyOXKeE.

Kaxnp1il opurunanshbiii poauk TED-Ed npeacrasisier co6oil TBopUueckoe
COTPYJHUYECTBO PKCIEPTOB B cBoeH o0acTu. Cpeid TaKuX KCIEPTOB MOTYT OBITh
cimkepbl W ctunenauatel TED, a Takxke mnemaroru, Aau3ailHEpbl, aHUMAaTOPHI,
CLICHApPUCTHI, PEKUCCEPBI, AKATEMUUYECKHUE WCCIIEIOBATEIN, HAYyYHBIE IMUCATEIIH,
UCTOPUKH, KYPHAIUCTHI U PEJAKTOPHI.

UckycctBennsii uHTeIwiekT (M) Taixke BHOCUT CBOM BKJaJ B Ipoliecc
oOyuenusi. Yar-00Thl U BHUPTyalIbHbIE ACCHUCTEHTHI, OCHOBaHHble Ha MW, moryt
IIPEIOCTABIATH MTHOBEHHBIE OTBETHI HA BOIIPOCHI, MPOBEPSITHh MPOU3HOLICHUE U
npenjaraTh HHAUBUAyalIbHbIE pekoMeHnauuu. OHu JOCTYIHBI 24/7 M MOTYT CTaTh
HE3aMEHHUMbBIM TOMOIIHUKOM KakK JJIg T[pernojaBaTesisi B IOUCKE HOBBIX
KOMMYHUKATUBHBIX ~yIOpPaXHEHWH B paMKax U3y4yaeMOW TEeMbl, TaKk U B
CaMOOOYUYEHHH.

JInst BOCTIONHEHUsI HEJ0CTaTKa OOIIEHUSI C HOCUTEISIMU SI3bIKa, TPEKPACHBIM
uHcTpyMeHTOM Ha ocHoBe MU craner ChattyEnglishBot, rne moxHO BBHIOpaThH
m00yI0 MHTEPECHYI0O TeMYy M3 MHOXKECTBA IMPEJIOKEHHBIX W O0O0CYXIaTh €€ B
TOJIOCOBBIX COOOIIEHUSIX C OOTOM, TOJIOC, HACTPOEHUE M AKLUEHT KOTOPOTO TaKkKe
MOKHO HacTpOUTh. B cniucke TeéM €CTh MyTElIeCTBUS, SKOHOMHUKA, MOJA, MY3bIKa,
30K, xocmoc, MU, xuHokputhka, ¢uinocodus, MOATOTOBKA K COOECENOBaHMUIO,
myonuuHbie BeicTymuieHus U T.1. Ha ctapte ChattyEnglishBot npennoxut BeiOpaTh
YPOBEHb BJIQJICHUSI AHTJUHUCKUM s3bIKOM. Eciii B BailleM Auanore BCTPETITCS
OIUOKH, Balll BUPTYaAJIbHBIN COOECETHUK TAKTUYHO HA HUX YKQKET U UCIIPABUT.

JIns  COBEpIICHCTBOBAaHMSI HABBIKOB NPOU3HOLICHUS WICAIBHO MOJOMIET
NaturalReader. DToT mnepenoBOi WHCTPYMEHT, HCIOJB3YIOIUNA HCKYCCTBEHHBIN
WHTEJUIEKT JIJI1 CHHTE3a PEYM, J1aeT BO3MOXKHOCTh IpPeoOpa3oBBIBATH TEKCTOBBIN
KOHTEHT M3 pPa3HOOOpa3HbIX HCTOYHMKOB — BeO-cTpaHull, gokymeHToB PDF,
TEKCTOBBIX  (DailJIOB, PYKOMHMCHBIX 3alMCeii U MHOTOro Jpyroro — B
BBICOKOKAUYECTBEHHOE ayauo. braromapsi pealuCTUYHBIM TOj0CaM U WHTYUTHUBHO
MOHSATHOMY MHTEpdelcy, mporpaMma CTaHOBUTCS HE3aMEHUMBIM MOMOUTHUKOM JIJIs
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CTYJEHTOB M YydYallluXcsi BceX Bo3pacToB. OHa MO3BOJSET MM IPOCIYLIMBATh
yuyeOHble MaTepuajbl B JJIEKTPOHHOM (opmare, Takue Kak y4eOHUKH, TECTHI,
JICKIIMU ¥ HAYYHbIE CTaThU, OTHOCSINIHECS K UX 00J1acTH 00yUYeHUsI.

OmHMM U3 caMbIX PE3YJIbTATHBHBIX IMOAXOJOB K HM3YYEHHIO WHOCTPAHHOTO
A3bIKA CYUTAETCS NPUMEHEHUE "MPOEKTHOM JeATENbHOCTH B OOy4YeHHH'. DTOT
METOJlT MMEET MHOKECTBO TMPEUMYIIECTB: OH CTHUMYJIHPYET aKTUBHOE OOIIEHHE
MEXIy BCEMH YyYaCTHHKAaMU TPOEKTa; KaXIbIi yYaCTHHK OTBEYaeT 3a JIEHCTBUS,
HAIpPaBJICHHBIE HA JIOCTIDKEHUE KOHKPETHOM WENH; y CTYACHTOB (OpMUpYETCs
ycToluMBasi S3bIKOBasi OCHOBA, pa3BUBAETCS HE3aBUCUMOE MBIIUICHUE U
YKpEIUIsieTCsl NaMsTh; paboTa HaJ MPOEKTOM IOMOTaeT CTYJAEHTaM IPOSBISAThH
MHUIMATHBY; B MPOLIECCE 3alIUThl MPOEKTOB CTYAEHTHl JEMOHCTPUPYIOT CBOU
JUYHBIE KAyecTBa, OLEHUBAIOT pPEAJbHOCTb W  MpeLIaraloT  pa3iuyHbIe
npeoOpazoBaHusl, CIOCOOCTBYIOLINE MOBBIIIEHUIO YPOBHS BJIQJICHUSI HHOCTPAHHBIM
a3blkOM. Mcrmonb3oBaHne LU(QPOBBIX HHCTPYMEHTOB B IPOEKTaX IOMOTaeT
CTyJICHTaM COBEpIIICHCTBOBATh HABBIKM IIOMCKa, aHaiu3a, OOpabOTKH U
npencTaBiIeHUs] HH(pOpMAaIMK TIPH BBHITIOJTHEHUH TTOCTABICHHBIX 3a/1a4.

Ba)xHO NOMHHTB, YTO HUQPPOBBIE 0OpPa30BaTENbHBIE TEXHOJOTUH — 3TO BCETO
JUIIb NHTEPAKTUBHBIA HHCTPYMEHTapUH, oOecrieunBaromuii 3pGeKT MPUCYTCTBUS B
A3BIKOBOM TPOCTPAHCTBE M HWHIUBHUIyaln3aluioo ydeOHoro mnpouecca. Jls
JOCTMKCHHMSI ycrlexa B HW3YYCHHM HWHOCTPAHHOTO  SI3bIKa  HEOOXOJMMBI
MOCJIEIOBATEIbHbIE 3aHATHS, 3aMHTEPECOBAHHOCTh W BOBJIEUEHHOCTh. Hanmydmum
pElICHUEM SIBJISIETCS MHTErpalus KJIAaCCHUYECKUX METOJUK M COBPEMEHHBIX
TexHonorul. KBanmuduuupoBaHHBIA MpenojaBaTelib MOXKET CKOPPEKTUPOBATH
yu4eOHYI0 NpOorpaMMy, Y4YUTBIBasi OCOOCHHOCTH Yy4allerocs, M IOMOYb €My
CIPaBUTHCS C SI3BIKOBBIMU TPYJIHOCTSMH. B CBOIO odepenb, TEXHOJOIMH OArOT
IPENoAaBaTeNl0 BO3MOKHOCTh PACIIMPUTh CBOM apceHall CPeACTB, Jeiasi 3aHATHS
00Jiee MHTEPAKTUBHBIMU U 3aXBaThIBAIOLLIUMHU.
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"KACAHJABI UHTEJUIEKT JOVIPIHJIETT APHAWBI MAKCATTAPFA
APHAJIFAH TUIAEP: TAPUX, TIPOBJIEMAJIAP, OJIICTEP,
MEPCIIEKTUABAJIAP
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Anaarna. byrinri tapga skacaHael uHTEUIEKT (OKW) TexHonmorusmapsl
KApKBIH]IbI 1AMBIII, aJaM3aTThIH 6MIp CYpy CAJIThIH TyOereini e3repTin kenesi. Ockbl
YIEPICTIH axkplpaMac OeJiiri — apHailbl MakcaTTapra apHajfaH Oarjapiamanay
Tinaepi. byn Tingep Genruni Oip TanchlpManiapibl MIEHIYTe OHTAMIaHBIPHUIFaH,
KOFaphl OHIMIUTIIKKE Ue KOHE KypHell ecenrTeyyiepli THIMII OpbIHAayFa
OarpITTasiFaH.byn Makanazga apHaiibl MakcaTTapra apHaJfaH TULICPIIH JaMy
Tapuxbl KapacTeipbliansl. Jluch, Ilpomor, R xone Julia cusakrel Tinaepain KU
caJlachIHJAFbl OPHBI MEH OJIApJbIH 3BOJIONMSCH TainaaHaabl. COHBIMEH Karap,
’KacaHbl MHTEJUIEKTKE apHaJFaH TULAEPIH allbIH/Ia TYPFaH HEri3ri mpoobiemanap,
aTar aMTKaHJa, €CeITey KbUIIAMJIBIFbI, KOATBIH THIMIUIIT, KpoccIiaThopMabIK
KOJDKETIMAUNK, KayllCI3AiK Macemenepl KapacTblpbliagbl.MakanaHblH — Kellecl
OeyiMzepl OJICTEpre apHaIMaK: 3aMaHayu Oarjapiamanay mapagurmaiapbl,
HEWPOHJIBIK JKEJJIEp/l OKBITY aJrOpUTMAEPl MEH apHaibl TUIAEPIIH KOJJIaHy
aliMakTapbl erxeu-terskenni 3eprreneni. CoHpal-ak, KeJCMIEKKE Ke3 XKYTIPTIMH,
aHa OarjapiiamMayiay TULAEPIHIH JaMy OarbIThl, KacaHJbl MHTEIUICKTKE apHAJIFaH
WHHOBAIMSUIBIK IICTTIMIED KOHE OJap/IbIH OOoJIalaKTaFrkl BIKTUMAJ KOJITAHy asChl
TanKbu1aHa bl JKacaHapl UHTEJUICKT JOYipiHJIE apHAWbl TUIIEPAIH MaHBI3bI apThII
KeNei, COHABIKTAH OYJI TaKbIPBINITHIH 3€PTTENyl — 3aMaHayd TEXHOJOTHSIIBIK
IPOrpecTiH 0aCThl KAKETTUTIKTEPIHIH O1pi.

Kint ce3nep: JKacanapl HHTEIJIEKT, apHaibl TUIAEp, Oargapiamanay,
HEHPOHIBIK KEJLIep, AITOPUTMIEP, UHHOBAIIHS, SBOJTIOIIUS.

Kazipri 3amaH — TEXHOJIOTHSUIIBIK JaMyAbIH jXKaHa J9yipi. Ocipece, KacaH bl
uHTesiekT (OKM) kasipri FbUIBIM MEH TEXHHKAaHBIH €H MaHbI3/Ibl OaFrbITTapbhIHBIH
Oipine aiHangel. Kemreren canamapaa aBTOMATTaHIBIPY MEH HHTEIUICKTYaJJIbI
KYHenepal €Hri3y akmaparThlK TEXHOJOTHUSUIAPJbIH Y3IKCI3 KETUTylHE BIKIal
etyne. JKacaH bl HHTEIJIEKTTIH TUIMAUIITT MEH KyaTblH apTThIPY YIIIH OFaH apHalbl
o3ipJieHreH Oarjapiamanay Tuiaepi Kaxker. byn tinmep Oenrimi Oip ecenrtepii
KBUIIAM 9pl THUIMII OpBIHJAyFa MYMKIHIIK O€peTiH KyaTTbl Kypall peTiHIe
KoJJaHblmanpl.  barmapmamamay — Timgepi  aKmapaTThIK — OKYHeNepaiH — e3eri
OONFaHMIBIKTAH, OJIAP/ABIH JAYPBIC TAaHJATYhI KaCaHbl MHTEJUICKTTIH OHIMILUIIT MEH
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TUIMJIUTITIHE Tikenel ocep ereni. byrinae keH Tapanran Python, Java, C++ chiaabl
oMOebamn Tinaep JKacaHAbl HWHTEIUIEKT OJKYMENEepiH KypyJa MaHbBABl PO
aTKapraHbIMEH, OJlap J>KacaHIbl HMHTCIUICKTKE apHaJFaH apHaibl KypajlgapMeH
canpICThIpFaHaa KkeibOip mekreynepre we. Ocbl opaiima, Lisp, Prolog, R, Julia
CUSKTBl apHaiibl MaKcaTTarbl Oarmapiamaiiay TUIIEpl JKOFaphl OHIMIUIIK TICH
TUIMIUTIK YOIiH 93ipieHred. OnapAblH OpKaiChIChl HAKThI OIp €CenTi MIeuryre
OarpITTasFaH: Lisp — cuMBONIBIK eHeyTe, Prolog — morukansik OarmapiaManayra,
R — craructukanelk Tangay MeH MoJiMeTTep eHaeyre, an Julia — FbUIBIMH
ecenTeyJyiep MEH >KOFapbl JKbUIJIAM/IBIKTEI OHJICYT€ apHaJIFaH. AJFalliKbl HEHPOHIBIK
KEJIep MEH capanTaMallblK JKyWelep 931pJeHTeH Ke3le, ®aHa €CenTey dJIICTEepiH
KOKET €TEeTIH apHaiibl Kypayijaap naimga 6omasl. Lisp skoHe Prolog cuskrhel Tinaep
’KacaHJIbl MHTEJUICKTTIH aJFalliKbl KaJdamMJapblH adkeiHmgan Oepai. Lisp Tl
PEeKYpCHUBTI ecenTeyiepal eHuaeyre KabOulerTi OoiraHABIKTaH, OJI >KacaHjbl
WHTEJUICKT aJTOPUTMJCPIH KypyJa YJIKEH TaHbIMAJIJbIKKa ue Oonmbl. An Prolog
JIOTHKAJIBIK OarJapiamaiayra Heri3/ielireH, Oy OHbI capanTamalblK >Kyheaep MeH
Ou1iM OazanapblHIa KEHIHEH KOJJaHyFa MYMKIHIIK Oepiil. YakbIT eTe Kele, kaHa
MIHJIETTEP MEH KaXETTUIIKTEp TybIHIAI, R, Julia skoHe Oacka 1a >korapbl AEHIenIl
apHailbl TUIAEp >KacaHJbl MHTEJUIEKTTIH JKaHa OaFbITTaphlH JAMBITY YILIIH
KoJimanbuia Oactanbl. Kazipri yakeiTTa (PyHKIMOHAJIBIK, OOBEKTIre OarbITTaJIFaH
YKOHE JIOTHKAJBIK OaraapiiaMaliay nmapagurmaiapbl OIpiKTIpUIreH 3aMaHayd dJIiCTep
XKWl  KoimaHeUiambl.  Mpeicanel, Python  kemTeren  jkacaHObl — MHTEIJICKT
KiTalxaHajapblHa We OOJIFaHIBIKTaH, oMOeOar MIeniM PeTiHAe KeHIHEH TapajfaH.
Anaiiga, eHIMIUTIKTI apTThIpy YIIIH apHaWbl TULACPIIH MYMKIHIIKTEpl 3€pTTE,
oJlapAbl KETUIAIPY JKYMBICTapbl Y3MIKCI3 KYprizuryne.ApHailbl MakcaTTapra
apHajFaH OarmapiiaMaiiay TUIAEpiHIH OoJamarbkl 30p. ONapablH JaMybl »KacaH]Ibl
MHTEJUICKTTIH *aHa OaFbITTapbIHBIH KaJbINITACYbIHA TIKENEH ocep ereni. bomamrakra
KaHa Oarmapiiamanay TUIAepl Taiga OOoJbIN, KOJIJIAHBICTAFbl TULAEP YKaHAPTHUTYBI
MyMkiH. COHBIMEH Karap, JKacaHIbl HWHTE/UICKTKEC apHaIFaH TUIAEpre
WHHOBAIUSJIBIK MISHTIM/IEp €HTI3UIIN, OJapAblH TUIMAUIIIN MEH OHIMAUIIT OJaH api
apTajbl.

barnapnamanay TU1A€piHIH SBOJIONMICHI FHIJIBIM MEH TEXHUKAHbBIH JlaMybIHA
TiKeJel OalnaHbICThI. AJFalliKel Oarjapiamanay Tuiiepl omOeOam cumarka ue
OOJIBIT, SPTYPJIl €CENTeP/Il MICIIyTre OaFbITTAIFAHBIMEH, YaKbIT 6Te KeJie Oenriil 0ip
canasapra OeiiMjaeNreH apHailbl TUIAEPAIH KaXeTTImrl TyblHAaAbl. OnapabiH
immiuae Lisp, Prolog, R xone Julia epexmie opweiH amanbl.)KacaHabl MHTEIIEKTKE
OarpITTasFaH Oafmapiamarnay TUIIEPIHIH TapuXbl OTKEH FacChIPIbIH OPTAaChIHIA
OacTtayapl. ANFamiKpl HEHPOHIBIK JKENIJIEp MEH capanTaMaliblK Kyhelep jkacaia
OactaraHa, OyJ1 cayniara OediMIENTeH apHaiibl Kypangap KaxkeT 0onabl. Ochuaiiiia,
1958 xpimbl J[>koH MakkapTH CUMBOJABIK OHJEYTe HerizfaenreH Lisp TUTiH xacamn
mbiFapabl. Lisp-TiH 0acThl epekmieniri — OHbIH PEeKYpPCHUBTI ecenTeyyepAl THIM/II
eHJey KaOuneTi. Bbyn jkacaHIbl MHTEIUIEKT aJIrOpUTMJIEPIH JaMbITyla YJIKEH
apTHIKIIBUIBIK O0Jbl. Lisp-Ti KolaHy ocipece TaOuFu TUII OHJACY, JOTHUKAJIBIK
OarmapiiamMainay JKOHE capanTaMalblK JKyHenep canachlHaa KeH Tapaabl. by TiamiH
HETI31HJI¢ aJFallKpl WHTEJUICKTYaJJbl JKYHenep KYpbUIIbI JKoHE Lisp jkacaHIIbI
MHTEJUIEKTTIH HEri3rl Kypajbl peTIHAE Y3aK YaKbIT OOMbl KETEKIl pPeJ
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aTkapabl. 1970 xpuigapsl JIOTHMKANBIK Oarnapiamanay TYKbIPhIMJAMAachl >KacaH]Ibl
WHTEJUIEKTTIH jkaHa MYMKIHIIKTEpiH amThl. OChbl OaFbITTaFbl €H MaHbI3Abl TUIIEPAIH
6ipi — Prolog. 1972 xbutel Anen Konmepoiiep men Pobept KoBanbcku xacaran Oy
TIT epexenep MEH JIOTHKAIBIK KOPBITHIHABIIAD apKbUIBI  Oarmapiamaray
MYMKIHZIITiH Oepai. Prolog-TeiH OacTel epekmieniri — QakTijgep MEH epexenepi
KOJJaHy AapKbUIBl aBTOMATTAHABIPBUIFAH MIennmaep KaObuimay. byin  oHbI
capanTamMaybIK OKyHenep, TaOWFM TUIAI TaHy JKOHE JKAacaHIbl WMHTEIJICKTKE
HET137IeNITeH JepeKTep 13/ey KyHenepiHae KEeHIHEH KOJJaHyFa MYMKIHIIK Oepi.
Prolog wmeaumuHanblK JUAarHOCTHMKA, KYKBIKTBIK capanTamMa >koHe Oacka Ja
aHAJTMTHKAJIBIK cajiajiap/ia MaHbI3/Ibl peJ aTkapabl[ 1, 45-58] .

1990 sxpuTHApBl YJIKEH KOJIeMJIET1 JepeKTepal Taijay KaKeTTLIIr apra
Oactanpl. byn cypasbicThl KaHaraTTaHablpy yuriH 1993 xbuiel Pocc Uxak nen
PobGept [KEeHTJIIMEH CTaTUCTUKANIBIK €CENTeyJiep MEH rpauKalbIK Tanaay yiriH R
TUTIH o3ipiaeni. bacTankpiga cratucTuka MEH JEPEKTep FhUIBIMBIHA apHAJIFaH Oy
TIJ JKacaH]lbl MHTEJUIEKTTIH JaMyblHA Ja alTapibIKTall bIKMal eTTi. R Tl yikeH
JIEPEKTEP JKUBIHTBIFBIH OHJACYTe, BU3yaIH3alMsJIayFa »JKOHE Kypaeldl Tanaay
KYprizyre MYMKIHAIK O€peTiH KEH Kypanjap XUbIHTbIFbIHA ue. 2012 Kbuibl
FBUIBIMU €CEITEYJIEP MEH KOFapbl OHIMIUIIKTI €cenTeyep YIIiH apHalbl KacallFaH
Julia Tim1 maiina 6onasl. OHbIH aBTOpIapsl xedd besancon, Credan Kapnuncku,
Bupan Illax xone Anan Daenbman Oosel. Julia-HBIH Heri3ri makcatel — Python-
HBIH KapanalbIMIbUIbIFBI MeH C TUTIHIH KbUIAAMIBIFBIH O1pikTIpy. OHBIH OacTbl
apTHIKIIBUIBIKTAPBIHBIH  O1pi — KOIl aFbIHJBI €CenTeysep/l THIMII OpBIHIAY
myMKiHiri. Ocel cebenTi Julia FeUTBIMEU 3epTTEYIEpie, KAPKbl JKOHE WHKEHEPIIK
ecenTeyepe, JKacaH bl MHTEIUIEKT MOJIEIbACPIH 931pJieyAe KeHIHEH KOJIJIaHbLIA IbI.

Kacannpl WHTEIUIEKTKE apHAJFaH apHalbl Oarnapiamanay TUIIEpiHIH
JaMybl — TEXHOJIOTUSUTBIK TIPOrPECTiH axkbIpamac Gediri. Lisp nen Prolog xacanap
WHTEJUICKTTIH aJFallKbl KE3C€HIH/E JIOTUKANBIK Oaraapiamanay MEH CHUMBOJIIBIK
ecenTeynepal Aambitca, R men Julia sxoFapbl @HIMAUTIKTI Tanam eTeTiH ecenTep MeH
CTAaTUCTUKAJBIK Tajjay YIIH kacauabl. OpOip T Oenrial Oip ecenTepll THIMAL
mienryre OarbITTaliFaH, OyJl oJlapAblH KOJAAaHY ascblH alKbIHAAWIbl. byrinae Oy
TP >KacaHIbl MHTEJJIEKTTIH 9PTYPJIl cajalapblHAa KeHIHEH KOJIJAHbLIAbl HKOHE
OJIapJIbIH JaMy Oosamiarbl i jae 30p. JKaHa anropuTMaep MEH TEXHUKAJBIK
MYMKIHAIKTEPIH JaMyblHa OailJIaHBICTBI apHaWbl TUIAEPAIH KaHA TypJiepl nainaa
00Jlypl MYMKIH, OyJ1 >KacaHJbl MHTEJJIEKTTIH OJaH opl JaMyblHA BIKMAJ €TETIH
HeTi3ri akTopyapasiH 0ipi 6onmmak [2, 99-109].

Kacanmpl WHTENIEKTKE apHajdFaH OarjgapiaManay TUIIEPIHIH JTaMysbl
KOIITETeH apTHIKIIBUIBIKTAD OKEJITeHIMEH, OJlap/Abl KeHIHEH KOJIIaHy OapbIChIHIIA
Oenrini Oip mpoOnemamap TysIHAAWAbL. byn Mocenenep >kacaHIbl WHTEUICKT
KYHWeNepiHiH TUIMIUIITIH apTThIPY YIIH MIENITyl THIC 0acThl Keaeprijep OoJIbI
TaObUIa bl bipiHI Mocene — eHIMILIIK MeH ecenTey KbLLIAMABIFBI. JKacaHmpl
UHTEJUICKT OKyHenepl YJIKEeH KeJieMJerl JAEepeKTepAl OHJIeyre >KoHEe Kypaenl
ecenreyiepal  xkyprizyre  OarbiTtanrad. Lisp, Prolog cusKTel  apHaiibl
OarnmapiamManay TUIIEpl JKOFaphl JeHreial aOcTpakiusra ue OoJFaHIbIKTaH,
OJIapJIbIH OPBIHJIAY KbUIAAMIBIFbI KelO1p oMOe0an Tiijaepre KaparaHga 0asy 00ybl
MyMkiH. CoHbIMEH Kartap, Python CHSKTBI KEHIHEH KOJIJIaHBLIATBIH TUIACP
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UHTEpIpEeTalUsUIaHATBIH OOJIFAHIBIKTaH, OHIMILIIIT TOMEH OOJybl BIKTHMal. byn
MaceneHi menry yiiH C++ Hemece Julia CUSKTBI KOFapbl OHIMIUTIKKE OarbITTaIFaH
TUIAEPMEH MHTETpaIus >kacay KakeT. EKIHIN yikeH Mocene — TilAepain
KYpAediJiri MeH OKyFa KubIH 0Ooaybl. Lisp men Prolog cuskrel >xacaHabl
WHTEJUICKTKE apHaliFaH Keibip Oarmapiamanay TUIIEpl epeKile CHHTAKCHUCKE He,
Oyl onapapl MEHTepyAl KUBIHAATaIbl. ©Ocipece, JOTHUKAIBIK Oarmapiiamaiay
TUIAEpIHAET (QaKTiIep MEH epexenep apKbUIbl KOJ >Kazy IOCTYPJi UMIEPaTUBTI
Oarmapiiamanay yiATiCiHE YHpEHTeH Oarmapiamamipiiap YIIH Kypaemi Ooysl
MYMKiH. OcbifaH OaWJIaHBICTBI, >KacaH/Jbl WHTEIEKTKE apHaJfaH TUIIEPIIH OKY
YAEPICIH JKEHUIIETY MaKcaThIH/Ia jkKaHa OKBITY 9JIICTEpl MEH KypaylJiaphbl d31pJieHYyl
THIC. YUIHII Mocene — YilJeciMaijiik IeH HHTerpauusi KHbIHABIKTapPHI.
Kemnreren skacanabl UWHTEUIEKTKE apHaJIFaH apHailbl TUIAEp  ©3JepiHIH
IKOXKYHenepine Toyenal koHe Oacka maTdopMmagapMeH HeMmece OarmapiiaMmaliay
TUIIEPIMEH YHIECIMAUIIK Macenenepl TybIHAaybl MyMKiH. Mbicaisl, Prolog Hemece
Lisp Tinnmepinne >ka3puUlFaH OarjapiiaMayiapjbl 0Oacka 3aMaHayd >KyhelepMeH
OIpIKTIpY KeHJe KHUbIHFa COfajpl. bysl MoceseHl miemy yuiiH Kemn@yHKIUOHAIIbI
API untep@eiicrepi MeH Kpoccmar@opMaiblK MEnMAepal Kojigany Kaxer. Ocbl
Macenienep MENIMIH TamKaH KaF/Iai/a, >kKacaHIbl MHTEJUICKT TEXHOJIOTHSIIAPhI OJJaH
opi KT, )aHa MYMKIHJIIKTepre Ko ambiiansl [3, 1474-1478].

KacaHnpl WHTEIUIEKTKE apHaJFaH apHalbl Oarnapiamaiay TUIAEPiHIH
OoJammarbl ©Te YJIKEH JKOHE OJIapJbIH JaMybl KONTEreH (GakTopiiapra OalIaHBICTHI.
Anparbl yakpITTa OyJI TUIIEP OHIMIUIIK TEH €CeNTey >KbUIIAMJBIFBIH apTThIPY
OarpIThiHA OKeTuaipuie Tyceai. CebGeb1 xacaHAbl HHTEIUIGKTKE apHalFaH
AITOPUTMIIEp KYH caHam KYpJeJeHII, OHICNIETIH JAepeKTep KeyeMi yiratona. Lisp,
Prolog, R, Julia cusixtel Tinaep Genrini Oip MiHAETTEpl IIenryre OeimMaenreHiMeH,
OJIApJILIH, OHIMILTITT KeHO1p omOeban TUIIEPMEH CalIbICThIPFaH/Ia dJ/IeKaiiia TOMEH
6onmybl MyMmKiH. COHIBIKTaH OYJ1 MOCENeHl Iemry YIINH KOMITWISIUSIAHATHIH
KOFaphl KBUIIAMIBIKTBI TUIAEPMEH HMHTETpaIusiay, ecenrey MpolecTepin
OHTAWIAHIBIPY JKOHE MapaJUieNbJl ecenTeyiepal KEHIHEH KOJIIaHy MaHbI3/Ibl
o6onmak. Ocbl OarbiTTa Julia TN YIKEH JKETICTIKTEPre KETIM, dKOFaphl OHIMJILIIKTI
FBUIBIMU €CEeNTeyJIep YIIIH MaHbI3/Abl KypasFa aiHaIy/1a.

bonamiakra ’xkacaHIpl MHTEJUIEKTKE apHaJfaH Oarjapiiamanay TUIAepi
oM0Oeban cunaTtka ue 6osa Tycyl MyMkiH. Kazipri Tanga opOip apHaiibl Tia Oenrimi
Oip ecenTep/l LIeNIyre OAarbITTalIFaH, Mbicanbl, Prolog norukansik Oarnapiamanay
yuriH, R craructukanelk Tangay yimniH, Lisp CHUMBONABIK ecenTeyiep YIIiH
KOJAaHblIaAbl. bipak >kacaHIbl MHTEIUICKTTIH KYPACJICHE TYCyiHe OalIaHBICTHI
KON YHKITMOHAIIBI TUTAEP/IIH KAXKETTUIIr apThin Keneni. barmapmamanaymipiiapra
OpTYpIIL cananap/a Kojjaanyra 001aTeiH oMOe0an T KaKeT, COHABIKTaH OoariakTa
KacaHIbl MHTEJUICKTKE apHalFaH TUIIEPTe KEHEHTIITeH MYMKIHIIKTEp EeHTI3UTyi
pIKTUMaJ. byn GarpiTTa ’KaHa TUIIEP JKacajblll HeMece Oap TUIAEp KEeTUIAIpLIyl
MYMKIH.

Tarpl Oip MaHBI3ABI J1aMy IIEPCIIEKTHBAChI — JKACaHIbl HMHTCIICKTKE
apHAJIFaH TUIIEPAIH MAIIWHAJBIK OKBITY JKOHE TEPEH OKBITY JKYHEICPIMEH THIFBI3
uHTerpauusananysl. Kazipri tanna Python Oyn canmaga Gactel opbiHFa ue, cedebi
onslH TensorFlow, PyTorch, Scikit-learn cuskThl kKeH TapaJiFaH KiTarxaHajaapsl 0ap.
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Lisp »xoHe Julia cHMSKTBI TUIAEp MAaIIMHAIBIK OKBITYAbl JaMbITy VIIIH >KaHa
Kypanaap yceiaein, Python-men 6ocekere tycyi myMmkiH. Keneci MaHbI3bI OaFbIT —
YJIKeH JepeKTepli OHJey >KOHE CcaKTay MYMKIHIIKTepiH AaMbITy. JKacaHmbl
WHTEJUICKTTIH KapKBIHIBI JaMybl ©T€ VJIKCH KOJeMJETI MOJIMETTEPMEH KYMBIC
icreyni tanman erefi. CoHABIKTaH jKacaH/Ibl MHTEIUICKTKE apHAJIFaH Oaraapiiamaniay
TIAEP] JEpeKTepAl TUIMIAI cakTay, OHICY JKOHE Tajjay KypalJapblH XKETUIIIpYyl
KakeT. bynm OarbiTra XOFapbl OHIMIUIIKKE M€ JEpeKTep KOpbl JKyHenepiMeH
UHTETpaIysl Kacay >XoHE ACPeKTEepAl ChIFy MEH TachIMalJay/bl OHTAWIaHIBIPY
Macenenepi memniMin Tadysl Thic.Kayirci3aik meH 3Thka Mocenenepl Ae YKacaH bl
MHTEIICKTKE apHAaJIFaH TUIIEPAiH JaMybIHIa 0acThl peil aTkapanbi[4, 210-225] .

Kazipri tanna s>kacanibl MHTEIUIEKT KyHenepl naijanaHymbUiapblH JKeKe
JEePEKTEPIMEH KYMBIC ICTEUTIHAIKTEH, OJapJblH KayilcCI3AIiriH KamMTaMachl3 €Ty —
eTe MaHbI3/Ibl Macelne. bonammakra apHaiibl Oarmapiamanay TUAEpIHIE JEepeKTepl
KOpFay oHe KHOepKAyllCi3[iKKe OarbITTaIFaH YKaHA TETIKTep €HT13UIyl MYMKIH.
Keneci Oonamrarel Oap OarbITTapiblH Oipl — >KAacaHIbl MHTEJUIEKTKE apHaIFaH
TULACpAIH ~ HeWpoMop(dThl  ecenTeyiep  KOHE  KBAHTTBIK  €CEITeyJiep
TEXHOJIOTUsIIapbIMEeH O1pikTipinyi. Ka3zipri Tanjga >kacaHabl MHTEIUIEKT XKyienepl
KJIACCUKAJIBIK KOMITBIOTEPJIIK apXUTEKTypara HEri3/eNreH, Oipak Oosamakra xaHa
TUIITET1 €ceNnTey Kyuenepi naiaa 6omysl MyMkiH. HeitpomopdThl ecenteynep agam
MUBIHBIH JKYMBICBIH MOJEIBICY apKbUIBI €CeNTeyJIep i JKbUImaMaaTa ajaajipl, ajl
KBaHTTBIK €CENTeyJep oTe KYpAeil ecentepAl KbICKa Mep3IM/Ie IIeNIyre MyMKIHIIK
oepeni. COHIBIKTAH >KacaHbl MHTEIUICKTKE apHaIFaH Oarjapiamanay TuUaepl OChl
TEXHOJIOTUsIIapFa OeiMJIeNin, >XaHa alrOpUTMACP MEH MOJENbIEp o3ipieyre
MYMKIHJIIK Oepyl KakeT.JKacaH/ibl MHTEIEKTKE apHaJIFaH apHaibl Oarjapiiamanay
TUIAEPiHIH OoJaIarel ©Te KapKbIH JKOHE YJIKEH MYMKiHmikTepre ue. OmapiabiH
OHIMILIIT apThiln, aMOeOaNnThIK JCHIEHl KOFapbutail Tycemi. MammuHaNbIK OKBITY,
YJIKEH JIepeKTepal OHJIey, KayINCi3AiK, KBAHTTHIK KoHE HEMpoMop(dThHI ecernrteyiep
CUSKTBHI OarpITTap JKACaHABl HWHTE/UICKTKE apHaJIFaH TUIAEPAIH JaMybIH
alkpiHAaabpl. OChl ©3repicTep >KacaH/bl MHTEJUICKTTIH OJIaH opl JlaMybIHA >KOHE
OHBIH KYHJICJTIKTI ©eMipiMi3re TepeH eHyiHe bIKnai eteai[S, 315-328].

Kacannpl WHTEIUIEKTKE apHaJFaH apHailbl Oarmapiamanay Tuiaepl —
3aMaHayM TEXHOJOTUSIIBIK AaMyJIbIH MaHbI3abl Oeiri. Onap KypAen ecenteynepal
KCHUJICTIN, MHTEJUICKTYaJIbl JKyHenepai Kypyra MyMmkinmik Oepeni. Lisp, Prolog,
R, Julia cusaxThl apHaiibl TUIAEP OpTYpJl MIHAETTEPAl LIEHIyre OarbITTalFaHbIMEH,
OJIApJIBIH,  OHIMILIINT MEH KOJDKETIMIUITT omi A€ SKETULMIPYIl KakeT eTel.
bonamakrta Oyn Tinmep SKOFapbl OKBULAAMIBIKTBL €CenTeysiepre OeriMuerin,
MaIlTMHAJIBIK OKBITY MEH YJKEH JEpeKTep/l OHIEyJe KEHIHCH KOJAaHbLIaThIH
6onanpl. COHBIMEH KaTap, OJapJbIH KayilCI3MiK JACHIeWl apThill, KBAHTTHIK KOHE
HEUpPOMOP(THI ecenTeyIepMeH OIpiry MYMKIHIIKTepl KapacThIpblLiabl.KacaHmbl
MHTEIJICKT TEXHOJIOTHSJIAphl KYH CaHall JaMbII, ajgaM eMipiHiH OapJbIK cajachlHa
eHin >xatelp. Ocbl e3repicTep Oaraapiiamanay TUIIEpIHE jKaHa TajanTtap KOsIbl
KOHE OJIapJbl XKETUIAIPY KaXETTUIIrH apTThipanbl. byrinae Python eH TtanbiMan
TUIAepAi Oipi Oojica ja, OoJsamakTa apHaibl Oarmapiamanay TULIEpl >KacaHbl
WHTEJUIEKTTIH jKaHa MYMKIHJIKTEpiH alllyFa KOMEKTecyl MYMKIH. byn Tiaaep
OHIMJIUIIT JKOFapbl, KOJJAaHyFa bIHFAMIIbI dKoHE 9pTYpJll canajap/a THIMAL 00JIaThIH
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menriMaep ycbiHysl THic.KopbiTa aiiTKaHnma, >acaHapl WHTEJUIEKTKE AapHaJFaH
apHaiibl TUTAEPIIH JaMybl — aKMapaTThIK TEXHOJOTHSIAP UHAYCTPUSCHIHBIH OacThI
OarpITTapbIHBIH Oipi. OChl OaFbITTAaFbl 3epTTEYJEP MEH MHHOBALUAJIAD KAIFACKaH
CailblH, apHabl TIAAEP MKXETUIMIPUIIN, >XacaHAbl WHTEJUICKTTIH JaMyblHa CEpIIiH
OepeTiH KyaTThl Kypajijapra aiiHaIa bl
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Abstract

This study analyzed functional and prosodic markers of Kazakh courtroom
discourse, examined the role of artificial intelligence (Al) in improving transcription
accuracy, and conducted a prosodic analysis. Since prosodic features such as
intonation, speech rate, and stress significantly influence legal communication by
shaping the perception of authority, it is crucial to ensure their correct recognition.
However, existing Kazakh-language transcription tools struggle with the phonetic
complexity of the language, leading to incorrect word segmentation, distortion of
prosodic properties, and speech recognition errors. To address the above issues,
OpenAl's Whisper model was integrated to improve transcription accuracy.

This study examined courtroom deliberations in the Supreme Court of the
Republic of Kazakhstan, focusing on the communicative interactions between
lawyers and defendants. Al-assisted analysis revealed that assertions typically
exhibit neutral or falling intonation, objections are marked by a rise in pitch and an
Increased in speech rate, while evasive responses feature intonation fluctuations and
a decrease in speech intensity. The integration of Al enhanced the efficiency,
objectivity, and scalability of prosodic research, overcoming the limitations of
manual annotation. The findings underscore the potential of Al in forensic
linguistics, enabling large-scale prosodic research and improving the understanding
of courtroom discourse across different languages.

Key words: courtroom discourse, prosody, Al, transcription, Whisper,
Kazakh language, forensic linguistics.

Courtroom discourse exhibits distinctive prosodic features that play a critical
role in shaping legal outcomes. Prosodic elements such as intonation, stress, and
rhythm contribute to the pragmatic force of speech acts by influencing how
arguments and testimony are perceived. These features vary depending on the role
of the speaker and the context, serving as functional markers in the construction of
rhetorical strategies [1]. Prosody is inextricably linked to argumentative tactics
aimed at persuading the audience both at the global level of discourse and at the
level of individual utterances. The semantic prosodies of words and phrases
describing socially key issues such as domestic violence can significantly influence
the presentation of court cases [2]. In media coverage of court cases, prosodic
narrative devices such as intensity changes, tonal changes, and strategic pauses are
used to influence listeners' perceptions of cases [3]. These findings highlight the
importance of prosody in courtroom communication and its potential impact on
legal outcomes.

Traditional manual prosody annotation is labor-intensive and subjective,
necessitating the development of new methods such as rapid prosody transcription
(RPT) to capture variability and improve efficiency [4]. Al technologies offer
promising solutions for legal analysis, including automated identification of factors
In case texts, which can improve case outcome prediction and reduce the complexity
of empirical legal research [5]. While Al in litigation can improve efficiency and
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expand access to justice, potential risks such as algorithmic bias and privacy
concerns must be considered [6]. These advances in Al and prosody analysis have
the potential to significantly impact courtroom dynamics and legal decision-making
processes.

However, one of the key challenges in analyzing Kazakh courtroom discourse
Is the limitations of existing transcription tools for the Kazakh language. Many
traditional speech-to-text systems have difficulty accurately transcribing the Kazakh
language due to its phonetic complexity, rich morphological structure, and relatively
limited training data compared to widely spoken languages. As a result,
transcription errors can significantly affect the accuracy of linguistic and prosodic
analysis.

This study uses an Al-based approach to analyze functional-prosodic markers
in Kazakh courtroom discourse. The methodology consists of three main stages:
data collection, transcription and annotation, and prosodic analysis using Al-based
tools.

The main source of data is live broadcasts of court hearings. The dataset
includes cross-examination segments in which lawyers ask questions to defendants,
with a focus on cases involving argumentative exchanges, objections, and
clarifications. The selected sample includes interactions between lawyers
(representing the victim) and defendants, which provides a range of prosodic
variations in legal speech acts such as assertions, objections, and responses under
scrutiny.

One of the main challenges in analyzing Kazakh courtroom discourse is the
accuracy of transcription. Existing Kazakh language transcription tools often fail to
capture phonetic nuances, resulting in errors that hinder linguistic analysis. To
overcome this, OpenAl’s Whisper model is used for automated transcription.
Whisper, a state-of-the-art multilingual speech recognition system, significantly
Improves transcription accuracy by handling Kazakh morphology and phonetic
variations more efficiently than conventional tools. Once transcribed, courtroom
dialogues are manually reviewed by linguists to ensure accuracy. Speech acts such
as assertions, objections, and clarifications are annotated along with their
corresponding prosodic markers, including:

- intonation patterns (rising, falling, or neutral intonation);

- speech rate (fast, slow, or normal pace);

- accentuation and stress (stress on specific words or phrases).

The transcription and annotation stage of this study uses Al-based tools that
analyze prosodic features. The Al model analyzes speech waveforms to extract
prosodic features, helping to classify different speech acts based on their functional
and pragmatic characteristics. This automated approach allows:

- identify patterns of prosodic variability in different legal speech acts;

- quantify prosodic elements (e.g., pitch changes, pause durations, etc.);

- conduct a comparative analysis of prosodic differences between Kazakh and
American courtroom discourse.

Integrating Al technology into the analysis improves the efficiency,
objectivity, and scalability of prosodic research in legal settings. The findings
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provide insight into how prosody influences courtroom dynamics, jury perceptions,
and legal decision-making processes in Kazakh courtroom discourse.

A significant challenge in this study was the accuracy of transcription of
Kazakh court speech. Traditional Kazakh language transcription tools struggled
with phonetic variations, fluctuations in speech rate, and complex legal terminology,
resulting in numerous errors in word recognition and sentence structuring. In
contrast, integrating OpenAl’s Whisper model significantly improved transcription
accuracy. Whisper was able to:

- recognize and correctly transcribe complex legal terminology and
vocabulary specific to a particular case;

- handle variations in speech rate and articulation, especially in emotionally
charged dialogues;

- reduce the frequency of transcription errors associated with phonetic
ambiguity.

# Video Transcriber & Analyzer = o X

Transcription Analysis CSV Data
Start Time (sec):

End Time (sec):

Select Files

Transcribe & Annotate

Copy selected text

Figure 1. Prosodic features processing and analysis program

Manual verification of transcriptions showed that the Whisper model
outperformed traditional Kazakh language transcription systems, making it a
valuable tool for linguistic and forensic studies of courtroom discourse.

The key observations could be examined using conversation analysis and
prosodic feature analysis, as presented in Figure 2:
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Transcription Analysis CSV Data
Start Time (sec):

End Time (sec):

Select Files

--) >?? anaxreben

T namBap:n co
iCKacHpHn:,

Copy selected text

Figure 2 Prosodic Feature Analysis Result

These results indicate that prosody plays a critical role in the perception of
credibility and authority in courtroom interactions. Defense attorneys use prosodic
strategies to strengthen their arguments, while defendants’ prosody can reveal
hidden emotions such as hesitation, nervousness, or confidence.

The application of Al-based tools in prosodic analysis provided several
advantages over traditional manual methods:

- Scalability: Al models allowed for rapid processing of large courtroom
datasets, allowing for the analysis of trends across multiple cases;

- Objectivity: Unlike human annotators who may introduce subjective biases,
Al-based analysis produced consistent and repeatable results;

- Accuracy: Automated prosody measurement allowed us to quantify subtle
changes in pitch and speech rate that human listeners might not notice.

Integrating Al into linguistic analysis demonstrated the ability to
systematically study functional-prosodic markers in forensic discourse, opening up
new perspectives at the intersection of linguistics, law, and artificial intelligence.

The results of this study highlight the importance of prosody in shaping legal
discourse and demonstrate the effectiveness of Al-based approaches in linguistic
analysis. The integration of Whisper significantly improved the transcription
accuracy for Kazakh, addressing the main limitation of existing transcription tools.
In addition, Al-powered prosodic analysis revealed various patterns in legal speech
acts, contributing to a deeper understanding of courtroom communication. These
results have practical implications for forensic linguistics, legal interpretation, and
the development of Al tools for multilingual speech analysis.
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B ycnoBusix nmdpoBusanuu o0IecTBa BiaJeHUE WHOCTPAHHBIMU S3bIKAMU
nepecrtaer ObITh MPOCTO AKAJAEMUYECKUM HABBIKOM, a CTAHOBUTCS KJIIOUEBOMU
KOMITETEHIIUEH I TPOQPECCHOHATBHOTO W JIMYHOCTHOTO pa3Butus. Ocobyro
3HAYUMOCTh TPUOOPETAET Pa3BUTHE YCTHOW KOMMYHHUKAIIUHU, TOCKOJBKY HWMEHHO
CIIOCOOHOCTH CBOOOTHO TOBOPUTD, TOHMMATh COOECETHUKA U MOICPKUBATH TUATIOT
ompeneNnsieT pealbHOe BiaAcHUE s3bIKOM. OaHako 00y4deHHE pPa3rOBOPHBIM
HaBbIKaM TPAJUIMOHHO CTAJIKUBAETCA C PSAJAOM TPYIHOCTEH: OTCYTCTBUE S3BIKOBOM
Cpelbl, CTpax OUTMOKH, OTPAHUYCHHBIE BO3ZMOXKHOCTH JIJIsl TIPAKTUKHU 3a MpeeIaMu
ayIUTOPUH.

B oTBeT Ha ATH BBI30BHI B METOJMKE MPEMOJIaBaHUs MHOCTPAHHBIX SI3BIKOB
chopMUPOBAIIMCh JABa MPUHITUIIUAIBHO Pa3HbIX, HO OJMHAKOBO MEPCHEKTHUBHBIX
MOAXO0/a: KIIACCUYECKUM METOJI POJIEBBIX WP M MHHOBAIIMOHHOE UCIIOJIh30BaHUE
4aT-00TOB C MCKYCCTBEHHBIM HHTeUIekToM. (O0a MeToja HampaBieHbl Ha
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IIPE0JI0JIEHUE A3BIKOBOTO O0aphepa, HO PealM3yIoT 3Ty 3a7a4y pa3HbIMU My TIMHU.

PoneBbie Urpbl, yXoasiume KOpHSIMU B KOMMYHUKATUBHYIO MeTOAUKY 1970-x
rOJIOB, MPEACTABISAIOT COOOHM MOJEIUPOBAHUE PEAIbHBIX CHUTyalud OOLICHUS
(HanpuMep, MAENIOBBIX MEPEroBOPOB, OBITOBBIX JHAIOIOB WM JHCKYCCHUU Ha
aKTyalbHble TeMbl). VX mnemarormyeckas LEHHOCTb 3aKIKOYaeTcsl B CO3JaHUU
0e30MacHOil cpefpl, TNe Yydalluecss MOTYT SKCIEPUMEHTHPOBATh C  S3BIKOM,
oTpabaTbiBasi HE TOJBKO JIEKCUKO-TpAaMMaTHUYECKHE CTPYKTYphl, HO H
MapaJIMHIBUCTHYECKHUE ACTIEKThI: HHTOHALIUIO, )KECThI, CKOPOCTh PEAKIUH.

OpHako y pOJEBBIX UTP €CTh M OTPAHUYEHUS: OHM TPEOYIOT TIHIATEIbHOU
MOJITOTOBKU CO CTOPOHBI MpENoJaBaTess, HAIUUMs S3bIKOBOM IpYMIbl U HE BCeraa
00ecreynBaoT UHANBUAYATBHBIN MOIX0/] K KAKIOMY Y4alleMYCH.

B ornmuue ot atoro, yar-6otel ¢ MU mpeaniaraioT mpUHIMIUAIBHO HHYIO
MOJIeNIb MPAKTUKU - MEPCOHATU3UPOBAHHYIO, JOCTYIHYIO B JII000O€ BpeMs U He
3aBUCALIYIO OT IPUCYTCTBHUS MPENOAABATENS WU OJHOTPYNIHUKOB. COBpEMEHHBIE
cucteMmbl, Takue kak ChatGPT, Replika wim cnenunanusupoBaHHbIE S3BIKOBBIE
TpeHaxxepsl (Hanmpumep, ELSA Speak), ucnonb3yior TexHojgorun o0pabOTKU
ectectBeHHOro si3bika (NLP - Neuro-linguistic programming) st UMUTaUUU
yesoBeueckoro oomenus. OHU COCOOHBI:

e QJANTHPOBATH CIOKHOCTH AUAJIOTA MO YPOBEHB M0JIb30BATEIS;

e TIPENOCTABIATh MIHOBEHHYIO OOpaTHYIO CBSI3b [0 TIpamMMaTUKE U
IIPOU3HOILIECHHUIO;

e MOJEIHUPOBATh  OECKOHEUYHOE  KOJMYECTBO  KOMMYHUKATHUBHBIX
CLICHapUeB - OT 3aKa3a Kode B Kade 10 MOATOTOBKH K COOECEI0BAHUIO.

TakuMm 00pa3oM, BO3HHKAET METOAOJIOTHUECKas JUJIEMMa: C OJIHON CTOPOHBI,
poJieBble UIPhl O0ECHEYMBAIOT AyTEHTUYHOE, HO OTPaHUYEHHOE B JIOCTYIIE
B3aUMOJENCTBHE; C APYroil - 4ar-00Thl MpeAjiaratoT HEOTPaHUUYEHHYIO MPAKTHUKY,
HO B HICKYCCTBEHHOM KOMMYHUKAaTHUBHOU CpEJIE.

Jlannas pa®oTa HampaBlieHa HA CPABHUTENbHBIA aHAJIU3 POJIEBBIX UIP U YaT-
00TOB C MCKYCCTBEHHBIM HHTEJUIEKTOM B OOY4YEHUMM YCTHOM KOMMYHHUKAIIMM Ha
MHOCTPAHHOM si3bIKe. PaccMmarpuBasi MX CHJIbHBIE M CJa0ble CTOPOHBI, a TaKKe
MEJAarorn4eckue  acmekThbl, MCCJIEIOBAaHHE TIOMOXXET  BBISIBUTH  HauOoliee
3¢ (peKTUBHBIE CTPATETUN PA3BUTHS HABBIKOB TOBOPEHHS.

MeTtoa poJieBbIX UTP B 00y4eHUM YCTHOM pequ

PouneBrie urpsl (RPG - role-playinggames) - 31o oJiHO U3 caMbIX MOIMYJIIPHBIX
MHTEIJIEKTYaJbHBIX pa3BiiedeHHid BO BcéM Mupe. Urpel BooOlle U posieBbie B
YaCTHOCTH IIPEACTABIISAIOT COOOM MoIHOE oOpa3oBaTeabHOE CpeAcTBO [2]. DToT
METO/1 CO3/1a€T MOTPYKEHHYIO CPENly, [I€ yJaluecss MOI'yT IPUMEHSATh CBOU 3HAHUS
B pEalbHBIX CHUTyalUsX, Yiydiias CrnocoOHOCTh A((PeKTuBHO 00maThcs Ha
MHOCTPAaHHOM S3bIKE. B3auMoIelcTBys B IHAIOTax, UNMUTHPYIOUIUX ayTEHTHYHbIE
pa3roBOpPbI, CTYJAEHTHl Pa3BUBAIOT YBEPEHHOCTh, OCTIIOCTh PEYU U AJANTUBHOCTH B
Pa3IMYHBIX KOMMYHUKATUBHBIX KOHTEKCTAX.

IIpeumyiecTBa MeTo1a PoJieBbIX UTP

OpHUM U3 TJIaBHBIX MMPEUMYILECTB POJIEBBIX UTP B U3YUEHUU SI3bIKA SIBISETCS
BO3MOXHOCTh HMMHTAIIMM PEATbHBIX CUTyallMil. OTO TMO3BOJSET y4YallUMCSH
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IPAaKTUKOBAaTbCSI B 3HAYMMOM KOHTEKCTE, Jenas Impouecc o0ydeHus Ooee
YBJIEKATEIbHBIM U IPOJLYKTHBHBIM.

Emie o1HO Ba)XKHOE MPEUMYIIIECTBO POJIEBBIX UTP - MOBBIIIEHUE YBEPEHHOCTH.
MHorue CTyJeHThl UCHBITBIBAIOT TPEBOTY IPH Pa3rOBOPE HA MHOCTPAHHOM SI3BIKE,
O0COOEHHO Mepe]] CBEPCTHUKAMM HJIM HOCUTENSIMH s13bIKa. OJHAKO POJIEBBIE UIPHI
CO3JAI0T KOHTPOJMPYEMYIO M MOAJIEPKHUBAIOLIYI0 Cpely, B KOTOPOH MOYKHO
TPEHUPOBATHCS 0€3 cTpaxa COBEPIIUTH OMIMOKY. DTOT acleKT KpalHEe BaXKeH, Tak
KaK OOsI3Hb TOBOPUTH SIBJISIETCS OJTHOM U3 INIABHBIX MIPETrpaj B U3yUYECHHUH S3bIKA.

Kpome ToOro, poseBble Urpbl pPa3BUBAIOT KPEATUBHOCTh U CHOCOOHOCTH K
aganTanuu. B omMume OT 3ay4eHHBIX JUAJIOIOB, POJIEBBIE MIPBI YACTO BKIIOYAIOT
HENPEJCKAa3yeMble 3JIEMEHTHI, TPeOYIOIUE OT CTYAEHTOB OBICTPOTO MBIIICHUS.
PosneBble Urpbl Takke ciocoOCTBYIOT KOMaHIHOM paboTe U COTPYIHUYECTBY.

Orpanu4eHust METOAa POJIEBBIX UIP

HecMoTpst Ha MHOTOYHCIIEHHBIE IPEUMYLIECTBA, METO/I POJIEBBIX UTP UMEET U
psan HenoctaTkoB. OJHUM W3 TJIaBHBIX OTPAaHUYEHHUH SIBISAETCS HEOOXOAMMOCTH
THIATENbHOW NOAroTOBKU. st 3((eKTUBHOrO mNpoBENEHUS POJEBBIX HIP
MPENo/IaBaTessiM HEOOX0UMO pa3padaThIBaTh PEATMCTUYHBIE CLIEHAPHH, HA3HAYATh
poJii M MOPEJOCTABIATh JOCTATOUYHYIO HMH(MOpPMAIMIO s  OCMBICIEHHOTO
B3aUMOJCUCTBUS. OJTO  TpeOyeT 3HAUMTENbHBIX BpPEMEHHBIX  3aTpaT U
JOTOJTHUTENBHBIX PECYPCOB.

Eme onna npobiema - ynpaBieHHE POJEBBIMU UTPaMH B OOJBIIMX Kiaccax
MOKET OBITh 3aTpylHEHO. EciaM HECKONbKO Tpynl BBINOJHSIOT YIPaXHEHUS
OJIHOBPEMEHHO, IPENOAABATEISIM  CIIO)KHO  KOHTPOJMPOBAaThb XOJA  3aHATHUH,
IOPEJOCTaBIATh IEPCOHAIU3UPOBAHHYID OOpaTHYIO CBA3b UM 00€cleyuBaTh
PaBHOMEPHOE y4acTHE BCEX CTYJAEHTOB. be3 Ha/uexkamero pykoBoJACTBa HEKOTOPbIE
ydamuecs MOTYT OTKJIOHATBCA OT LEJel YNpa)KHEHWs, pa3roBapuBas Ha POJHOM
A3BIKE€ BMECTO IIPAKTUKH HHOCTPAHHOTO.

HakoHel, CIOXHOCTh OLEHUBAHMS, KOTOpas TpeOyeT pa3pabOTKU YETKUX
KPUTEPHUEB OIIEHKU, YYMTHIBAIOIIKUX OErjoCThb, MPOU3HOIIEHHUE, I'PAaMMaTHUYECKYIO
NpaBUJIBHOCTL M OONIIYyI0 KOMMYHHMKaTMBHYIO  3(d@exTuBHOCTh. BaxknHo
MPEAOCTABIATh KOHCTPYKTUBHYIO OOpaTHYIO CBfA3b, HE MOAPHIBAS MOTHBALMIO
CTYJICHTOB.

Crparerum nosbimieHust 3PGPeKTHBHOCTH POJIEBBIX TP

YtoOpl MaKCHMMaJlbHO HMCIOJIb30BaTh MOTEHUMAT POJIEBBIX UIP B H3YyUYECHHH
A3BIKA, IPENOAaBaTEIN MOTYT BHEAPATH HECKOJIBKO CTPATETHH.

Bo-mepBhiX, NpHMEHEHHE METOAa «sI3bIKOBOM momaepkku» (scaffolding)
MOMOXET y4YalluMCsl YyBCTBOBaTh ceOsi yBepeHHee. Hampumep, mpernocraBiieHue
KJIFOYEBOM JIEKCUKH, MPUMEPOB IHAJIOTOB WJIM I1a0JIOHOB POJIEBBIX HUIP CO3aCT
OCHOBY, Ha KOTOPYIO CTYIEHTHl CMOTYT ONHpAaThCsi TMepea  CBOOOIHBIMU
B3aUMOJEHCTBUSIMU.

Bo-BTOpBIX, CllelyeT afanTUpOBaTh CI0KHOCTh CIICHAPUEB B 3aBUCUMOCTH OT
YpOBHS BIaJieHUs S3bIKOM. HauuHaromme ywamnigecss MOTYT TPEHUPOBAThCS B
OPOCTHIX JOUANOrax, HampuMep, B NPHUBETCTBUAX W MPEACTaBICHUSAX, TOrAAa Kak
OPOJBUHYTHIE CTYAEHTbl MOTYT Y4YacTBOBaTh B OOJI€€ CIIOKHBIX OOCYKIEHUSX,
TaKMX Kak 71e0aThl Ha COLUATIbHBIE TEMbI WM JIEJIOBBIE IEPETOBOPHI.
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HakoHel, wHTerpanus poJIEBBIX HWIP C MYJbTUMEAUNHBIMU pECypcaMu
MOBBICUT BOBJICUEHHOCTh. VCMoOab30BaHNe BUAEO3aNMCENd AyTEHTUYHBIX UAJIOTOB,
BUPTYQJIbHBIX CUMYJSIIMA WM  IUAPOBBIX HMHCTPYMEHTOB IS CO3JaHUS
MHTEPAKTUBHBIX UCTOPUH CAETAET Mpoliecc 00jee yBICKaTeIbHbBIM.

MeTton poJieBBIX Wrp SBISETCS MOIIHBIM WHCTPYMEHTOM B OOydYeHUU
WHOCTPAaHHBIM  sI3bIKaM, Tpejjaras 3axBaThIBAIOIMIWN, WHTCPAKTHBHBIA U
CIOCOOCTBYIOLIUI Pa3BUTHIO YBEPEHHOCTH OMBIT. BO3MOXHOCTH MOJIEIMPOBAHUS
peaIbHBIX ~KOMMYHHMKATHBHBIX CHTyallMil JieJJaeT »dSTOT METOJ OCOOCHHO
3¢ PeKTUBHBIM ISl pa3BUTHSI YCTHOM peun. OJTHAKO JIJIsl €ro YCIEUTHOTO BHEIPEHUS
HE0OXOIUMO THIATENILHO MPOYyMbIBaTh CIICHAPUU, MOAAECPKUBATH OJIArONPUITHYIO
aTMocdepy u o0ecreuynBaTh KOHCTPYKTUBHYIO OOPATHYIO CBSI3b.

HUcnoabn3oBanue yaTt-60T1oB ¢ U B 00y4yeHnn yCcTHOM peun

Yar-00T - »93TO mporpamma, co3faHHas i OOIICHUS 4elloBeKa C
KOMIIBIOTEPOM TMOCPEICTBOM HMMHTALMM MAIIMHOW dYenoBedueckod peun [3]. OnHH
HCTIONB3YIOT 00paOOTKY €CTECTBEHHOrO s3blKa JJIsi TMOHUMAaHWUs W TEeHEepaluu
OTBETOB, YTO TO3BOJISIET y4alllMMCS MPAKTUKOBATh PAa3rOBOPHYIO PEUb B PEKHME
peaslbHOTO BpeMeHH. B KOHTeKcTe M3y4YeHHs WHOCTPAHHBIX SI3BIKOB YaT-OOTHI
MPEIOCTABIAIOT CTYACHTaM BO3MOXKHOCTh OTpa0aThIBaTh HABBIKM OOIICHUS B
HEMPUHYXJEeHHON oOcTtaHoBKe. OOpa3oBarenbHble YaT-00Thl MOTYT CYLIECTBOBAThH
B pa3iuuHbIX (hopMax, BKIOYAsl TEKCTOBbIE OOTHI, TOJOCOBBIX MOMOIIHUKOB WU
MOJTHOCTHIO WHTEPAKTUBHBIX BHUPTYAIbHBIX TperogaBaTeiac. DTH WHCTPYMEHTHI
4acTO HHTETPUPYIOTCA B S3BIKOBBIE NPWIOKEHUS W OHJIAWH-TIIATGOPMBI, TIie
ydaluecs MOTYT y4acTBOBaTh B CIIEHAPHBIX HJIM CBOOOJIHBIX TUATIOTaX.

IIpenmyiecTBa NCMOJIHL30BAHUSA YaT-00TOB B M3YUYEHUM A3BIKOB

Opnum u3 Hanbosiee 3HAYMTENBHBIX MPEUMYIIECTB YaT-O0TOB SBIISIETCS MX
JIOCTYNHOCTh. B oTimune ot npenoaasatenel, 4aT-00Thl pabOTaIOT KPYTiIOCyTOYHO,
MO3BOJISISL CTYJIEHTaM TPAKTHUKOBATHCA B JIF0OOE BpeMsi M B JIIOOOM MecTe. JTa
rHOKOCTh OCOOCHHO II€HHA MAJI 3aHATHIX JIOACH, y KOTOPHIX HET BO3MOXHOCTH
PETYJISAPHO MOCEIATh S3bIKOBBIC 3aHITHS WM HAXOIUTh COOECETHUKOB.

Eme oqHO mpenMymiecTBo - nmepcoHaIn3upoBaHHasi oOpaTHas cBs3b. MHorue
mwiatrpopmel ¢ MM aHanmu3upyrOT OTBETHI CTYJIEHTOB, HCIPAaBIAsS OINUOKA B
rpaMMaTHKe, MPOU3HOIICHUH M UCTIOJIB30BaHNH CJI0B. Takas MrHOBEHHasi oOpaTHas
CBSI3b TTOMOTAET y4YalIuMCs OBICTPO BBISBISTh U YCTPAHSITH CIa0ble MECTa, YCKOPSS
nporecc 00y4yeHus.

Kpome Toro, 4ar-00ThI CHIKAIOT CTpax oOIMUOOK. MHOTHE CTYIEHTHI
WCIBITHIBAIOT HEYBEPEHHOCTDH MPH Pa3roBOpE Ha MHOCTPAHHOM SI3bIKE, OCOOCHHO C
HocuTemsiMu.  Yar-00Tel  oOecreunBarOT cpeay 0e3 crpecca, TI€ MOXKHO
MPaKTUKOBAThCS 0€3 O0O0sI3HU OBITh OCYKICHHBIM. JTO CIOCOOCTBYEeT Oomee
CMEJIOMY UCITOJIb30BAHUIO SI3bIKA M Pa3BUTHIO YBEPEHHOCTH B CBOMX HaBBIKAX.

Orpanuyenust 00y4eHusi ¢ IOMOIIbIO 4YaT-00TOB

OmHMM W3 TJIaBHBIX SIBISIETCS OTPAHUYCHHOCTH CIICHAPHEB OOMICHUS. XOTs
texHonornn VW 3HaYNTENsHO MPOABUHYIUCH BIEpel, 4aT-O00Thl 4acTo paboTaroT
Ha OCHOBE 3apaHee 3a/IaHHbIX CKPUIITOB U MCIIBITHIBAIOT TPYIHOCTH TIpHU 00paboTKe
CJIOKHBIX, MHOTO3HAYHBIX JHAJIOTOB. DTO MOXKET CAENaTh B3aUMOICHCTBUE C HUMHU
OJTHOOOPAa3HBIM U MEHEE €CTECTBEHHBIM.
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Eme oana mpoOiema - OTCYTCTBHME 3MOLIMOHAJIBHOM BOBJIEYEHHOCTH. B
OTJIMYME OT pEalbHbIX MpernojaBaTeieil U coOeceAHUKOB, 4aT-O00Thl HE MOTYT
nepeiaBaTh HIOAHCHI )KMBOTO OOLICHUS, TaKUe KaK MHTOHALIWA, BRIPAKCHHUE JIHIA U
KECThl. OTO CHHXKAET YpPOBEHb B3aMMOJECHCTBHUS M OrPAHUYMBAECT pPa3BUTHE
MparMaTUYeCKUX HaABBIKOB OOIIEHUS.

Kpome TOro, TexHudyeckue mpoOieMbl U 3aBUCUMOCTb OT MHTEPHETA TaKKe
CO3JAal0T CJOKHOCTH. B oTiMuue OT TpajAWLMOHHBIX METOJO0B OOYYEHHs, HE
TpeOYIOUIMX TEXHOJOTUM, paboTa 4aT-00TOB 3aBUCHUT OT CTAOMJILHOTO HHTEPHET-
COEAMHEHUS U COBMECTUMOCTH C YCTPOMCTBAMH. DTO MOJKET CTaTh MNPEMSATCTBHEM
JUTSL CTYZICHTOB B PETMOHAX C OTPAaHUYEHHBIM JIOCTYIIOM K IU(PPOBBIM pecypcam.

Crpareruu noBbimeHnsi 3PpPeKTUBHOCTH YaT-00TOB B 00yUEeHHUH A3BIKAM

Jns  yaydmieHuss yCTHOW pedyd 4ar-00Thl MOMKHO HWHTETPUPOBATh C
TEXHOJIOTUEW pACHO3HABAHUS PEYH, YTO MOMOXKET CTYAEHTaM KOPPEKTUPOBAThH
[IPOU3HOILLIEHNE U UHTOHALMIO.

Takke, pa3BUTHE aIANITUBHOCTH C OMOUIBI0O MATUHHOTO OOY4YEHHUS CIENIAET
auanoru  Oojiee  ecTecTBEHHbIMHM, a coBepuieHcTBoBanue NLP  moBbicut
peanucTuyHOCTh 00mieHusi. Kpome Toro, pacmmpeHue 0a3 JaHHBIX 4aT-OOTOB C
Y4ETOM KYJBTYPHOTO U SI3bIKOBOTO Pa3HOOOpa3usi MOBBICUT UX CIOCOOHOCTh K
00pabOTKE CIIOKHBIX JTUATIOTOB.

CpaBHMTEJbHBIH AHAJN3 METOJAA POJIEBBIX UI'P U HCHOJb30BAHUSA YaT-
0otoB

Meton poneBbix urp u 4yat-60Thl ¢ MM mpecienyoT oAaHy 1esb - pa3BUTHE
YCTHON peuM, HO peanu3yloT e€ Mo-pa3HoMy. PoiieBble WUrpbl CIOCOOCTBYIOT
(GbOpMHUPOBAHNIO HABBIKOB CIIOHTAHHOW peuH, MOCKOJIbKY YYACTHUKH BBIHYKJCHBI
pearupoBaTh Ha HEOXHUJAHHbIE clieHapuu. OHHM TO3BOJIAIOT MPUMEHSTH SI3bIK B
COI[MAJIbHOM KOHTEKCTE, YTO pa3BUBAET KOMMYHUKATHUBHYIO KOMIIETEHTHOCTb.

Yar-60ThI, B CBOIO OU€peib, IOMOTAIOT COBEPIICHCTBOBATH MPOU3HOLIEHUE U
IrpaMMaTHKy, MPEJOCTABIIsIl MTHOBEHHBIM aHalu3 omnOoK. OHAKO OHU HE BCerja
MOTYT 00€CIEeYUTh JOCTATOYHYIO BAPUATUBHOCTH PA3rOBOPHBIX CUTYALIUM.

UccnenoBanne Kymaraeou 3.H., Mamerkapa XX.M. u [locanoBoit A.M.
aHanusupyetr poiar MW B (opMupoBaHMM KOMMYHHMKAaTUBHOM KOMIIETEHIMU HA
ypOKax HWHOCTPAaHHOTO s3bIKa. ABTOpbl oOTMewaroT, uyto WM cnocoben
MEPCOHAIM3UPOBATh YYEOHBIN OMBIT, MOBBINIAS ABTOHOMHOCTh M BOBJIEYEHHOCTH
yuamuxcsa. OpHako OHM TakkKe MOAYEPKUBAIOT HEOOXOAUMOCTh YUWUTHIBATH
ATUYECKHME W WHKIIO3UBHBIC acrekThl mpu BHeapennn WU B oOpasoBaTenbHbIN
nporiecc [4].

Taxkum o06pa3om, posieBbie UTPbl dHPEKTUBHBI JIsE O0ydeHUsS THOKOCTH B
KOMMYHUKAITMH, a 4aT-00ThI - ISl UCIIPABJICHUSI OIMTMOOK W HapaOOTKHU S3BIKOBBIX
CTPYKTYD.

YpoBeHb BOBJICYECHHOCTH CTY/ICHTOB

YpoBeHb BOBJICYEHHOCTH YYalIMXCsS 3aBUCUT OT MOTHBALlMM M WHTEpeca K
yueOHOMY nporeccy. PosieBbie UTpbl MOTYT BBI3bIBATh CHJIbHBIN MHTEpEC OJjaroaps
UX HMHTEPAKTUBHOCTH, TPYNIIOBOMY B3aUMOJACHCTBUIO M TBOPUYECKOMY DJIEMEHTY.
OnHako HEKOTOPBIM CTYAEHTaM MOKET OBITh CJOXKHO MPEOAOJIETh CTECHEHHE U
aKTUBHO y4acTBOBATh B UTPE.
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Yat-00Thl 00ecnieYnBal0T HHAUBUAYAJIbHBIN OIX0/ U TO3BOJISIIOT YYaIUMCS
PaKTUKOBAThCs 0€3 cTpaxa ocyxieHus. OHM MOJE3HbI ISl HHTPOBEPTOB, KOTOPHIM
CJIOKHO y4YacTBOBaTh B JKMBBIX Auasiorax. OJHAaKO OTCYTCTBHUE 3MOLIMOHAJIBHOIO
KOHTaKTa MOYKET CHU3UTh YPOBEHb BOBJICUEHHOCTH.

B uccaenoBanum Touxkoit U.B. n HenocnacoBoii JI.LA. oTmeuaeTcs, 4To 4ar-
OO0TBI MOTYT CTaTh CPEACTBOM SI3BIKOBOW MPAKTUKU B JH000E yI00HOE BpEMs, 4YTO
MOBBIIIAET BOBJIEYEHHOCTh CTYACHTOB. (OJHAKO OHM TaKXe YKa3bplBalOT Ha
HEOOXOAMMOCTh  JAJIBHEMIIEr0o  M3y4€HUS  MCHXOJOTMYECKOM  TOTOBHOCTH
oOyuyaeMbIxX K B3aumoeicteuto ¢ MU [5].

B wmenoM posieBble UTphI JTydll€ MOTHUBHUPYIOT 3a CUET COPEBHOBATEIBHBIX
AJIEMEHTOB, B TO BpEMSsI KaK 4aT-00Thl yIOOHBI JJIsl CAMOCTOSITEILHOTO O0yUEHHUS.

JIOCTYIIHOCTH U YA00CTBO HCIIOJIb30BAHUS

CornacHo MHeHut0o MunepanoBa [.1O., ucnonp3oBaHUE PpONEBBIX WUIP BO
B3aUMOJEUCTBUM C 4aT-00TaMu C reHepaTUBHbIM MM B W3ydeHHM M NpaKTHKE
MHOCTPAHHOTO SI3bIKa WJUTFOCTPUPYET BO3MOYKHOCTH U NMOTEHLHMAIBHBIE TPYAHOCTH
KaK C MO3MIMH MPENnoaaBaTels, Tak U yuyeHuka. MccnenoBanue noquepKuBaeT, 4ro
MHTErPALMsl POJIEBBIX UI'P U YaT-OOTOB MOYKET MOBBICUTH JOCTYIHOCTh M YA0OCTBO
oOy4eHMs, MPEAOCTaBIsAsd CTyJIEeHTaM TMOKME U aJanTHBHbIE WHCTPYMEHTBI IS
npakTuku [6]. OpgHako poJieBblE WIPBI HE 3aBUCAT OT TEXHOJOTMYECKOU
MH(}PaCTPYKTYphl U MOTYT OBITh OPTaHU30BaHbI B JIt0OOM Kiacce. Kpome Toro, onu
JAI0T BO3MOXKHOCTh PEAIbHOIO MEXIJIUMYHOCTHOTO OOIIEHUs, YTO BaXXHO s
Pa3BUTHS COLIMOKYJIBTYPHBIX HaBBIKOB.

HToru cpaBHUTEJIBHOIO AHAJIN3A

MeTton poneBbIX UTp U UCHOJb30BaHUE 4ar-00ToB ¢ MW mmeror kak cBou
OPEUMYILIECTBA, TaK M OrpaHWYEHUs. PoJyieBbIe UIPBI Jydlle pPa3BUBAIOT HABBIKU
CIIOHTAaHHOM pPEYd, TO €CTh €CTECTBEHHOro OOLIEHUS U 3MOLMOHAIBHOTO
B3aUMOJEUCTBUS B IMAJOre, HO TPEOYIOT BPEMEHHU U PECypcoB AJisi MOJATOTOBKH, a
TAK)K€ Yy4yacTUsl TpYIIbl WM TMpenojaBarelii, YTO MOXET OrpaHu4YUBaTh
BO3MOXHOCTH HWHAMBUAYaJbHON TpakTUKH. YaT-00Thl YOOOHBI, IJOCTYNHBI U
00eCcTeYnBalOT MEPCOHAU3UPOBAHHYIO OOPATHYIO CBsI3b, HO HE BCETJa CIIOCOOHBI
CO3J1aTh PEAMCTUYHBINA Pa3rOBOPHBIN KOHTEKCT.

Haubonee »ddexkTuBHONM cTpaTerueil, Ha HaIl B3MJISIA, SBISETCS HX
KOMOMHHPOBAaHHOE HCIONb30BaHUE. PoyieBble HUIPbl MOTYT MNPUMEHATHCS IS
OTpa0OTKM KOMMYHHMKATHUBHBIX CTpaTerwii, a 4aT-00Tbl - i1 WHAUBUIYAJTbHON
NPAaKTHUKUA W HCIpaBieHus omunoOok. Takum oOpa3om, coueTaHHE ATUX IMOAXOJI0B
MO3BOJIAET JOCTUYb ONTHUMAJILHOTO pe3ysibTaTa B 00yUYE€HUH YCTHOM peyn.
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BBenenue

B coBpemenHom mupe npodeccroHanbHas KOMMYHHKaIUsS TpeOyeT TOYHOCTH,
3G (HEKTUBHOCTH W BIAJCHMS CHEIUAIM3UPOBAHHONW TepMHUHOJOruen. HMeHHO
MOATOMY SI3bIKU Uil crienraibHbiX Hened (SCII) cranu HeoThemsieMOM 4YacThiO
o0pa3oBaHus U MTPOPECCUOHATILHON MOATOTOBKM B TaKUX O0JIACTAX, KaK MEIUIIMHA,
IOPUCTIPYJICHIINS, TEXHUYECKHUE Hayku U OuszHec. TpagulluOHHO OO0y4YyeHHE ITUM
SI3bIKaM OMUPAJIOCh Ha CHEIMaTU3UPOBAHHBIC CIOBApH, YYCOHUKU M TMPAKTUKY C
HOcUTeNsIMU  si3blKa. OJHaKO C pa3BUTHEM HCKyccTBeHHOro wuHtesuiekra (MHN)
CUTYyallUs] CTPEMUTEIIBHO MEHSETCA.

NU cerognst oka3blBa€T OrPOMHOE BIMSIHUE Ha M3yuyeHue U ucnonbzopanue SACII:
OT aBTOMATU3UPOBAHHBIX MEPEBOJIUYMUKOB 10 MHTEIUIEKTYAJbHBIX CUCTEM aHAIU3a U
reHepanuu TekcToB. Ho BMecTe ¢ BO3MOXKHOCTSIMU MOSIBIISIFOTCSI U HOBBIE BBI30BBI:
HEJOCTAaTOK KAYeCTBEHHBIX JAHHBIX JUIS MAIIMHHOTO OOyYeHHs, TPOOIeMbI
aJanTaluyd TEPMHUHOJOTMA M JaXe BOIPOCH 3THUKU. Hackonmbko Touen NN B
nepenavye CrnenualIn3upoBaHHOTO cMbIciaa? MOXET JIh OH 3aMEHUTh TPAAUIIMOHHbBIC
Metonbl oOyueHusi? M kak OH W3MEHUT MNpO(EeCCHOHATBLHYI0O KOMMYHHUKAIIMIO B

oymymiem?
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B nannolt crarbe MblI paccMoTpuM uctoputo paszButus SCII, npoGnemsl, ¢
KOTOPBIMHM CTaJIKUBAIOTCSl TPEINOAABATEIM M CTYAEHTbl, COBPEMEHHBIE METOJIbI
NpenojaBaHusa ¢ wucnonb3oBanuem MU, a Takxke NEpCHEKTHBBl TAIbHEUILETO
pa3BUTHUS ITOM Cepsl.

JBOJIOIUA A3BIKOB I CHENUAJBHBIX IeJieii: OT Tpaaulum K
TEXHOJIOTUSIM.

Hctopust pa3BuTHs SI3bIKOB IS CHEUHUAIBHBIX LIEJIEH HEPa3phIBHO CBSI3aHA C
ABOITIOIMEN TIPO(ECCHOHAIBHONW KOMMYHHKAITMU. B pasHble HUCTOPUYECKUE DTOXU
JIIOIM MCTIOJIB30BAJIM PA3IMYHbIE CIIOCOOBI TIEpelaun CIIeIUAIN3UPOBAHHBIX 3HAHUH,
HAuMHAas C YCTHBIX TPAAULUN U PYKOIIUCHBIX TEKCTOB U 3aKaHUYMBAsi COBPEMEHHBIMU
muGpoBEIMU  TE€XHOJOTUAMH. B apeBHOCTM  npodeccHOoHaTIbHBIE  S3BIKU
CYLIECTBOBAJIM MPEUMYIIECTBEHHO B BHJE CHECUUAIUZUPOBAHHBIX TEPMUHOB,
yHoTpeOsieMbIX B Y3KMX Kpyrax, TaKuxX Kak MEIWIIMHA, MPaBo WM (uigocodus.
Hanpumep, naTuHCKHN SA3BIK JOJIT0€ BPEMSI OCTABAJICS YHUBEPCAIBHBIM CPEACTBOM
oOmeHuss y4€HbIx M Bpayed B EBpome, uro oOecrneduBano CTaHIApTHU3ALHUIO
npodeCCUOHATBHON TEPMHUHOJIOTHUH, HO B TO K€ BpeMs OTPAaHUYUBAJIO JOCTYI K
3HAHUSIM.

C pa3BuTHEeM Hayku M OOpa3OBaHHUS B CEMHAIATOM-JIEBSTHAJIIATOM BEKax
Hayajicd TMPOLECC CUCTEMATHU3alWd W CTAaHAAPTU3AlMU CIECIUAIA3UPOBAHHBIX
S3bIKOB. B 3TOT mepuoj MOSBUIUCH TepBble MpodeCCHOHANIbHBIE CJIOBApH,
TEPMUHOJIOTUYECKUE CIPABOYHUKU W HAy4yHbIC >KypHaJbl, CIOCOOCTBOBABIINE
pacIpoCTpaHEHUIO 3HAHUW B pa3NWyHbIX 0o0nacTsaX. K KOHIly NeBSITHAAIIATOTO BEKa
c(hopMHUpPOBATUCH TEPBbIE MOAXOBI K MPENOAaBaHUI0 MPO(HECCHOHAIBHOTO SI3bIKA,
HaNpaBJICHHbIE HAa TOJIOTOBKY CIEIMAIUCTOB B KOHKPETHBIX cdepax. Pa3Butue
POMBIIIEHHOCTH, MEIUIIMHBI, HHKEHEPUU U JAPYTUX O0JIacTel HAyKW MPHUBEIIO K
YBEIMUCHUIO YHWCJIAa TEPMUHOB M HEOOXOIUMOCTH UX TOYHOTO TOHUMAHUS.
(Hutchinson & Waters (1987))

B nBagnmaroM Beke YCKOPHUBIIMKCS TEMII HAYYHO-TEXHHMYECKOIO Mporpecca u
roOanu3anusi MPUBEIM K YBEJIMUYCHUIO 3HAYUMOCTH S3BIKOB [IJISi CHEHHATBHBIX
ueneii. B 1o Bpemsi chopMHUPOBAIKNCH OTACJIbHBIC HAMpaBiICHUS IPENoiaBaHus
WHOCTPAHHBIX S3BIKOB IS MPO(EeCcCHOHANbHBIX HYXKJ, TaKue Kak OOydYeHHue
AQHIJIMACKOMY IS MEIUIMHCKUX PAOOTHUKOB, WHXXEHEPOB, IOPUCTOB U
npencraBuTenen Apyrux npodeccuid. [lporpaMMbl, OpUEeHTUPOBAHHBIE HA U3YYEHUE
s3bIka B~ KOHKPETHBIX  NPOQPECCHOHAIBHBIX  KOHTEKCTax, MOTYYHIIH
pacnpoCTpaHEeHHE B YHUBEPCUTETAX U 00pa30BATENbHBIX YUPEKICHUIX, TOTOBSIIINX
CIIELIMAIIMCTOB MEXKIYHAPOAHOTO YPOBHSI.

JIBaanath EpBBIA BEK O3HAMEHOBAJICS CTPEMHUTEIBHBIM PAa3BUTHEM U(PPOBBIX
TEXHOJIOTUH, YTO OKAa3aJl0 3HAYUTEILHOE BIHMSHUE Ha TMPOIECC OOYUYEHUS S3bIKaM
U1l crielualibHbIX 1esiel. [losiBneHune OHIIAH-KYpCOB, AaBTOMAaTU3UPOBAHHBIX
MEPEBOTYMKOB, CICIHMAIM3UPOBAHHBIX TEPMUHOJIIOTMUECKUX 0a3 JaHHBIX W
HUCKYCCTBEHHOTO MHTEJICKTA OTKPBLIO HOBBIE BO3MOXXHOCTH pInIE:
npoeCCHOHAIbHOM KOMMYHHMKallUM HW OOyueHHs. VICKyCCTBEHHBIM WHTEICKT
HayaJl MUCMOJB30BAaThCs JJIsI aHajdM3a TEKCTOB, ajanTaliyd y4eOHBIX MaTepHuasoB,
ABTOMATUYECKOTO TMEPEBOAA CIOXKHBIX TEPMUHOB M JaXe TE€HEpallMd HOBBIX
Jekcudeckux eauHuil. OMHaKo HapsIy ¢ MpeuMyIiecTBaMU IU(POBBIX TEXHOJIOTUN
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BO3HUKJIM U HOBBIE BBI3OBBI, CBI3aHHBIE C HEOOXOAMMOCTHIO KOPPEKTHOM afanTaiuu
NU k cnietrduke mpodeccuoHanbHOTO A3bIKa.

TakuM 00pa3oM, UCTOPUS SA3BIKOB JJI CIIELHAIBHBIX LIEJIEH JEMOHCTPUPYET UX
HEPa3PHIBHYIO CBSI3b C HAYYHO-TEXHUYECKUM pa3BUTHEM oOmiecTBa. COBpeMEHHbIE
TEXHOJIOTHMH TMPOAOIDKAIOT  TpaHC()OpMHUpOBATH CHOCOOBI MPEMOAaBaHUSA U
MCIIOJIb30BaHUSl MPO(ECCHOHAIBHOIO SI3bIKa, CO3[aBasg KAaK HOBBIE BO3MOXKHOCTH,
TaK ¥ BBI30BBI, TpeOyromue BHUMareapHoro uzydenus (Reinders & Benson (2017)).

CoBpeMeHHbIE BBI30OBBI M MNpo0jeMbl B O00y4YeHMH SI3bIKAM JIJIA

CIeNHMAJIbHBIX 1eJIeil B 30Xy HCKYCCTBEHHOI0 MHTE/LICKTA.
Pa3BuTHe TeXHONOTMI W BHEAPEHHE MCKYCCTBEHHOIO MWHTEIUIEKTa B cdepy
00pa3oBaHus OTKPBUIM HOBBIE TOPU3OHTHI JIJIsi OOYUYEHUS sI3bIKaM JIJIsi CeIMadbHbIX
LeJel, OJHAKO Hapsay C JTUM BO3HUKIA M CEPbE3HBIE BbI3OBBL. OIHOW U3
KITFOYEBBIX MPOOJIEM OCTAaETCsl HEOCTATOK KAaYECTBEHHBIX SI3bIKOBBIX KOPIYCOB IS
MaIMHHOTO 00y4eHus. VICKyCCTBEHHBIH HMHTEIUIEKT TpeOyeT OTPOMHBIX MaCcCHBOB
JAHHBIX, OJJTHAKO CIELHAIM3UPOBAHHBIE TEPMUHBI U NMTPO(ECCHOHANBHBIE JUCKYPCHI
4acTO OKAa3bIBAIOTCS HEAOCTATOYHO IMPEACTABICHBI B JOCTYIHBIX MCTOYHHUKAX. JTO
NPUBOAUT K OIMMOKaM B aBTOMATHU3WPOBAHHOM TIEPEBOJIE W HETOYHOCTSIM B
HMHTEPIPETALNH CIOKHBIX MOHITHIA.

Emé onHoli mpoOnmeMoil  sIBAsieTCS TOYHOCTh — Mepelayd  CMbICia B
MpoecCHOHaNbHOW KOMMYHHMKAIUU. S3bIKM JJI CHEUUaJbHBIX LEJIeH YacTo
colepKar TEPMUHBI, Ybsl MHTEPIIPETALNUS 3aBUCUT OT KOHTEKCTA. MICKyCCTBEHHBIN
MHTEJUIEKT MOKa HE CHOCOOEH IMOJHOCTBIO YUWUTHIBATH ATH HIOAHCHI, YTO CO3JAET
PUCK HCKaXXeHHUs HH(OpMAIMM B aBTOMATH3WPOBAHHBIX CHUCTEMax IE€peBOa U
aHann3a TEeKCToB. OCOOCHHO KPUTHYHO 3TO B TaKUX OO0JIACTAX, KaK MeEAUIIMHA,
IOPUCTIPYZICHIIUS U TEXHUYECKHUE HAYKH, TIJI€ TOYHOCTh (OPMYIUPOBOK HMEET
pelarolee 3Ha4eHue.

[ToMUMO JMHTBUCTUYECKUX CIIOKHOCTEN, CTOUT YUYHUTHIBATh U MEAATOTMYECKUE
BbI30BBI. MIHTEpaKTHBHBIE TIATGPOPMBI U ABTOMATU3UPOBAHHBIE CUCTEMBI OOy4YCHUS
BCE Yallle 3aMEHSIOT TPAAULMOHHBIE METOMABI MPENOAABaHUs, HO OCTAETCS BOIPOC,
HACKOJIbKO 3(Q(PEKTUBHO TaKWUE€ TEXHOJOTMH pa3BUBAIOT pPeEalbHbIE HABBIKU
npodeccuoHanbHON KOMMYHHKaIUU. JKUBOE B3aMMOJICUCTBUE C MPETNOaBaTEIIEM U
KOJUIETaMH OCTA€TCid BaKHEHIIMM JJIEMEHTOM OOy4YeHHs, a TMojHas 3aMeHa
TPAIUIIMOHHBIX METOJI0OB Ha LU(PPOBBIE MHCTPYMEHTHI MOXKET CHU3UTH Kaue€CTBO
ITOATOTOBKH CIIEIIUATUCTOB.

He MeHee BaXHBIM acCIEKTOM SIBJIIETCS 3THUYECKas CTOPOHA HCIOIb30BAHUS
MCKYCCTBEHHOTO WHTEJIEKTa B 0OydeHnH. BO3HUKAIOT BOMPOCHI, CBSI3aHHBIE C
ABTOPCKMM TIPAaBOM Ha aBTOMAaTHYECKU TE€HEPUPYEMbIE MAaTE€pUalibl, a TaAKKE C
BO3MOXKHBIMW MAaHUITYJISIIUSIMU TIPH CO3/IaHUN YICOHBIX TTPOrpaMM. ABTOMAaTH3AIIUS
MpoileccoB OOyYeHHUS W OICHKM 3HAHUW TaKXKe BBI3BIBACT JIUCKYCCHUH O TOM,
HACKOJIbKO OOBEKTHUBHO U KOPPEKTHO MCKYCCTBEHHBIN MHTEIICKT MOKET OIICHUBATh
YPOBEHB BIAJCHUSA SI3bIKOM JJIS CIIELIUATIBHBIX LIEJICH.

Takum oOpa3oMm, HECMOTpss Ha 3HAYUTENbHBIM TNpOrpecc B Pa3BUTUU
TEXHOJIOTUH, 00y4eHHE SI3bIKaM JIJIsl CIEUUANIbHBIX IIeJIed CTAJIKUBAETCA C PSIOM
BBI30BOB, TPEOYIOMIMX KOMIUIEKCHOTO Moaxona. Pemenue 3Tux mpo0ieM BO3MOXKHO
TOJIbKO TPHU PA3yMHOM COYETAHUM TPAJULIHUOHHBIX METOAMK MPENOJABaHUS C
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COBPEMEHHBIMH IIU(GPOBBIMU HMHCTPYMEHTAMHU, OOECIEUMBAIOIIMMHU TOYHOCT,
aJanTUBHOCTh U BBICOKOE Kau€CTBO MPO(PECCUOHATBHOTO SI3bIKOBOTO 0Opa30BaHUS.
Chun (2016), Chukharev-Hudilainen & Saricaoglu (2021), Kohnke (2021)).

Metoabl o0y4eHHsi SI3bIKAM ISl CHENUAJbHBIX Mejeil B JMOXY
HCKYCCTBEHHOT0 MHTE/LIEKTA

CoBpeMeHHbIE TEXHOJIOTUM OTKPBIBAIOT HOBBIE BO3MOXKHOCTH [JIs OOy4YEHHS
S3bIKaM  JUISl  CHCUUAIBHBIX —IIeJIe, codeTas TPagUulMOHHBIE METOABl C
WHHOBAITMOHHBIMA ITHU(PPOBBIMU  MHCTPYMEHTAaMU. VICKYCCTBEHHBIN WHTEIJICKT,
ajanTUBHBIE OOpa3oBaTelibHble IJIATGOPMbI W HMHTEPAKTUBHBIE TEXHOJIOTHH
MO3BOJISIIOT ~ MEPCOHANIM3UPOBAThL  Mpoliecc oOydeHus, Jnenas ero Oosee
3 PEKTUBHBIM U JOCTYITHBIM.

OnHUM U3 KIFOYEBBIX METOIOB SIBISIETCS MCIOJIB30BAaHUE CUCTEM aJalTHUBHOTO
0o0y4YeHHUs, KOTOpbI€ aHAIU3UPYIOT YPOBEHb 3HAHUM CTYyI€HTa M aBTOMATUYECKH
MOJICTPAaBAIOT MaTepualibl TOJ] €ro mnpodeccruoHanbHble ToTpeOHOCTH. Takwue
aTdOpPMBbI, KaK MHTEIJIEKTyalbHbIE Yu4eOHbIE Cpellbl U BUPTYyalIbHbIE HACTABHUKH,
MIOMOTAIOT M3y4aTh TEPMHUHOJIOTHIO B KOHTEKCTE pealbHBIX MPOQPECCUOHAIBHBIX
curyanuii. Hampumep, cucrema Grammarly Business He TOJNBKO KOpPpEKTHUpPYET
rpaMMaTU4yecKue OMMOKM, HO U  M[peajaraeT CTUJIUCTUYECKH  TOYHBIC
(GOpPMYIUPOBKM B 3aBUCHUMOCTH OT C(epbl MPUMEHEHHS — Oydb TO FOPHUINYECKHE
JOKYMEHTBI, METUITMHCKHE OTYETHI UK AeioBas nmepenucka. ( Kohnke (2021))

BTOphIM BaXHBIM HaNpaBJICHUEM SBISIETCS MHTEPAKTUBHOE OOyYEHHE C
OPUMEHEHUEM BHUPTYyallbHOM U JIOMOJHEHHOM peadbHOCTH. BupryanbHbIe
CUMYJISIIAN TIO3BOJISIIOT MOTPYKaThCs B MPO(ecCHoHANbHBIE CIIEHAPUH, TaKUE Kak
MEAUIIMHCKUE KOHCYJIbTAIMK, IOPUANYECKUE pa3OupaTelibcTBa WIM HH)XEHEPHBIC
neperoBopel. Hampumep, nporpamma VR4Pharma wucmons3yercs B 0Oy4eHUH
MEAUIIMHCKUX PAaOOTHUKOB, MOJEIHPYS peajbHbIe CUTyallud OOIIEHUs Bpada H
NanueHTa, TJe CTYACHTY HEOOXOAUMO NPAaBWJIHHO (OPMYIUPOBATH BOMPOCH U
00BbsACHEHUS Ha MPO(HECCUOHATBLHOM SI3bIKE.

Takoke 3HAUUTENBHYIO POJIb UTPAIOT aBTOMATU3UPOBAHHBIC CUCTEMBbI aHalu3a U
reHepaluyu TEKCTOB, KOTOpPbIE MOMOTalT OOydaromuMmcs padotarh ¢ OOJIBIIUMU
o0beMaMu  CIEUUATU3UPOBaHHON HMHpopMauuu. HWCKyCCTBEHHBIM HMHTEIJIEKT
CIOCOOEH aHAIM3UPOBATh CIOXKHBIE TEKCThI, BBIACISITH KIIOUEBbIE TEPMUHBI U JIaXKe
npejyiaratb aJanTUpOBaHHbIE (OPMYIUPOBKM B 3aBUCUMOCTH OT KOHTEKCTA.
Hanpumep, DeepL Translator, B omiuume OT TpaaMIMOHHBIX aBTOMATHYECKHX
MEPEBOYMKOB, YUUTHIBAET KOHTEKCT MPO(PECCHOHAIBHOTO TUCKypca W IMpeiiaraet
0ojyiee TOYHBIE TEPEBOJBI MJIs CICIHAIUCTOB B 00JaCTH TIpaBa, MEAWIMHBI H
TEXHHKHU.

HecmoTpst Ha pa3BuTHe MUQPPOBHIX TEXHOIOTUH, TPAAUIIMOHHBIE METOIbI, TAKHE
KaK aHaju3 ayTeHTHYHBIX TPO(PECCHOHANBHBIX TEKCTOB, POJEBBIE WIPHI U
KOMaHHas paboTa, OCTAalOTCs He3aMeHUMBIMH. Hanboiee 3 (heKTUBHBIM MOIX0I0M
craHoBuTcs cmemannoe oodydenne (blended learning), xoropoe coueraeT
npeumyiiecta UM ¢ xuBbIM B3aUMOJEHCTBUEM MpENojaBaresss U 00yJaroluxcs.
Hanpumep, nporpamma Rosetta Stone Advanced English for Business ucnomas3yer
UCKYCCTBEHHBI HHTEIJICKT ISl aHaju3a [POU3HOILIEHUs, HO oOydeHue
CONPOBOXKIAETCS WHJIUBUAYAJIbHBIMU KOHCYJIBTAIMSAMHU C MpernojaBaTesisIMU, 4YTO
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MO3BOJISIET aJIalITUPOBATH MPOILIECC MO/ pealibHbIe padoune CUTYalUH.

Takum  00pa3oM, COBpEMEHHbIE METOJbl MPENOoAaBaHUS  A3BIKOB IS
CHEUUAaJbHBIX LEJIeH NPEACTaBIAIT CcOo00K OajmaHC MEXAy TpaaulHed Hu
uHHOBalMen. VCKyCCTBEHHBIN MHTEIEKT U IU(PPOBbIE TEXHOJOTHH PACIIHAPSIOT
BO3MO)XHOCTH H3YYE€HHS, HO KJIIOYEBBIM OCTA€TCS IPAMOTHOE MX NPHUMEHEHHUE B
COYEeTaHWM C TMPOBEPCHHBIMH IeAarormueckuMu  mnpakrtukamu. (Cambridge
Assessment, British Council, UNESCO, OECD)

IlepcnekTuBBLI Ppa3BUTHA S3bIKOB JJISl CHENUAJbHBIX Iejieil B JIOXY
HCKYCCTBEHHOI'0 HHTEJIeKTa

HckycCcTBeHHBIH ~ MHTEIUIEKT W IUGPOBBIE  TEXHOJOTUU  MPOAOIKAIOT
TpaHchOpMHUpPOBaThL OOyUYECHHE sI3bIKaM JUIsl CIIELMANIbHBIX LIeJel, Aenast ero Ooiee
NEPCOHATM3UPOBAHHBIM U 3(PdeKTuBHbIM. OIHUM U3 KIIOYEBBIX HaAIPaBICHUM
ABIIAETCS pa3palboTKa CIEIHAIM3UPOBAHHBIX S3BIKOBBIX MOjeNed, OOyYyeHHBIX Ha
npo(eCCUOHANIBHBIX KOPIyCax TEKCTOB. Takue CHUCTEMBbI IO3BOJSAT HE TOJBKO
MEePEBOJINTh, HO U aJaNTUPOBATHh TEKCTHI C YYETOM TEPMHUHOJOTUU U CTUIUCTHKU
pasnnuHbIX oTpacinei. Hampumep, yxe mnosisrorcs MM-accucTeHTsl, KOTOpBIE
MIOMOTAalOT BpadyaMm (QOpMYIMpPOBaTh 3AKIIOYEHHS, a IOpPHCTaM - aHAJIU3UPOBATH
MPaBOBBIE TOKYMEHTBHI.

Eme onHa BaxkHas TEHIEHUUS - Pa3BUTHUE TOJOCOBBIX HHTEpP(ENCcOB U
MHTEJUIEKTYalbHBIX  MMOMOIIHMKOB. OHM CMOTYT B  peajlbHOM BpPEMEHHU
KOPPEKTUPOBAaTh MPOQPECCUOHANBHYIO pe€Yb, IOMOras CHElUaINCTaM BECTH
IEPErOBOPHI U MpPE3EHTAIlMM Ha UHOCTPAHHOM si3bIKe. [10/100HbIE TEXHOJIOTUH yXKe
TECTUPYIOTCS B OusHec-cpene, rae HMI-accucTeHTbl aHATU3UPYIOT JIEJIOBYIO
HEPENUCKY U NIEPEroBOPhI, Mpeiarast Haubosee TOUHble (POPMYIUPOBKH.

JlonoJlHEHHAas: W BUpPTyalbHasg PEAIbHOCTh TAKXKE CTAHOBITCS MOIIHBIMH
WHCTpyMEHTaMu oOydeHusi. Hampumep, B OyayiiemM MeEAMIIMHCKAE PaOOTHUKH
CMOTYT TIPAKTUKOBAaTh MPOPECCUOHATBHYI0 KOMMYHUKAIIMIO C BHPTyaJlbHBIMHU
MalMEeHTaMH, a UHXXEHEPBI - MOJEIUPOBATh MEPErOBOPhI B MHTEPAKTUBHBIX CPENaXx,
rJ€ OLMOKUA B TEPMUHOJIOTHH OylyT MTHOBEHHO ucnpasisithes UN.

HecmoTpss Ha oOueBHIHBIE MPEUMYIIECTBA, OCTAIOTCS BBI3OBBI, TAaKHE Kak
KOHTPOJIb KauecTBa JAHHBIX, OOecleueHre KOH(PHUACHIHATbHOCTH HHPOPMALUU U
PUCKH YPE3MEPHOM 3aBUCHUMOCTH OT TexHojoruil. OnHako wuHTerpanus NN B
oOyueHue A3bIKaM JJid CIEHHAIBHBIX LeJIed yXe HeoOpatuMa U MPOJOJIKHUT
pa3BuBaThc, Aenas npodeccuoHaabHOe 00pa3zoBaHue O0ojee TMOKUM, JOCTYITHBIM U
s¢pdextuHbIM. (Reinders & Benson)

Pa3BuTHE MCKYCCTBEHHOTO MHTEIJICKTA U MUQPPOBBIX TEXHOJOTHI 3HAYUTEIIHHO
M3MEHWJIO MOAXO/ K U3YUECHHIO SI3bIKOB JJIs CIIEHUAJIbHBIX LEJIeH, clienaB ero oosuee
aJanTUBHBIM, [EPCOHAM3UPOBAHHBIM W OPUEHTUPOBAHHBIM HA PEabHbIC
npodeccuoHanbHbie 3a1aun. MHTEepakTuBHBIE MIATGHOPMBI, CHEIHATHU3UPOBAHHBIC
SI3bIKOBBIE MOJICTIM U BUPTYaJIbHbIE CHUMYJISIIUM TO3BOJIIOT HE TOJIBKO YCKOPHUTH
npolecc 00y4eHus!, HO U TOBBICUTH €0 MPAKTUYECKYI0 3HAUUMOCTb.

OnHako, HECMOTPSI Ha BCE MPEUMYILIECTBA TEXHOJIIOTHM, TPATUIIMOHHBIE METOIbI,
TaKMe KaK aHalu3 AayTeHTHUYHbIX TEKCTOB, pOJIEBbIE UIPbl U  KUBas
npodeccuoHabHas KOMMYHHUKAIIMS, OCTalOTCS Ba)XXHOM 4YacThl0 Ipolecca
oOyuenusi. Haubosnee 3(p(heKTUBHBIM MOAXOOM CTAaHOBHUTCS COYETAHHE IUQPPOBBIX
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WHCTPYMEHTOB C TIPOBEPCHHBIMHU MEAArOTUYCCKUMHU TMPAKTUKAMHU, YTO TIO3BOJSET
COXpaHUTh OaNaHC MEXIy HWHHOBalMSAMH WU (PYHAAMEHTAIbHBIMHU TPUHIIUTIAMH
MIPENOaBaHUSI.

B Oymymiem s3pikoBOe 0OpaszoBanme OyneT Bce miyoke wmHTerpupoBath MU u
ABTOMATU3UPOBAHHBIE CHUCTEMBI, PACHIUPSsT BO3MOXHOCTH [UJII  HM3Y4aIOIIUX
npodeccuoHanbHbIe sI3bIkA. OTHAKO Ba)KHO HE TOJBHKO HCIOJIH30BaTh TEXHOJIOTHH,
HO W OCO3HaBaTh WX OTPAHWUYCHUS, COXpaHSAS KPUTUUECKUH TOAXOM. TOJBKO
pa3yMHOE COYETaHWE WHHOBAIMA W TPAJAUIIMOHHBIX METOIOB CMOXKET 00eCIeYUTh
JICHUCTBUTENFHO KauecTBeHHOe U d(ddexTuBHOE o0OydeHHe, KOTOpoe Oymer
COOTBETCTBOBaTh TPEOOBAaHUSAIM COBpPEMEHHOW TpodecCHOHANIBHON cpenbl. Takum
0o0pa3oM HCCKYCTBCHHBIH HWHTEIEKT SIBISETCS OCHOBHOM COCTAaBJISIIOIIMM H B
OymyiieM uMeeT Oe3rpaHuYHOe BIIMSHHUE Ha Oymayiiee oOydeHHE CTYJACHTOB W JIaXe
IIKOJIbHUKOB.
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With global communication and international collaboration becoming routine
in professional and academic settings, mastering Languages for Specific Purposes
(LSP) has taken on new significance. Educators are increasingly turning to Artificial
Intelligence (Al) and digital media as transformative tools for equipping students
with the linguistic and intercultural skills needed in their future careers. The
convergence of Al technologies and media discourse introduces a dynamic
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framework for fostering intercultural competence, particularly through immersive,
authentic, and personalized language experiences (Sergeeva & Pokhodzei, 2014).

Media discourse, encompassing language used in digital news, social media,
advertisements, and audiovisual content, reflects societal norms, cultural narratives,
and value systems. By engaging with media texts, students are exposed to diverse
linguistic registers and cultural viewpoints, enabling them to grasp implicit
meanings and context-sensitive expressions. The study of such texts sharpens
students' ability to critically analyze and interpret intercultural cues, which is vital
for professionals operating across borders (Cheng, 2024).

Authentic media materials serve not only to contextualize vocabulary and
grammar but also to bridge cultural gaps. When students explore culturally marked
content, such as opinion columns or international advertisements, they begin to
recognize variations in rhetorical style, politeness norms, and worldview. Through
guided analysis and discussion, learners acquire the tools to navigate unfamiliar
cultural environments with greater awareness and adaptability (Karakas, 2023).

Furthermore, media discourse fosters the development of pragmatic
competence, which is essential in LSP communication. Exposure to real-life media
conversations, interviews, and news reports helps students identify the sociocultural
norms and communication styles specific to particular professional contexts. Media
texts act as an authentic source of language that mirrors the structure, tone, and
intent found in real-world interactions, making them an invaluable resource in
preparing students for the complexities of intercultural and professional exchanges.

Artificial Intelligence has begun to reshape how languages are taught, offering
real-time feedback, adaptive learning paths, and interactive practice environments.
In the context of LSP, Al applications support both linguistic development and the
cultivation of cultural sensitivity. Intelligent tutoring systems, for example, adjust to
a learner's proficiency level and pace, delivering targeted exercises that simulate
professional communication scenarios (Zhou, 2023).

Moreover, Al-powered speech recognition and conversational agents enable
students to engage in realistic dialogues that mimic workplace interactions. These
tools expose learners to culturally embedded communication patterns, such as turn-
taking conventions, indirect language, or culturally specific idioms. The integration
of natural language processing also allows educators to incorporate sentiment and
discourse analysis, helping students decode tone, register, and cultural connotations
in both written and spoken texts (Mzhacheva, 2024).

A compelling example of this application is the use of Al chatbots in Tourism
English courses, which simulate client interactions from various cultural
backgrounds. These bots not only reinforce technical vocabulary but also model
intercultural responsiveness (Chang, 2023). Similarly, voice assistants and
pronunciation apps employ machine learning algorithms to provide corrective
feedback and track learners' progress over time.

In addition to one-on-one practice, Al facilitates collaborative intercultural
learning. Intelligent platforms can connect students from different countries for real-
time discussions, debates, and simulations that foster mutual understanding. By
interacting with peers across cultures through Al-supported platforms, learners

76



develop their awareness of global communication practices and refine their ability to
adapt their language accordingly.

The use of Al and media discourse promotes a form of digital immersion that
parallels real-life intercultural encounters. Students interact with culturally situated
language, which encourages them to reflect on their own cultural assumptions and to
appreciate the perspectives of others. Such reflection is key to developing the
empathy, curiosity, and communicative flexibility that define intercultural
competence (Applin & Fischer, 2022).

Digital storytelling, Al-generated dialogues, and intercultural case studies
further reinforce these competencies. Learners are prompted to consider ethical
dilemmas, cross-cultural misunderstandings, or divergent communication styles,
thus preparing them for complex interactions in multicultural workplaces. Through
technology-enhanced scenarios, students develop not only language skills but also
the cognitive and emotional readiness required for intercultural engagement.

An especially promising direction is the integration of Al into virtual and
augmented reality simulations. These immersive environments allow students to
role-play professional scenarios that reflect authentic intercultural challenges. For
instance, students might be placed in a virtual business negotiation with
international partners, requiring them to interpret nonverbal cues, adjust tone, and
navigate culturally appropriate solutions. Such applications extend the pedagogical
reach of LSP instruction and place intercultural competence at the heart of language
training.

Despite the promising applications of Al in LSP education, several challenges
remain. The reliability of Al-generated content and the presence of cultural bias in
training datasets can impact the authenticity and inclusivity of the learning
experience. Educators must critically evaluate Al tools to ensure they represent
diverse voices and avoid reinforcing stereotypes (Applin & Fischer, 2022).

Moreover, issues related to data privacy, transparency, and digital equity must
be addressed. Not all learners have equal access to Al technologies, which may
widen the digital divide in language education. Institutions need to implement
ethical guidelines and infrastructure support to create equitable and responsible
learning environments.

Another concern is the potential over-reliance on technology at the expense of
human interaction. While Al offers valuable support, intercultural competence is
deeply rooted in emotional intelligence, empathy, and spontaneous
communication—traits best cultivated through human-to-human experiences.
Educators must strike a balance between Al tools and real-life interactions to ensure
comprehensive intercultural training.

The intersection of Artificial Intelligence and media discourse offers powerful
new avenues for teaching Languages for Specific Purposes in a way that cultivates
intercultural competence. As the professional world grows more interconnected,
language education must go beyond grammar and vocabulary to include the subtle
dimensions of culture and communication. By harnessing Al to create rich,
culturally embedded learning experiences, educators can better prepare students to
thrive in diverse global contexts. The future of LSP instruction lies not only in
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mastering specialized terminology but also in embracing the technological and
cultural fluency required for effective cross-cultural dialogue.
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The swift evolution of digital technologies has drastically changed foreign
language learning, making it more interactive, accessible, and engaging. Social
media platforms have recently become essential tools in English as a Foreign
Language (EFL) education, offering students opportunities for authentic
communication and cultural immersion. Unlike traditional classroom learning,
which often relies on textbooks and structured exercises, social media enables
learners to interact in real-time with native speakers, access various linguistic inputs,
and engage with dynamic, multimodal content. As platforms like Instagram,
TikTok, and HelloTalk grow in popularity among language learners, it is important
to investigate how these tools can enhance the teaching and learning of English.

Modern EFL education is increasingly focusing on student-centered methods
that prioritize communicative competence, learner autonomy, and digital literacy.
Social media platforms support these goals by allowing students to practice
language skills in an interactive and authentic environment. For example, TikTok’s
short-form videos expose learners to everyday conversations, idiomatic expressions,
and cultural nuances not typically found in textbooks. Similarly, Instagram posts
and stories provide visual cues for vocabulary acquisition, while HelloTalk enables
direct communication with native speakers via text and voice messages. These
digital interactions help students improve fluency, pronunciation, and
comprehension while also creating a connection to the target language community.

This study aims to examine the role of social media in EFL instruction,
focusing on its potential advantages and challenges. Specifically, the research seeks
to explore how these platforms facilitate authentic communication, influence student
motivation, and contribute to skill development. The study also aims to identify the
obstacles faced by educators and students when integrating social media into
language learning and propose strategies for effective implementation.

The key research questions guiding this study are:

How can social media facilitate authentic communication in EFL learning?

How does social media influence student motivation in EFL learning?

What challenges and risks are associated with using social media in TEFL?

By addressing these questions, the research will contribute to the growing
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body of knowledge on digital language learning and offer practical
recommendations for integrating social media into EFL curricula.

Social media's role in foreign language learning has garnered significant
academic interest, particularly in the context of technology-enhanced education. As
digital platforms continue to evolve, educators and researchers are exploring their
Impact on learners' linguistic proficiency, motivation, and engagement. This section
reviews recent studies examining the use of social media platforms like Instagram,
TikTok, and HelloTalk in Teaching English as a Foreign Language (TEFL),
highlighting their educational benefits and challenges.

Recent studies emphasize that social media platforms provide a rich,
immersive environment for language learning. For instance, research by Erarslan A.
suggests that Instagram fosters vocabulary acquisition and writing skills through
Interactive features such as captions, comments, and stories [1]. Similarly, Wang S.
and Vasquez C. highlight how TikTok’s short-form videos enhance pronunciation
and listening comprehension by exposing learners to real-life speech patterns [2].
Other studies, such as Chawinga’s research on Twitter, suggest that social media
also promotes academic discussions and authentic English-language exposure [3].

In Kazakhstan, a study by Abdygaliyeva Z. reveals that students view social
media as a convenient and engaging supplement to traditional classroom learning
[4]. Platforms like Telegram and Facebook groups were found to facilitate peer
interaction and collaborative learning among EFL students.

Another key area of research explores gamification in social media-based
language learning. Studies by Godwin-Jones R. [5], Manca S., and Ranieri M. argue
that interactive elements such as quizzes, challenges, and Al-generated
recommendations enhance learner motivation and retention [6]. Research by
Zadorozhnyy A. at a Central Asian university further supports this, showing that
students who engaged with gamified content on social media showed greater
progress in vocabulary and grammar acquisition compared to those using traditional
methods [7].

While the benefits of social media in TEFL are widely recognized, challenges
also persist. Issues like digital literacy disparities, privacy concerns, and the
informal nature of language used on social media can hinder effective language
learning. Studies by Mingmei L. and Chuang W. raise concerns about students'
ability to navigate online learning environments and protect their data [8], [9].

Additionally, research by Suleimenova A. and Askarova M. emphasizes the
importance of teacher training to ensure effective integration of social media into
language curricula [10].

Overall, the literature underscores social media's potential to enhance English
language learning but highlights the need to address issues such as digital literacy,
privacy, and teacher preparedness.

In research work, using a clear and systematic methodology is essential for
ensuring the reliability, validity, and reproducibility of the findings.

This study employs both qualitative and quantitative research methods to
provide a comprehensive analysis of how social media platforms impact language
learning and the challenges they present. The research follows a comparative
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approach, examining both traditional and social media-enhanced language learning
methods.

The study is divided into three main phases:

Survey Data Collection: A thematic survey was conducted among students
and teachers to assess their experiences and attitudes toward using social media for
English learning.

Interviews: Semi-structured interviews were conducted with both EFL
students and teachers to gain deeper insights into their views on social media in
language education.

Experimental Comparison: A controlled study was carried out where two
groups of students were taught English using different approaches: one using
traditional methods and the other incorporating social media-based learning
techniques.

The study involved 100 students from Dulaty University, all actively learning
English, and 15 English teachers who participated in surveys and interviews. The
students were divided into two groups for the experimental comparison:

Control Group: Students learning English using traditional methods
(textbooks, classroom-based instruction, and teacher-led discussions).

Experimental Group: Students learning English using a social media-
enhanced curriculum, including TikTok, Instagram, and HelloTalk.

In the research work, various data collection methods, including thematic
surveys, interviews, and experimental phase were used to gather comprehensive and
reliable information for analysis.

Thematic Surveys: A structured questionnaire was distributed to both students
and teachers, capturing their attitudes toward social media use in language learning.

Interviews: 20 students and 10 teachers participated in semi-structured
interviews to explore their experiences and challenges in using social media for
English learning.

Experimental Phase: This phase lasted 7 weeks, during which both groups
followed the same English curriculum. The experimental group incorporated
activities such as following educational influencers on Instagram and TikTok,
participating in language exchanges on HelloTalk, and using gamified learning tools
on social media platforms.

At the end of the study, students’ progress was evaluated through vocabulary
and grammar tests and self-reported confidence levels in their language skills.

In our research work, the Discussion Section is crucial for interpreting the
results, analyzing their implications, and comparing them with existing literature to
provide a deeper understanding of the study's significance.

The study’s findings show that social media significantly enhances authentic
communication opportunities for learners. According to survey results, 78% of
students in the experimental group engaged in direct conversations with native
speakers at least once a week, compared to only 32% in the control group. This
aligns with previous research highlighting the potential of digital communication to
improve conversational skills in TEFL.

Students in the experimental group also reported increased exposure to
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English-speaking cultures through video content and interactive discussions, with
85% of them noting a greater understanding of cultural nuances compared to only
40% in the control group.

Motivation levels were higher in the experimental group, with 82% of
students reporting increased motivation due to the interactive features of social
media. In contrast, only 55% of students in the control group experienced similar
growth. Teachers observed a 30% higher participation rate among students in the
experimental group, particularly in vocabulary and listening tasks.

However, challenges also emerged. Data privacy concerns were raised by
60% of students in the experimental group, while 25% struggled with digital
literacy. Additionally, 40% of teachers noted that some students adopted informal
language from social media, which can interfere with formal language learning.

Revealing the results in research work is fundamental for presenting the data
in a clear and objective manner, allowing readers to draw meaningful conclusions
based on the findings.

In our research work the following key findings from surveys and interviews
include:

- 74% of students reported using social media for English learning at least
three times per week.

- 65% of students preferred TikTok and Instagram for language learning due
to their engaging content.

- 58% of teachers expressed concerns about the informal nature of language
used on social media.

The experimental group demonstrated better vocabulary retention, higher
listening comprehension, and greater confidence in speaking compared to the
control group.

So, in conclusion we may say that this study explored the impact of social
media platforms like Instagram, TikTok, and HelloTalk in Teaching English as a
Foreign Language (TEFL). The findings suggest that social media enhances
authentic language exposure, boosts student engagement, and provides opportunities
for real-life communication with native speakers. However, challenges such as data
privacy issues, informal language use, and digital literacy gaps need to be addressed.
The experimental group that used social media-based learning outperformed the
control group in vocabulary retention and demonstrated greater confidence in
language use.
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Abstract: With the growing importance of clear pronunciation in professional
communication, Al-driven tools are being integrated into language training. This
article explores their effectiveness by comparing traditional pronunciation teaching
methods with Al-based approaches. It highlights Al's advantages, such as instant
feedback and adaptive learning, while also addressing limitations in recognizing
prosodic features like intonation and rhythm. The study examines Al applications in
professions where precise speech is critical, such as healthcare and aviation. While
Al enhances learning efficiency, it cannot fully replace human instruction, making a
hybrid model the most effective approach. The article concludes by stressing the
need for further research to refine Al pronunciation tools for professional use.

Key words: Al-powered pronunciation tools, automatic speech recognition
(ASR), phonetic competence, professional communication.
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Digital technologies are reshaping education, providing learners with new
tools to enhance their skills. Among these advancements, artificial intelligence (Al)
has gained significant attention, especially in the field of language learning. The
integration of Al in English language teaching extends beyond pronunciation
training, influencing both formal and informal higher education contexts. Al-driven
tools are increasingly used in adaptive learning platforms, automated assessments,
and virtual tutors, offering learners more personalized and flexible language
acquisition experiences [1, 128]. These innovations support independent learning
and supplement traditional classroom instruction, bridging gaps in accessibility and
individualized feedback. This connection between Al and pronunciation challenges
sets the stage for exploring its impact on phonetic competence and its broader
implications for English language education. As mastering pronunciation is one of
the most challenging aspects of acquiring a foreign language, Al-powered tools
offer innovative solutions that can assist learners in overcoming these difficulties.

Historical Background of Pronunciation Teaching

The study of pronunciation has long been a key area of linguistic research,
with scholars developing systematic approaches to understanding and teaching the
sounds of spoken language. Henry Sweet emphasized that «the importance of
phonetic transcription and speech analysis, laying the foundation for studying
articulation and sound productiony [2, 6]. Building on this, Daniel Jones provided a
detailed account of English phonemes, accent variations, and methods for achieving
correct pronunciation [3, 331]. Later, J.C. Wells expanded the discussion by
analyzing how pitch, rhythm, and stress influence meaning in spoken
communication [4, 2]. These works have significantly shaped modern pronunciation
teaching, offering theoretical frameworks that remain relevant today. This historical
perspective provides a foundation for understanding the significance of Al's role in
modern pronunciation instruction, especially as it builds upon earlier phonetic
theories.

Pronunciation is a crucial aspect of language learning, directly impacting
communication clarity and overall intelligibility. Accurate pronunciation helps
learners avoid misunderstandings and enhances spoken interactions [5, 198].
However, non-native English speakers often face difficulties with phoneme
distinctions, stress patterns, and intonation, making it challenging to achieve fluency
comparable to native speakers. Traditional pronunciation instruction has primarily
relied on phonetic drills, teacher-led corrections, and minimal pair exercises.
Although these traditional methods are effective, they face limitations such as a lack
of individualized feedback, which Al aims to address.

While traditional methods have their merits, the advent of Al-powered tools
offers significant improvements. Al-based applications such as ELSA Speak and
Speechling analyze speech patterns and compare them to native speaker models,
identifying pronunciation errors and suggesting corrections [6, 18]. These tools rely
on automatic speech recognition (ASR) to assess pronunciation accuracy, allowing
learners to practice independently. However, despite the advantages, ASR
technology still faces challenges in detecting subtle phonetic deviations in non-
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native speech, as many models are trained primarily on native speaker data [7, 4].
This limitation of Al technology highlights the need for human intervention,
especially in addressing nuanced pronunciation issues.

Effectiveness of Al-Powered Pronunciation Tools

Given these considerations, the comparison between lecturer feedback and
Al-generated feedback in pronunciation assessment is essential. Lecturers can
provide context-sensitive corrections, taking into account individual learner needs,
phonetic nuances, and communicative competence. This contrasts with Al, which
offers consistent, immediate feedback, making it effective for practice but less
adaptable for nuanced understanding. Research suggests that integrating both
approaches may be the most effective way to enhance pronunciation learning. For
instance, Al can supplement traditional instruction by providing students with
additional practice, while human lecturers can address specific phonetic challenges
that Al may overlook. Furthermore, the implementation of Al in pronunciation
training must consider adaptive learning systems, where feedback is adjusted based
on individual progress, and integration of prosodic features such as intonation,
rhythm, and stress [8, 81]. The effectiveness of pronunciation feedback also depends
on learners’ perceptions and motivation. Students who receive consistent and high-
quality feedback demonstrate greater improvement in pronunciation accuracy and
confidence. Here, the need for a balance between Al and human feedback becomes
crucial, as overly mechanical or inconsistent feedback can hinder students' ability to
improve effectively.

Al-powered speech recognition technology provides students with instant
evaluations of their pronunciation, helping them identify and correct errors more
efficiently. Research by Vancova H. highlights that tools such as ELSA Speak and
Google’s Text-to-Speech utilize automatic speech recognition (ASR) to detect
pronunciation errors and offer corrective suggestions. Such platforms analyze
learners’ speech patterns and compare them to native models, facilitating more
autonomous learning and practice [6, 6].

In professional settings, effective pronunciation is not merely about
intelligibility but also about credibility, confidence, and precision. Fields such as
law, healthcare, aviation, and business require domain-specific pronunciation
mastery to ensure clear communication and avoid misunderstandings. Al-powered
pronunciation tools have begun to address these specialized needs by incorporating
context-aware speech recognition, industry-specific vocabulary training, and
personalized learning pathways.

One key advancement in Al-driven pronunciation training is the integration of
speech synthesis and deep learning models to provide feedback tailored to
professional communication. For instance, Al applications designed for medical
English training assist healthcare professionals in accurately pronouncing complex
medical terms, while aviation English platforms ensure pilots and air traffic
controllers maintain clear and standardized pronunciation to prevent
miscommunication (table 1).

Al in Professional Pronunciation Training
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Professional field Al Application Key Features

Healthcare Sunoh.ai Focuses on  medical
terminology, stress
patterns in patient
interactions

Aviation CaptainPilot Al Provides Al-driven
Instructor Aviation English

training, focusing on

pronunciation and

communication skills
essential for pilots and air
traffic controllers.

Business ELSA Speak Al-driven fluency
practice for professional
presentations

Law BoldVoice Specialized vocabulary
pronunciation training

Table 1. Al-Powered Tools for Pronunciation Enhancement in Professional
Fields

However, challenges remain since many Al-based pronunciation tools
struggle with prosody, contextual pronunciation variation, and stress patterns—
elements that are critical in professional discourse. While Al effectively detects
segmental errors (individual phoneme mispronunciations), it often falls short in
analyzing suprasegmental features like intonation and rhythm, which influence the
speaker’s perceived fluency and authority [9, 130].

To enhance phonetic competence in professional language training, hybrid
models combining Al and human instruction offer the most effective solution. Al
provides immediate, data-driven feedback, while human instructors offer nuanced,
context-sensitive correction that aligns with professional standards. Additionally,
adaptive learning systems incorporating Al-driven pronunciation training can
customize lessons based on learners’ progress, ensuring targeted development of
phonetic skills.

Future research should focus on developing Al pronunciation models trained
on professional speech corpora, integrating prosodic analysis, and refining real-time
speech synthesis for professional communication. As Al continues to evolve, its role
in enhancing phonetic competence for specialized language training will become
increasingly indispensable, bridging the gap between academic linguistic theory and
practical professional communication.

Despite these challenges, Al-powered feedback systems have shown
considerable potential in  pronunciation training. Al-integrated learning
environments enhance learners’ motivation and engagement by providing
personalized feedback tailored to individual needs. The personalized nature of Al
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feedback, combined with the ability to practice repeatedly, enhances retention and
motivation, a key aspect that can help overcome the limitations of traditional
methods.

To summarize, Al-powered pronunciation tools are revolutionizing both

general and professional language training by offering personalized feedback and
adaptive learning. While Al enhances autonomy and efficiency, it still struggles
with prosody and contextual nuances, which are crucial in professional
communication. A hybrid approach combining Al and human instruction ensures
more precise and context-aware pronunciation training. Future developments in Al
speech recognition and specialized training models will further refine pronunciation
instruction, making it more effective for various professional fields.
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In recent years, the rapid advancements in technology have revolutionized
various sectors, with Artificial Intelligence (Al) and automation standing at the
forefront of this transformation. Al and automation technologies are not only
changing how businesses operate but also reshaping the labor market across the
globe. As industries continue to adopt these technologies, the implications for
employment, job roles, and the economy as a whole are becoming more
pronounced. This article aims to explore the effects of Al and automation on the
labor market, focusing on both the challenges and opportunities they present.

Al and automation are transforming industries by streamlining operations,
enhancing productivity, and reducing costs. However, one of the most significant
impacts of these technologies is the automation of manual and repetitive tasks. From
manufacturing to retail, Al and machines are replacing jobs traditionally carried out
by human workers. For example, robots and automated systems in factories can
perform assembly line tasks much faster and more accurately than humans, leading
to job displacement in certain sectors.

Despite this, Al and automation also create new job opportunities. As
technology evolves, there is an increasing demand for highly skilled workers to
develop, implement, and maintain Al systems. Data scientists, machine learning
engineers, and Al specialists are just a few of the roles that have emerged due to the
rise of these technologies. Furthermore, Al can assist workers by automating routine
tasks, allowing them to focus on more complex and creative aspects of their jobs.
Job Displacement vs. Job Creation

One of the most debated issues surrounding Al and automation is the concern
about job displacement. As machines become more capable, many fear that entire
job categories will become obsolete, leading to mass unemployment. According to a
report by McKinsey Global Institute, around 15% of the global workforce may be
displaced by automation by 2030. This is particularly evident in industries such as
manufacturing, transportation, and retail, where routine tasks are increasingly
performed by machines.

On the other hand, history has shown that technological advancements often
lead to the creation of new jobs, even as some are eliminated. The Industrial
Revolution, for example, resulted in the displacement of agricultural workers, but it
also gave rise to new industries and job categories. Similarly, Al and automation can
foster the growth of sectors that were previously unimaginable, such as the Al
industry itself, cybersecurity, and advanced robotics.
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Reskilling and Upskilling the Workforce

As the labor market continues to evolve, reskilling and upskilling workers
will become crucial to ensuring that employees are prepared for the demands of a
more technologically advanced economy. Workers whose jobs are at risk due to
automation need to be provided with opportunities to learn new skills that are in
demand. This includes not only technical skills but also soft skills such as creativity,
problem-solving, and emotional intelligence, which Al cannot replicate.
Governments, businesses, and educational institutions have a critical role to play in
facilitating this transition. Public policies should focus on creating education and
training programs that help workers transition into new roles. Companies also need
to invest in their employees' ongoing development to stay competitive in a rapidly
changing environment.

The Future of Work: A Collaborative Approach

Looking forward, the relationship between Al, automation, and the workforce
will not be purely adversarial. Instead, it will be characterized by collaboration. The
future of work will likely see a combination of human and machine efforts, where
Al supports workers rather than replaces them entirely. For instance, Al can help
doctors analyze medical data more efficiently, allowing them to focus on patient
care, or assist teachers in creating personalized learning experiences for students.
Rather than fearing job displacement, the labor market must embrace the potential
of Al and automation to enhance human capabilities. By integrating Al and
automation thoughtfully, industries can improve productivity and create new
opportunities for workers in the process.

The impact of artificial intelligence and automation on the labor market is
profound and multifaceted. While some jobs will be displaced, new opportunities
will arise, and the nature of work will continue to evolve. The key to navigating this
transformation successfully lies in embracing technological advancements while
prioritizing reskilling and upskilling the workforce. With the right strategies in
place, Al and automation can lead to a more efficient, innovative, and inclusive
labor market, benefiting both workers and businesses alike.

This article provides a balanced perspective on the positive and negative aspects of
Al and automation's impact on employment, along with suggestions for addressing
the challenges.

References:

1. Webb, M. (2019). The Impact of Artificial Intelligence on the Labor Market.

2. Acemoglu, D., & Restrepo, P. (2018). Artificial Intelligence, Automation and
Work. National Bureau of Economic Research.

3. Babina, T., Fedyk, A., He, A. X., & Hodson, J. (2020). Artificial Intelligence,
Firm Growth, and Industry Concentration.

4. Frey, C. B., & Osborne, M. A. (2017). The Future of Employment: How
Susceptible Are Jobs to Computerisation. Technological Forecasting and Social
Change, 114, 254-280.

5. Ford, M. (2015). Rise of the Robots: Technology and the Threat of a Jobless

89



Future. Basic Books.

6. Marguerit, D. (2025). Augmenting or Automating Labor? The Effect of Al
Development on New Work, Employment, and Wages.

7. Peppiatt, C. (2024). The Future of Work: Inequality, Artificial Intelligence, and
What Can Be Done About It. A Literature Review.

8. Ganuthula, V. R. R., & Balaraman, K. K. (2025). Skill-Based Labor Market
Polarization in the Age of Al: A Comparative Analysis of India and the United
States.

9. Liu,J., Xu, X., Nan, X., Li, Y., & Tan, Y. (2023). "Generate" the Future of Work
through Al: Empirical Evidence from Online Labor Markets.

UDC 81.1

DIGITAL EDUCATIONAL RESOURCES AND THEIR EFFECTIVENESS

Aknur Serikovna Idrisova, Kyrbas Bereke
senior lecturer
Taraz University named after M. H. Dulati, Taraz
aknur.serikkyzy08@gmail.com
bereke.kirbas@mail.ru

Abstract

This paper explores the role of digital educational resources in modern
learning environments. Digital tools, such as e-books, virtual labs, online courses,
mobile apps, assessment systems, and LMS platforms, enhance education by
making it more interactive, flexible, and accessible. The study examines their
advantages, limitations, and potential solutions to implementation challenges.
Digital educational resources play a crucial role in fostering student engagement,
personalized learning, and improved educational outcomes.

Keywords: Digital education, e-learning, online courses, virtual labs, learning
management systems (LMS), mobile learning, educational technology, digital
assessment, interactive learning.

The modern education system is rapidly integrating digital technologies.
Digital educational resources (DERs) help make the learning process more effective,
interactive, and accessible. They enable teachers to introduce new methods and allow
students to develop personalized learning trajectories. Digital resources include
electronic textbooks, virtual laboratories, online courses, mobile applications, and
digital assessment systems. These tools aim to improve education quality and enhance
students’ learning motivation. However, ensuring their effectiveness requires
addressing several issues, including technological accessibility, teacher qualifications,
and content quality.

This article discusses the types of digital educational resources, their
effectiveness, advantages, and disadvantages, as well as ways to integrate them
effectively into the learning process. The education sector is evolving daily, actively
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adopting new technologies and digital solutions. The development of information and
communication technologies (ICT) significantly impacts all levels of education,
making the learning process more efficient and flexible. An essential part of these
changes is digital educational resources (DERS), which not only make educational
materials more accessible but also increase students’ cognitive engagement.

What Are Digital Educational Resources?

Digital educational resources are electronic and multimedia materials designed
for teaching and learning. They cover various digital formats, including:

1. Electronic textbooks (e-books)

2. Virtual laboratories

3. Video lessons and online courses (MOOCs — Massive Open Online
Courses)

4. Mobile applications

5. Online tests and assessment systems

6. Web platforms and LMS (Learning Management Systems) such as
Google Classroom, Moodle, and Edmodo

These resources complement traditional teaching methods, helping students
acquire new knowledge and skills. Below, we examine each type in detalil,
discussing its advantages, disadvantages, and usability.

Types of Digital Educational Resources.
1. Electronic Textbooks (E-books).
Electronic textbooks are digital versions of traditional printed books. They may
include text, graphics, audio, and video materials, making learning more interactive
and engaging.
Advantages: Accessibility — Students can use e-books anytime and anywhere.
Updatability — Information can be constantly updated and supplemented.
Interactivity — Hyperlinks, tests, and videos make the learning process more engaging.
Eco-friendly — Helps save paper and reduce environmental impact.
Disadvantages: Some students may find it uncomfortable to read from a screen.
Not all students have access to electronic devices. Can cause eye strain.Examples:
ePub, PDF, Kindle textbooks, and electronic textbooks on platforms like Bilimland.
2. Virtual Laboratories.
Virtual laboratories allow students to conduct experiments without using real
laboratory equipment. These tools are particularly important for STEM (Science,
Technology, Engineering, Mathematics) subjects.
Advantages: Safety — Chemical reactions and physical experiments can be conducted
in a safe environment.
Accessibility — No need for specialized equipment or materials.
Cost-effective — Reduces the need for expensive laboratory equipment.
Repeatability — Students can conduct experiments multiple times at their convenience.
Disadvantages: Cannot fully replace real laboratory work. May require specialized
software and devices.
Examples: PhET Interactive Simulations — Simulations for physics, chemistry, and
biology. Labster — A platform for virtual scientific labs.ChemCollective — An online
platform for chemistry experiments.
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3. Video Lessons and Online Courses (MOOCs). Video lessons and MOOCs allow
students to learn online through recorded lectures and interactive assignments.
Advantages: Global accessibility — Students from anywhere in the world can
participate. Flexible scheduling — Learners can study at their own pace. Variety of
subjects — Courses cover a broad range of topics.Often free — Many courses are free,
with optional paid certificates.
Disadvantages: Requires strong self-motivation. Limited direct interaction with
instructors. Some courses charge for certification.Examples:Coursera, Udemy, Khan
Academy — Global MOOC platforms.Bilimland, OpenU (Kazakhstan) — Online
courses in Kazakh and Russian.YouTube Education — Free educational video lessons.
4. Mobile Applications.
Mobile learning applications allow students to access educational materials through
their smartphones. These apps often include interactive exercises, quizzes, and
personalized study plans.
Advantages: Flexibility — Learning anytime, anywhere. Gamification — Engaging
learning through game-like elements. All-in-one access — Combines multiple learning
tools in one app.
Disadvantages: Small screen size may be inconvenient for extended study. May
require internet access.

Some apps contain ads or require a subscription.
Examples: Duolingo, Memrise — Language learning apps. Photomath, Wolfram
Alpha — Apps for solving math problems. Google Arts & Culture — Educational app
for history and art.
5. Online Tests and Assessment Systems.
Online tests and assessment systems help evaluate students’ knowledge and monitor
their progress.
Advantages: Instant feedback — Automatic grading provides quick results. Time
efficiency — Faster than paper-based testing. Variety — Supports different question
formats.
Disadvantages: May not be equally effective for all subjects. Some systems have
limited interactivity.
Examples: Quizizz, Kahoot — Gamified quiz platforms. Google Forms, Socrative —
Online assessment tools.
Edpuzzle — Video-based quiz platform.
6. Web Platforms and LMS (Google Classroom, Moodle, Edmodo).
Learning Management Systems (LMS) help organize the learning process by enabling
teachers to assign tasks, upload materials, grade assignments, and provide feedback.
Advantages: Centralized resources — All learning materials are stored in one place.
Supports remote learning — Enables online lessons and virtual classrooms. Automated
grading — Reduces teachers’ workload.
Disadvantages: Teachers and students must be familiar with the platform. Technical
Issues may arise.
Examples: Google Classroom — Widely used in schools and universities. Moodle —
LMS for higher education institutions. Edmodo — LMS designed for primary and
secondary schools.
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Effectiveness of Digital Educational Resources.Digital educational resources offer
several key benefits:
Accessibility — Students can learn anytime via the internet. Interactivity — Virtual
labs, video lessons, and mobile apps make learning engaging. Personalization —
Learners can study at their own pace.Immediate feedback — Online tests and quizzes
help track progress.

Challenges and Solutions.

Digital divide — Not all students have equal access to the internet and devices.
Teacher readiness — Educators have varying levels of digital proficiency.
Content quality — Some online resources may contain misleading or low-quality
information.

Digital educational resources play a crucial role in modern education. They
enhance learning efficiency, flexibility, and accessibility while increasing students’
engagement. E-books, virtual labs, video lessons, mobile apps, online assessments,
and LMS platforms complement traditional methods and improve education quality.
The main benefits of DERs include removing time and location barriers, providing
broad access to learning materials, and personalizing education. They help students
consolidate knowledge through interactive exercises, develop independent learning
skills, and apply their knowledge in real-world situations. However, to maximize their
benefits, challenges such as digital infrastructure development, teacher training,
content quality improvement, and cybersecurity must be addressed. Overall, digital
educational resources are a vital tool in modernizing education. When used correctly,
they improve learning outcomes, spark student interest, and prepare learners for
future careers.
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Abstract
Listening comprehension plays a crucial role in language acquisition, particularly
in primary education, where students develop foundational skills for
communication. However, traditional listening instruction presents various
challenges, including limited exposure to authentic speech, difficulties in phonetic
recognition, and passive learning approaches. With the rise of Artificial
Intelligence (Al), digital tools, and multimedia technology, new opportunities have
emerged to enhance listening comprehension in young learners. Al-powered
speech recognition software, intelligent tutoring systems, and interactive
multimedia resources offer adaptive, engaging, and personalized learning
experiences. This study examines the integration of Al and digital tools in ESL
listening instruction, discussing their effectiveness and implications for language
learning.

Keywords: Al in ESL, digital tools, listening comprehension, primary
education, multimedia technology, speech recognition.

Technology use is becoming a crucial component of training and falls
outside of other categories. Learning has been made easier and better with the use
of technology. Artificial intelligence is one of the cutting-edge technologies used
to enhance English language proficiency [1]. One of the newest technologies for
improving English fluency is artificial intelligence (Al). Since Al apps provide
quick updates and rapid developmental assessment, employing them in the
classroom is essential for the development of language fluency.

Listening comprehension is one of the fundamental skills in language
learning, laying the foundation for effective communication [2]. It allows
individuals to understand and respond to verbal messages accurately, leading to
successful interactions and relationships. The acquisition of language skills
level becomes difficult for listeners due to unfamiliar accents, fast speech rates,
and complex vocabulary [3]. In primary education, developing strong listening
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skills are essential, as it impacts vocabulary acquisition, pronunciation, and overall
language proficiency. Effective listening enables students to process information
accurately, respond appropriately in conversations, and build confidence in their
language abilities.

However, teaching listening comprehension to young learners presents
several challenges, including difficulty in distinguishing sounds, lack of engaging
resources, and insufficient exposure to authentic speech. With advancements in
technology, Artificial Intelligence (Al), digital tools, and multimedia resources
have emerged as powerful solutions for enhancing listening comprehension. These
Innovations provide interactive learning experiences, immediate feedback, and
exposure to real-world spoken language. This article explores the challenges of
teaching listening skills in primary education and highlights Al-driven and digital
strategies for improving listening comprehension.

This study employs a qualitative approach, reviewing existing literature,
case studies, and empirical research on Al-assisted language learning. Sources
include peer-reviewed journal articles, reports on Al integration in education, and
studies evaluating digital listening tools in primary ESL instruction.

A critical analysis of Al-driven listening comprehension tools is conducted,
focusing on key trends, challenges, and pedagogical implications. Recent
advancements in artificial intelligence have led to the development of various
digital tools aimed at enhancing listening skills in ESL learners. These tools
leverage speech recognition, natural language processing, and adaptive learning
algorithms to provide personalized feedback and interactive learning experiences.
The study synthesizes findings to provide a comprehensive understanding of how
Al and digital technologies improve listening comprehension among young
learners.

This study evaluates traditional listening instruction methods alongside Al-
enhanced approaches to determine their relative effectiveness. Traditional methods,
such as teacher-led listening exercises, textbook-based audio materials, and
classroom discussions, have long been used to develop listening skills. While these
approaches provide structured learning experiences, they often lack adaptability to
individual learner needs and immediate feedback mechanisms. In contrast, Al-
driven listening tools leverage speech recognition, adaptive learning algorithms,
and interactive exercises to provide personalized feedback and real-time
assessment. Studies suggest that Al-enhanced methods can improve learner
engagement, motivation, and comprehension by offering tailored practice and self-
paced learning opportunities. However, challenges such as technological
accessibility, the accuracy of Al-generated feedback, and the need for teacher
training in Al integration remain critical considerations.

Challenges in Teaching Listening Comprehension in Primary Education

Listening skills are often underestimated when teaching a second language,
but this should not be the case, as it is fundamental to developing other language
skills, mainly speaking. Auditory development helps learners recognize and
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differentiate between specific sounds, pronunciations, and vowels in real-life
contexts and directly understand and comprehend appropriate language [4].

The purpose of language teaching is to prepare the learner for life. Listening,
an essential part of everyday life, must be practised thoroughly. Learners must be
prepared for life situations, even outside the classroom and after leaving school.
The learner may receive information through chats, conversations on the radio or
television, videos, advertisements, telephone information, or even instructions [5].
Listening develops a student's verbal capacity.

Teaching listening comprehension in primary education presents several
challenges, including limited vocabulary and short attention spans, which can
hinder students' ability to fully grasp spoken language. Additionally, students may
struggle with different accents, speech speeds, and environmental distractions,
making it difficult for them to focus on listening tasks. Furthermore, many young
learners have limited exposure to language outside the classroom, reducing their
ability to understand and process spoken content. To address these challenges,
teachers must implement strategies such as pre-teaching vocabulary, using visual
aids, and providing varied and engaging listening materials.

Al and Digital Tools in Listening Comprehension Development

The integration of Al and digital tools in listening comprehension
development offers numerous advantages, such as personalized learning
experiences and adaptive feedback. Al-powered platforms can analyze students'
responses and tailor listening exercises to their individual needs, addressing
challenges like limited vocabulary or attention span. Additionally, digital tools,
such as interactive audio-visual content and speech recognition software, provide
diverse exposure to different accents and speech patterns, enhancing students'
listening skills. These tools can also track progress over time, allowing teachers to
monitor and adjust instruction to maximize students' listening comprehension
development.

Thanks to Al-powered tools and applications, people now have access to

personalised language learning apps that evaluate pronunciation, intonation, and
understanding and provide real-time feedback and specialised exercises. Effective
listening comprehension begins with developing an understanding of the words
and phrases that make up a story. Effective listening comprehension begins with
developing an understanding of the words and phrases that make up a story.
In order to improve engagement and comprehension, Al-enhanced podcasts and
audiobooks use speech recognition and natural language processing (NLP) to offer
interactive features, track progress, and make content recommendations based on
listener listening histories. Al-assisted language training has advanced significantly
thanks to virtual language tutors and automated speech evaluation systems, which
provide students with instant feedback on their speaking and pronunciation
abilities as well as safe environments to practise their listening skills. Al is clearly
having a positive effect on listening skills, and this trend has great potential for
future advancements in communication skills [6].

Artificial intelligence (Al) voice synthesis technology significantly improves

learners' listening skills by providing accurate pronunciation models, natural-
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sounding speech, interactive learning experiences, and personalized feedback. Al
simplifies listening training by increasing awareness of phonetic features specific
to each language, making tasks like segmentation, speed control, and repetition
more accessible [7].

Al streamlines listening training by raising awareness of phonetic features
unique to each language, making tasks like segmentation, speed control, and
repetition easier. Teachers can extract specific noises and voice segments from

audio materials, adjust playback speed, and enhance listening processes with the
use of technologies like Al boards. Through web sites, learners can integrate
different media formats (pictures, text, audio, video, etc.) with audio material. With
Al boards, students can click on a word to hear it pronounced aloud, see its
spelling, access dictionary definitions, or practise pronouncing words correctly [8].
Al-based listening tools offer several advantages over conventional listening
exercises. These tools enhance language acquisition by providing immediate
feedback, increasing learner engagement, and enabling self-paced learning [9].
Moreover, Al applications such as Duolingo and ELSA Speak incorporate
gamification elements, making listening practice more interactive and enjoyable
[10]. Al also facilitates exposure to diverse accents and speech patterns, helping
students adapt to various communication styles in real-life scenarios [11]. By
integrating Al into listening practice, educators can create more dynamic and
effective learning environments.

The practice of listening becomes easier for students because Al
applications allow them to guide their own learning at any desired pace. The
listening abilities of ESL learners receive substantial improvement through Al-
powered virtual assistants along with language learning platforms such as
Duolingo and ELSA Speak, which deliver interactive, engaging content [12].

Gamified learning platforms play a crucial role in enhancing listening
comprehension by incorporating interactive and engaging activities. For instance,
applications such as LyricsTraining utilize music-based exercises to improve
learners’ ability to recognize words, follow speech patterns, and develop auditory
processing skills in an enjoyable and motivating way. Similarly, video-based
learning and multimedia resources provide valuable exposure to authentic spoken
language. Platforms like Randall’s ESL Cyber Listening Lab offer learners the
opportunity to engage with real-life conversations, combining both visual and
auditory elements to reinforce comprehension. By integrating these resources,
students can develop listening skills in a more contextualized and immersive
manner, bridging the gap between classroom learning and real-world
communication[13].

Effective Classroom Strategies Integrating Al and Digital Tools

Listening comprehension can be improved through a variety of methods,
such as using a tape recorder, responding to text-based questions, rewriting lyrics,
watching TV alongside video clips, utilizing CD-ROMSs, tuning into the radio,
dictation, and so on.
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When acquiring a foreign language, it is crucial to incorporate digital tools
as they provide numerous elements that aid in enhancing listening skills, which
include the following:

. Various digital tools streamline the language teaching and learning process,
enhancing the development of individuals' listening abilities.

. Technological resources offer extensive content filled with listening
exercises that enable both students and teachers to regularly engage in
listening practice to become proficient listeners.

. Owing to the availability of several free digital resources, individuals can
select topics that interest them and levels of difficulty suitable for practicing
listening skills.

. It facilitates innovative teaching through modern strategies and
methodologies that engage students and inspire them to discover new
approaches to learning English via listening practice.

. Certain digital tools present valuable information that helps both students
and teachers enhance their growth in developing listening skills in English
language acquisition.

. Engaging in listening exercises aids individuals in understanding and
familiarizing themselves with new vocabulary, phonological patterns,
various accents, as well as expressions and tones.

. The motivation of students to learn something new and improve their
listening skills increases due to the quality and authenticity of some
technological resources [14].

The integration of Al, digital tools, and multimedia technology in primary
education has significantly enhanced the development of listening comprehension
skills. Al-driven speech recognition, interactive tutoring systems, gamified
platforms, and video-based learning provide engaging, adaptive, and effective
learning experiences. By incorporating structured listening activities and
interactive tools, educators can create an engaging and immersive learning
environment that caters to students' individual needs. As Al continues to evolve, its
role in ESL education will expand, offering even more innovative solutions for
improving listening comprehension in young learners.
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J0OK 81-11

3AMAHAYU JIMHI'BUCTUKAJIBIK 3EPTTEYJIEP ’KOHE
TEPMHUHOJIOT' S MIOCEJIEJEPI

Ab6ouxapum Hypsus, gunon.e.x.,
LI Hlasxmemos amvinoasel « Tin-Kazvinay
VIMMObLK bLILIMU-NPAKMUKATIBIK, OPMAIbL2bL

Kazipri ke3ae Tl Typajbl FBUIBIM JIUHTBUCTHKA OHE T OLIIMI Jem eKi
TYpJIl aTanibll Kyp. Byl TepMUHHIH MOHIH alllbIl aJiFaHBIMbI3 JaypbIc. T OutiMi
TUII1 ASCTYPIIl TypJie HeMece Oenriii Oip TIIAEp/ Il OJapIbiH MOJECHU KOHE TapUXU
KOHTEKCTIHAE 3epTTeyll Ke3aeiai. OHbIH JUHTBUCTUKAIAH albIpMalllbUIbIFbI
TUIAEPIl TapUXW >KOHE MOJIEHM KOHTEKCTie (MbICANbl, TUIAEP/l CalbICTHIPY,
OJIap/IblH IIBIFY TErl MEH HBOJIIOLUSCHIH 3€pTTEY) 3€PTTEHTIH HAKTHIPAK FbUIBIM
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peTiHe KapacThlpbUiaJbl. JIMNHIBUCTUKA — TUIAIH KYPBUIBIMBIH, 3aHABLIBIKTAPbIH,
KbI3MET €Ty MPUHIUITEPIH 3€PTTEUTIH FHUIBIM. On TUIAIH OapibIK acHeKTIIEpiH,
COHBIH 1mIiHAe (HoHEeTHKa, MOp(OIOTHs, CUHTAKCUC, CEMAaHTHKA, MparMaTuKa »oHe
T.0. Mocenenepil, SFHU TULAIH KYPBUIBIMBIH, OHBIH Kajlal JTaMUTBIHBIH >KOHE
OPTYpJIi KOHTEKCTE Kajlal KOJJIaHBLIATHIHBIH 3epTTeiai. Tin Ourimi eH aliibIMeH
KJIACCUKAJIBIK KOHTEKCTe (KoOiHece OpPBICTIIAI FBUIBIMA OPTaaa) KOJIAHBLIAIBI,
TUIAIH TapuxXy JKOHE MOJICHW acIeKTiIepiHe Oaca Hazap ayaapajbl; KEKeJereH
TUIAEPAL 3epTTey OapbhIChIHAA MPAKTUKAIIBIK KOHE KOJIJaHOABI Maceenepre Ha3ap
ayJapajibl;, al JTUHTBUCTHUKA — TUAIH OapIibIK acMeKTLIEPiH JKOHE OHBIH KBI3METIH
KAMTUTBHIH HEFYPJIBIM 3aMaHayd koHe >kahaHIbIK TepMuUH, OipakK Kasipri Ke3le eKi
TEPMHUH CHHOHHUM PETIH/E KOJIaHblIa Oepei.

Tinain e31 Taburu Tin (amaMaapbIH TUT) JKOHE JKacaHAbl T (TaHOamap
Kyi#ecl, mporpaMMaiiay Tijdl) peTiHAe KapacThpblUiaThiH O0Jael. Taburu Timal 1T
TEXHOJIOTHSUIApAbl KOJIJIAHY apKbUIbl OHJCY, TUIAl TYTHIHYUIBIHBIH POJIIH €CerKe
almy SkoHEe T.0. KaXETTUIIKTEp JIMHTBUCTHKA FHUIBIMBIH TOHAPAJBIK 3aMaHayu
OarpITTap OOifbIHIIA AamMyFa >koil amThl. byn XX ¥.-mbiH coHbl XXI F.-JbIH
OaceIHaH TLT FRUIBIMBIHBIH TapaJurManapbl ©3repicke TYCKEHIITH OLIaipeal JKoHe
OHBIH KOIMapagurMalibl FhUIBIM Callachl PETIHAC KaJbINTACKAHIBIFBIH KOPCETE/II.
3amaHay¥ JMHTBUCTUKAHBIH KOITapagurMalibl MOpTeOecl OHIAFbl «YJIKEH» >KOHE
KT TapagurManapasiH O0TybIMEH aHbIKTaTaabl. MYHIAFBI «YJIKEH» TapaaurMa
— AHTPOINOLEHTPUCTIK Mapagurma, OJ aaamiabl Oenrial Olp KyObUIBICTapbl
TajAayJbplH OacTanKbl HYKTECI, OChl TalJayAblH OOJallarbl MEH TYIIKI MaKCaTbIH
alKBIHAAYIIBI  peTiHAe KaObUIMal  OTBIPHIN, 3aMaHAyd  JIMHTBUCTHUKAJIBIK
KaybIMJIAaCTBIKKA MOceJIeNIepAiH, KOWBUTYbl JKOHE OHBIH IIemimaepi OoibIHIIA
MOJIeIb YChIHA anansl [1, 212].

Kazipri raceipjiarbl FRUIBIMIBI TTOHAPATIBIK 3€PTTEYJIEPCI3 €NeCTETy MYMKIH
emec. backamia aiiTkaHna, «... TUHTBUCTUKA OIpIKKEH, CUHKPETTI MOH CalachlHAH
©31HIH Makcatbl MeH Oenruni Oip Kbei3MeTi Oap rereporeHiik (Oeraenik; Oip
HOPCEHIH KYpPBUIBIMBIHJA HEMece KypambiHaa Oipaed (TeH) emec OemiKTepaiH
Oonmybl)  3eprreynep QopmanusaceiHa TpaHchopmanmsuianyga [2, 283]. Ochr
TYPFBIIaH  KENT€HJIe, JUHTBUCTUKAHBIH TOMEHJErl FBUIBIM  CalajlapbIMEH
IIEKTeCylHEH TMaiiga OoJifaH  MbIHaJall  OarbITTapblH  atayFa  OOJajbl:
2yManumapavlx — evlivimoapmer  (TICHXOIIOTHS, OJIEYMETTaHy, MOJCHUETTAHY,
cascaTrTaHy, KYKbIK, ¢uiocodus, oacOUeTTaHy, TapuX, T'€HEOJIOTHS, FhUIBIM
METOJIOJIOTHSACHI);  Jcapamoulibicmany  evlivimoapvimer (pusuka, reorpadus,
ouosiorust), Hakmosl evlibiMOapmer  (AEAYKTUBTIK (MaTeMaTHWKa, JIOTHKA);
AMITUPUKATIBIK (CTATUCTUKA)); MEXHUKAIBIK blibiMoapmeH (€CenTeyllll TEXHUKaap
(ecenTeyilll JIMHTBUCTHKA, KOMIIBIOTEp JMHTBUCTUKACHI, MalIMHAMEH ayJapy);
uncenepusimer (MHXXCHEPIIK JIMHTBUCTUKA, JHHTBUCTHKAJIBIK KOHCTPYKITUSIIAY)
XKoHE T.0. AUTANBIK, «... IUHTBUCTHKA, KOMIBIOTEDP FHUILIMAAPHI KOHE TAHBIMJIBIK
AKCIIEPUMEHTANIBIBI  TICUXOJOTUSHBIH ~ AamMybl «MumiepaiH KOTHUTHBTIK 6
KBIPJIBICKD) JIEN aTajlaThiH OipiMeH Oipl YINTac FhUIBIM CalajlapbIHBIH KapbhIM-
KAThIHACHI aHBIKTAIBI: UIocodus, TCUXOJIOTHS, JIUHTBUCTHKA, KaCaHIbI 3eple,
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HEHUpOFBLIBIMAAp, aHTponoorus. Oran OypeIiHHAH Oepi Oenri 611iM Oepy xykeci
’KOHE COHFBI Ke3/Iepl PKOHOMHUKA, 9JIe0ueT xKoHe T.0. canmanap Oipiktipuia» [3, 359].
CoHIBIKTaH TUIAIH Ka3ipri Kennapaouemanvl aW-KYWiH Ta3a JMHTBUCTHUKAIBIK
TYpPFbIIaH cUNIaTTay MYMKIH eMec. OHBI T1JT FBUIBIMBI Kail callaMeH HIEKTeCce 1, COJ
cajajaH ajibIHFaH MOJIIMETTEPAl, aMall-TOCUIEp MEH oiicTeMeliepl MaigaiaHa
OTBIPBIN, ©3IHMAIK 3epTTeY KYpaslJapblH KaJbIITACTHIPYIAbl Tajlam eTiienl. SFHu
Ka3ipri JUHTBUCTUKAIBIK 3€pTTEYJCpIiH HWHTErpaTUBTI CHUNAThl FaHA TUIAIH
OCBIH/Ial KYpJeTi, Kol eeMal, Kaiitananbac Tinaik OelHeciH alryra MyMKIHJIIK
oepei.

1. Jlunesucmuxanvlk apmypinix sxcamne mindepoi cakmay. Ka3ipri Ke3ne
anTa caiiplH 1 TN KOWBLIAABI IE€TEH JepeK O0ap, COHABIKTaH a3 YATTApAbIH TUTIH
KyXaTTay, CUIIaTTay, CO3AIKTEPIH KYpacThIpy, ayAr0-, BUAEO TaChIMalIaFbIIlITapaa
cakTay >KoHE T.0. KYMBICTapbl KYpriziiaeii.

2. oneymemmik — JUHSBUCIMUKA  JCIHe  OUu2loccus:  SNEYMETTIK
(bakTopiapsH (aJaMHBIH aChl, >KbIHBICHI, ITHUKAJIBIK TOOBI koHE T.0.) TLITe acep
eTyiMeH Karap Kofamja OipHeIle Tij1 HeMece AUAJICKTUICPIiH KaTap KOJIaHbLTY
KaraaieiH 3epTTeiial. Kazakcranmaarbl TULNIK axyall, HEre ©31HIH aHa TUTH Kehoip
azamaTTap MEHCIHOeHl, Here KhI3map, oHenaep, YIKeH okenep kebiHece Oacka
TUIJIE coiieyre Kymap, Here aybUIIaH Kajlara KeJlil, peCMH TUIJE COMJIEricl Keli
TypaJbl; aHa TUIl JIET€H YFbIM ©31HIH KACHETIH >KOFaJTKaH 0a; OyparaHa TLIal
apajacThIPbIIl COWJICUTIH HeMece OOKTBIK CO3Jep/ll €ll KbIMChIHOAN aMThlIIl,
KOPCETIN XaTKaH Ka3aK KUHOJAPBIHBIH KO3JereHl He T.0. KeNTereH Cypakka ol
EIIKIM MapAbIM/JIbI Jkayan Oepe ajibl Aen aiTa amMaiMbI3.

3. Juckypcmuoly manoay OarbIThl MOTIHIE HeMece OasHIay, SHTIMENey
OapbIChIH/Ia MarblHA MEH HUJESHBIH Kajlal KYpBUIATHIHABIFBIH QJIEYMETTIK >KOHE
MOJIEHU OpTa KOHTEKCIHJIE 3epTTel . Mbicalibl, casich TUCKYpCTe casicaTKepIepiiH
coilJiereH €o31, bIM-UIIapPaThIHBIH MOHI, YTIT-HACUXATHIHBIH MA3MYHBI %KoHE T.0.; a
Meaua-guckypcebiiaa BAK MaHbI3nbl OoKuramapabl Kajlal YCBIHBIN, KOFaMJIBIK
MIKIpAl Kajgald KaJdbllITacCThIPATBIHBI CHSAKTBI Macelenepal 3eprreyre OoJasbl.
OJICYMETTIK >KeTijep/ie opOip ajgam akmapaT yCblHA ajaThlH Kasipri >Kargaiina
OCBIHBIH O9piH €CeMKe aJibIM, FRUIBIMU TYPFBIJIAH CaparTarn OThIPY ©3€KTI.

4, Kenminoi nemece mynomumindix xayvimoacmoelx OipHele TiiaiH Oip
KaybIMIACTBIKTa KaTap KOJIAHBUTYBIH JKOHE aJdaMJapIblH OPTYPJIi KOHTEKCTE
TUIIEpAl Kajail aybICTRIPBIT KOJIAHATBIH Tajaan, 3epTreiiai. OcbiraH 0aiiaHbICThI
KOO-ceumy4uHe JEreH YFbIM 0ap, 01 — oHriMme (ceisiey) OapwichiHIa Oip TUIACH
Oacka Olp TuIre oHail aybIChlll KeTe Oepy KYObUIBICHI. Bysl TypFblaaH KenreHue,
013]11H KeNTEereH azaMaTTapbIMbI3 MyHIall KaOlJIeTKe e, OHBI 3epAeiien, OacKaaapra
YTl peTiHae VYChIHY OoJamak 3epTTEYMIJIEPAiH KY3BIPETIHAC JEreH Oiaambi3.
CoHbIMEH KaTap apajiac Hekelli OTOachlHIa JYHUETE KeNreH OanajmapiblH TUTl
KaJlail MIBIFBIT JKaThIp HEMECE Here Kasip Oananap/bIH TiTl OPBICIIA IIBIFBII KATHIP
JIET€H IIIaFbIM KOOEHIN KETTi, OChI TOpi3/l Macemenep Je *Kac 3epTTeyIIiep YIIiH
3epTTey OarbIThl OOJIAPHI CO3CI3.
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S. Omoosu cemanmuxacvl (¥& 3 — «eyper» n XF Moa3n — «0eri»,
«cuMBO») CaHIBIK KOMMYHUKAIIMSHBIH JaMybIMEH Taiija OOJIBIN, OHBIH
MaHBI3[IBI Oeutirine aifHanabl. OHBIH Kanai KOJAaHBLIATHIHBIH, MaFblHaFa Kaslai
ocep eTeTIHIH JKOHE KOMMYHHUKAllMs KOHTEKCTIHJE Kallail TYCIHAIpIIETIHIH,
MOTIHJIEPJIET] CO3JIEP MEH CO3 TIPKECTEPIH Kajail alMacThIpaThIHbIH KOHE OJIapIbIH
xabapJyiap/IblH MarblHAChlHA KaJlal ocep €TETIHIITrH, TUIMIK KaThIHACTHI OalbITy,
TapbUITY JKOHE T.0. Macelenep 3epTTeny 0acTabl.

6. Kubepnuneeucmuxka - KUOEPKEHICTIKTET1 TUIAIK MiHE3-KYJIBIK II€H
KOMMYHUKAIIMSI ~ KYPBUIBIMBIH, OHBIH  1IIIHJE OHJIAWH KOMMYHUKAIIUSIHBI,
OJICYMETTIK OKENUIepAl, BHUPTYaJlJbl oJNeMAepal JKoHe Oacka aa HHUQPIBIK
miaTdopManapapl, ojap TULMIH KYPBUIBIMBIH, OHBIH JaMybl MEH KOJIaHBLTYBIH
KaJlaif ©3repTeTIHIH 3€PTTCH/I.

7. Tinoeei napannenv wbinOblk. COHFBI KbUIAAPbl BUPTYall 9JIeM MEH
QJICYMETTIK KEJJIEpAiH JaMyblHa OallJIaHbICTBl AaKMapaTThl OacTamKbl >KOHE
BUpPTyaJl WIBIHJBIK pETiHAE OlpHelle JeHreire 0ol KapacThIpy Ka)KeTTLIIr
TysiHAan oteip. XKW mamysl na Oysl MocelieHl OJlaH CallblH KypJeJeHIIpe TYCye.
HakTbl akmapat KalchIChI, MIBIHIBIK KalChl, KAYECET KaChIChI IETEH/I1 aXKbIPaThIIl
TaHy, OChl IIBIHABIKTAPJBIH ©3apa KapbIM-KaThIHACBIH 3€pieliey [ieé 3aMaHayu
3epTTeyJepre apkay 06oJapsl co3cCis.

8. Jlunesucmuxanvly kanuman — OYJ OJI€yMETTaHyJaH KEINTreH TEPMHUH,
TUIJIH MaHBI3ABUIBIFBIH QJICYMETTIK KOp peTiHjAe cumaTTaijbl. benrimi 6ip TUmik
KY3BIPETTUTIK HEeMece TUT (opMaiapbl QJIEYMETTIK, SKOHOMUKAJIBIK KOHE MOJICHU
KamuTaja peTiHjAe NaijaanaHbuiaapl. bipHeme Tl Ol1y €1 3KOHOMHKAChl MEH
MMMJIKI YIIIIH MaHbI3/bl KalUTAJI €KeH1 CO3Ci3, all OJ1 Kajal MmaiaalaHblIbIN, Kalai
’Y3€re achIpbUIbIN KAThIp JKOHE €JJIH, TUILAIH JaMybl YIIIH KaHAall MaHbI3bl Oap
JIeTeH/I1 capanTayablH J1a 63 MaHbI3bI Oap.

Q. Junzeucmukanvl mMunumanuzm — Oy TUIIH TpaMMaTHKAJIBIK
KYPBUIBIMBI MYMKIHITTHILIE KapanaibiM, epexkesiep MEH JIEMEHTTEP/IIH €H a3 CaHbl
OOyl KepeK JIeTeH WJAesFa HETI3NeITeH Teopus. byiml Teopus COHFBI
OHJKBUIIBIKTapAa OelCceHaAl TYpJe HAaMblll KeJeAl >KOHE CHHTAaKCHUC TEeH Tl
TEOPUSICHIHBIH, Ka31pTi 3aMaHFbl 3€pPTTEYJIEPIHE dcep €Tyl KaFacTeipyaa. Mpican
peTiHAe, aKaIeMUsUIBIK KkazOamapablH — (ocipece  IIETENJIK  KypHajjapra
YCHIHBUIATBIH MaKajaJlapAblH) COMIeMi BIKIIaM, HAKThl OOJybl Tajam eTiJel.
Anaiia Kazak TUIIHJET! OCBIHIAW ceraeMIepiAiH Yarici, JaMblH ¢pa3anap MeH
KIIMIIENep, MOJIETbEP JKyHecl )kacalMaraH.

10. Mememuxa — wnesnapiblH, MOJEHU DJJIEMEHTTEPIIH HEMece Co3
TIPKECTEPIHIH BUPYCTap CUSAKTHI aJjaMHaH aJlaMfa Kajail TapajiaThIHbIH 3€pPTTEUTIH
Teopus. JIMHTBUCTHKA MEMETHK CO3JIep MEH CO3 TIpKeCTepiH HeMece QJICYMETTIK
VFBIMJIAp, KOHIMETUICPAIH KOFaM/Ia, afamaap apachlHIa Tapaly >KOJIapbIH, OHBIH
MQJIEHU MYpaHbIH Olp Oesirine aiHaly >KOJbIH 3epTreil. «OdaH, Ka3aky», « Kuzay,
«bip kem nayHHe...» HeMece XKIriTrep Typainsl «TrOuk» - CyHKiMIl, anaiiia
KYHJICJIIKTI HEMece >KaJIlbl MpodJieManap/bl MIeyre AopMEHCI3, Oipak >KyHhkere
THIOZCH aJjIbIHA JKaH CaJIMAMTBIH XKIriT. «Macuk» — OYJI CI3IiH MocelenepiHi3ial
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IIEIIe ajaThIH YKOHE OJI YIIIH MIHJIETCIHOCHTIH, apThIHIA Tac Kamay TypFaHjan
cesinyre 0oaThIH XKITiT. «IITpux» - Kapakiibl, Kopjaymisl hoMm KayinTi THI, OHIaM
agaMHaH abaif 00y kepek. «Heunk» — Ke3nencok, oTin 0apa >kaTKaH, oJjaH Oacka
eIIKaHIal MoJIMET MOJIIM eMmec XKIriT. bynap Tuime OipaeH KaibinTtackaH (akTi,
OJlaH KYTBUTY/IbIH OpPHbIHA OHBI 3aMaHfa cail KOJAaHY/bIH J1a >KOJAapbIH 13JECTIPY
kepek. Meicansl, M.A. ['onagapoBTsiH «O0I0MOB» pomMaHbIiHAAFH [ledopun macux
na, wmpux na, mioOux ne NETEH CUSAKTHI TECT CYparbl PETiHIE ¢ MaiijaliaHyra
0omanpl.

11.  @ownonocusanviy  wmamn —  TUAIH  JBIOBICTBIK  KYPBUIBIMBIH
KaJBINITaCTRIPAThIH MOJIENIb HeMece IMa0noH. byn TepMuH HaKTBl T yATiaepi
HEeMece epekernepi ce3aepaiH (OHOJOTHUICH MEH auThUTybIHA KaJlall ocep €TETiHIH
YKOHE MYHJIall YATUIEPIiH TULIEp MEH JUANCKTUIepe Kajlail ©3repyl MYMKIH €KEHIH
3eprreiai. Ocbl TYPFBIIAH KEATEeH e, Ka3aKTUIAl aJaMaap bl 9JIEMHIH Ke3 KeJTreH
TUTIHJET1 JBIOBICTap/bl Ta3a aiTa ajaThlH KaOUIETIH Kamall TyCIHAIpyre OoJajsl
JIETeH cypak OoJaliak 3epTreyiepe KopiHic Tarca, Ky 0oyap ei.

Kazak TUHTBUCTHKACHI VIIIH ©3€KTI OarbITTap/AblH OipHelIeyiH FaHa aTam
OTTIK, OyJapAblH  OaplIbIFBl  Ka3ipri  JUHTBUCTHKAJAFbl  TEXHOJIOTHSIIBIK
WHHOBAIUSJIAPABIH, Ka31pri oJIeyMETTIK-MOJICHU, TEXHUKAJIBIK ©3repiCTEepaiH, OHbI
KAMTHUTBIH JKaHa KO3KapacTap/AblH J1a KeH ayKbIMABUIBIFBIH KepceTemi. OmapasiH
©31H/IK 3EpTTEy HBICAHbl MEH OJIC-TCUIAEPl KOHE TEPMHUHAEP] KAJIBIITACHII
KaTBIp. MBICATIBI, JUHCBUCUKAILIK CUHEpeemUKa JCTeH OaFrbIT KaJbIITaCKaH, OJ
OOWBIHIIA OPTYPJl JMHIBUCTHKAJBIK 3€pTTEYNep >KYPri3ulm katelp. bi3miH
FaJIBIMIApbIMbI3 Oyl canana Oipii-KapblM Makaia Oonmaca, KeWeHIl 3epTTey i
Kyprizoeni. TinTi ocbl «CHHEPreTMKa» MEH TEPMHUH «CHHEPTUs» TEPMHUHIHIH
apaxkiri axpIpaThblIMail KOJAAHBUIBIN XYp. Cunepeuss — €Ki HEMece OJlaH Ja Kol
(bakTopiapabH ©3apa OpPEKETTECYIHIH KYIIEHTETIH ocepi, O ¢akTopiapabiH
OipJIeCKeH opeKeTi OChl (paKkTOpIapIbIH SPKANCHICHIHBIH OPEKETTEPIHIH KaparaibiM
KOCBIHJIBICBIHAH ~aWTapibIKTald achlll TYCETIHAINIMEH CHIIaTTalaabl. MBICabI,
MeauIMHaaa 0ip mMesriae OipHele npenaparrapisl Katap OepreHjie, OHbIH dcepi
THIMAIPEK  OOJATHIHABIFBIMEH  aHbIKTalanbl.  JIMHrBUCTHKama  CO3IEpaiH
TIPKECIMJIUIIT, TTO3TUKAIBIK MOTIH asChIHIIa CHHEPTHsl KYOBUIBICHIH KapacThIpFaH
E.MyparoBa, XK. MankeeBa Topi3/ii FainbIMIapabl aTayra 0osanasl. Al cunepeemuka
JEreHIMI3 KYpAell, Tene-TeH eMecC Kyhenepaeri KyOblIbicTap MEH MpOLEecTepaiH
KaNMbl 3aHIBUIBIKTAPBIH ((DU3UKAIBIK, XUMHSUIBIK, OMOJIOTHSUIBIK, DKOJIOTHSIIBIK,
QJIEYMETTIK KoHE T.0.), OJNapAblH ©31H-631 YHUBIMIACTBIPYbIH, ©31HE TOH
MPUHIUOTEP] HETI31H/I€ 3€PTTEHTIH FHUIBIMHBIH MOHApaNbIK canackl. CHHepreTuka
OipJelt Hemece 9p TEeKTI 1K1 KyilenepaeH TypaTbiH, Oip ChI3bIK OONBIHIAFEI €MEC,
Oipak Oenrimi Oip KYHEHIH Mmaiija OONMybIHA ajbIll KEJETIH KYpAem XyHemepi
3epTTeHIl. AN JUHBUCTMUKANBIK CUHepeemuka — TIUIAl aJaMIbIK, OJIEYMETTIK,
OMOTICUXUKAJIBIK, KOTHUTUBTIK KOHE 9JIEYMETTIK KYOBLIBIC PETIH/IE TaHYABIH JKaHA
mapagurMacbl. Mbicanbl, AlGaii Here «Kapa cesmepin» xa3npi? Coa Ke3zeri
AOalaplH KepreH-OUIreHi, TYWreHl, COJl Ke3Jeri KOFaMIBIK-OJICYMETTIK >Karjaw,
AOarineig Oonaimakka ajgaHaayblHa HE HOPCE dcep €TTI TOpi3/l CypaKTapbl Kypaemi
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Kyie peTiHZe KapacTblpraHlla FaHa »kayan aya anambi3. COHIBIKTaH opOip kaHa
YFBIMJIAP MEH TYCIHIKTEp, TEPMHUHAEPIl UTEepreH Ke3Je OHBbIH STUMOJOTHUSICHIH,
aHBIKTAMaChIH JKOHE Kail caljiajla HeHl 3epTTey VIIIH KOJIaHbUIATBIHABIFBIH O
aJIFaH *eH.

TepMmuHONOTHUS Aa KapbhIHABI JaMy YCTiHAe. AJail 3usUIblUIapbl JKyHere
KENTIpimn, perTen 6acTaraH Ka3zak TEPMUHOJIOTUACHI Ka3ipri Ke3/e ©31HIH apHAChIHA
TYCKEH, JIEKCUKOJIOTHSIHBIH Oemnai Oip canacbiHa aiiHanFaH. TepMUHONIOTHUS callachl
TOCTYpHl 3€pTTEyJiepre HETI3ACNIN, KOJAaHOAIBl CHIATTaFbl IKYMBICTAPIBIH
aTKApBUTYbl HOTHXKECIHIE TepMUHOTpaduss Mocenenepl OH IIemiMidH Tabaasl. by
MOceTIeIepMEH KaTap Ka3ipri TEpPMHHOJIOTHUSHBI KOJITaHOAbI CUITATTA JAMBITY, OHBI
TaHBIMBIK TYPFBIZIAH 3€PTTEY, METTULIK HeMece KipMe, OyIaH TepMUHIEP Il Ka3ak
TUTIHIH ~ 3aHIbUIBIKTapblHA calfi  urepy, TEPMHUHOJOTHUSHBI  OIpi3CHIIpY,
TEPMUHOJIOTHSUIBIK ~ MOJICHHET KaJBINTACTBIPY CHUAKTHI KONTETeH MIHJETTEP
KOUbUIBITT OTBIp. Ochbl OarbiTTa «Tin-KaszbiHa» YATTBIK FHUIBIMU TMPAKTUKAIBIK
OpTaJIBIFBIHBIH TEPMUHOJIOTUS 061iM1 01pa3 >KYMBICTAp/Ibl ATKAPBIT KEe/Il.

Termincom.kz caitTel sxymbic icten Typ. OHna 389 000 TepMUH KaMThUIFaH.
bipueme aitnapnaper 6ap: «TepMun» — MEMIIEKETTIK TEPMUHOJIOTHS KOMHUCCHUSICHI
OCKITKeH HeMece OEKITY YIIIH TaJIKbUIAHBII JKaTKaH TEPMUHJIEP Ti30ecl; «AJlaHy -
TEPMUHJIEP/Il TAIKbUIAY aJlaHbl, K€3 KEJIreH KOJJAAHYIIbl 63 MIKIPIH Ka3bil, ONbIH
opTara caja ajajbl, OFaH capamiibl MaMaHaap jkayar Oepill OThIPaabl; KbUT CalbIH
TepMuHIIUIep  Oaiikaybl  yHbIMAacThIpblIanel; «Makanamap», «Kitanrapy
aijapinapblHIa TEPMHUHOJOTUsS OOMBIHIIA YIBIMIACTBIPBUIFAH KOH(epeHUus,
CEMHUHAp MaTepHalapbl, OCEKITUIT€H TEpMUHJIEp Ti30ecl, CO3IIKTep XoHe T.O.
opHanacTeipbuirad [4]. CoHbIMEH Katap OipHewie o0aap *y3ere acbipbuayaa: 1)
TepMUHIEPI1 Oipi3aeHIpy YIIiH «BeKITINTeH TepMUHAEPre MOHUTOPUHT KYPTi3y»;
TEPMUHEP/Il TOJ TUTIMI3IIH TaOWUFaThIHA cail MeHrepyal ke3nenTiHn «Kipme xonHe
OyJaH TEpMHUHAEP UTePYIiH aBTOMATTAH IBIPbUTFAH KYHECI».

Conrbl 5)k00aMbI3 TEPMUHOJOTUSIHBI TAHBIMIBIK TYPFBIJIAH 3€PTTEY YIIIH /e
KBbI3MET €Te/Al JIeTeH oipambl3. OUTKeH1 OyraH JEHiH TepMHUHACP OpPBIC TiTiHEH
JMaibIH KYHIHE CHIN, COJI JOHEKEeP TUIMIH 3aHIbUIBIKTAphl OOMBIHIIA KaJbIITACTHI.
Enai ocel TepMuHIEpAl KYpBUIBIM-KYPBUIBICH OOWBIHINIA Tajjay HETI3iHIe O3
TUTIMI3re Kajai Oelimzecek OoJiaabl JEreH MOCEJICHI KAapacThIPBIN KAThIPMBI3.
XKannel TepMUHHIH TaOUFATBhIH J)KETE€ TaHy YIIIH TEPMHUHHIH €31 TaHbIM HOTHXKECI
EKCHJIITH TYCIHy KepeK. JIMHTBUCTHKAIBIK TapajurMajiap opTaraTaHbIl, >KaHa-
’KaHa FBUIBIMU VFBIMJAp MEH TEPMUHJIEPAIH TACKbIHBI KYPUIIN KaTKaH Ka3ipri
Ke3/le TEPMUH JICT€H HE €KeHIH KociOM cajaHbI3/ia OUTi KaHa KoMal, oJ1 JKailbiH1a
TopOueMmi3iH OoJsFaHbl aypbic. TepMUHONOTHUSIIBIK TopOuEe JEreH yrbiM 01311e
anThuta Oepmeiini. JKanraH aknapatT IeH IIbIHANBI aKIapaTThl aXKbIPATHIIT TaHYIbIH
031 KypaemneHin Oapa >kaTKaH MbIHa 3amMaHja Oyi opOip KociOum MaMaHHBIH OlTyl
THICTI HeMece OUTIM aylIbulapFa KaJdbIITACTBHIPBLITYBl KEPEK KY3BIPETTUIIK el
Oinemi3. MpIcanbl, OaIKOH — KblAMuMa, OAHaH - CApblKUCLIK KOHE T.0. JeTeH
TEPMUH PETIHAEC KaOBUIJAHBINTHI JETeHHIH 0opi KayeceT ekeHi Oenrim. OHBI
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tekcepy yuriH Termincom.kz caiiTblHaH KapayFa HEMECE TEPMHUHOJOTHUSIIBIK
CO3JIIKTEP/ICH 13/1CT1, TAHBICYFa O0JIaIbI.

3amaHayd JIMHTBUCTUKAJIBIK 3€pTTEYJep CaH alyaH opi IOHAPaJbIK
3epTTeyJiep OarbIThIHIA KYPTi3UII KaThIp. AJl FaabIMAAPIbIH /3€pTTEYIIICPIIH
FBUIBIMJIAFBI 1C-OPEKETI MEH OWBIHBIH KOIlipl ICHeTTeC TEPMHHHIH KbI3METIH,
TEOPHSUTBIK JKal-)KarcapblH KEH TaHy — Kasipri TEePMHUHOJOTHSIAFbl 0acThl
MiHJETTepAiH Oipi. OKIHINIKE Kapail, Tea TUTIMI3IE KaJIbINTaCKaH TEPMUHICPIIH
70-80 maifpI3pl — OPBIC TLTI APKBUTBI €HI'eH KipMe HeMece OyaaH Tepmunaep. Kazak
XQJIKBIHBIH JTYHUETAHBIMIBIK TOXIPUOECI HETi31HIE KaIbINTaCKaH TEPMHUHIEPIIIH
a3IbIFBl TEPMUHOJIOT-FAIIBIMIAPBIH OVJI canama Oipa3 eHOCKTEHYIH KaXeT eTEel.
Ten TyCiHIK TYPFBICBIHAH ayIapbUILIN AJILIHFAH TEPMUHJEP MEH YFBIMIAp Ja 0ap.

JlerenMmeH onap Kaszak TUTIHIH TaOUFAaThIHA cail Ma JAETeH CYpaK TYbIHIANIbI.
AWTaNIBIK, Ka3aK TUNHAC -1IblK/-NiK, ... TUIMIHJAET] KYPHAKTap apKbUIbl >KacajaraH
TEPMUHACP OT€  KOI:  MAlIMHAIBIK  OKBITY, aAHTUKAJIBIK  (OJBKIOP,
KOH(DUTypalMsUIbIK KbUDKY, CYUBIKTHIK *koHE T.0. bynap Oipze TipkecTep apachiHia
OallIaHBICTRIPYIIIBI KBI3MET aTKapca, €HJl Oip/e >KeKe TEepMUHHIH TYJIFajaHyblHA
KbI3MET €Te]ll; COHBIMEH KaTap TIPKECTe KUMbLI €CIMIHIH OaFbIHBIHKBI ChIHAPBIH/IA
KyMcalaJibl (MAlIMHATBIK OKBITY), OV MawuHaza oxvimy ma, aioe MAauuHaMeH
OKbIMY Ma; ~1bl/71i JKOHE ~IblK/JIIK ... TAMHJET] AKYPHAKTAPbIH CEMAaHTUKACKI O1paeit
OonmMaca ma, oJlapabl ©3apa IIaTacTBIPBINT KOJJAHY Ja KMl Ke3/IeCeli, MBICAJIBI,
INEKMPOHObL NOWMA Ma, dJJIe IAeKmponovlK nowma (xamcanowviy — OaliKayra
KAaTbICyIIbLIAp, XaT) Ma, KaiChiChl JAypbIC JE€reH CHsIKThl. bynap eneycis
AIIEMEHTTEP CHUSIKTHI OOJFaHBIMEH, TOJ TEPMHUHAEPIMI3AL CayaTThl KJIbIITACTBIPYFa
YIKEH KBI3MET arkapanbl. KopbiTa KenreHae, Ka3zak TEPMUHOJOTHSCH OyFaH
JEUIHT1 JOCTYpJl 3epTTeysiep HOTIKECIH NaijanaHa OTBIPBIN, TeJd TUIIMI3IIH
OapibIK MYMKIHIIKTEpl HETI31HAE WIETTUIIGH €HTeH KipMmelnep MeH OynaH
TEPMUHACP/1 TOJ TUTIMI3MIH TaOWFaThIHA Call KaJbIITACTHIPY KOJJIAPBIH 137ey
KepeK.
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KAJIIIBI BIVIIM BEPETIH MEKTEIITEPJIE ’KOT'APbI
CBIHBIIITAPJA THO®OPMATHUKA IIOHIH AFbIVIIIBIH TIJITH/AE
OKBITY A CLIL TEXHOJIOI'USACBIH EHI'TI3Y MAHBI3AbIJIbIT bI

Kopimbexkwizol Aticepim,
1 kypc cmyoenmi, 7M01701, Lllem mini: exi wiem miji,
Founvimu srcemexwii: HUcaberxosa Cayne 3etinypogua, KaybiMOacmulpuli2aH
npogheccop
Acmana Xanvikapanvlx Ynueepcumemi
Acmana, Kazaxcman.
karimbekkyzy@gmail.com

Tyitingeme: Xanmer Oumim 6eperin mektentepae CLIL TexXHOMOTHACHIH €HIi3y
MOHJI MEHTepyAl ne, TUIAI MEHrepyli Je apTThipaabl. Tulal opTypii MOHIEpTre
KipikTipy apkbuibl CLIL cTyneHTTepaiH TaHBIMJIBIK KaOUIeTTepiH, ChIHU OMIIaybIH
KOHE ecemTepi Iienry KaOuleTTepiH JaMbITaabl. Tuiaepai MEHrepy JKOHe
pecypcrapabl OeliMiey CHUSIKThI KMBIHIBIKTApPFa KapaMacTaH, OJ1 TapThIMIbI KOHE
MIOHAPAJIBIK OKY OpPTaChH KaJIBINTACThIpaAbl. MyFamimaepal THIMII OKBITY KOHE
Oaranay/iblH MHHOBALUSIIBIK 9JIICTEP]1 CTYACHTTEPAl KOFaphl OLTIMIE XKoHE dJIEMIIK
KYMBIC KYLIIHE AalbIHAYy YIIIH OHBI COTTI KOJIJIaHY YILUIH 6T€ MaHbI3/bI.

Tyiiin ce3aep: CLIL, ke Tl O0u1iM Oepy, *aimsl OU1IM OEpeTiH MEKTeNnTep, Ti
YyiipeHy, KOTHUTHUBTI JJaMBITY, TOHAPAIIBIK OKBITY.

Kasipri OummM >xyieci Tek Ourimai Oepyre FaHa €MeC, COHBIMEH Karap
OKYIIBUIAPJBIH TMOHAPAJIBIK JaFAbUIapblH JaMBITYFa MYMKIHIIK OepeTiH jkaHa
omictepmi Kaxker eremi. Cowmpmait omictepain Oipi CLIL (Content and Language
Integrated Learning) Oosbim TaObagbl. JKorapbl >kaiumbl OUTIM  OepeTiH
mektentepae «Mudopmatuka» moniH okbiTyna CLIL TeXHOTOTHACHIH KOJJIaHY
MIOHHIH HET13r TaKbIPBINTAPbIH OKBINT KaHa KOWMail, COHbBIMEH KaTap aKmaparThlo
KOMMYHUKAIIMS CajJachlHAAFhl HETI3T1 TUT OOJIBIN TaOBLIATHIH aFBUINIBIH TUTHAC
JaFabplIapabl JaMbITyFa MYMKIHIIK Oepei.

«2024-2025 oky xbuibiHga KazakcTtan PecnyOnuKachIHBIH Kajlbl O11IM
OepeTiH MEKTENTEPIH/E OKY-TopOue YAEpICIH YHBIMAACTBIPYIbIH €pEeKIIETIKTepl
TypaJibl» HYCKAYJIBIK-9JIICTEMENIK XaThiHa koHe Kazakctan PecnyOnukacel bimim
MUHUCTPiHIH 2022 )bUtFbl 3 TaMbizaarbl Ne 348 «Kanmel 611iM O6epeTiH opTa, opTa
XKOHE opTa OunM OepyAiH MEMJICKETTIK JKalllblFa MIHAETTI OuliM  Oepy
CTaHJapTTapblH OEKITy Typalbl» OyHpbIFbIHA colikec «MaremaTuka >KOHE
uHpopmaTuka» OiiM Oepy camachl meHOepiHAe Kelecl MoHAep: HeTi3ri opTa OuTiM
nexreiinge — «Muapopmarukay (5-9 cwIHBIITAP); Kaambl opTa OumiM  Oepy
nexreiinge — «Mudopmaruka» (10-11 ceiHBIMTAp) €Ki OKy OarbIThl OOWBIHIIIA
OKBIThLIA B [1].

OKymbUIapAbIH aKOapaTThIK CayaTThUIBIFBIH JaMBITy OUTiM Oepy oaictepi
MEH CTpaTeTUsIAPBIHBIH K€H CICKTPIH KAMTHTHIH KEIIEH I TOCIIAl KaxeT eremi [2]:
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1. Wudopmatuka canacelHIa AaFabUIapAbl MEHIEpy YIIIH MPAKTHKAIBIK
AKYMBICTApAbl KYprizy. Meicanbl, Oarjgapiiamanay, BeO-calTTapiabl kKoHEe Oacka
KOMITBIOTEPIIIK KOChIMIIIANAP/IbI KYPYAAFbl TaliChbipMaiap/bl OpbIHIAY;

2. AHanWTHKaJIBIK OMIayAbl NaMbITyFa JKOHE ayifaH OUTIMAECpPIH KOJJIaHyFa BIKIAT
€TeTIH HaKThl JKarjaiapra OallaHBICTBI  KOMIIBIOTEPJIIK  €CenTep MEH
TancelpManapasl menry [3]. Mbicanbl, Kayinci3mik >kyienepiHaeri akmapaTThIK
MpoIecTepal Tanjay, KYHICTIKTI ewipae KHOepKayilci3miKneH OaiaHbICThI
Macenenep, OHMIPICTIK MPOIeCTepAl OHTAWIAHIABIPY AITOPUTMIICPIH Kacay JKOHE
0acka J1a OChIFaH yKcac TarcelpMaiap;

3. OKymibUIapra IeHCaybIK TIEH KOpIIaFraH opTara Kayiln TOHAIpMeH, MPaKTUKAIIbIK
JaFaplIap MEH HH()OPMATUKAHBIH HET13T1 YFBIMIAPbIH TYCIHYTre MYMKIH/IK O€peTiH
BUPTYaJIJbl OPTA/laFbl aKNAPATTHIK MPOIIECTEPMEH TIXKIPUOE Kacay.

4. AFbUIIIBIH TUTIHIETT MakKajajap apKbLIbl JKacaHJbl MHTEJUICKT HETI3/IEpIH OKY,
arbUIIIBIH  TUTIHJE 93CCE Ka3zy apKbUIbl KAacaHAbl WHTEJUIEKTIHIH OSTHUKAJBIK
acriekTiaepin Tanaay [4].

CLIL  omicremeciH uH(OpMaTHKa  TOHIHE  €HTI3y  OKYIIbUIAPAbI
YHUBEPCUTETTE OKYyFa KOHE aFrbUIIIBIH TUIIH OUTY MIHAETTI OOJBIN TaObUIATHIH
XaJIbIKApaJIblK KOMIaHUsIapa KYMBIC icTeyre JaibiHnayra kemekrtecedi[5]. Omn
MH(OpPMATUKAHBl YUPEHYAl KbI3BIKTHI, MPAKTUKAJBIK XKOHE ©3€KTl1 €Telll, MKOFaphl
CBIHBIN OKYIIbLIapbIHa 21 Facklp JaFapUIapblH MEHIepyre KoMekTeceal. MeKTenTiH
nH(pOpMaTUKa NIOHIHIH OKY OarAapiaMachlH TajAay MaHbI3bl KOHE CYpaHBICKA He
O1miM, OUTIK JKOHE JaFAbLIap/ibl aHbIKTayFa MYMKIHJIIK Oepeni [6]. barnapiamManbig
«KomnploTepiik  xemyiep JKOHE HMHTEpHET» OeiiMiHE Kelecl  JaF[buiap
YCBHIHBIIAJIBI: KaHa TEXHOJOTHsUIapMeH TaHbicy, 3D Oachin mbIFapy JarablUIaphl,
aKmapaTThl KOpFay oJICTEpiH Oy, aKmapaTThl KOpFay JaFabUIapbl, KOMIBIOTEP/IE
MOTIHJIIK KY’KaTTap MEH Mpe3eHTalusIapra apHalFaH WLTIOCTPAUsIapIbl OHICY
KOHE MHTEPHET PeCcypCTapblH MaiaiaHy; OWbIH PEeCypCTapbiH/ia, TpEeHaXepapaa
KOHE TPEHepJep/le MHTEPHETTE KYMBIC icTey; VHTepHerTe akmaparThl 131€yai
KYprizy; OVJITTHIK KbI3METTEp/Al NaijaliaHy; SJICKTPOHJBIK IOIITAMEH »XYMBIC
ictey, Oip-Oipine Qaimapasl (MOTIHAIK, ayauo oHe OeifHe) xibepy; Oipkarap
137y cepBepJIepIHIH KOMETIMEH HWHTEPHETTE 137Iey J>KOHE aKMapaTThl TaHAayIbl
KYy3ere achlpy; KOMIBIOTEpPAE MOTIHIAIK KyKaTTap MEH Mpe3eHTanusiapra
apHaJFaH WUTIOCTpAlMsUIapAbl  OHACY JKOHE WHTEPHET pEeCypCTaphIH,KeHCE
Oarmapiamanapsl MEH HMHTEPHET PECYpPCTaphlH MaifaliaHa OTBIPHIN, MOTIHAIK
Ky’XKaTTap MEH Mpe3eHTaIMUIapabl Kypy.

Nudopmatukansl okpiTyna CLIL xommany OipHemie HeETi3Ti acmeKTilepi
KaMTuIbI [7]:

1. IToHal Tin apKpUIBI MEHTEpy — OLIIM ayliblIap aFbUIIIBIH TEPMUHOJIOTHSICHIH
naijanaHa OTHIPHIN, OardapiamMaiay/bl, KOMIBIOTEPIIK KEIUIEPai, MOIIMETTED
KOPBIH XKoHEe 0acKa TaKbIPBIITAPIbl MEHIEPE/Ii.

2. Tingik wHTETpaus — OKYyIIbUIap TEK TOHJI OKBIN KaHa KOWMal, aFbUIIIBIH
TUTIHJE OKY, a3y, COUIIEY JKOHE ThIHAAY JaFIbUIapbIH 1aMbITaIbl.

3. XKobanwIk ic-mapanap — Oarmapiama Kypyna, alfTOPUTMIEPAl OHACYIE >KOHE
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JepeKTep/Il Taljay1a aFbUIIIBIH TUTIHJIE ajiFaH OUTIMIEpiH MPpaKTHKa1a KOJIaHy.

O-cpinbInTa «KOMIBIOTEPIIIK KENIep KOHE MHTEPHET» MOIYJl IIeHOepiHIe
OKYIIbUIAp aFbUIINIBIH TUIIHAE KyKaTTamMa MEH OKy MaTepuajapblH NaiijanaHa
OTBIpBIN, Oarmapiiamanay HerizaepiH MeHrepeal [4]. Tancelpmamapra Herisri
Python cunTakcucid (KiiT ce3aep, alHBIMANbUIAP, (PYHKIMIAP) 3€pTTCY Kipei;
pecmu  Python xyxkarramacelHmarbl —Mblcayiiap  (TammaHazsl  [8];  Kojaka
TYCIHIKTEMENIep aFbUINIBIH TUTiHAE >Kaswpuiagwl; [llareiH xobamap (MbICAHI,
KaJIBKYJIATOp HEMece KapamailbiM OWBIH) aFbUIIIBIH TUTIHAEC HOTHXKEHI KOPCETY
apkpUTbl  kacamanbl. OChl  THNOTETI TalchIpMalapAbl OpBIHIAY OapbICHIHIA
OKYIIBUTAPJBIH TUIMIK JKOHE TAaHBIMIBIK JaFAblIapbl KaJbIITACAIbl, MBICAJIBI,
Oarmapiiamaniay JKOHE  aJITOPUTMACY JIOTHKACBIH  MEHIepy, TEeXHUKAJIBIK
Ky>KaTTaMaHbl OKY JKOHE TYCIHJIpY, jKa30ala CeusieyAiH JaMyblHa BIKIAJI €TETiH
TYCIHIKTEMeJIep MEH TYCIHIKTeMellep Ka3yFa MalllbIKTaHJIbIPy, Tajlaay, CAIbICTHIPY
KaOu1eTTepid apTThipy [9].

Kazipri Oimim Oepy >kyieci OKyIIbUIApbIH TEK MOHJIK OLTIMIH FaHa eMec,
COHBIMEH KATap MOHAPAJBIK KOHE TUIAIK JaFIblIapblH JIaMbITyFa OaFbITTaTybI
tuic. byt makcarka xetryaid trimai sxoibl — CLIL omgictemecin koamany [10]. Byn
oliC apKbpUIbl WH(pOpMATHKa IMOHIH aFbUIMIBIH TUNHAE OKBITY OKYIIBLIAPIAbIH
aKMapaTThIK CAyaTThUIBIFBIH APTTHIPHIN, TUIAIK KY3bIPETTUIIIH KaTtap JaMbITyFa
MYMKIHIIK ~ Oepeni.OKy  mpoleciHie OKyLIbLIap arbUIIIBIH  TUTIHIETI
TEPMUHOJIOTHSIMEH TAHBICHII,)K00AIap OPBIHAAY apKbUIbl MOHIIK, TUIIIK OUTIMIEPIH
oekiteni. Conpaii-ak, onap XXI racelp JarabliapblHa cail oilnay, Tanaay,
CUHTE3/ICy CUSKTBI KaO1JIETTEPiH JaMbITa/Ibl.
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Anparna: Kazakcran PecnyOnukachlHbIH OUTiM Oepy >KyHeciHlie KOmTuIIl
OutiM Oepy Macelneci alTapibIKTaid ©3eKTi 00bI OThIp. OChl MOCENIeHIH MIenTiMi
petinne CLIL (Content and Language Integrated Learning) TexHOIOTHUSIChI KEHIHEH
KOJIIaHbUTy1a. Byl ofic oKylIbutapAblH MOHMAIK OLIIM MEH TUIAIK JIaFabLIapIbl
KaTap JaMbITyFa MYMKIHJIK Oepeni. Ocipece, Kazakcran tapuxsl moHinge CLIL
TEXHOJIOTHSICBIH KOJIJaHy Tapuxu OUTIMAI TEPEeHJETyMEH KaTap, OKYIIbLIapbIH
TUIAIK JaFbUIapbIH KOHE ChIHM Oilay KaOineTTepiH apTThipaisl. Makanaga CLIL
OMICIHIH THUIMAUIINT MeH oOHbl KazakctaH Tapuxbl TIOHIHJE KOJAaHYIbIH
apTHIKIIBUTBIKTAphl KapacThIPBUIAIbI, COHIAN-aK OCHI OICTI KY3€re achIpyIaFbl
KeOip KUBIHIBIKTAP MEH OJap bl MICITY KOJIIaphl TaJ aHAIbI.

Tyiiin ce3mep: CLIL, xentinmi Oimim Oepy, KazakcTtaH Tapuxbl, MOHIIK
OLTiM, TUIIIK JaFIbUIap, CBIHK OMIay, OKBITY TEXHOJOTUSICHI, OKY MPOIIECi.

Kazakcran PecryOnukaceiHbIiH OUTiM Oepy KyieciHae KenTuial OumiM Oepy
Mocemiecl Kasipri yakbpITTa alpbIKIIa ©3eKTi OOk Talbuiangbel, cededi Oy
OKYIIBUTAPJBIH ONEMIIK OiIiM Oepy KEHICTIriHEe WHTerpalusIaHyblHa JKOHE
XaJbIKApaJblK CTaHAAapTTapFa caid OuTiM amyblHa MYMKIHIIK Oepexni. Kentinmi
MEHrepy OuTiM Oepy camachlH apTThIPYAbIH 0acThl (haKTOpJApBIHBIH Oipl peTiHje
KapacThIPBUIBII, OYJI MPOIEeCcC OKYIIBUIAPIbIH 3USTKEPIIIK KOHE KOMMYHUKATHUBTIK
KaOuterTepin aambiTyra biknan ereni. Ocel opaiiga, CLIL (Content and Language
Integrated Learning) TeXHOJOTHICHIHBIH MaHbI3ABI poJii ailkbiHaanaasl. CLIL omici
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MIOH/IIK O171IM MEH TUIIIK AaFablIapabl MHTETpalusiiay apKbUIbl OKYIIbLIAPIbIH OKY
IpOIIECIH THUIMI TYpAe YMbIMAacThIpanbl. byn omic, ocipece, KazakcTan Tapuxsbl
MIOHIH OKBITY/a 63 THIMJIUIITIH epeKIle KepceTei, ce0edl Tapuxu OUTIMII MEHTepyY
MEH TUIAIK JarabplIapAbl JaMbITy O1p Me3rue sKy3ere achlpbuiaibl. HoTtuxkecinae,
OKYIIBUTAPJbIH KOTHUTHBTI KaOUIeTTepi HBIFasAbl, ChIHH OWIay JaFablIaphl
KETUIIIPUIIN, oOJlap TapUXThl 3€pTTEy/leé TEPEeH KOHE >KaH-)KAKThl Ke3Kapac
Kaneimracteipaabl. CLIL  omiciHiH oOChl  acmekTuiepl OKYIIBUIApABbIH MOHAIK
OlLTIMMEH KaTap, JeMJIK JAeHreie 0ocekere KabuieTTi TUIAIK KY3BIPETTITIKKE 1e
OOJTyBIH KAMTaMachl3 €TEe/Il.

CLIL opiciHiH MaHBI3ABUIBIFBI 3€PTTEYIIICp TapanblHaH OlpHEIIe peT aTamn
etinreH. Mocenen, X.b. KaxsiranueBa MeH Oacka astopiap (2024) e3
3eprreyiepinae CLIL TexHoIorusachl oKyibuiapra 6enriti 0ip moHA1 OKU OTBIPHIIL,
COJI TIOHHIH JICKCHUKAJBIK OHE TIpaMMaTUKAIBIK KYPBUIBIMAAPBIH MEHIepyTe
MYMKIHJIIK OepeTiHiH atam eTkeH [1,64]. by npunHIunTi o3 3eprreynepinae Sylvén
(2013) men Dalton-Puffer & Nikula (2014) na wxonmaner [2,135]. Omap CLIL
OMICIHIH €Kl JKaKThl THUIMJIUIINIH, SFHH  OKYIIBUIAPJBIH IIOHIe JIETEH
KbI3BIFYIIBUIBIFBIH  APTTHIPY apKbUIBl TUIMIK JaFAbUIAPABIH JIaMybIHA BIKIAT
ereTiHiH aWTKaH [3,98]. CLIL opiciH eHri3y apKpUIbl OKYIIbUIAD TEK TEOPHUSIIBIK
OUTIMMEH FaHa WIEKTEJIIMEH, COHBIMEH KaTap MPAKTUKAIbIK JaFabUIapabl J1a
yipeHeni, OyJl ©3 Ke3eriHie OJaplblH 9JIeMJIK OLIiM KEHICTITHIAE Oacekere
KaO11eTT1 OOJTybIHA HET13 KaJIaIbl.

Kazakcran Tapuxbl [IoHI OKYIIbUIApFa TEK TapuxXu OUTIM Oepy eMec, COHaM -
aK oJap/ibl TAPUXHU KYOBUIBICTAP/IBI CHIHM TYPFBIIAH TalaayFa yipereai. Ocel TycTa
CLIL TexHOJIOTHSCHI TapUXHU JNEPEKKO3EP/ll aFbUIIIBIH TUTIHJE KOJIJAHy apKbLIbI
OKYIIBIAPABIH TUIMIK JaFAbUIApbIH Ja SKeTunaipeni. Meicaibl, 8-ChIHBIITHIH
«KazakcTan Tapuxbl» IMOHI OOMBIHINIA «AOBLIal XaH OWJIIT» TaKbIPHIOBI HET131H]IE
CLIL opiciH KoaaaHy apKbLIbl TapuUXH OLIIMJI MEHIrepy MEH TUIIIK JaFablIiapibl
KETUIIIPYIIH HaKThl MBICATAAPBIH KapacThlpyFa OoJanbl.byn okpITy ofici
OKYIIIbUTApFa TEK TapUXU MAaFIyMaTThl €MeC, COHBIMEH KaTap TepMUHJIEPAl TYPhIC
KOJITAHYAbI, MOTIHAI JYPBHIC TYCIHYJl >KOHE AaFbUIINIBIH TUIIHJAC aKaJIeMHUSIIBIK
ceilyiey IarAblUIapblH JaMBITYFa MYMKIHIIK Oepei.

Kazakcran TapuXbIHBIH MaHbI3BI 30p 9pl Kypaemi ekeHpuiri oenrui. Ockbl
MOHJI aFbUIMIBIH TUIIHAE OKBITY OKYIIBLIAPAbIH TapuXu KYObUIBICTapFa JEereH
KBI3BIFYIIBUTBIFBIH aPTTHIPBINT KaHa KOWMai, OJIapAblH aFbUIINIBIH TITIHAC OWJay
KaOuteTTepiH Ae xetuiaipeni. Meicansl, Ignatova sxone 6acka 3eprreyuriiep (2023)
CLIL opici apKplIbl OKYIIBUIAP TAPUXU MITIHIEPAl TEPEH TYCIHIN, 63 MiKIpJepiH
arbUIIIBIH TUTIHJE JOJICNJICH ajaThlH JEHIeHre JKeTKeHIH KepceTkeH [6,105]. by
MPOIIECC OKYIIbUIAPABIH CHIHM OWJIAybIH JaMBITYFa, TAPUXTBIH KOI KBIPJIbI
TYCTapbIH caparnTayFa >KOHE 03 MIKIPIH J9JeNIeyre YUpeTe .

«Abvinati  xan  Ouniciy  MaxebipvlOLl  OOULIHWA  OKYUbLIAPA

YCbIHbIIAMbBIH  MANCLIPMANAp, MAapPUxu 0epeKKo30epMeH HCYyMvlc icmeyoi

kammuovl. OKywvliap2a mapuxu MamiHOepMeH Mmanvicy 0apviCblHOa,
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01apObl mepey MYCIHY YuliH, Hezi3ei mepMuHoep MeH KOHYenmyanioblk
YeuiMOapobl  AuKbIHOAN, OJapObly MIH-MARbIHACLIH MAJKbLIAY MIHOemi
Kousliaovl. byn npoyecc okywwiiapovly JN1eKCUKANbIK —KY3blpemminiei
JHceminoipin, mapuxu mepMuHoONI02UAHbIY, MINOIK KOHMeKcme2i KONOAHbLIYbIH
ueepyze MymkiHoix 6epedi. Convimen Kamap, MomiHOepoi agbllublH MITIHOe
KblCKAUA MA3MYHOAY MAancelpMacsbl OKYWLLIAPA MIMIHHIY KYDbLIbIMbIH
JHCOHE He2l32l UOesIaPbIH AHbIK MYCIHIN, aKA0eMUsIbIK Mil0e N02UKANbIK IPi
Jicyileni mypoe dcemkizy O0a20blIapblH  0amMblmy2d blKnal emeodi. byn
MANCLIPMAHbBIY AHATUMUKATLIK OUNAYea 0agblmmaneansbl aukblH, OUMKeHi
OKYWIbLIAD MeK MIMIHHIY MA3MYHbIH 8aHA eMec, OHbl ARbLIWUbIH MIiNiHOe
cunmesoen, 630€piHiy MYCIHIKMEPIH KYPblIbIMObL 2pi 0l  HCEMKI3)y
Kabinemine ue 001aovl. Tapuxu MamiHOEpMeH JHCYMbIC HCACAY, COHbIMEH
Kamap, OKyubliapobly aKadeMUsIbIK a3y 0a20bllapblH  dceminoipyee,
071apOblL EbLILIMU MIMIHOEPOi OYpblC MANOan, KbicKaula api 0anendi mypoe
basHoayza yupemyze 6a2blmmanean Maybi3obl Kypan 606in madowiiaowl.
CLIL oniciH KoJMIaHYyJbIH MaHBI3Abl acCHEKTUIEPiHIH Oipl — mMiKipTanacTap
MEH 3epTTey >XoOajapblH YHBIMIACTHIpY, ce0ebi Oysi TOcUl OKYIIBLIAPIBIH TEK
MOHJIK OUTIMIEpIH FaHAa €MeC, COHBIMEH KaTap TUIIIK JKOHE KOTHUTHBTIK
JaFbUIapbIH Ja JaMbITyFa OarbiTTanfaH. Mpeicanbl, «AObutaii xaHHblH Kazak
MEMJIEKETTUIITH KaJbIMTACTBIPYJAFbl POJI1» TaKbIPHIObIHAA YHBIMAACTHIPHLUIATHIH
MIKIpTajlac OKYIIBUIAPABIH ©3 OWJApbhlH €pKiH, opl AQJNIENAl Typle XKETKI3y
JaF/IbUTAPBIH KAJIBINTACTRIPyFa MYMKIHIIK Oeperl. OKylmbutappl €Ki TonKa 0eJtirl,
Oip Ton AObUIall XaHHBIH MEMJIEKET OacKapyJarbl OH POJiiH JdJeIece, EKIHII TOI
OHBIH CasCaTBIHBIH JayJibl TYCTapblHA Tayijaay JKacaWmel. bym mikipramac
OKYIIIbUTApFa TapuxXu (PaKTUIEPai CATBICTBIPHIN, OJAPIbIH MaHBI3IBUIGIFBIH alllyFa,
JoJIeNIep apKbUIbl ©3 MIKIPJIEPIH HETI3/eyre, JKOHE OJIapAblH aFbUIIIBIH TiTiH/ET]
aKaJeMUSUTBIK COMIIey IaF[blIapblH JKeTUIaipyre biKnan eteni. COHbIMEH Katap,
nikipragac OapbIChIHAA OKYIIbUIAP ©3JEPIHIH 3€pPTTeY HOTHKENEPIH KUHAKTAIl,
OpTYPJIl KO3KapacTap bl CaBLICThIPa OTHIPHIN, CHIHU TYPFbIAAH OMIay/Ibl YHpPEHE/I.
byn tocin omapaeiH oinay KaOUIETiH JaMBITBHIN, TapUXU OKUFAIApIbl TEPEHIPEK
TYCIHyTe >KOHE ©3 OWJIapbhlH FBUIBIMU TYPFBIAA JISJIENI Opl JIOTUKAIBIK TYpHAE
ouIIIpyre MyMKIHJIIK Oepe/i.
3eprrey xobanapeiabiH MaHbbl CLIL omiciH KonmaHyna epekiie OpbIH
anazapl, ce0eb1 oap OKYIIbUIAPIBIH MTOHIIK OLTIMAEPIH TEPEHACTII, COHBIMEH KaTap
OJIapJbIH TULAIK XOHE 3€pTTEY JaFAblIapblH AaMBITYFa MYMKIHIIK Oepeal. Mbicabl,
AObU1aii XaHHBIH CBIPTKBI casicaThl TaKbIPHIOBIH/IA KYPIi3UITeH 3epTTey >K0OaIaphl
OKYIIIbUTapFa TapuXyu KYOBUIBICTAPABI TEPEH TajjaayFa *oHE 3epTTEyre MYMKIiHIIK
Ooepeni. OKymipulap 3epTTEYy HOTHXKEJIEPIH aFbUINIBIH TUTIHAE TMOCTep MEH
MpEe3eHTalUs TYPIHJE YChIHY apKbUIbl 63 MIKIpJIEPiH JdJeNIer, FhUIbIMU OasH1aMa
’Kacay JarAbUIaphlH KETUIAipeni. by mporecc OKYIIbUIapIbIH — aK[MapaTThl
KUHAKTAIl, OHBbI JKYHEJIl TypJe YCBIHY, FBUIBIMA apryMEHTTEPAl KaJbINTACTBIPY
KOHE aFbpUIIIBIH TUNHAE ©3 OWBIH HAKThl opl JIOTUKAIBIK TYpPAE KETKi3y
KaOuteTTepiH naMmbITyFa bIKnan erenl. COHBIMEH KaTap, 3€pTTey KoOalapbiH
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YUBIMAACTBIPY  OKYIIBUIAPJBIH ~ CBHIHM  Oiay, 3epTTey Jarlbulapbl  MEH
aKaJIEeMUSUIBIK JKa3y MaIIbIKTapblH apTThIPyFa, COHJAN-aK OJaplblH TapuXH
KYOBUIBICTapFa JIETEH KbI3bIFYIIBUIBIKTAPhIH TEPEHACTYTE BIKIAT €TE/I1.

3eprrey HoTmwxkenept CLIL  TeXHOJNOTHMSCHIHBIH  OlpHEIIe MaHbBI3/bI
apTHIKIIBUIBIKTAPBIH alKbIHIANIbI, OJap IbIH 1MITHAE OKYIIBLIAPABIH MOHJIIK KOHE
TUIAIK JaFIbUTApBIH JTaMBITyFa OarbITTaIFaH OipHEIIe HAKThI acTeKTiaep OeiHim
Kapananel. BipiHImieH, OKy MaTepHallblH TEPeH MEHIepy apKbUIbl OKYIIbLIAp
TapUXU OKUFAIAP/bl XKaH-)KaKThl 3epTTEyre MYMKIHIIK ajajbl, OYJ1 onapablH O011iM
JCHreiiH JKOFaphl KOTEPEl JKOHE TapUXH ACPEKTEP/l TepeH TYCIHyTe BIKIal €Te/l.
ExinHmmiieH, Tapuxu TePMHUHOJIOTHUSHBI aFbUIIIBIH TUTIHIE MEHIePY OKYIIBLIAPIbIH
€Ki TUTII KY3BIPETTUIITIH JaMbITaIbl, OYJ1 T TUTIHET] aKaJeMUSIIBIK JaFIbUIapabI
XKeTuiaipyre MyMmkigaik Oepemi. YuramngeH, CLIL omici oKylmbutapJblH ChIHU
oitay NIaFabUIapbIH JKETUIIIpesl, ce0ell ojlap OKHFajlapra opTypJil Ke3KapaclieH
Kaparl, e3 MIKIpIH Jdnenaeyal yipeneni. TepTiHIIieH, WHTEPAKTUBTI dICTEp/i
KOJJIaHy OKYIIBUIAPABIH TOHTE JIETE€H KhI3BIFYIIBUIBIFBIH apTTHIPHII, OJIap/IbIH
OeJICeH/Il KaThICYBbIH KAMTaMachl3 €Te/Il.

Hereamen, CLIL omiciH eHridy OapbIChIHAA KeWOip KHUBIHIBIKTAp Ja
TYBIHAAQNABI. BipiHINiIeH, aFbUINIBIH TUTIHAETI TapuXH MOTIHAEPAl TYCIHY Keke
KUBIHJBIK TYIBIPYbl MYMKIH, ce0e01 Oysl MoTiHAep KeOiHece Kypaeni TUIAIK
KYpPBUIBIMIAp MEH apHaibl TepMuHoiorusra wue. OcblFaH opail, OeHiMIIenTreH
MOTIHIEp MeH KepHeki wmartepuangap (scaffolding) konmpanesutysl THiC, Oy
OKYIIBUIAPABIH ~ MaTepUaIAbl KEHUI MEHTepylHe Kkemekrecedl. MyHmaail
Marepuaniap OKYLIbUIAPAbIH MOTIHAI JYpPbhIC TYCIHYIHE, COHAAW-aK TapUXH
TaKbIphINTAp OOWBIHIIA OUTIMIEPIH HAKTHUIAI, TEPEHAETYT€ bIKIAJ €TEe/Il.

Conbimen katap, myramiMmaepaid CLIL omiciH MeHrepy AeHreni »KeTKUTIKCI3
00JIybl MYMKIH, OYJI OMICTIH THIMAUIITIH TOMEHAETYlI MYMKIH. MyFamimaep/IiH
KOciOM JIEeHreliH apTThIPy MaKCaThIHJa apHaWbl OKBITY KYPCTapblH YHBIMAACTHIPY
KaxeT. Ocpiran OaiimanbicThl, Zh.T. Kambarova & A. Tussupbekova (2020)
seprreynepinae CLIL omicin  TuiMal Ky3ere acwlpy VIHIIH MYFalIMIEpAiH
OUTIKTLIITIH apTThIPy KaXKETTUIIr epekiie artam etuired [5,78]. byn moceneni
HIENTy YIIIH apHaibl 9JICTEMENIK TPEHUHTTEP MEH KOCiOM JaMy OarapiiamMaliapbiH
EHT13y MaHbI3[bl 0okl TaObu1aabl, ce0e0i CLIL TeXHOIOTUSICHI THIMII JKYMBIC
icTey YIIIH MeNarorTep/iH 9JICHAMAJIBIK NalbIHIBIFBI MEH TIXKIpUOEC >KOFaphl
00JTyBI THIC.

CLIL omiciHiH THIMIUIITIH ICKE achIpy YIIiH OipkKaTap Iiapanap KaObuiaay
KaxeT. bipinmi ke3ekre, CLIL anicine OeliMaenreH OKy-oiCTEMENIK Kypaaaap/bl
a3ipiey oTe MaHbI3ABL. Tapuxu mMaTepuanfapibl YOI TUIIE — Ka3akK, OPBIC JKOHE
arpUIIIBIH  TUIEPIHAE MEHTrepyre MYMKIHIIK OepeTiH OKYJBIKTap MEH
TarchbIpMaliap KUHAFbIH Kacay, OKYIIbUIAPABIH TUIIK KY3BIPETTUTITIH apTThIPAIbI
KOHE OJapIblH KemTuial OuliM ady MYMKIHAINIH KeHeWrteni. bym mapa
OKYIIBUTAPJBIH TUIAEPI MEHIepy ACHTCHIH KOFapbhUIATHIMN, OLTIMII KONKaOaTThI
TYpJI€ UTEPyTe BIKMAI eTEe/Il.
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Exinmrigen, CLIL opmiciH THIMII >Xy3ere achlpy YIIiH IMMOHAPAJIBIK OKBITY
MOJCNBACPIH €HTI3Y KaXETTUIr TybIHAAWABL. byl Monenbaep MoH MeH TUIIIH
UHTErpallMAChIH  HBIFATyFa  JKOHE  OKyIIbUIapFa  TOHAEP  apachbIHIAFbl
OaliaHbpICTap/Ibl KOPyTre MYMKIHIIK Oepesi. MbIcasibl, TAPUXThI aFbUIIIBIH TUTIH/C
OKBITY OapbIChIHAA OKYIIbUIAp TE€K Tapuxu (PaKTOJIOTHSHBI FaHa €MeC, COHbIMEH
KaTap TUIMIK KYPBUIBIMAApPALI Aa MeHrepemi. Ochbuiaiiiia, MOHIEP apachIHIaFbI
OailTaHpIC OKYIIBUTAPFa TEPEH o1 )KaH-KaKThI OLTIM alTyFa JKaraai sKkacauIbl.

CoHbIMEH KaTap, TapuXW MaTE€pPUANAbl aFbUIIIBIH TUNHIEC MEHIepy
OKYIIIbUTApFa KOIITEreH XaJbIKapaIBIK JK00aIap MEH FBUIBIMU 3€PTTEYJIEPTe KaThICY
MYMKiHAITIH Oepenmi. byn onmapaplH JYHHETaHBIMBIH KEHEWUTEl MKOHE FBUIBIMU
KOFaMJIaCThIKTa ©3 MiKIpiH OunAipy KaOinetiH apTTeipanbl. CoHbIMEH KaTap,
XaJbIKapaiblK 3epTTeyJiep MEH jkolajapFa KaThICy OUTIM allyIIbLIapAbl SJIEMIIK
JIeHreine 0acexkere KaO1JIETTI €TE/.

Kazakcran  TapuxbiH  okbiTyna CLIL  TeXHONOTHSICBIH  KOJIJaHy
OKYIIBIIAPLIH TaApUXU OUTIMIH TEPEHACTYre »XOHE OJap/AblH TUIMIK JaFIblIapblH
JaMBITYFa MaHbBI3/Ibl YJIE€C KOcaabl. byl o/ic OKyIIbUIApAbIH aKaJIeMUSIIBIK Ka3y,
CBIHM OWJIay >KOHE 3€pTTEY MaFJbUIapblH KETULNIpyre OarbITTaJiFaH, COHJAM-ak,
OJIApJIBIH QJNIEMJIK JeHrelae OiTiM adyblHa JKOJ amajabl. Anaiiga, omiCTiH THIM/II
ICKE achIpbUTYbl YIIIH MYFaIIMAEP/IIH OUTIKTUIINH apTThIPy, OKYJIBIKTap MEH OKY-
oMICTEMEIIIK Kypajjaplbl o3ipiiey, COHAal-aKk OKYy MpoleciHe OelimMaenreH
Matepuanjap d3ipiaey KaXeTTUlirli TybeiHgahasl. MynbeiH 0Oopi CLIL  omiciH
Kazakcranna OuniM Oepy KyHeciHae KeHIHEH KOJIJIaHyFa skoHe OuTiM Oepy camachbiH
apTThIpyFa bIKHAJ €Te/l.
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Abstract The rapid growth of the information technology (IT) sector has
created a vast and specialised vocabulary which professionals need to master in
order to remain competitive. Traditional methods of acquiring vocabulary often fail
to engage learners and support long-term retention. This study examines the use of
gamification techniques to enhance IT vocabulary learning, focusing on theoretical
foundations and practical applications through accessible platforms. Research has
used key theories of learning, including self-determination theory (SDT), flow
theory and cognitive load theory, to show how gamified tools can facilitate
vocabulary acquisition by promoting engagement, motivation and retention. The
two platforms Cram and Socrative are assessed for their ability to integrate
gamification features such as goal-based systems, challenge-based quizzes,
adaptive learning paths and collaborative features. The findings suggest that these
platforms effectively support learners' engagement by addressing the psychological
needs identified in the SDT and maintaining an optimal balance of challenge and
skills in accordance with the flow theory. The study concluded that gamification,
when used in a thoughtful way, can significantly improve IT vocabulary learning
by creating an interactive, personalised and rewarding experience. Future research
should examine the impact of gamification on different learning groups and its
scalability in the workplace.

Keywords: IT vocabulary, gamification, Self-Determination Theory, Flow
Theory, vocabulary acquisition, learning platforms.

The IT sector is characterised by rapid innovation and development,
constantly creating specialized terminology that professionals need to master in
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order to remain efficient and competitive. The IT vocabulary is more than just
jargon; it is a precise communication system necessary for problem solving,
knowledge sharing and career development (Sapon-Shevin & Schniedewind, 2012).
Traditional approaches to vocabulary learning - often based on passive learning -
often fail to generate the engagement required to retain vocabulary in a long-term
way (Deterding et al., 2011). This article explores the theoretical basis for
gamification for vocabulary acquisition, followed by practical implementation
through open platforms. By incorporating elements such as competition, goal-
tracking, narrative context and collaborative challenges, gamification frameworks
can turn vocabulary learning into a more engaging and effective experience (Kapp,
2012). By focusing on established teaching theories and available resources, this
research seeks to provide conceptual understanding and practical strategies for
mastering vocabulary.

Theoretical Frameworks Supporting Gamification for Vocabulary
Acquisition

The use of modern information and communication technologies (ICT) in the
teaching of language arts is closely linked to various educational theories aimed at
improving learner engagement, motivation and overall learning outcomes. This
theoretical framework is based on the concepts of gamification, self-determination
theory (SDT), flow theory and cognitive load theory, which are central to
understanding the learning dynamics in the digital environment.

Gamification in Vocational Education Gamification has received wide
attention as a tool to improve learning outcomes and student engagement. In the
area of language learning, studies by authors such as Deterding et al. (2011) and
(2011) the non-differentiation of the mandate. (2022) emphasises that gamified
approaches improve not only learning disability, but also vocabulary acquisition.
Gaming involves incorporating game-like elements such as points, levels and
challenges into the learning process. Differentiation: misconception by the
mysterious name of reputable. The role of game mechanics in promoting
motivation is highlighted by the authors of the book, while the anonymous sender
of the petition, (2022) provides evidence that interactive learning environments,
including digital platforms, increase vocabulary retention and participation.Recent
studies such as Kuo and Anderson (2023) show that gamified vocabulary learning
platforms increase both the learning and retention of technical vocabulary. For
example, using scenario-based learning and learning outcomes systems encourages
learners to challenge themselves and monitor their progress, making vocabulary
acquisition more interactive and pleasurable.

Self-determination theory and motivation Self-determination theory,
developed by Deci and Ryan (1985), plays an important role in understanding
motivation. The SDT suggests that motivation is enhanced when the basic
psychological needs of autonomy, competence and belonging are met in a learning
environment. In recent years, researchers such as Vallerand (2021) and Ryan and
Deci (2022) have highlighted that 1CT-based tools that promote autonomy (e.g.
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feedback and progress tracking) and connectivity (e.g. social or collaborative
features) can improve learners' intrinsic motivation to learn. This is particularly
important in the case of vocabulary learning, where it is important to motivate
students to learn and remember the vocabulary.

The flow theory and learning experience Another key framework, proposed
by Csikszentmihalyi (1990), explains how learners achieve a deep commitment to
learning. Discussing the topic of spirituality, Csiktorta (1990) describes the
transcendental state as a state of complete immersion in which the students feel
energized and focused. Studies by Nakamura and Csikszentmihalyi (2009) show
that meditation improves learning outcomes and enjoyment. In the context of
vocabulary learning, authors such as Reeve (2018) and Jackson (2022) use the term
flow to explain how a gamified environment helps learners to achieve a deep
engagement, especially when the challenges are aligned with their skills and
interests. In learning-based vocabulary acquisition, the reinforcement of learning
involves balancing challenge and skill, often achieved by adjusting levels of
difficulty, rewards, and clear goals, as shown in studies by Jackson (2022) and
Szczeczentmihalyi and Larson (2014). According to Sweller (1988), learning is
most effective when the cognitive load is managed so that it does not overwhelm
the working memory. Regarding vocabulary learning, studies by Ayres (2006) and
Wieland (2007) (2011) proposes that the minimum standard for generosity should
be the minimum standard for generosity.

Adaptive learning pathways Theoretical basis: Adaptive systems are
consistent with Vygotsky's (1978) concept of the zone of proximal development
and the emphasis of flow theory on the maintenance of optimal levels of challenge
(Csikszentmihalyi, 1990). By continuously adjusting difficulty according to
performance, adaptive systems keep learners in an optimal state of vocabulary
acquisition, by ensuring that the internal load remains challenging but manageable,
and prevents both disengagement (from tasks that are too easy) and frustration
(from tasks that are too complex).

Collaborative theory of games: Collaborative approaches rely on social
constructivist theories (Vygotsky, 1978) and the principles of community of
practice (Wenger, 1998), which emphasise that learning is essentially a social
process. By creating an authentic context for using terminology with peers, these
approaches increase motivation and aptitude for learning.Cognitive mechanisms:
These environments satisfy the associativity component of Bandura's theory of self-
determination, while providing opportunities for observation learning, a key
mechanism of the theory of social learning. Authentic communication requirements
also facilitate a deeper understanding of terminology through meaningful use.

The practical part of this article focuses on applying gamification techniques
to the teaching of IT vocabulary. This survey integrates two widely used but still
accessible platforms - Cram and Socrative - to show how gamification principles
can be used to improve the acquisition and retention of specialized IT vocabulary.
Both platforms provide valuable tools for educators and learners to engage in
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dynamic and interactive learning through flashcards-based learning tools that
include gamified elements such as goal-setting, progress tracking and competitive
quizzes to enrich vocabulary learning. The platform allows users to create their
own personalized flashcards, share them with others and participate in various
games designed to strengthen the recall of information. The use of badges and
achievement levels directly supports the SDG framework by addressing intrinsic
motivation, in particular by promoting a sense of responsibility and autonomy.

The second part of the practical application focuses on Socrator, a tool for
real-time interrogation and interrogation. Socrative uses challenge-based quizzes
and adaptive learning pathways tailored to the learning performance of each student
to increase vocabulary acquisition in a gamified environment. In Socrative, students
can test their understanding of IT terminology by answering questions in a
multiple-choice format. This feature supports flow theory, as it keeps learners
engaged by maintaining an optimal balance between challenge and proficiency.By
examining these platforms, this section not only shows how gamification can be
integrated into IT vocabulary learning, but also highlights how it can be used to
increase engagement and retention. The application of these gamified approaches is
based on established learning theories such as self-determination, flow theory and
cognitive load theory, which guide the design and structure of these platforms.
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Cram: flashcards-based learning with gamification features Cram allows
users to create and study flashcards, one of the most traditional forms of vocabulary
learning. However, the integration of gamification features in the Cram system
adds a new dimension to the process. Students can take part in various games - such
as the game 'Match' and 'Test' - designed to strengthen vocabulary retention. In
addition, Cram tracks progress and rewards students with badges and certificates
when they reach certain milestones, such as completing a set of flashcards or
mastering a task. This system of success creates a sense of progression and
encourages motivation, in line with the theory of self-determination, in particular
by satisfying the need for competence and autonomy. From a flow point of view,
Cram helps to maintain the optimal challenge by offering different levels of
difficulty. As students progress through the various stages, they are presented with
new and more demanding content, ensuring that their learning of the language is
always challenging but achievable. The spaced-recurrence algorithms in the Cram
system also increase retention by ensuring that previously studied concepts are
repeated at intervals consistent with the spaced-recurrence principle, a cognitive
strategy that has been shown to increase long-term memory (Ebbinghaus, 1885-
1913).
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Figure 5 Gamifying Vocabulary with Real-Time Feedback
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Socrative: real-time q\izzes and adaptive learning paths Socrative offers a
gamified approach to IT WVocabulary learning through its real-time quizzes.
Teachers can create quizzes to challenge students to understand the concepts of
information technology, including question formats such as multiple choice, true or
false, and short answer. The gamified nature of Socrator is derived from its
challenge-based quizzes, which encourage students to answer questions quickly and
accurately. In addition, the platform provides immediate feedback, allowing
students to evaluate their progress and to adapt their learning strategies.Socrative
adaptive learning pathways ensure that students receive content that is adapted to
their current level of competency. Based on their performance, the platform will
adjust the difficulty of the following questions to ensure that the students are
always operating within their immediate learning limits (Vygotsky, 1978). This
approach helps students to remain in a flow state, balancing difficulty with their
ability, and ensures continuous engagement while avoiding frustration and
boredom, by making competitive elements of Socrates more appealing by making
them more competitive (Festinger, 1954). Students are encouraged to compete
against their peers and this creates a stimulating environment in which vocabulary
learning becomes a dynamic and interactive experience.

Effectiveness of Gamification Approaches in IT Vocabulary Learning
Effectiveness of gamification approaches in IT vocabulary training Both Cram and
Socrative offer practical applications of gamification which can be very effective in
IT vocabulary training. The effectiveness of these platforms is aligned with
different theoretical frameworks, as they foster engagement, increase retention and
provide a more rewarding learning experience than traditional methods. For
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example, self-determination theory suggests that gamified elements such as choice
and feedback increase intrinsic motivation by satisfying the need for autonomy,
competence and solidarity. In particular, both Cram and Socrative systems provide
clear objectives and rewards, which are known to increase motivation and retention
(Ryan and Deci, 2000). Similarly, flow theory stresses the importance of
maintaining an optimal balance between the level of difficulty and the level of skill,
which is addressed by the adaptive complexity of both platforms
(Csikszentmihalyi, 1990). In addition, cognitive load theory stresses the importance
of reducing external cognitive load, which both platforms achieve through clear
interfaces, structured tasks, and spaced repetition.

This study demonstrates the effectiveness of gamification in increasing the
acquisition of IT vocabulary by incorporating different elements of game design
such as scenario-based learning, challenge-based learning, adaptive learning
pathways and cooperative multiplayer games. The findings show that these
approaches, based on established learning theories such as self-determination
theory and flow theory, can significantly improve the engagement, motivation and
retention of learners. The relevance of this research is that it contributes to a
growing body of knowledge on the use of gamification in language learning,
particularly in specialised IT terminology. By bridging the gap between theoretical
models and practical application, this study provides practical insights for
educators, learners and professionals who want to optimize vocabulary acquisition.
These findings provide strong evidence for the adoption of gamification as a tool
for vocabulary learning in both academic and professional settings.

In practice, this research highlights how gamification can be used in real-life
education settings to support deeper learning and improve the retention of technical
knowledge. This approach benefits learners by making vocabulary acquisition more
interactive and rewarding and provides a framework for teachers to engage learners
in a more meaningful way. However, the study has limitations in terms of the range
of platforms studied and the lack of long-term retention analysis. Future research
should consider a broader range of gamification platforms, examining the long-
term impact of such tools and their applicability to different learning groups and
fields. In addition, an exploration of the scalability of gamified vocabulary learning
could provide valuable insights for wider deployment.Future research should focus
on longitudinal studies of retention patterns across different free gamification
approaches and on examining the effectiveness of different IT sub-disciplines in
specific domains. As the technological landscape evolves, the importance of
effective vocabulary acquisition will only increase, making continued innovation
with affordable and scalable solutions crucial for IT careers.
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Abstract

This article examines the importance of using gamification elements in
teaching foreign languages to primary school students. It analyzes the role of
gamification in the learning process, its impact on motivation, and the methods that
contribute to improving students' language acquisition. Additionally, effective ways
to integrate game elements into lessons are proposed.
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game-based technologies.
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In modern education, foreign language teaching methods are constantly
evolving. Instead of traditional approaches, innovative methods that engage
students and increase their activity are needed. One such method is gamification.
This approach enhances student engagement and motivation by incorporating game
elements into the learning process. In other words, it applies game mechanics to
make learning more enjoyable and engaging.

The main goal of gamification is to transform the learning process into a
game, making it more attractive to students. Compared to traditional learning
methods, game elements boost students' enthusiasm for lessons and help them
grasp material more effectively. Implementing gamification in teaching foreign
languages to primary school students facilitates language acquisition and increases
interest in lessons.

The Importance of Gamification in Language Learning for Primary
School Students

Primary school students are one of the most active and curious age groups
who quickly absorb knowledge through play. Therefore, the gamification method
enhances their motivation for learning and increases engagement in lessons [1].

1. Increases Interest in Learning

Young learners love playing games. If the learning process resembles a
game, they participate with greater enthusiasm. While traditional exercises may
seem dull, game-based tasks encourage active involvement [2].

Example: Instead of providing vocabulary lists, teachers can introduce new words
through crossword puzzles, picture-matching activities, or quizzes, making learning
enjoyable.

2. Boosts Motivation and Engagement

Primary school students enjoy receiving rewards. Gamification employs
point systems, stars, praise, and achievements to motivate learners [3]. This method
transforms students from passive listeners into active participants, encouraging
movement, critical thinking, and teamwork [4].

Example: At the end of a lesson, the student with the highest score could earn the
title of "Best Student” or "Most Creative Thinker," fostering a stronger desire to
learn the language.

3. Enhances Memory and Language Skills

Gamification involves visual, kinesthetic, and experiential learning, helping
students retain new material more effectively [5]. Moreover, game-based learning
develops speaking, listening, reading, and writing skills simultaneously,
encouraging direct thinking in a foreign language rather than translation.

Example: Instead of memorizing vocabulary lists, students can engage in games
like Bingo, Scramble Words, or Memory Game. "Storytelling" activities encourage
students to construct narratives, improving their speaking and creative thinking
skills.

4. Develops Self-Confidence and Social Skills
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Gamification positively affects students' self-assessment and confidence.
Seeing their progress and learning from mistakes helps them face challenges
without fear [6]. It also builds social skills through teamwork and collaboration.
Role-playing activities boost self-expression, decision-making, and responsibility.
Through games, students learn emotional regulation, empathy, and mutual support,
strengthening their confidence and encouraging positive peer interactions. Thus,
gamification makes the learning process both engaging and effective while
contributing to students' personal development.

Key Principles of Gamification

Gamification is an approach that makes learning engaging and effective
through game elements [1]. Below are key gamification principles used in teaching
foreign languages to primary school students:

1. Points System

One key element of gamification is the points system, which offers a
motivational way to assess student performance. Students earn points for correct
answers and participation, with bonus points given as errors decrease. These points
can unlock rewards or privileges, like choosing a bonus task or becoming a class
leader. This system increases engagement and interest in learning.

Online platforms like Kahoot and Quizizz use this system, where students gain
points for correct answers, fostering a competitive and motivating learning
environment [2].
2. Levels System

Another important gamification element is the levels system, which allows
students to visually track their progress and measure their learning development. In
this system, students progress from basic to advanced levels, proving their mastery
of new knowledge. As they advance, new challenges and opportunities unlock,
encouraging them to consistently complete tasks. This approach is widely used in
Duolingo, where students move through different levels (e.g., "Beginner,"
"Intermediate,”" "Advanced"), helping them assess their language skills [6].

3. Rewards System

The rewards system plays a crucial role in the learning process. Rewards
serve as a key motivational tool and can be provided either virtually or physically
(such as stars, certificates, or titles). Additionally, recognizing top performers
through leaderboards and introducing "special achievements" helps boost student
engagement. By implementing this system, students maintain their interest in
learning and strive for success.

Example: Awarding the title "Student of the Month" or using platforms like
ClassDojo, where students are rewarded with stars for good behavior and active
participation, has proven to be an effective strategy [3].

4. Quests & Challenges

Quests and Challenges are used to make lessons more engaging. Students
complete “Missions” or “Secret Tasks” to move to the next level, developing
critical thinking along the way. These quests often involve teamwork, helping
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improve communication skills.
Example: In a "Treasure Hunt" game, students read hidden tasks in a foreign
language and find the answers, which boosts motivation [6].
Gamification makes learning more fun and effective, building responsibility,
teamwork, creativity, and problem-solving skills.

Methods of Implementing Gamification Elements

Gamification enhances students’ motivation and facilitates natural language
acquisition [4]. Below are some unique gamification techniques that can be
effectively applied in teaching foreign languages to primary school students.

1. Transforming the Learning Process into a Game

Quizzes and Intellectual Games. This method improves students' memory
retention and provides an engaging way to learn [7].

"Brain Teaser Quiz" — Students describe unknown words while their team tries to
guess them.

"Speed Quiz" — The teacher rapidly asks questions, and students must respond
quickly.

"Detective Story" — Students uncover hidden words to solve a mystery.

2. Using Online Platforms

Quizlet helps students quickly learn new words by using flashcards and interactive
exercises [3].

Students can add words and their definitions for better retention.

"Match™ Game — Requires students to pair words with corresponding images.
"Gravity" Game — Students must answer correctly before an asteroid crashes.
Wordwall provides interactive tasks that encourage independent learning.
"Whack-a-Mole" — Students must quickly find and "hit" the correct word.

"Random Wheel" — Generates a variety of tasks for students to complete.

3. Working with Visual and Audio Materials

Songs enhance memory retention and vocabulary expansion [8]. Children

learn simple phrases from “Super Simple Songs” and “Sing Up”.

"Fill in the Blanks" — Students complete missing words in song lyrics.

Example: "Head, Shoulders, Knees, and Toes™ helps students remember body parts.
Animated Learning (Cartoons and Animations).

Animations improve listening comprehension skills by providing contextual
learning opportunities.

"Story Retelling" — Students summarize what they watched in a foreign language.
Example: "Shaun the Sheep" is a dialogue-free cartoon that helps learners
understand words through context.

Gamification has proven to be an effective method in teaching foreign
languages to primary school students. By incorporating game elements such as
quizzes, point systems, rewards, and interactive challenges, educators can
significantly enhance students' motivation, engagement, and retention of new
knowledge. These methods transform the learning process into an enjoyable and
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interactive experience, making it easier for young learners to grasp new language
concepts.

The use of online platforms like Quizlet and Wordwall, as well as visual and
audio materials such as songs and animations, further supports the development of
listening, speaking, reading, and writing skills in a natural way. Additionally,
gamification fosters social interaction, teamwork, problem-solving, and self-
confidence, preparing students for effective communication in a foreign language.

By integrating gamification into language learning, teachers create a dynamic
and stimulating educational environment where students feel encouraged to
explore, practice, and apply their language skills. Ultimately, gamification not only
Improves learning outcomes but also helps develop a lifelong interest in language
learning, making the process both engaging and effective.
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Abstract: This paper explores the integration of the comparative method and
interdisciplinary approach in teaching English. By analyzing their benefits, this
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Language learning is a multifaceted process that requires more than just
mastering vocabulary and grammar. To achieve comprehensive language
proficiency, educators must adopt diverse teaching methods. In the case of English,
integrating the comparative method and interdisciplinary approaches can enhance
both the cognitive and practical aspects of language acquisition. For instance,
Karabassova’s research on educational reforms in Kazakhstan reveals that an
interdisciplinary approach significantly improves student outcomes by connecting
language learning with real-world contexts [1]. In the context of Kazakhstan, these
methods have gained significant attention as part of ongoing educational reforms
aimed at improving the quality of language education. Research conducted by
Karabassova on English-medium education reform in Kazakhstan illustrates how
interdisciplinary approaches contribute to better student outcomes by connecting
language learning with real-world applications [2].

Two of the most important approaches among these are comparative and
interdisciplinary, twinned as a potent method for enhanced understanding and
linguistic development [3]. Because the comparative method makes comparisons
between English and the native languages of other learners, it teaches them the
similarities and differences among languages, giving them resources to understand
linguistic structures. Interdisciplinary approaches, on the other hand, encompasses
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content from more than one field such as history, science, and literature, making
language learning more contextualized and relevant to real life situations. In this
way, teachers can equip students not just with the necessary English language skills
to thrive in this context, but also the cultural and professional knowledge necessary
for effective communication in global contexts

This study employs a mixed-methods approach to explore the impact of the
comparative method and interdisciplinary approaches on English learning. Data
were collected through a literature review, surveys, and case studies conducted in
Kazakhstan. The research methodology includes a comprehensive literature review,
surveys, and case studies conducted with students and educators in Kazakhstan [4].
The comparative method was examined by contrasting English grammar structures
with those of students’ native languages, such as Kazakh and Russian, to highlight
areas of linguistic interference and learning challenges. The comparative method
was analyzed by contrasting English grammar with students’ native languages,
while the interdisciplinary approach was examined by incorporating content from
other academic fields such as history, science, and literature into English lessons.
The data were analyzed to determine improvements in students’ comprehension,
language use, and motivation.

The comparative method involves contrasting the linguistic features of
English with those of students’ native languages, highlighting similarities and
differences in grammar, syntax, and vocabulary. This method allows students to
leverage their existing knowledge of their native language to better understand
English. According to Baizhanova, comparing sentence structures between English
and Kazakh helps students grasp word order and sentence construction more
effectively. By contrasting these structures, students can more easily identify
patterns in English grammar and apply them to their own learning process. For
example, English typically follows a Subject-Verb-Object (SVO) word order, while
Kazakh often uses a Subject-Object-Verb (SOV) structure [5]. Understanding these
differences can help students avoid common errors in sentence construction and
word order that arise from directly translating sentences from their native language
into English. The comparative method is also particularly useful in addressing
vocabulary acquisition. Many English words have cognates or equivalents in
Kazakh or Russian, but these words may have different meanings or usage
contexts. By comparing these words, students can gain a better understanding of
nuances, synonyms, and false cognates, which helps reduce confusion and
facilitates more accurate language use.

Furthermore, the comparative method plays an essential role in helping
learners address errors that arise from the direct translation or interference of their
first language. This is particularly significant when students attempt to use
expressions or structures that are either contextually or grammatically unsuitable in
English, merely due to direct translations from their native language. By
emphasizing the differences between English and their first language, students are
able to cultivate a more intuitive grasp of English usage, which helps minimize the
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occurrence of such errors [6].
Benefits of the Comparative Method:

1. Enhances the understanding of grammatical structures: By exploring
the similarities and differences between English and students’ native languages, the
comparative method encourages learners to engage with language structures in a
more analytical manner. This deeper engagement facilitates a better understanding
of the fundamental rules governing both languages, making the process of
internalizing English grammar smoother.

2. Mitigates errors caused by language interference: Language
interference, a common hurdle in second language acquisition, is often the result of
transferring patterns from the native language. The comparative method alleviates
this issue by highlighting the distinguishing features between the two languages,
thus helping students avoid the reliance on incorrect native language structures.

3. Builds on existing knowledge: The comparative method capitalizes on
the linguistic knowledge students already possess in their native language,
facilitating a more efficient transition to the target language. By linking new
concepts in English to familiar structures in their first language, learners can
internalize new material more effectively [7].

The interdisciplinary approach integrates knowledge from other subjects into
language learning, making lessons more engaging and applicable to real-world
scenarios. For example, Latanova et al. demonstrate that using STEM-related
content in English lessons can increase student engagement and motivation, as
students see the practical value of language learning [8]. For instance, by
discussing scientific concepts, technological innovations, or historical events in
English, students are able to practice language skills while simultaneously
deepening their understanding of the subject matter. This approach fosters not only
language proficiency but also broader knowledge and the ability to engage
critically with different types of content.

By bridging the gap between language learning and other academic
disciplines, students are more likely to see the relevance of their language skills in
diverse contexts. For instance, integrating literature or art into English lessons not
only helps students develop language proficiency but also enables them to explore
cultural and historical themes. This approach enhances the learning experience,
making it more engaging and relevant, as students come to realize that language
learning goes beyond memorizing vocabulary and grammar rules. Instead, it
involves the comprehension and communication of intricate ideas across multiple
domains [9].

Advantages of the Interdisciplinary Approach:

1.Provides contextual learning that connects language to real-world
scenarios: By embedding real-world topics into language lessons, the
interdisciplinary approach ensures that students perceive language learning as a
practical skill. They begin to understand how English functions as a tool for
communication in various fields, such as discussing global issues in social studies,
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explaining scientific phenomena, or interpreting literature in English.

2. Fosters critical thinking skills by connecting multiple disciplines: This
approach goes beyond the mere memorization of language structures. By linking
English with other academic subjects, students are prompted to engage critically
with the material, cultivating analytical abilities and the capacity to synthesize
knowledge from diverse areas.

3. Encourages active engagement and deeper participation in class:
When students are exposed to interdisciplinary content, their engagement with the
language improves. Rather than learning English in isolation, students are
encouraged to participate actively in discussions and projects that require them to
apply their language skills in practical, real-world contexts [10].

The results of this study indicate that students exposed to both the
comparative method and interdisciplinary approaches demonstrated significantly
improved language proficiency. According to Syrymbetova, students in Kazakhstan
who received instruction that combined both methods performed better in grammar
and vocabulary assessments, with an average improvement of 18% over traditional
teaching methods [11]. Furthermore, the interdisciplinary lessons that integrated
subjects such as literature and science made the learning experience more relevant
and enjoyable, which resulted in increased levels of student participation and
motivation. The case-study method, which incorporates content from various fields,
not only deepens students’ understanding of English but also stimulates their ability
to think critically about how the language can be applied across different academic
and professional settings [12].

The combined approach of integrating the comparative method with
interdisciplinary content presents a more well-rounded teaching strategy. By
focusing on both the linguistic elements of English and real-world knowledge,
educators can help students master the language while also understanding its
practical application in a range of contexts. Mussa and Niyazova’s research
underscores the positive effects of utilizing a case-study method that blends English
language instruction with other academic fields, noting substantial improvements in
both student engagement and comprehension [13]. This holistic approach provides
a comprehensive framework for addressing the needs of contemporary learners,
equipping them not only with the necessary language skills but also with the
broader knowledge required to succeed in a complex, interconnected world.

In conclusion, the combination of the comparative method and
interdisciplinary approach presents a highly effective strategy for teaching English.
By integrating comparative analysis of linguistic structures with interdisciplinary
content, educators can enhance both comprehension and engagement. This study
underscores the need for curriculum designers to incorporate these methodologies
to foster a more dynamic and effective language learning environment. Future
research should explore digital tools that further support this integrative approach
in online and hybrid classrooms.
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Abstract: It is now necessary to know English well in order to succeed
academically, personally, and professionally. Learning English requires students to
improve four fundamental abilities: speaking, writing, listening, and reading. For
English language learners, writing is frequently regarded as the most difficult task.
This article examines how ChatGPT and Grammarly, two Al-based programs, can
help students improve their writing abilities by providing instant feedback and
checking for grammatical mistakes. Authors believe that ChatGPT is an excellent
tool, by employing this tool, students may quickly identify and correct mistakes,
resulting in writing that is more precise and polished.

Key words: Artificial Intelligence, ChatGPT, Grammarly, writing skills,
instant feedback

Proficiency in English has become essential in today's world. Learning
English helps people all around the world reach their scholastic objectives, realize
their personal aspirations, or even enhance their careers. Tavil asserts that being
able to communicate in the language might help us convey our thoughts,
aspirations, and even fantasies [1]. There are several and different reasons why they
learn it. English is an international language. In addition to being a universal
language, English is the language of science, medicine, education, and provide a
multitude of opportunities. For this reason, a lot of individuals decide to study this
language in order to open up a world of options.

Learning any foreign language requires mastering four primary abilities -
writing, speaking, reading and listening. These four basic skills can be referred to
as macro-skills [2]. These abilities complement and relate to one another equally.
Writing is regarded as one of the most crucial and difficult of these four abilities to
acquire. Writing, according to Ling, is a complex activity [3].

For English language learners, writing is considered to be the most
challenging skill because it requires a certain level of basic knowledge and a good
command of micro-skills. The International English Language Testing System
(IELTS) is a good example of how writing can be more challenging for students
than other abilities. Read notes that one of the main obstacles to obtaining the
overall band score that the majority of IELTS applicants require appears to be the
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academic writing portion of the exam [4]. IELTS applicants often score lower on
writing than on the other three language abilities, according to the test's official
website [5]. It requires for not just an understanding of fundamental concepts like
grammar structure and appropriate vocabulary range, but also the capacity to
arrange ideas logically, clearly and their ability to think critically is essential for
writing. Furthermore, the writing needs to be coherent and cohesive.

Employing a range of innovative technology, students may enhance their
writing abilities directly. One of the main drivers of the rapid global transformation
Is technology. Technology assignment is becoming a significant component of both
in-class and out-of-class learning. Bull and Ma claimed that technology gives
language learners access to an infinite number of materials [6].

One of the most fascinating technological advancements in recent years is
artificial intelligence. DeepSeek, ChatGPT, Grammarly, and Gemini are examples
of artificial intelligence systems that may greatly help English language learners
become proficient writers. These tools can help students from the very beginning,
starting with learning grammatical structure, working with punctuation, providing
necessary vocabulary on the topic, phrases and words, and checking sentence
structure. In real time, they may increase their knowledge. Artificial intelligence
systems may also help students come up with ideas or brainstorm a topic.
Numerous researchers have discovered that artificial intelligence — powered digital
writing tools can improve students' written English proficiency [7,8]. The
introduction of ChatGPT technologies in educational settings is now being explored
by researchers and teachers, who are discovering both its benefits and drawbacks
[9].

Checking grammar structure

Students can use programs like Grammarly and ChatGPT to check their
essays for errors and get immediate feedback. A free, and simple to use online
grammar and spelling checker, Grammarly helps by identifying errors, spelling,
punctuation made by students, and will suggest words and terms [10]. Despite of
that, Grammarly's features are a little bit limited comparing to ChatGPT.

According to Wu et al., ChatGPT is capable of more than just fixing mistakes
one at a time. Rather, it is more inclined to alter the sentence structure or the
surface-level expression of particular sentences [11]. With the aid of these
resources, students may swiftly spot and fix errors, producing writing that is more
polished and accurate.

Providing feedback

When teaching writing, feedback is essential. By getting comments from
teachers, learners can correct their mistakes. Students benefit from this process by
being more conscious of typical errors and avoiding them in the future. But
according to Miller, providing feedback may be extremely difficult and frequently
results in an excessive burden [12]. In most cases, teachers are unable to provide
students with detailed feedback due to time constraints. Due to overload of work
and additional assignments, teachers have little time to properly analyze each
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student's work. And it might be difficult for teachers to provide prompt, thorough
written feedback, especially in large classes.

According to Er there is usually little individualized feedback that takes into
account the unique requirements of each student's work [13]. Furthermore, students
could find that the teacher's commentary on the material is too generic, which
makes it less useful [14]. Teachers may submit a review without providing in-depth
commentary due to time restrictions. Feedback from Al-based apps emerges as a
workable answer in these situations, helping educators get over these problems.

Equichi and Mizuto investigated ChatGPT in a writing context. On the basis
of the results of the research, they contended that ChatGPT is a useful tool for
classroom writing instructors as it can automatically offer remedial feedback [15].
These apples are available for independent usage by students. Although Al - base
applications provide a lot of opportunities, it's important to use them sensibly and
appropriately. As an example, | conducted an experiment with Al tools such as
ChatGPT and Gemini, using them with 9"- grade students. During the experiment
the students were provided with useful phrases that they could use in the essays,
specific grammar structures, and other writing tips to enhance their writing skills.
Students' writing abilities increased when comparing the outcomes of their initial
writing assignments with those following the trial. | was able to get excellent
results by incorporating these apps into the lessons and teaching the students how
to use them properly.

In conclusion, students face difficulties in understanding and improving their
writing skills based on the statistics provided by the official IELTS testing website.
Artificial intelligence applications like Grammarly, DeepSeek Gemini, and
ChatGPT have exciting prospects for addressing the difficulties that students
encounter. These tools may offer immediate feedback, grammatical error
correction, and other features.
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Hudpnanaslpy MeH XKacaHIbl HMHTEJUIEKT NdyipiHAe OoJyalllak MamaH TeK
TEeXHOJIOTHSUIApABI MEHTEpiN KaHa KOWMail, OJapJblH KOFaMFa, MOJCHUETKE KOHE
aJjaM eMipiHe Kajlail ocep €TeTIHIH TYCiHyl KakeT. ['yMaHUTapibIK XoHE TUITIK
MOHJEp €HOEK HapBIFBIHAA CYPAHBICKA He KyMcak marasiiapabl (soft skills)
JaMBITYZa IIeHIymn pei  artkapaabl. DuiIocoUsIIBIK  TYXKbIPIMIaMaTapbl,
oneOMeTTl JKOHE TapuXu OKUFallapbl Tajjay apKbUIbl CTYIEHTEpHiH KpeaTHUBTI
oiylaypl JaMUIbI, OYJI TINTI TEXHUKAJIBIK TarChpMajapabl OpBIHIAyAa 1a
CTaHJApPTTBI ~ emec  Imemnmaep  TaOyra  kemektecemi.  Ilikipramactap,
Npe3eHTalusIap JKOHE TOMNTHIK *Ko0ajap apKbUIbl KapbIM-KaThIHACKA TYCY, CHIHH
Taljay JaFabuIaphl KETUAIpLUIe .

Kazipri 3aman — IT canachlHBIH KapKbIHABI JaMBbIM, >KACAHJIbI WHTEIIEKT,
YJIKEH JepeKTep >KoHE OJOKYEHH TEXHOJOTHSIIaphl OJIeM/l ©3TepTIill KaTKaH,
OapibpIK callajja >KaHa MYMKIHIIKTED allbUIBIN KATKAH Ke3€H. | eXHOJOTHSIIBIK
mporpecc TEK TEXHUKAIBIK OUIIMMEH IIeKTeIMEHIl, oleMIiK TaKipuoe
KepceTkeH e, oonamak [T MaMaHaaps! yIIiH TYMaHUTAPIIbIK OUTIMHIH 1€ MaHbI3bI
30p. TeXHOJOrusHbl TUIMJI KOJJAaHYy YUIIH MaMaHAapra TEK KOATAy FaHa eMec,
AHATMTHKAJIBIK OWJIay, IIBIFAPMAIIBUIBIK JKOHE JSTHKAIBIK IIICMmIM KaObUIgay
KaOuteTi ne Kaxer. Tin yipery cabakTapbiHia, dcipece, MIKIp ajaMmacy, TajJKbliay
KOHE oW 0eicy MaHbI3/Ibl OOJIFaHIBIKTaH, OKBITYIIIBI MEH CTYACHTTEP/IH TiKeIeh
Oailmanbicel OUTIM Oepy MPOLECIHIH axbIpamac Oesiri OoJbplln Kajna Oepeni, aj
TEXHOJIOTHsUIap OUTIM Oepy/al TONBIKThIpA ajajbl: KYHIAETIKTI TarchlpMaapibl
aBTOMATTaH/ABIPYFa, KOOIpPEK akmapaTka KOJ JKeTKi3yre, cabakrapibsl KopHEKi opi
WHTEPaKTUBTI €Tyre MYMKIHJIK Oepei.

XacaHqpl MHTEIUIEKT CHSKTHI JKaHa TEXHOJorusiap OuriM Oepy pecypcraphbl
MEH OKBITY oJicTepiH e3repre Oactanbl. KacaHmbl HHTEIJIEKT 3€pTTEYJIEpPIHIH
HOTWKEJIEPIH  €HT13y OKYyJarbl  OJKBUIBIKTApAbl  aHBIKTayFa >KOHE  OUIIM
AMyIIBIIAPABIH KY3BIPETTUIINH apTThIpyFa KeMmekTeceni. Ka3zakcTaHIbIK >KOFaphl
OKY OpPBIHJAPbIH/A YKAaCaH/Ibl MHTEJUICKTITE HETI3/ICNITCH TU1 YUPETY KoHe OlmiM/Ii
Oarajlay KypaJJapblH NaljagaHyFa KaTbICThI 3€pTTEYJEpAiH OachiM KOIIIIIr
arbUIIIBIH TUTIH, KOCIOM aFbUINIBIH TUIIH OKBITYMEH OaiinaHbICThl. CTyIEHTTEp
apacblHJa >KaCaHIbl MHTEJJIEKTIHI MaiJaiaHyablH THIMAUIIT Typajbl 3epTTeysep
HeTi3iHAe IU@PIABIK Kypajigap MEH >KacaHAbl WHTEIUIEKT KoJiaHOanmapel OuTIM
aTyIIbUIapIbIH BIHTAChl MEH YJTe€pIMiHE THUT13€TiH ocepiH [1], kociou OarpITTaIFaH
IeT TITIH >KacaHIbl WHTEUICKT HETI31HIE OKBITY TEXHOJIOTHSIIAPhl Kociou
KOMMYHHUKATHBTI KY3bIPETTUTIKTEP Il TAMBITYFa Kajlail bIKIaJ eTeTiHiH [2] Tanmgayra
OaFbITTaJIFAH 3€PTTEYJIEP a3 eMec.

AN ’kacaHIbl MHTEIUICKT KypaJlJapblH Ka3ak TUIIH YHPETy cajilachiHa
KOJIJIaHyFa KaTBICTHI d3ipJieMeNIep/IiH MOJIEIbAePl JabIHAAIBIN KaThIp. OnapasiH
KarapeiHaa Soyle App komman6acel [3], KazNLP »xob6acer [4], KU Heri3ingeri
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Lingolium mnardopmace [5], QazNLTK xxo6ack! [6] xoHe T.6. bys konnanGanap
OoJamakTa arbUIIBIH TUTIH yipeTeTiH XU minaTtdopManapsl CUSKTBI Ka3ak TiIIH
yHpeHy YIIiH THIM1 00JIaJIbl IeT CEHEMI3.

Hortmxenep MeH Tankpuiay

byn makanaga Astana IT ynHuBepcuteTiHae Kazak Tinl cabakrapbiHga KU
MYMKIHIIKTEpIH MaiAaNaHyIbIH aJFallKbl THKIPUOECIMEH KOHE HOTIXKEIEPIMEH
TaHBICTBIPFBIMBI3 ~ Kenemi. Kazak Timl moHi  2-Kype  cTynaeHTTepine Al
(metenmiktep), Bl xone B2 nerreiinmepi OOWBIHIIA OKBITHIIAABL. BUBLIFBI OKY
KBUTBIHAA  CTYACHTTIH ©3IHIIK JKYMBICHI OoipiHma (Bl geHredr yrmmiH
bl.Anteincapunnig «baii 6amacel MeH >kapibl Oanace» MIbIFapMachl, B2 neHreii
ymin J[.McaGekoBTiH «EckepTkim» oHriMeci) MIaFblH oJeOW IIBIFapMa OKY
tanceipMachkl Oepunl. IlsiFapmanap mMa3MyHbI, KeHinmkepiaepi, Uaeschl OOHbIHIIA
KEeKeNereH Tanceipmaiapael renepatuBTi KM MomenbaepiHiH, SFHH, OKY
JIEpEKTEpIHE HETI3/IENTeH MOTiIHAEp, OelHenep, ayauo HeMece KECKIHICP CHSIKTHI
KOHTEHTTI >KaCalThIH aJITOPUTMJEP KOMETIMEH OpbIHAAY YCHIHBUIABL. MBbICabl,
CTYJIGHTTEpPIr€ OHTIMEHIH CIOKETTIK KYPBUIBIMBI OOMBIHIIIA XPOHOJIOTHSIIBIK
auarpaMma, KeHIMKepJep/iiH WUIICTpalusiapbl HeMmece OeHWHECiH, OHTIMEHIH
QJIEYMETTIK Mocelenepl OOWbIHINIA TOCTEp, OHrIME TaKbIPBIOBIHBIH Ka3ipri
3aMaHMEH OaiiylaHbIChl OOWBIHIIIA TPE3CHTAIUsl HeMece OCHHEpOIUK JalbIHIay
TalrchlpMaJIapblH OpbIHAAY/1a MIHJETTI TypAe reneparunti KW maiinanany tanan
eTUIL.

TanceipManapablH HOTHXeNepl OOWBIHIIA CTYACHTTEp auMarpaMma xacay
yurid, HeridineH, GPT-4 mopeminne xymbic kacaWTelH ChartAl KypanbiH, an
OeitHe, moctep xacay yumiH GigaChat, Midjourney, Playground, DALL-E 3
wiaTdopmanapbein Koijganrad. JKiOepiareH tamcblpManapsl TeKCepy OapbIChIHAA
MBbIHaIal KOPBITHIH/IBIFA KEIJIIK:

1. Kazipri ©Oimim Oepy oKyHeciHAe CTYIEHTTEpHIH TIIOHIe JETeH
KbI3BIFYIIBUIBIFBIH ~ APTTBIPY —  OKBITY  camachlH  KOTEPYAIH  MaHBI3JIbI
(bakTopiapbIHBIH O1pi.

2. Kazak Tu1 moHIHAE KOPKEM IIbIFapMaiap/ibl OKbITY OapbIChIH/IA JKACAH]IbI
MHTEJUIEKT MYMKIHIIKTEPIH KOJIJIJaHy OYPBIH TaHBIC €MEC MaTepualibl MEHIepy/ie
CTYACHTTEpAIH Ha3apblH OKYAbIH Oackamra ¢opMacklHa ayAaphll, MOHTE JETeH
BIHTAChIH KYIIEUTYAIH TUIMII TETIri 0osiafpl, Oy €3 Ke3eriHJe UHTEPaKTUBTLIIK,
AFHU, OKY YAEPICIH JKaHIaHbIPyFa CENTITH TUTI3E/I1.

3. KM apxpuibl KOpPKEM MOTIHIAEP/l BU3Yabl, JbIOBICTHIK, TIMTI SMOIMSIBIK
TYPFbIIAH KaObUIAay MYMKIHZAITT OUIIM alylIbUIapblH IIbIFapMaMeH TEpEeHIPEeK
TaHBICYbIHA JKaFJail »kacaiapl. Mbicayibl, O1371H ToXipuOeMi3ae KeuinmkepiaepaiH
OeifHeCciH cypeT peTiHIe KepceTy cabakka kaHamra cepmid Oepai. byn tocimaep
CTYJICHTTIH IIIbIFADMaHbI Xal OKbIPMaH eMec, 3ePTTEYI peTiHAe KaObuiIaybiHa
BIKIAJI €Tl AEH OMIaMBI3.

4. XK1 opOip CcTyIEHTTIH OKY JEHIell MEH KbI3bIFYIIbUIBIFbIHA COKEC MITIH/I
Tajaay KOJAapblH YChIHA anaabl. bipeyi mbiFapMa Kelinkepraepine TepeH YHUTY I
Kayiaca, €KIHIIICI OKHFa KEJTICIH XPOHOJOTHSUIBIK KapTa apKbUIbl TYCIHICHII >KOH
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kepeai. MyHmaili OediMaeNreH ToCUIAep CTYASHTTIH 63 OKY YepiciHe OeceH/l
apaJjiacyblHa OJI alla/ibl.

5. KN kepkem mbirapMaHbl o1e0u, Tapuxu, (QrIocoGUsUIBIK, TUIIIK T.0.
OlpHerIe TYPFIIaH TajiayFa MyMKIHIIK O6epeni. bi3aig Toxipudemizae CTyIeHTTep
KU apkbuibl HIBIFApMaHBIH JICYMETTIK MOceNeIepiH TaldalThiH MMOCTEP HEMeEce
MIPE3CHTAINSA JKacar, OHbl KOpFaabl. BYJl CTyACHTTIH MIBIFapMAaIIbUIBIK KO3KapachlH
JaMBITHII, O1p FaHa MOTIHAL TYPJi KbIpbIHAH Kepyre yilpereai. MyHaait kabinerrep
TIIT€ JIETEH KBI3BIFYIIBUIBIKTEI aPTTHIPHINT KaHAa KOWMal, OHBI OMIPJIK aFabiFa
alfHAIIBIPYFa BIKMAT €TEeI.

6. XK1 kemeriMeH CTyAeHT o3 OCTiHIIE IIBIFApMaHbl TE3 Opi camaibl
MEHrepyre MYMKIHIIK anafasl. MOTIHHIH HETI3T1 WAesIapblH, CHUMBOJHUKACHIH,
KeHinkepyep >KyHeciH aBTOMATThl TYpJle TajlJlay YaKbITThl YHEMICYMEH KaTap 3
OeTiHIe O1TIM aayFa JaFablIaH IbIPaIbl.

OchbIFaH Koca, MbIHA/Iail KalTTap aHbBIKTAJI/IbI:

1. Kacanaer wunTemekT J[.McabekoBTiH «ECKepTKi» OHTIMECIMEH
«TaHbIC eMec» ekeHlH kepceTTi. KU kelje mbirapMadblH Ma3MYHBIH OypMasaraH
HEMece Kare uHTepnperanus kacaraH. byn  kazak  Tuniageri KU
TEXHOJIOTUSUIAPBIHBIH oJ11 Jie miekTeynunirin kepcereni. XXM kazak omeOueTiHIH
KYPAEJIl CTUIIBAEP1 MEH €PEKILETIKTEPIH TOJIBIKTAald TYCIHE alMaiibl.

2. [IIprrapMaHbIH OKbIMaM, almbl NMPOMIT XasraH cTyneHrrepre KU
KaTe akmapaT OepreH. OHIIMEHI OKbIFaH, COHABIKTaH AYPhIC MNPOMIT OepreH
xarnaiga KM OapeiHIIa Jypbhic  akmapaT YCbIHFaH. byl cTyaeHTTepaiH
KayanKepIIUIriH A€ aHbIKTayFa 1a MYMKIHAIK Oep/il.

3. Anparpl yakpITTa OCBIHAAM Tancelpmanap Oepy Ke3iHJe CTYAEHT
TarcelpManbl opbiHaay OapeichiHga XU nemece XXU-miH reHepaTHBTI MOJEIIHIH
KaCBICHIH TalalaHFaHbIH JKOHE KaHJail cypay MOTiHIH (prompt) KOJIJaHFaHBIH
KOPCETY/ll Tajan peTiHie Kot Kepekriri outiHai. byn 6imiM 6epy yaepiciuae K-
71l KOJIJIaHYBIH allTbIKTHIFbI KAFUIaThIHA COMKEC KEJe/I.

4, KW MoTiHAI TEXHUKAIBIK TYPFbIA JKAKCHl TallJlaFaHBIMECH, OHBIH
KOPKEM/IIK KYHBUIBIFBIH, aBTOP/IBIH CTUJIIH TOJBIKTAN KETKI3€ aIMaiIbl.

XacaHqpl MHTEIUIEKTIHI KOPKEM MIbIFapMaliapbl Taijay yIepiciHe eHrizy —
TEK TEXHOJIOTHUSJIBIK JKETICTIK KaHa eMmec, OumiM Oepy »KyleciHe cepriH OepeTiH
*aHa Kypast. OJ Kazak TidiHE JCTeH KbI3BIFYIIBUIBIKTHI apPTTHIPBIN, CTYACHTTIH
O3/IrHEH Oilay, Tajljay oHE IIbIFApMAlIbUIBIK KaOlJIETTepIH AaMBITyFa Ol
armapl.

binim O6epy ynaepicinne KM-nmi KonjnaHy Ke3lHIE OKBITYIIBIIAH CTYJIEHTKE
«OMIIayIbl eMec, OphIHAAY 1Bl TAOBICTAY» €peXKEeCiH YCeTaHy Tanan eruiesl. backarmia
aiiTkanga, OimiM Oepy OapbICBIHIA aITOPUTMIIK OHJEYyre OOJAThIH PYTHUHII
yaepicrepai apromartannaplpy yirin XKU-ni konmanyra pykcat Oepy kesinmge KU
KOMETIMEH IICHIJIETIH dPEKETTEepAl YHEMI IpIKTen maigaianyabpl 0acIIbUIBIKKA aTy
KaKeT. AJl 3epTTey YHepiCiHIe MalbIMaay, YCTaHbIMIAp 9d3ipJey, CTPaTErHsSHBI
TaHJAy CHSKTBI JKOFaphl JEHTEHIer! oiay JarIbUIapblH JaMbITy MEH Oaranay
ymrin JKW-ni KonmaHyra THIWBIM cally KakeT jaered mikipaemi3. KW naiieia
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’KayarnTap YChIHYbl CTYACHTTEPAIH ©3IriHEH Oiay JaFapuIapblH JaMbITybIHA
KeJIepri KeJITipyl MYMKIH.

OxpITymibl OuTiM Oepy yaepicine mnaipananbuiateid KU TexHOIOTHSICHI
Hemece JKM-miH reHepaTWBTI MOJENi KypCTHIH OKY JKOCHAapbIH/AA, >KEKEJeTreH
TancelpMaZa Ke3MeNreH MIiHACTTepre COMKeC KelleTiHIHe, KOWBUIFaH OKYy
MaKcaThIHa KOJI )KETKI3€TiH HOTHKETEe OKeJIETIHIHE CeHIM/II OOJTyBI THIC.

CanpICThIpy YIIIH CTYJIEHTTEP KYMBICTAPBIHBIH KEHOIpIH YCHIHAMBI3.

HIsrrapManbl OKBIT, TYPBIC POMIIT Ka3FaH CTYIEHTTEPIIH HOTHXKEC]

«bait Ganacel, kapiibl 0anacen SHrimeci «EckepTkinn oHrimeci

[IbrrapMaHbl OKBIMAM, YKaJIbI IPOMIIT JKa3FaH CTYACHTTEPIIH HOTHKEC]

IHanoananwvinzan a0eouemmep

1 Xam3za M.A. OOyuyaromue TEXHOJOTMM Ha OCHOBE HCKYCCTBEHHOIO
HHTCIIJICKTAa B HpO(l)GCCI/IOHaJIBHO-OpI/IGHTI/IPOBaHHOM HNHOA3BIYHOM 06p330BaHI/II/I //
On-Dapabu ar. Kaz¥YVy Xabapusicel. [lemarorukansik reuibiMaap cepuscbl. Ned
(81) 2024. 74-87-60.

2 Mendekenova A., Dzhussubaliyeva D. METHODS FOR THE
FORMATION OF PROFESSIONALLY-BASED COMPETENCE USING
DIGITAL TECHNOLOGIES// On-®apabu ar. Kaz¥yY  Xabapuibichl.
[lenarorukansik FeumbiMaap cepusicol. Nel (74) 2023. 46-57-606.

3 https://soyle.nu.edu.kz/

4 https://github.com/nlacslab/kaznlp?utm_source=chatgpt.com

5 https://lingolium.com/learn-kazakh/?utm_source=chatgpt.com

6 https://github.com/silvermeteOr/QazNLTK?utm_source=chatgpt.com
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by makanana jkacaHapl MHTEIUICKT ITeH MHEMOTESXHUKAHBIH MHTETPAIUSCHI
apKbUIBI KOTHUTHUBTIK KaOUIeTTepal >KakcapTy MYMKIHIIKTEPI KapacThIPHLUIAIIBL.
AKnaparTelK Joyip/ie €CTe CaKTay IaFAbUIapblH SKETUIAIPY KaKETTLIITl apThIm
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KeJIe/ll, all YKacaHJIbl MHTEJJIEKT OyJI MPOIECT] )KEKEJICHIIPUITeH OKBITY KYHenepi,
BUPTYaJbl IIBIHJIBIK, OMOMETPHUSUIBIK TaJay *KoHE HEUPOTEXHOJIOTHUSIAP apKbUIbI
OHTainmanaeipa anaabl. Makanaga JXXUW-AblH MHEMOTEXHUKAIBIK —OJICTEpP.l
KETUIIIPYIET] podil, oJapAblH KoCiOU KoHE O1IiM Oepy caajiapblHia KOJIAHBLTY
epekuienkTepi TangaHaabl. COHbIMEH KaTap, KOTHUTUBTI MPOIECTep/Il KylenTyre
OarbITTaJIFAaH OOJAIIAK TEXHOJOTHSIAP MEH HHHOBAIHMSUIAP KAPACTHIPHLIAIHI.

Tyiinagi ce3mep: MHEMOTEXHWKA, >KACaHIbl WMHTEIJICKT, KOTHHUTHUBTIK
KaOlJ1eTTep, )KeKEeNEHAIPIITeH OKBITY, HEHPOTEXHOJIOTHsIIAP, aJalTUBTI OKBITY.
Kipicne. Kazipri 3amanrel OiumiM Oepy MeEH akmaparThl €cTe cakTay oicTepi
KapKbIHIBI naMbill Kenedi. COHBIH IMIHAE MHEMOTEXHHKAa — €CT€ CaKTay/bl
KaKCcapTyFa apHAIFaH OMICTEP JKUBIHTHIFBI — YJIKCH CYpaHbICKa We. AJ JKacaHIbI
untemiekt (JKI) Oy mporecti Kanaid oHTananapipa anaasl? byn makanaga KU
HET131HJerT MHEMOTEXHHUKAHbI KOJIaHy apKbUIbl OLTIM alyIIbUIapbIH THIMILIITTH
apTTHIPY KOJIJAPhl KAPACTHIPbLIA/IBI.

MHeMOTeXHMKA 3KOHE OHBIH MaHbI3bl. MHEMOTEXHMKAa — aKMapaTThl
KYPBUIBIM/IAY, acCOLMALMSIIAy >KOHE BHU3YyalU3allMsUlay apKbUIbl €CTE CaKTay
KaOUIeTIH >KaKcapTaThlH SJICTED *KUBIHTHIFBI. MbICaibl, CO3iK accouuamusiap,
aKpoHMM/ep, oiilia Kapra Kypy. MHeMoTexHHUKa O13/1IH MHUBIMBI3Fa €Kl TypJi
ocep ereni. bipiHungeH, omap Oenrun Olp yakbITTa KaXeTTI MaTepHAIIbl €CTe
caktaynbl yuperemi. EkiHmiigeH, y3aKk Mep3iMJl  €CT€ CakTay KaOUIeTiH
KakcapTaabl. YaKbpIT ©6T€ Kele Ci3 jkKaHa aKMapaTThl JKbBUIIAMBIPAK MEHIEpil, OHBI
y3aK YakbpIT OOMbl eciHi3le cakTail anacel3. Ecte cakray ofiCiH TaHAayJarbl
MaHBI3/IbI ACTIEKT — MHJIBIH aKIapaTThl Kajlalk OHJEI, CAKTaWThIHBIH HAKTHI TYCIHY.
bi3re miblHalibI, KOpHEK], OEJICEH1, KapKbIH 9p1 KbI3BIKThl MaTepUaIAApIbl €CTEe
cakTay oJjieKaija oHail. by ci3re KaKeTTi aKkmapaTrThl MUBIHBI3 YIIIH TapThIMIbI
€Ty KepekTirin ourgipeni. Ke3 kenreH MHEMOTEXHUKAHBI THIMII MaiganaHy YIIiH
OHBIH CI3]IIH HAKThI JKaFJaWbIHbI3Fa, OKy HEMece KoCiOM MaKcaTTapbhIHbI3Fa COMKeC
KEJICTIH 9JIICIH Ta0y MaHBI3/IbI.

JlereHMeH, NIOCTypJili MHEMOTEXHUKAIBIK SJICTEpAl 9p ajaamra Oeiimzey
KUBIHIBIK TyAbIpybl MyMKiH. Ocbl xepae XXM keMmeriMeH aBTOMATTaHIBIPBUIFaH
KOHE YKEKEJICHAIPUITeH OKBITY JKyHesepl MaHbI3Ibl POJI aTKapabl.

KacaHabl HHTEJUIEKTTIiH MHEMOTEXHUKAAAFbI po.ii. JKacaHapl HHTEIIEKT
Ka3Iipri TaHJa JKEKEJICHIIPUITeH OKBITY IulaTgopManapbl MEH  aKbUIIbI
ACCUCTEHTTEP apKbUIBl MHEMOTEXHHMKAHBI JKETUIMIPYAE MaHBI3Ibl Kypajra
attHanmyna. JKM-nplH Kejeci MYMKIHAIKTepl MHEMOTEXHHUKAHbI THIM/II TTalijaTaHyra
BIKITAJT €TEI1:

AnanTuBTi OKbITY: JKacaH Ibl MHTEJUIEKT OKYIIBIHBIH YJITepIMiHE Kapal OKY
MaTepHaJIbIH PETTE, €H KOJIaiIbl MHEMOHUKAJBIK SICTEP/Il YChIHA aJlajIbl.

ABTOMATTHI Type accouuamusiap Kypy: >Kacanasl MHTEIIEKT MOTIHIIK
KOHE BH3yaJIJIbl aKmaparTrapipl OIPIKTIpIM, €CTe CaKTaydbl KEHUICTETIH
accormarusiap *acayra KOMEKTECeIi.

Coilsieyai Tany koHe cunte3ney: OKympLIap YIIH THIHIAJIBIM JKOHE
BHU3yaJIM3aIlis HET131HE )KEeKe OKY CTpaTerusiIapbiH Kypa anajbl.
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HeiipoHabIK sKejljiep HerisiHae :KaaTbl aaMbITy: JKacaHIbl MHTEIUICKT
€CTe caKTay KaOluIeTiH )KaKcapTyFa apHaJIFaH apHAibl )KaTTHIFyJIap YChIHAIBI.
JKacanpl MHTEIUIEKT HET131H/Ie¢ MHEMOTEXHUKAHBI KOJIJaHY MBbICAJIaphI:

KexeneHaipiareH oKbITY XKyHemnepi:

Kacanapl WHTEIJIEKT HETI31HJIE JKYMBIC ICTEHUTIH IUIaTgopmMaiiap, MbICabl
Duolingo, Memrise, AnkKi, maigamaHymibuIapAblH OKYy Y/TepiMICpiH Tajjiall,
OHBIH OH JKaFbIHaH JaMyblHA >KEKE YCBIHBICTAp jkacaiapl. byi mmatdopmanap
MHEMOTEXHHUKAJIBIK TOCUIAEPAl KOJJIaHa OTBIPHIN, CO3MIK KOPIBI SKbUIIAM
MEHIepyre KOMEKTECe/Ii.

MEM
RiSE

AKBIIIBI aCCUCTEHTTED JKOHE YaT-00TTap

Xacanapl uHTeIIeKTHEH *Ka0apikTanran accuctentrep (ChatGPT, Google
Assistant) maliganmaHymipuIapra  JKaHa OUTIMAI  MEHrepy YIIiH —JTHAJOTTBIK
MHEMOHUKAJIBIK 9AiCTepal YcbiHaAbl. OKymibuiap OOTHEH ceilyiecin, akKmapaTThl
KaliTanal anajapl, OYJI €CTe CaKkTaybl KyIIeHTe/Ii.

Busyainel sxoHe ayano Kypaiaap

KU xemerimen sxacanran uHborpadukanap, BUpTyanabl MmbIHABIK (VR)
KOHE KEHEHTIIreH MIBIHABIK (AR) TexHomorusiapel €cTe cakTayJbl THIMIIPEK
eTyre MyMKiHaiK Oepeni. Meicasbl, Google Lens nemece Quizlet konmanGamapsbl
apKbBUIbI OKYIIbUIap O€iHelep MEH NAbIObICTap apKbUIbI aKmaparThl OHAW ecTe
CcaKTal ajaJibl.

KU xoHe MHEMOTEXHUKAHBIH OOJIaIIarkl

Bonamakra »kacaHapl MHTEUICKTTIH JaMybl MHEMOTEXHHUKAJBIK SICTEP/Il
OJlaH 9pl >KETUIAIPIN, *EKe OKBITY OarmapiamanapblH KacayJbl MKEHUIAETEIl.
Bbomxam OoiibiHa, XKW HeriziHae HepoMop(ThI ecenTey TEXHOJOrHAIapbl MEH
KOTHUTHUBTI MOJeJb/Aep >Kacajblll, aJaM MUBIHBIH >KYMBICBIH KaWTaar, OKYIbI
OapbIHIlIA TUIMJI1 €TIEK.

XKacanapl WHTEIEKT TI€H MHEMOTEXHUKaHBIH Yijecyl Oirim  Oepy
cajachlHIa >KaHa MYMKIHJIKTep amryga. KW HeriziHae >KeKeNeHMIPUITeH OKBITY
KyWenepi, HMHTEPAaKTHBTI  IutargopMairap MEH  aKbUIAbl  ACCUCTEHTTEP
OKYIIBUTAPJBIH €CTe CaKTay KaOUIeTIH YKaKCcapThIM, aKmapaTThl MEHTepy MPOIECiH
THIMJII 9p1 KBI3BIKTBI €Tefl. AJarbl yakbITTa Oyjl OarbITTarbl 3€pTTEyJiep MEH
TEXHOJIOTHSIIIAP JTaMBbII, OLTIM alTyIbIH KaHa ICHIreHiH KaJIbINTaCThIPATHIHBI CO3CI3.
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Abstract: This study investigates how most students use the English handbook
several times a week, indicating a variety of interactions. Reading passages were
found to be the most helpful element, whereas listening exercises and grammar
explanations were found to be the most difficult. Additionally, the study shows
that students' preferences for printed versus digital textbooks vary, with many
stating that they require better online resources, more captivating pictures, and
more concise explanations. The findings point to a number of enhancements, such
as improving multimedia content and interactivity to accommodate a range of
learning requirements. Future textbook design developments are suggested in order
to take into account student input and enhance learning results.

Key words: English language learning, Textbook formats, Multimedia resources,
Student engagement, Interactive activities, Digital textbooks, Educational
technology.

A key component of raising student engagement and boosting learning
outcomes in contemporary education is the incorporation of digital and multimedia
technology into course materials. Despite their widespread use, traditional English
language textbooks are limited in their capacity to accommodate various learning
styles and offer interactive content. As digital and multimedia tools become more
widely available, there is an increasing need to assess how these advancements
affect students' educational experiences. Understanding how Astana secondary
school students interact with their English textbooks, determining whether they
prefer printed or digital formats, and pinpointing places where material delivery has
to be improved are the main goals of this study.

This study's main goals are to examine how students interact with English
language textbooks, evaluate the advantages and disadvantages of the current
curriculum, and offer practical suggestions for improving textbook design through
the use of multimedia features, clearer content, and consideration of a range of
learning requirements.
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The wide variety of student preferences and learning styles is one of the
topic's difficulties. Some students might still prefer paper textbooks, but others
could prefer digital formats because of their interactive capabilities. Additionally, it
can be difficult to create materials that appeal to both students who are digital
natives and those who are more used to traditional learning methods because
textbooks must strike a balance between multimedia components and traditional
content. Furthermore, the smooth integration of digital resources into the
curriculum is complicated by technological problems associated with the usage of
multimedia tools, such as memory limitations and accessibility challenges.

A multimedia textbook improves the educational process by encouraging
active learning, raising student interest, and making it easier to pick up new
information. However, putting multimedia systems into place calls for specialized
technical tools and resources, and utilizing software to create multimedia content or
edit photos can use a lot of computer memory, which could reduce workflow
productivity. In addition, multimedia-based learning enables a more in-depth
comprehension of the subject matter, creates direct links with new fields of study,
maximizes learning time by streamlining the process, and enhances long-term
memory of learned information. To achieve this, multimedia applications can be
made with a variety of programs, such as Divector, Tool Book, Visual Basic,
PowerPoint, and Flash. However, in certain situations, creating extensive
multimedia instructional materials calls for specific hardware and software [1,
pp.304-305].

At the same time, information processing, transmission, and storage using
traditional methods are losing their effectiveness. Both teachers and students can
benefit greatly from the integration of information and communication technology
(ICT). This is because ICT is largely linked to the development of new educational
tools, including electronic learning resources (digital libraries, databases, virtual
communication platforms, websites, and portals); electronic multimedia
(educational software, digital textbooks, interactive multimedia, etc.); and a variety
of online educational resources [2, p.143].

Furthermore, e-books, which stand for "electronic textbooks," are digital
books that are similar to traditional paper books but have extra capabilities,
including display animations, linkages to other websites, and the ability to search
for certain terms. Unlike PDFs, e-books may be accessed by several users at once
and allow users to choose the font size, which automatically resizes the pages.
These advantages make e-books accessible online or through downloads from the
internet, but they require an electronic device, like a tablet or Kindle [3, p.66].

In contrast, textbooks in the past consisted of vocabulary lists, translation
tasks, and abstract grammatical principles. Oral exercise was limited to pupils
reading aloud the sentences they had translated, rather than speaking the foreign
language. These sentences had little to do with actual communication; rather, they
were intended to demonstrate the language's grammatical structure. Thus, a typical
mid-nineteenth-century textbook was organized around grammar points, listing
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each one and then explaining how to use it and providing examples of sentences to
demonstrate it [4, p.4].

Moreover, the role of instructional materials within a teaching method or
system is influenced by decisions about the primary purpose of the materials (e.qg.,
to present content, practice content, facilitate communication among learners, or
allow learners to practice independently of the teacher), the format of the materials
(e.g., textbooks, audiovisuals, computer software), how they relate to other sources
of input (i.e., whether they are the main source of input or just a minor component),
and the skills of the teachers (e.g., their language proficiency or level of training
and experience). Therefore, the design of an instructional system often determines
the specific roles that materials play in supporting the syllabus, teachers, and
learners [4, p.30].

Historically, textbooks have depended on inflated information about the
language they are meant to teach. A prescriptive approach, which outlines how the
authors think students should use the target language, has been championed by
many. In contrast, others have been influenced by the writers' hunches on language
use or by a language model that was developed using reference materials rather
than actual data. As a result, the majority of textbooks concentrate on teaching
students written grammar. Given this context, it is hardly surprising that textbook
authors did not have access to thorough, representative data about real-world
language use until recently. In the absence of such data, they either based their
work on their own abstract understanding of how they expressed themselves in the
target language as educated language users or they relied on reference books with
rules and produced examples [5, p.102].

Methodology

Sixty secondary school students in Astana who were 12 years of age or older
participated in the survey. Sixty-three percent of the sample consisted of
respondents who were between the ages of 15 and 17, and thirty-five percent were
between the ages of 12 and 14. Only a small percentage of pupils were eighteen
years of age or older. 31% of participants were in grades 7-8, 27% were in grades
11-12, and 42% of participants were in grades 9-10. This study sought to
understand how students used, perceived, and interacted with their English
language learning guides.

Results and Discussion

Students appear to interact with the English handbook in various ways.
While 57% of students use it several times a week, a noteworthy 30% engage with
it less frequently, and 10% use it daily. Only 3% of students reported never using it,
indicating a diverse range of engagement levels with the material. Among the
components of the handbook, 55% of students find reading passages to be the most
beneficial. Grammar explanations are seen as helpful by 38%, followed by
speaking (45%) and writing (40%) exercises. Vocabulary drills are the least
appreciated, while listening exercises, visual aids, and interactive online resources
are regarded as quite useful.
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When it comes to difficulty, 48% of students consider grammar explanations
and listening exercises to be the most challenging. Other sections like reading
passages, writing assignments, and vocabulary exercises also pose difficulties for a
significant number of students. In contrast, interactive online tools, visual aids, and
speaking exercises are perceived as easier. As for the comprehensibility of the
material, 68% of students feel that the level of difficulty is just right, while a
smaller group—20% —finds it too easy, and 12% find it too difficult.

In terms of engagement, 68% of students view the exercises in the handbook
as moderately interesting, though 17% find them unengaging, and 15% consider
them very engaging. Regarding visual aids, 42% find them helpful, while 53% have
a neutral opinion, and only a small fraction of students deem them unhelpful (Chart
1).

60%

53%

50%

42%

40%
30%
20%

10% 504

|
Very helpful Neutral Not helpful at all

0%

Chart 1 — Visual Aids' Function in Material Understanding

Students' preferences for the format of the manual vary. While more students
prefer the online version (27%) over the paper one (25%), a sizable portion (40%)
had no choice. Both formats are disliked by a small minority (Chart 2).

45% 0%

40%

35%

30% 27%

25%

20%
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Printed manual Online version Both equally Neither

10%
5%
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Chart 2 — Printed vs. Digital Manual Preferences

A number of enhancements have been proposed by students. More lucid
explanations are the most frequently suggested solution (53%). Additionally, many
want better online resources (30%) and more captivating visual content (48%).
More engaging activities should be included, according to a sizable majority (28%)
(Chart 3).

60%

53%
48%

50%
40%
30%
30%

20%

10%

0%
More interactive Clearer More engaging Better online
activities explanations visuals resources

Chart 3 — Recommended Areas for Enhancement

These findings demonstrate that students' experiences with the English
handbook are varied. There is potential for development in areas like clarity,
engagement, and online resources to better meet the needs and preferences of all
learners, even if many students use it frequently and find some of its features
helpful. The different sections' perceived levels of difficulty imply that some parts
of the content might benefit from a tailored approach or extra help. The varying
format preferences highlight how crucial it is to provide flexibility in order to meet
the needs of various learning styles.

Recommendations

Based on the results, a number of tactics can be employed to enhance the
English manuals that students use. The explanations' clarity is one important area
that needs work. A sizable percentage of students indicated that they needed
clearer, easier-to-understand explanations, especially in the grammar and listening
sections, as this would improve comprehension. More pictures, graphs, and
diagrams might also be added to the visual content to make it more interesting and
pertinent. This would enhance the learning process and make it more visually
appealing.

Increasing the activities' degree of involvement is another area that needs
attention. More interesting material that promotes active engagement has been
requested by students. Adding gamified assignments, interactive exercises, or
quizzes could increase learning motivation and enjoyment. Strengthening the
manual's online resources and interactive elements would better help students who
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choose technology-enhanced learning, as digital platforms are becoming more and
more popular.

A range of difficulty levels should be included in the handbook as well. Both
beginning and expert students can be suitably pushed without feeling overburdened
by offering content that takes into account varying competency levels, particularly
in the grammar and hearing sections. Last but not least, providing both formats or
an easily available digital option will assist in satisfying the various demands and
preferences of students, given the differing preferences for printed versus digital
copies.

In conclusion, the significance of modifying English language textbooks to
accommodate the requirements of modern students is highlighted by this study.
According to the results, there is a need for improved online resources, more
captivating visual content, and clearer explanations, even though multimedia
resources have a lot to teach. Textbooks can be more inclusive and effective for a
larger spectrum of learners by including a variety of difficulty levels and providing
both printed and digital editions. In order to create a more engaging and productive
learning environment, future advancements should concentrate on developing
interactive and adaptable resources that take into account the wide range of student
preferences.
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Abstract: Informatization of education in general cannot but affect the
informatization of linguistic education, which involves the use of various
information and communication technologies in teaching foreign languages.
Formation of foreign language communicative competence in all the diversity of its
components (linguistic, oral, socio-cultural, compensatory and educational-
cognitive) is one of the main goals of teaching foreign languages at various stages
of education. This work is devoted to determining the nomenclature of students'
reading skills, which are formed on the basis of multimedia programs. The analysis
of research devoted to the use of multimedia programs in teaching foreign
languages has been carried out; didactic properties and methodological functions of
language multimedia programs have been identified; a nomenclature of reading
skills for students has been developed, which are formed on the basis of language
multimedia programs. As a result, it was concluded that modern language
multimedia programs have the following didactic properties: interactivity,
multilevel, multimedia, systematic, autonomy.

Keywords: informatization of language education; multimedia programs;
reading technique skills; foreign language communicative competence.

In recent years, a whole body of work has appeared in the scientific literature
devoted to the use of multimedia programs in teaching foreign languages
(development of types of productive and receptive speech activities (speaking and
writing, listening and reading) and aspects of language (phonetics, grammar,
vocabulary) [1-4]. students and the formation of aspects of a foreign language, and
to monitor the development of these speech skills and form students' linguistic
abilities. Multimedia language programs are based on various formats of
information presentation.

Multimedia means various formats (traditional linear text, hypertext, graphics
(pictures and images), video and audio materials). In addition, a distinctive feature
of language multimedia programs is the ability to implement interaction between a
particular student and the program itself (within the framework of a pre-
programmed algorithm).

The use of multimedia teaching software is also a factor that has a positive
impact on the motivation to learn a language. A positive atmosphere in the
classroom and students' interest in the subject matter are very important. Particular
attention should be paid to defining the role and place of multimedia software in the
learning process. Multimedia learning uses the unique capabilities of new
technologies to complement traditional learning only when necessary.

Multimedia aids have a wide range of expressive, artistic and technical
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possibilities, which allows increasing interest in the material being studied, because
on the screen, attention is controlled much easier than in traditional ways. The main
thing that needs to be paid attention to when reading can be highlighted in a
multimedia environment using the means of dynamics and frame composition, as
well as editing changes in the plan. When reading in a multimedia environment,
depending on the goals set by the teacher, it is possible to eliminate or weaken
everything that distracts from the important thing in various ways: by the
relationship between the main object and the surrounding background objects, by
different intensity of coloring, by highlighting with color, by font. It is possible to
accept options and changes to the plan.

Many scientists in their works devoted to computer-based teaching speak
about the need to identify and define the didactic properties and corresponding
methodological functions of computer technologies used in the educational process
due to the fact that they can significantly influence the development of a specific
methodology for teaching a foreign language (aspect of language or type of speech
activity) based on them [5-11]. Following E.S. Polat, M.Yu. Bukharkina and M.V.
According to Moiseeva, the didactic properties of computer technologies should be
understood as ‘“the main characteristics, specific features of technologies that
distinguish one from another, are important for didactics both in terms of theory
and practice” [11, p. 113]. Didactic functions are “external manifestations of ICT
tools used in the educational process to achieve the set goals” [11, p. 113]. In his
works devoted to the use of various modern ICTs in the process of teaching foreign
languages and cultures, P.V. English: Sysoev [12; 13] and his students [1; 14; 15]
speaks of the necessity and legitimacy, within the framework of the discipline of
foreign language teaching methods, to also speak about the methodological
functions of computer programs. The latter should be understood as a manifestation
of selected didactic properties and functions of computer programs in direct
teaching of a foreign language and the culture of the country of the studied
language (in the development of receptive and productive types of speech activity
or the formation of students' speech-language skills (lexical, phonetic,
grammatical). The selection of didactic properties and methodological functions of
modern Internet technologies became the basis for the development of a number of
ICT-based foreign language teaching methods.

Let us consider in more detail some methodological studies aimed at
identifying the didactic properties and methodological functions of language
multimedia programs for the development of methods for developing students'
reading skills based on these properties.

At the present stage of informatization of education, several approaches to the
classification of language multimedia programs can be distinguished. The peak of
the creation of multimedia programs occurred at the end of the 20th - beginning of
the 21st century, when most language multimedia programs were created to
perform control functions [16]. These multimedia programs contained non-
communicative tests designed to monitor selected linguistic phenomena. There was
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no talk of any systematization in the presentation of linguistic material. As
computer-based methods of teaching foreign languages developed, multimedia
testing programs were gradually replaced by educational programs designed for a
specific target audience of users with a certain level of language proficiency. One
of the first multimedia language learning programs was the program “English
Puzzles”. As O.N. Morozova points out in her research, this program allows to
solve the following educational tasks:

— increase the general level of English proficiency;

— to develop phonetic and intonational speech skills of students;

— develop students' audit skills;

— develop speaking skills (based on the type of speaking activity);

—to develop translation competence;

— increase vocabulary, including professional vocabulary;

— develop skills in working with dictionaries;

— develop self-assessment and self-control skills [16].

In this regard, within the framework of this study, the definition of didactic
properties and methodological functions of multimedia language programs aimed at
developing reading skills of pupils and students is very relevant. In our study, we
proposed a list of didactic properties of multimedia programs for teaching reading
techniques and their corresponding methodological functions (Table 1). Based on
the identified didactic properties and corresponding methodological functions of
multimedia programs for teaching reading skills to students, it seems necessary to
determine the nomenclature of reading skills formed on the basis of multimedia
programs (Table 2).

Table 1. Didactic properties and methodological functions of language
multimedia programs for teaching reading techniques

Didactic property Methodical functions of language multimedia
programs for teaching reading techniques
of multimedia Multimedia programs for teaching reading
programs for teachingtechniques allow each student to independently control
reading techniques the pace and trajectory of learning the material
Interactivity Modern multimedia technologies make it possible

to combine different levels of difficulty of reading
materials in one program. This will allow students with
different levels of foreign language proficiency to use
the same program.

Multi-level Modern multimedia programs include materials in
various formats (text, audio, video and audio files,
graphics, diagrams and images)
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Multimedia Language materials for teaching students reading
techniques in multimedia programs are presented
systematically - from simple to more complex aspects.
Applying the principles of feasibility and accessibility,
students can move from the material they have already
mastered to new topics.

Systematic Modern multimedia programs for teaching reading
techniques function independently and do not require
additional resources.

Reading Technique Skills Possibility of formation on
the basis of multimedia programs

Operational skills
Recognizing letters in text +
Combining letters into letter +

combinations
Recoding letters and letter combinations +

into sounds
Recognizing the acoustic image of a +

word and phrase
Using intonation +

Skills of mental processing of perceived test units

Correlating the graphic image of a word +
with its meaning

Guessing the meaning of a word +

Determining the semantic connections of +
words in a sentence

The data in table 2 shows that at the present stage multimedia technologies
allow the development of all reading skills of students. The opportunities for this
multimedia program become especially relevant considering the significant
reduction in the workload of students in the classroom. Based on modern
information and communication technologies, students will be able to develop
relevant skills independently.

The integration of language multimedia programs into the classroom
represents a significant advancement in the development of reading skills. These
programs cater to diverse learning styles, provide engaging content, and offer
personalized learning experiences. By combining text, audio, visuals, and
interactive elements, multimedia programs help students develop not only reading
comprehension but also fluency, critical thinking, and motivation. However,
educators should consider challenges such as access to technology and ensure a
balanced approach to incorporating multimedia into the learning process.
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In conclusion, language multimedia programs have proven to be a valuable
tool in the formation of reading skills, enabling students to engage with texts in a
more dynamic, interactive, and personalized manner. With the right
implementation, they can enhance learning experiences and help students achieve
greater proficiency in reading.
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Abstract: This paper explores the impact of digital storytelling techniques on
improving English language proficiency and fostering creativity among students.
By integrating multimedia elements such as images, text, audio, and video, digital
storytelling provides an engaging and interactive learning experience. The paper
examines how this approach enhances language acquisition, encourages self-
expression, and develops critical thinking skills. Additionally, it discusses
challenges and best practices for implementing digital storytelling in educational
settings. Through a theoretical analysis of existing literature, the paper highlights
key arguments, findings, and perspectives on the role of digital storytelling in
language learning.
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Traditional language learning methods primarily rely on textbooks, grammar
exercises, and teacher-led instruction. However, with the rise of digital technology,
innovative pedagogical approaches have emerged, reshaping the way students
engage with language learning. One such approach is digital storytelling, which
integrates technology and narrative elements to create interactive and personalized
learning experiences.

Digital storytelling not only improves linguistic skills but also fosters
creativity by encouraging students to craft their own narratives using multimedia
tools. Studies indicate that students engaged in digital storytelling show higher
motivation, improved vocabulary retention, and enhanced communication skills.
Furthermore, this method provides a dynamic and immersive learning environment,
allowing students to develop their storytelling abilities while refining their language
use. This paper investigates the theoretical perspectives and research findings on
the effectiveness of digital storytelling in enhancing English language proficiency
and creativity among students.

Numerous studies highlight the benefits of storytelling in language
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acquisition. Narratives help learners organize and retain information effectively by
providing meaningful contexts for language use [1]. Lambert (2013) emphasizes
that digital storytelling, as an extension of traditional storytelling, enhances student
engagement by integrating multimedia elements that appeal to different learning
styles. Research by Ohler (2013) supports the idea that digital storytelling aids in
improving writing skills, pronunciation, and confidence in speaking English.

Several scholars have explored the role of digital storytelling in fostering
creativity. Robin (2008) argues that digital storytelling promotes multimodal
literacy, allowing students to combine textual, visual, and auditory elements to
create meaningful narratives. Additionally, enhances critical thinking and problem-
solving skills, as students must plan, structure, and present their stories effectively
[5]. Digital storytelling encourages students to think beyond conventional language
exercises, stimulating their imagination and enabling them to express themselves in
unique ways.

The integration of technology into storytelling also aligns with 21st-century
skills, incorporating digital literacy, collaboration, and innovation into language
learning. Modern digital tools provide learners with diverse ways to construct their
narratives, incorporating animation, voiceovers, and interactive elements that
further enrich the storytelling experience. However, challenges such as
technological accessibility, teacher training, and time constraints must be
considered for successful implementation. Successful implementation of digital
storytelling largely depends on the availability of sufficient digital infrastructure
and consistent educator support. Without accessible tools and proper training, the
effectiveness of this approach may be limited, particularly in under-resourced
educational environment.

Theoretical Perspectives on Digital Storytelling in Language Learning
Digital storytelling aligns with several educational theories that underpin modern
language learning practices, including constructivism, multimedia learning theory,
and communicative language teaching (CLT).

Constructivist approaches view knowledge construction as an active,
contextualized process. In this framework, learners build understanding through
meaningful interactions and personal engagement with content. Digital storytelling
creates opportunities for learners to become co-constructors of knowledge by
designing narratives based on their experiences. The use of narrative encourages
the organization of language into coherent structures, while the integration of
digital tools promotes learner autonomy and engagement. Collaborative storytelling
tasks additionally support social constructivist principles, facilitating peer
interaction, negotiation of meaning, and shared authorship of knowledge.

Cognitive theories of multimedia learning emphasize the dual-channel
processing of visual and auditory information, proposing that learning is more
effective when input is presented through multiple modalities. The integration of
images, sound, animation, and text in digital storytelling supports cognitive
processing by reducing cognitive overload and enhancing memory retention.
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Combining verbal and visual content allows learners to make stronger connections
between linguistic forms and meanings, fostering deeper comprehension and long-
term acquisition of language structures.

Communicative Language Teaching (CLT) underscores the importance of
authentic, meaningful communication in the language classroom. Digital
storytelling provides a platform for learners to engage in real-life language use by
creating and sharing stories that reflect personal experiences, cultural backgrounds,
or imagined situations. This aligns with CLT’s focus on fluency, interaction, and
learner-centered instruction. Through the process of planning, scripting, recording,
and presenting digital stories, learners are encouraged to use language purposefully
and creatively, which contributes to communicative competence.

Taken together, these theoretical frameworks position digital storytelling as
an effective method for integrating language learning with critical thinking,
collaboration, and digital literacy. Its multimodal nature not only addresses diverse
learning styles but also prepares learners for the communicative demands of the
21st century.

Challenges and Considerations
Despite its potential benefits, digital storytelling presents certain challenges that
must be addressed for successful implementation in language education.

Technological Barriers: Access to digital tools and reliable internet
connections can be a limitation in some educational settings. The availability of
high-quality software and hardware directly influences the effectiveness of digital
storytelling activities.

Teacher Training: Educators need to develop the necessary digital literacy
skills to effectively integrate storytelling into language instruction. Professional
development programs should provide teachers with training on digital tools,
pedagogical strategies, and assessment techniques for digital storytelling.

Assessment Methods: Evaluating student progress in digital storytelling-
based learning requires new assessment frameworks that go beyond traditional
grammar and vocabulary tests. Teachers must consider alternative evaluation
methods such as portfolio assessments, peer reviews, and self-reflection to measure
student improvement effectively.

Student Engagement Variability: While many students find digital
storytelling motivating, others may struggle with the creative and technical aspects
of digital storytelling projects. Providing structured guidance and technical support
can help all learners benefit from this approach.

Digital storytelling offers a powerful approach to enhancing English
language proficiency and creativity by integrating multimedia elements and
fostering student engagement. Theoretical perspectives from constructivism,
multimedia learning, and communicative language teaching support the
effectiveness of this approach in modern language education. By merging
storytelling with digital media, students can develop their linguistic abilities while
simultaneously enhancing their digital literacy and creative thinking skills.
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However, successful implementation requires addressing challenges such as
technological accessibility, teacher training, and assessment strategies.

Future research should further explore the long-term impact of digital

storytelling on language proficiency, particularly in different educational contexts
and age groups. Additionally, studies should examine the evolving role of artificial
intelligence and virtual reality in enhancing digital storytelling experiences for
language learners. The increasing sophistication of Al-driven storytelling tools may
further personalize language learning, providing adaptive feedback and new
opportunities for immersive learning experiences.
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